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UDC: 821
A cognitive study of death metaphors in English and Chinese literary texts

Li Didi
Tashkent State University of the Uzbek language and literature

Abstract. This paper considers how death and dying are presented in literary texts . A wide range
of texts from the English and Chinese literary texts are used to illustrate theme.In this paper we analyse
metaphors for death in English and Chinese literary texts using the theoretical framework of Conceptual
Metaphor Theory as initiated by Lakoff and Johnson (1980). We categorise and exemplify five death
metaphors in English and Chinese literary texts in order to explore whether the two languages use the same
metaphors when dealing with the taboo of death. On the basis of our analysis, it seems that English and
Chinese literary texts share the same conceptual mappings as regards death to avoid speaking death
straightforwardly.

Keywords: death; metaphor; literary texts; Conceptual Metaphor Theory.

KoruntnBHoe m3ydyenue Metadop cMepT B AHrImMiickux 1 Kuralickux JinTepaTypHbIX TeKCTaxX

AnHOTanMs. B JaHHOM cTaThe paccMaTpuBaeTcs BOINPOC O TOM, Kak CMEpPTb M YMHUpaHHUE
MIPEJCTABIEHbl B XYyJOXKECTBEHHBIX TeKcTax. /I WLIIOCTpaliui UCHOIb3YETCs IUPOKUHM CIEKTP TEKCTOB
W3 aHTIIMACKUX M KUTAHCKHUX XyIO)KECTBEHHBIX TEKCTOB. B MaHHOW cTaThe MBI aHATM3UPYyeM MeTadopsl
CMEpPTHU B aHTJIMHCKUX M KUTANUCKUX XYHAO0KECTBEHHBIX TEKCTaX, UCIIOJIb3Ysl TEOPETUYECKHUE OCHOBBI TEOPHH
KOHLIENTYyaJIbHOM MeTadopsl, nHHUIupoBanHO# Jlakoddpom n Ixorconom (1980). Msl kinaccuduunpyem
Y TIPOMJUTFOCTPUPYEM TISTh METadop CMEPTH B aHTIIMICKUX M KUTAHCKUX XYI0KECTBEHHBIX TEKCTaX, YTOOBI
BBISICHUTD, HCIONB3YIOT JIM 3TH JABA SI3BIKa OJJHM M Te jke MeTadophl, Korjaa peus uaer o Tady cmepru. Ha
OCHOBE HalIero aHaJlu3a MOXKHO CAEIaTh BBIBOJ, YTO AHIVIMICKUE U KUTANCKUE JINTEPaTYPHBIE TEKCThI
UMEIOT OJMHAKOBBIE KOHIICTITYyalbHBIE COOTBETCTBHS B OTHOIICHHH CMEPTH, YTOOBI M30€XKaTh MPSIMOTO
BBIPaXKEHUSI CMEPTH.

KiioueBble cjioBa: cMmepTh; Meradopa; XyIOKECTBEHHBIE TEKCTHI; KOHIIENTYaJbHAsS TEOPHSI
MeTadopbl

Ingliz va Xitoy badiiy matnlarida o’lim metaforalarini kognitiv o'rganish

Annotatsiya. Ushbu magolada o'lim va o'Imoq badiiy matnlarda ganday taqdim etilganligi ko'rib
chigilgan . Mavzuni yoritish uchun ingliz va Xitoy badiiy matnlaridan keng matnlar go'llaniladi .Ushbu
magolada Lacoff va Jonson (1980) tomonidan boshlangan kontseptual metafora nazariyasining nazariy
asoslarini go'llagan holda ingliz va Xitoy badiiy matnlarida o'lim metaforalarini tahlil gilamiz. Biz ingliz va
Xitoy badiiy matnlarida o'limning beshta metaforasini tasniflaymiz va tasvirlaymiz, bu ikki til o'lim
tabulariga nisbatan bir xil metafora ishlatishini yoki ishlatmasligini bilish uchun. Bizning tahlilimizga ko'ra,
ingliz va Xitoy adabiy matnlari o'limning to'g'ridan-to'g'ri ifodalanishini oldini olish uchun o'lim bilan
bog'lig bir xil kontseptual yozishmalarga ega.

Kalit so'zlar: o'lim; metafora; badiiy matnlar; metafora kontseptual nazariyasi

I. Introduction

Death in literary text is a varied thing, just as death in society. Death is also an inescapable destiny
for each of us individuals. Allan and Burridge (1991: 153) have argued, “ death is a fear-based taboo ” in
which different fears coexist, namely fear of the loss of loved ones, fear of the corruption of the body, fear
of evil spirits and fear of what comes after death. Human beings have traditionally felt reluctant to deal
with the subject of death using straightforward terms. Whether owing to superstition, fear or social respect,
the fact remains that when facing death language users try to soften the effect of what they really wish to
communicate. Despite this reluctance to mention the subject of death, there are communicative situations in
which one can not evade the notions of death and dying. As a result, we can use metaphor to express death
and dying.

The Conceptual Metaphor Theory (CMT) as set forth by Lakoff and Johnson (1980; 2003)
provides a very useful tool for analyzing such a linguistic phenomenon. The main point of the theory is that
our conceptual system is based on a group of mental metaphorical images that determine our way of
thinking and influence our experience of the world. A metaphor can be defined as “ a cross-domain
mapping in the conceptual system ”’(Lakoff, 1994:203); in other words, a set of conceptual correspondences
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from a source domain to a target domain. The source domain is used to understand, structure and , in some
cases, mitigate the target domain.

Due to the influence of bodily experience of the world shared by all humans, some metaphors are
more likely to be similar. One of the uses of literature is to help people to become more articulate about
their concerns and their worries: to help them to talk about their feelings.Literature touches our emotions
and perhaps this is what people consider to be its greatest characteristic (John. S, 2003). The paper aims to
explore if there are the same metaphors of death shared in English and Chinese literary texts in order to
answer two questions: how do English authors and Chinese authors write about death and dying? and how
do they represent death in their work?

Il. Literature review

Because “life and death are such all-encompassing matters [...] there can be no single conceptual
metaphor that will enable us to comprehend them” (Lakoff & Turner 1989: 2), “each of these metaphors
focusing on different aspects, highlighting or downplaying them, and giving rise to different interference,
which often conflict.” (Lakoff & Turner 1989: 18). Under the theoretical wing of Conceptual Metaphor
Theory, several authors have focused on the conceptualisation of death in English, showing how English
speakers choose to think and talk about this concept. Thus, in their famous study Lakoff and Turner (1989)
identified the following metaphors for death in Western poetry: DEATH IS A LOSS, DEATH IS
DEPARTURE, DEATH IS SLEEP, DEATH IS NIGHT, DEATH IS WINTER, DEATH IS SILENCE,
DEATH IS A PERSON, DEATH IS A FINAL DESTINATION, DEATH IS DELIVERANCE, etc., giving
various examples of linguistic expressions used for this purpose. such as He passed away, He’s gone, He’s
left us, He’s no longer with us, He’s passed on, He’s been taken from us, He’s gone to the great beyond,
He’s among the dear departed, etc.The same conceptual metaphors have been identified in English by
several other authors ( Marin-Arrese ,1996, Fernandez , 2006a, Nadezda, 2011). Fernandez (2006a)
explores the different conceptual metaphors aiming at substituting the notions of death and dying in Irish
Victorian newspaper. Nadezda(2011) contrastively analyses the metaphors for death in English and Serbian.

In the paper, we deal with five major metaphors for death identified in English and Chinese: death
is departure, death is the end of a day,Human death is the death of plant, death is the final curtain and death
is deliverance.

I11.Results and discussions

Based on the data collected, the following section analyzes the conceptual metaphors that represent
death metaphors in both languages.It is strikingly amazing to see that both languages almost reflect
identical metaphors to avoid death.The following metaphors have been detected and will be analyzed.

Death is departure

Birth is arrival, life is being present here,and death is departure. Life is a journey with a stopping
point,and stopping point is death’s departure point. Death can involve a journey with a destination. As
Lakoff states “life is a journey”, in real life there is no endless human life therefore no endless journey,
death becomes an exit from life when the journey of life ends, So when one dies, there comes the ending
point for the journey. No matter in Chinese or English, people often say that one leaves us, one is gone, one
is no more ,or one departs,etc. All of these expressions indicate that death is departure.

Common expressions:

English: to be no more, to cease to exist, to depart, depart this life, leave the land of living, has
gone, one’s life ended peacefully, pass away, pass on,

Chinese: #itH, Ftt(depart this life), it 2 T (past), &t T (leave the world), BF T (left) , &
T (gone away), k5l T (farewell), 5 AE(leave the world), 5K & (pass away)

Expressions in literary texts

(a). So huge, so hopeless to conceive

As these that twice befell.
Parting is all we know of heaven,
And all we need of hell.
( My life closed twice before its close Emily Dickson)

(b). One might depart at option
From enterprise below!
This sweet to know that stocks will stand
When we with daisies lie,

It make the parting tranquil
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And keeps the soul serene,
That gentlemen so sprightly
Conduct the pleasing scene!
(If I should die Emily Dickson)

(c). Paul saw death as a departure. He did not say, “ The time for my death is close. ” He said,
“ The time for my departure is close”.
( Paul: 90 Days on his Journey of Faith Beth Moore)

(d). RADBAPRBIZAMT, REAAGAR; BALRN FFXNMMR, ZEAFAE.
GF%E RP
( We come to this world because we have to come; finally we leave this world because we have to
leave)
(e). HERTBAMM—IRIT. WTHEANE S ML, (BH =ZF)

( To be born is clearly the starting of a journey, isn’t death another departure? )

(f). BAIIE BRI, (EADRRSLRIHR R, B R £, BEARERZH,
CREM = MG
( Although Fei is sad, he still discusses the case with Li Fu, because the death of his father is to be
expected )
(€). RN KT 27T,
(A% EEF)
( Madam Jia Rong of the East Mansion has passed away )

In the example (a), Dickinson ponders immortality and the concept of an afterlife due to the death
of her friend. We might paraphrase the lines as follows:it remains to be seen whether there is an afterlife,
and it’s such a vast and ungraspable concept that it’s futile to try to imagine it. Other people’s deaths are
the only way we gain access to heaven, and (thankfully) the only way we can learn of hell, until we
ourselves die. She uses “parting” to people’s death. Another poem of Dickinson also uses “depart” and
“parting ” to refer to death. In the example (b), Dickinson takes her death as a normal thing to occur. “One
might depart at option” means when the human die, then she describes everything will continue after her
death. ““ It make the parting tranquil” reflects her easy and positive attitude towards the death, and her idea
is that death should no longer be something that one fears because everything has to die to be something
new again and to continue the circle of the life. In the example (c), death is regarded as a departure. In the
example (d), the speaker uses “ B FFiX M F(leave the world) to metaphorize people’s death, he wants to
tell people that to be alive and to die is natural cycle, and everyone has no other choices. In the example (e),
death is metaphorized as a start point of another journey in one’s afterlife. Example (f) uses “Z1#"to refer
to the death of his father. “Z 1 describes the death of a respected person or a great person. Example (e)
uses “&7T” to indicate the Madam’s death.“}% T usually is used in oral Chinese, it means leaving the
world forever. In the above death expressions, we may extract the conceptual metaphors “death is the end
of the journey”.

Death is the end of a day
We’ll make an investigation into another primary conceptual of death: death is the end of a day. The
metaphor include two subordinate two metaphors: death is night/darkness, death is sleep/rest.
1. Death is night/darkness
We begin with talking about the different stages of life in specific metaphors. We are familiar with the
expressions signifying that birth is dawn, maturity is noon, old age is twilight, the moment of death is
sunset, and the state of death is night and darkness. Since light is produced by the sun during the daytime,
naturally life is metaphorically conceived as light. Consequently, putting out of the light and extinguishing
of fire corresponds to the onset of death and indicates one’s last hour of one’s life. The light might be
emited by the candle or the flame of a fire.
(1) common expressions:
English: go to sunset, one’s sun is setting/eternal dawn, to black out, the switching off of the light, etc.
Chinese: #fHFET. BEMmIL., B%EAWL. TEHMAR. NAES. £HiE 5 (the evening of one's
life, someone isneardeath) , IREZH. KJHERS. KATHM (anold age near death)
(2) expressions in literary texts
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(a). Sunset and evening star,
And one clear call for me!
And may there be no moaning of the bar,
When | put out to sea.
(Crossing the bar Alfred, Lord Tennyson)
(b). I heard a Fly buzz — when | died —
The Stillness in the Room
With Blue — uncertain — stumbling Buzz —
Between the light —and me —
And then the Windows failed — and then
I could not see to see (| Heard a Fly Buzz When | Die Emily Dickenson )

(c). REBIKEK, Afr—ffE,
BERILN, W5 MU,
(BFFAT)
(Nature runs eternally and lives forever, but life is short! One hundred years have not passed, but it
stopped at once, as if the wind had blown out the candle without warning, very quickly.)
(d). M EATCE R AEAL, AT Z KA,

(ERE1D
(The rich men are already at the evening of their life, and they will die soon.)
(e) £ NER
(ER EF)

( Life is daytime, death is night)
(HER : FMAEEELULA, SLl=FEhRLT,
(L)
( His body was like the waning moon being devoured by the mountains an the fifth watch, his life
flicked like a dying lamp at midnight. )

Example (a) describes Tennyson’s placid and accepting attitude toward death, Tennyson uses the
metaphor of a sand bar to describe the barrier between life and death, he announces the close of the day and
the evening bell, which will be followed by darkness. Tennyson presents death as occurring at sunset. In
the example (b), the poet illustrates what happens when she dies. She says that she hears a fly buzzing
when she dies then details the moments that eventually lead to her death. “buzzing of the fly” refers to the
presence of death. However, the “fly” which comes between light and her, represents the last vision she
sees before death, or it could be the death that has put a full stop before her life. In the example (c),“ X
i ”means the burning candles in the wind. Nature runs eternally and lives forever, but life is short! A
hundred years has not passed, but it stopped as quickly as the wind blows out a candle. The candle fire is
extinguished refers to the end of one’s life . In the example(d) , the literal meaning of “ H 3% 78 LLI”is that the
sun is about to set. It is used to describe people is dying because of their old age. In the example (e), the
speaker says that death and life are basically day and night, and they have the same natural process.
Example (f) compares life to a dying lamp, and “flicked” indicates the spark of life is about to die out.

2. Death is sleep/ rest

This metaphor is derived from “death is night”. During night, people sleep or have rest and appear to be
inactive.In this conceptual metaphor, the source domain is “rest” , the target domain is “death”. The
cognitive domain “rest” is systematically mapped into the cognitive domain “death”: being in the state of
rest, going to rest initiatively, going to rest passively, seeking for rest, and etc. In the process of this
cognitive mapping, the concept “rest”is highlighted, while other aspects of ““death” such as pain, horror and
etc. are hidden. The corpse correspond to the body of a sleeper, and the appearance of the corpse--inactive
and inattentive---to the appearance of the sleeper. Optionally, the experiences of the soul after death
correspond to our mental experiences during sleep, namely dreaming. And just as death is a particular sort
of departure, a one-way departure with no return, so death is a particular sort of sleep, an eternal sleep from
which we never waken. Many Chinese and English euphemisms for “death” are constituted through such
conceptual metaphor.

(1) common expressions
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English: to be at rest, to be at peace, to have been laid, to have rest, to be carried to rest, to sleep, to be
asleep in the valley, the last sleep , God rest his soul,etc.

Chinese: BE T (sleep), Z B (quiet breath), STLAE, TEE (sink sleep) K, KHE, K4 (long sleep),
LR (quiet sleep ),BEE (close one’s eyes in death) , BEBEKHK (rest in peace) ,BE B mdfi(close one’s
eyes and passed away), BB B LR (rest in peace)

(2) expressions in literary texts

(a). Death, be not proud, though some have called thee

Mighty and dreadful

for thou art not so;

For those whom thou think'st thou dost overthrow
Die not, poor Death, nor yet canst thou kill me.

From rest and sleep, which but thy pictures be,

Much pleasure; then from thee much more must flow,

One short sleep past, we wake eternally
( Death, be not proud John Donne)

(b). BRERINE, DBy, WEH2B, BirER,
(AR EHFL
(1 hope the general will consider this for a moment, and take into account what | said , then | will
not regret anything even if | close my eyes in death. )
). REBREET M, WG LEREHN, — G IEZK.
(R EE)
(Jia Zhen seems to be asleep, her face looks quiet and peaceful, and he can not see that she has any
discomfort)
(d).Z5, RIFETT KT ZE 1!
(S EYME )
(Lao Ma, you can rest in peace now)

In the example (a), the speaker directly addresses and personifies Death, telling it not to be arrogant
just because some people find death scary and intimidating.In fact, death is neither of these things because
people don’t really die when death—whom the speaker pities—comes to them; nor will the speaker truly
die when death arrives for him. Comparing death to rest and sleep—which are like images of death—the
speaker anticipates death to be even more pleasurable than these activities. Death is nothing but a mere
sleep in between people’s earthly lives and the eternal afterlife. The speaker compares death to sleep and
rest. In the example (b), that speaker hopes that the general will think about his advice, then he will not be
regretful even if he dies. “B2 B means close one’s eyes. In the example (c), the speaker says that his wife
seems to be asleep. Actually, his wife is dead. In the example (d), the speaker tells that may his friend soul
rest in peace. These examples use “BEH” (close one’s eyes in death) “BET> (fall asleep) and“&

B”(rest) to indicate the death.

Human death is the death of plant

In both Chinese and English literary texts, it is easy to find out the expressions which conceptualize
human life as stages of the plants and parts of plants in their yearly cycle. People are viewed as plants,
especially that part of plant which burgeons, then withers and finally declines. A standard way of
understanding and talking about the life cycle is in terms of a metaphor according to which people are
plants or parts of plants and a human life corresponds to a plant’s life cycle.The stages of the plants and
parts of plants in their yearly cycle correspond to the stages of life--bud to youth, full leaf to maturity, and
withered leaf to old age.
Common expressions:

English: to count daisies, to hide one’s name under some daisies, to push up the daisies, to grin at the
daisy-roots, to pick up daisies, daisy-pushing, daisy-pusher, to decorate a cotton wood, to be a cottonwood
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blossom, to be human fruit, looking through leaves, riding under a cotton limb, to go to grass, to go to one’s
grass, to hop the twig
Chinese: {Fif. LM E. FEAR. AF. FW. M=E. B, BB, @Ak (Wither and fall,

death) , i (die of old age; wither and fall) , &4k, FhfR (dry meteorite) , X#r. Xi#i(die young)
Expressions in literary texts

(a).When we with daisies lie,

That commerce will continue,

And trades as briskly fly.

It make the parting tranquil

And keeps the soul serene

(If I should die Emily Dickson)
(b). All of us have become like one who is unclean, and all our righteous actsare like a
polluted garment; we all wither like a leaf, and our iniquities carry us away like the wind.
( Bible)

(c). Ah!then Mary my jewel,

Why were you so cruel

To be off to the Sea, and leave L all alone,

To grieve and to sigh,

If we meet I’m undone,
And under the daisies you’ll cock up my toes.
(To Mary)

(d) BEARKREAMENZFRXAT ERRENR XM S
(TAEE RN PREEIA )o
(Mrs Gao’s four children died, and the fifth children were a pair of twin boys)
(e) BITCHEA UL RS R IH X8 SR B
(LR

( 'Yuan chun is selected as Imperial Consortin Phoenix Palace, Qin Zhong dying before his time sets
off for the Nether Regions. )

(f) RXX B A4, FEZEF®,

(B4R #wf

( My old friends leave me one by one )

In the example (a), Dickinson uses the daisies to epitomize the peaceful and natural trait of dying in
her poem. Daisies are symbolically signified in the poem because daisies are placed on the graves of loved
ones. These daisies referred to the death. She focuses on the natural process of the nature by showing the
things of nature following its circle of life. She easily accepts the truth of death as a part of life and does not
feel sad on her own death. Example (b) out of Bible. As we all know, leaves have their own life cycle, they
burgeon, grow, and wither, eventually they fall. The withering leaf corresponds to the death of people. In
the example (c), to turn one’s toes up to the daisies, which mean to be in one’s grave, to be dead. In English,
a flower called daisy is used as a metaphor for "death” or "burial” because this flower is a wildflower
commonly found in graveyards. Example (d) uses “X$7” to indicate Mrs Gao’s four children’s death.
Example (e) uses “XK#i”to explain the girl has passed away. Example (d) and example (e) uses “X
$rand“K#”, which refer to the death of children. The Chinese character “3X” means young plant, and
the early period of plant growth is called "X". In the example (f) , that the speaker says his old friends
leave him one by one. The literal meaning of “J& 3 ’indicates the plants wither and fall. In Chinese culture,
“J81% metaphorize the death of the elderly.

In spite of similarity shared by English and Chinese in this metaphor, when conceptualizing human life as
plants, the realization of the concept of “plant” is a little bit different from English to Chinese. As the
maturity of the plant corresponds to adult, the death of the sprout or exuberant plant is called “X#7”which
means an untimely death, “J&”means the death of the elderly. These are somewhat absent in English.
Another difference from English concerning this metaphor is that Chinese seldom conceives of death as the
harvest of the plants, there is no saying as “reaping” to signal death. In English,some metaphorical uses of
“death” are related with the cottonwood and daisy, reflecting one of the death penalties in old western
countries that culprits were hanged on trees. There are expressions , such as “to push up the daisies”, “to
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grin at the daisy-roots”, “ to pick up daisies”, “ to be a cottonwood blossom” ,etc., because in English
culture, the flower language of daisy is departure, mourning for someone. To summarize up,the author
concludes that under different cultural backgrounds, English and Chinese both share the same mapping
from plant to death, with the distinctive realization of this concept.

Life is the final curtain/ final scene

Plays are often intended to portray significant events and parts of life, and the ways in which a play can
be made to correspond to life are extensively developed and conventionalized in our culture. A play
includes actors, make-up, costume, a stage, scenery, setting and lighting, audiences, scripts, parts, roles,
cues ,prompts, directors, casting, playwrights, applause, bowing, and so on. This metaphor is derived from
the metaphor of life is a play. The person leading a life corresponds to an actor, the people with whom he
interacts are fellow actors, his behaviour is the way he is acting, and so on. If all of life is the span under
consideration, then birth is the beginning of the play and the event of death is the falling of the curtain
(1989). Shakespeare has used the common basic metaphor as the basis for famous passages like:

All the world’s a stage,

And all the men and women merely players.

They have their exits and their entrances;

And one man in his time plays many parts.

Common expressions:

English: the final curtain, the final scene, to bow out, to bow off, the ringing down of curtain, the
curtain drops, the curtain rises, make the last bow, the end of a play, fade away, make one’s exit, out of
the picture, etc.

Chinese: #4{%%(the last call, the curtain call), %% (drop the curtain), F#¢(the final curtain), JEH
45 R A J5 495 (the last bow), #9585 B & (bow off), #3558 T (bow out)

Expressions in literary texts
(a). This is my play’s last scene; here heavens appoint
My pilgrimage’s last mile; and my race,
Idly, yet quickly run, hath this last pace,
My span’s last inch, my minute’s latest point;
( This is my play’s last scene John Donne)
(b). But she’s got to die, or she’ll cheat on other men.
Put out the light of the candle, and then put out the light of her heart.
I | extinguish the candle, I can light it again if | regret it.
(Othello Shakespeare)

(c). The way to dusty death. Out, out, brief candle!
Life’s but a walking shadow, a poor player
That struts and frets his hour upon the stage
And then is heard no more.”
(Othello Shakespeare)

(d) EERE— T ABRRER, RN R, WRIRATRaE, £25RANTIEER S
LURCIRSEIE
( REFRIEI )
(Death is a compulsory course to everyone, it is the end of our life, and it is also our destination, so
far we have not learned how to “curtain call"!)
(&) ANZAH—HE, 2 —ZIRimZ i, AT ATALG S 25l RIS & HR? FEEX 2k
NIREZ bR, BATRH R0, ICRIT A a5 ™ i Re ?
(6=2:33:00=Pill)
( Everyone has to die in the end. When that moment comes, what kind of mentality should we face,
fear or calmness? In the face of the surviving of loved ones, should we struggle to retain them, or should
we let they go with dignity?)

() ZHLL 23 B HHEHFFHE, o FHS Tk ar R F,
(fthpoBE %S fRA)
(Nie Er left the world at the age of 23)

10



ILMIY AXBOROTNOMA FILOLOGIYA 2020-yil, 2-son

In the example (a), the speaker stating that he is in the last mile of his life He knows that God has
declared the beginning and end of his life and he’s happy to accept those limitations. He speaks on how
death is going to come for him and separate his “earth-born” body from his soul. The speaker describes his
life as a “pilgrimage”from birth to death.Time has passed, he has moved forward, and now all that’s left is
his “span’s last inch.” The speaker knows, and takes comfort from the fact, that he doesn’t have any control
over his life. He lives and dies by God’s hand and that’s okay with him. He uses the “last scene” to indicate
the end of his life.

In the example (b), Othello is referring to his imminent murder of Desdemona. He comes to her room
while she slumbers, holding a candle. He will kill her in the dark, literally, putting out the light of the
candle and then putting out the light of Desdemona's life, and “put out her light” metaphorically means
make her die and end her life. In the example (c), the candle represents human life. Macbeth calls it a brief
candle, meaning a short candle that only burns briefly. Everyone is like actors in the theatre, artificially
living out the lives of human beings on the stage, with all their passion and then, when the curtain comes
down, they just go home think nothing about their character’s anguish. Life has become a burden, tedious
and heading for only one destination: death. “out, out brief candle” refers to the people’s death.

Example (d) means that most of us don” know how to face death in a positive attitude. The same
expression appears in the example (e), the speaker asks a question “ how can spend our rest of time at the
end of life ”. The two examples uses “¥f%=”( the last call ) to correspond to the death of life. In the
example (), the meaning of “fKIE%F is “the rests of music”, the speaker uses “the rests of music” to
illustrate the unfortunate death of the great musician through this metaphor.

From the above analysis, we can know that ,compared with Chinese literary texts, English literary texts
have more abounding expressions of “ life is the final curtain/ final scene ”. These expressions only exist in
the modern Chinese literary texts, this is mainly because it was in the early 20th century that China began
to have drama performances. While English drama takes a significant role in the world with a long history
of almost 500 years and reaches its height of splendor during the Shakespeare times. It can be aid that
drama influenced and shaped the civilization of Great Britain, so words and phrases used on the stage and
in the theaters and cinemas are just mirrors of daily life expression. Englishmen love dramas, then lots of
metaphors for “death” have something to do with persons and objects in the theater. “Death” usually refers
to the falling of the curtain or the curtain call of players metaphorically. Since Shakespeare used the theater
term to refer to "death”, many words have been used to refer to "death” and are widely spread (Guo
Weiyong, 2007).

Death is deliverance

Life can be conceived of in terms of bodily bondage. Life can be said to imprison the soul in the body,
and the body can be said to be a dungeon trapping the soul. The event of death is metaphorically the event
of being released from imprisonment(Lakoff, & Turner,1989). In our daily life, it is possible to think that
life is a burden if someone’s life is difficult, and naturally to die is to free the person from the burden.
Common expressions:

English: to lay down life’s burden, to get delivered from bondage
Chinese: B B8 ( to escape from the abyss of suffering), &R (free oneself)
Expressions in literary texts:

(a). To die is only to be as we were born; yet no one feels any remorse, or regret, or repugnance, in
contemplating this last idea. It is rather a relief and disburdening of the mind: it seems to have been a
holiday time with us then: we were not called to appear upon the stage of life, to wear robes or tatters, to
laugh or cry, be hooted or applauded; we had lain perdus all this while, snug out of harm’s way; and had
slept out our thousands of centuries without wanting to be waked up; at peace and free from care, in a long
nonage, in a sleep deeper and calmer than that of infancy, wrapped in the softest and finest dust.

(On the fear of death  William Hazlitt )

(b). Then with no throbbing fiery pain,
No cold gradations of decay,
Death broke at once the vital chain,
And freed his soul the nearest way.
( On the Death of Dr. Robert Levet Samuel Johnson )

(c). Todie, tosleep;

To sleep: perchance to dream: ay, there's the rub;
For in that sleep of death what dreams may come

11
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When we have shuffled off this mortal coil,

Must give us pause: there's the respect

That makes calamity of so long life
(Hamlet Shakespeare)

() EFERANRE, EEREEXENET. TG, LHKAEE, FHEARET: W
B ENZMAR RN, BHBEE, 5RM—FKA, EERRAXERTRE.
(EXR EF)
(Living is suffering for people, and there is no such worries after death. After dying, there is no need to
submit monarch , to cuury favor with ministers; don't have to endure the extreme cold and heat all
year round ; can be free and easy; can live as long as heaven and earth, and even if the king has no
such happiness.)

() REHLEE, FENE, WRIKGET, siebud R, BROER, BEwE, HEARSRH

9%0
(%0

(As long as we cleanse our minds, abandon evil and good, and convert to Buddha, we can redeem our
sins, cultivate righteousness, get rid of the sea of suffering and enter the world of Western Paradise .)

In the example (a) , the speaker thinks that maybe the most excellent cure for fear of death is to
reproduce that life has a start as well as an end. Even if we don’t have knowledge of death at the start of life,
but we don’t worry and think of it. He suggests that people should have a positive attitude towards the
death. He thinks that the death is a relief and disburdening thing, it also can make people rest in peace, and
it is a kind of deliverance. Similar opinion appears in Chinese literary texts. Example (d) explains death is
not a terrible thing. From here we can see that the people who are alive are just hard laborers, but after
death they can become kings. Because people have to go through a lot of pain when they are alive, they can
relax easily after death, and death can let people enter heaven, these words imply the "death is deliverance”.
There is another expressions of “ death is deliverance  in Chinese, that is “ % B3 8. Example (e)
indicates that to be alive is hard, people can enter paradise after death. “B{ B &8 also means that people
are delivered from hardships.

Lakoff, & Turner (1989) holds the view that the soul of the person leading the life is metaphorically a
bound prisoner, being embodied is metaphorically the chain that binds the soul, when the chains break,
people are released from imprisonment. Example (b) only focuses on being delivered by death. “Vital”
means “having to do with life”: vitality itself, life itself, is a chain, and the event of death is the breaking of
that chain. In the example (c), "shuffle off this mortal coil™ is to die, shuffling off that coil is the release that
death brings. Mortal coil is a poetic term for the troubles of daily life and the strife and suffering of the
world. It is used in the sense of a burden to be carried or abandoned. In this soliloquy, life is burdensome
and devoid of power. We don’t control our dreams so what dreams may come in that sleep in which we
have shuffled off all the fuss and bother of life? Death is something desirable — devoutly to be wished, a
consummation — a perfect closure.

Conclusion

In this paper an attempt has been made to analyse five metaphors for death in in English and Chinese
literary texts in order to establish whether the two languages use the same metaphors when dealing with the
taboo of death. In both English and Chinese literary texts, the target domain (death) is metaphorized in
terms of being “death is departure, death is the end of a day,human death is the death of plant, death is the
final curtain,and death is deliverance”.As human beings, we generally do not want to be reminded of our
mortality and therefore often deny it. This is a major (and common) motivation for the use of metaphors
both in English and Chinese. The role metaphors play in metaphor reference has been shown to be
extremely important in both languages. On the basis of our analysis, it seems that English and Chinese
literary texts share the same conceptual mappings as regards death, which in all likelihood stems from the
fact that DEATH metaphors are deeply entrenched in our physical and bodily experience, which is
universal.
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The analysis of the errors in the acquisition of Chinese prepositions "dui''and "'géi''by Uzbek
speakers
Chi Daojia

Chinese Department, Tashkent State Institute of Oriental Studies, Tashkent,Uzbekistan

Abstract. At present, there is no analysis of the errors in the acquisition of Chinese
prepositions"Dui(to)" and "Gé&i(for)"by Uzbek speakers in China. There is no "preposition" classification in
Uzbek, and most of them correspond to Chinese prepositions as "affixes or auxiliaries".Based on the theory
of "error analysis", this paper selects the Chinese prepositions "Dui(to)" and "G¢gi(for)" to investigate the
Uzbek students, analyze the causes of their errors, and put forward relevant teaching strategies.

Keywords: Chinese, Uzbek, preposition, error analysis, teaching strategy

AHaJIu3 OIMOOK MPH 0CBOEHUH HOCUTEISIMU Y30eKkcKoro s3bika Kuraiickux npeasioros "Dui'" u
"G"‘"
&i

AHHoTanmsA. B Hacrosimee BpeMs He CYIIECTBYET aHajnu3a OIMIMOOK B YMOTPEeOJICHUN KHTaHCKUX
npemroro "dui(mo/k)" u "g€i(no/k)" HocUTENAMHU y30eKCKOro si3bika B Kutae. B y30eKkckoMm s3bIke HET
Knaccuukanmi ¢ "mperoraMu”, Ho OOJIBITMHCTBO M3 HUX COOTBETCTBYIOT KUTAHCKUM MPEIO3HIIHSIM KakK
"adukcel wm BciomorarenbHbIe ciaoBa”. Ha ocHoBe Teopuu "aHanmw3a OMUOOK", 3Ta CTAThS MOSCHSIET
kuTaiickue mnpermosunuu "dui(mo/x)" w "gi(mo/k)" s W3ydeHUs Y30CKCKUM CTYyIIeHTaM, a Takke
aHAJM3UPYET IPUINHBI TTOSBIICHHS OMIMOOK M BBEIIBUTAET COOTBETCTBYIOIIIE CTPATETUH MIPETIOJaBAHNS.

KiroueBrble c10Ba: KUTAHCKUI SI3bIK, Y30€KCKUH SA3BIK, TPEMO3MIIMS, aHAIN3 OMTHUOOK, CTPATETHs
MpenogaBaHusl.

O'zbek tilida so'zlashuvchilar tomonidan xitoy tili prepozitsiyalarining "Dui" va "Géi"
o'zlashtirishdagi xatolarini tahlili

Annotatsiya. Hozirgi vaqtda xitoy tilida sozlashuvchi o'zbeklar uchun "dui(-ga)" va "géi(-ga)"
xitoy prepozitsiyalarini o'zlashtirishda xatolar tahlili mavjud emas. O‘zbek tilida prepozitsiyalarini tasnifi
yo‘q va ularning aksariyati xitoycha predlogga "affiks yoki yordamchi" kabi mos keladi."Xatolarni tahlil
qilish" nazariyasi asosida ushbu hujjat Xitoy talabalarini o'rganish uchun "dui(-ga)" va "gé&i(-ga)" ni
tanlaydi, ularning xatolarining sabablarini tahlil giladi va tegishli ta'lim strategiyasini ilgari suradi.

Kalit so'zlar: Xitoy tili, o'zbek tili, prepozitsiyalar ,xato tahlil gilish, ta'lim strategiyasi

1. Introduction

The so-called "errors analysis" is to systematically analyze the students' errors in the process of
second language acquisition, study its source, reveal the students' interlanguage system, and understand the
process and law of second language acquisition. (Liu Xun 2000). Coder divided the mistakes of second
language learners into two types: mistakes and errors. The mistakes of the students discussed in this paper
are errors, which is, a regular error caused by the poor grasp of the student's target language.

Chinese and Uzbek belong to two completely different grammatical systems. Chinese belongs to
the Sino-Tibetan language family and is an isolated language. Uzbek belongs to the Altai language family
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and is an adhesive language. The grammatical structure of the two languages is quite different. There is no
"preposition” in Uzbek, only some "affixes" or "auxiliaries" corresponding to Chinese prepositions.
Therefore, many Uzbek students find it difficult to learn Chinese prepositions. In addition, Chinese
prepositions themselves are rich and diverse, and their usage is changeable. In addition, if the teaching
methods used by teachers are not scientific enough, it will inevitably lead to a large number of errors in the
use of Chinese prepositions by beginners.

At present, there is no analysis of the errors in the acquisition of Chinese prepositions by Uzbek
speakers in China. The research in this paper is still the first.Due to the rich number of Chinese prepositions
and the flexible usage, this article only selects Chinese prepositions "Dui(to)" and "Géi(for)" to constract
and investigate the Uzbek students, analyze the causes of their errors, and put forward relevant teaching
strategies.

2. Investigation and analysis

2.1 Investigation object, content and relevant description

The object of this study is the students of the second and third grades of the Tashkent State Institute
of Oriental Studies whose Chinese level is elementary or intermediate. In order to study the acquisition of
Chinese prepositions by Uzbek students, the author specially designed a questionnaire, which contains six
prepositions commonly used in Chinese-"Zai(at). Gén/Hé(and/with). Dui(to). Cong(from). Géi(for)".
This paper only analyzes the errors of Prepositions "Dui(to)" and "Géi(for)". The specific analysis is as
follows:

2.2 Questionnaire survey results and corpus analysis

2.2.1 Statistics and analysis of the errors of Preposition "Dui"

Table 1: Statistics of the errors of Preposition "Dui"

No. In;iigggitt'%?]r.)?[';:lt;.()f Corresponding test questions Error rate
Question15 21.43%
1 Indicates the object of the action Question41 10.71%
Question63 28.57%
Questionl6 14.29%
2 Indicates treatment Question42 25.00%
Question64 7.14%
Questionl7 14.29%
3 "Dui...laishud"( For ...) Question43 57.14%
Question65 21.43%

According to the table above, the most common errors of preposition "Dui(to)" that produced by
students are question 43 "* Dui wo xuéxi yingyu bunan”,the correct expression is: Duiwolaishud,xuéxi
yingyu bunan(lt's not difficult for me to learn English) ,the error rate is 57.14%. There is no fixed sentence
pattern”Dui...Jaishug"(For...) in Uzbek, most students can use the preposition” Dui(to) *, but due to they fail
to fully grasp this usage, they often omit"laishud”. Secondly,there are still some students who are confusing
"Dui...laishud™( For ...) and ""céng...laikan" (From the point of view), which leads to missubstitutions, such
as "* Cong wo laishuo, xuéxi hén kuailé",the correct expression is: Duiwolaishud,xuéxi hén kuailé(For
me, learning is very happy) ".

In addition, question 63 "Men allagachon onamga aytdimki, shanba kuni uni tugilgan kun
kechasida gathashaman.”(Chinese:W¢ yijing dui mama shudle , xingqilit canjia nide shéngri
wanhui.English:I've told my mother to come to your birthday party on Saturday). This question is
translation, the error rate is 28.57%. When students learn the Chinese Preposition " Dui ",due to they not
fully grasp the usage of "indicates the object of the action", some students may omit "Dui", and then apply
the remaining components according to the format of "subject + Verb + object” in Chinese, resulting in the
following error: "*W¢ yijing shué mama le , xinggiliu canjia nide shéngri wanhui. "In addition, due to" -
ga "in Uzbek language means both Chinese Preposition” Dui(to) "and preposition” G¢i(for) ", some
students will have the situation of missubstitutions, for example” * W¢ yijing géi mama shudle, xingqiliu
canjia nide shéngri wanhui"
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According to the test results, students have the best command of the usage of the preposition "Dui"
to express "treatment”. For example, Question16 "Zhang lioshi dui women hén yan’gé." The error rate is
14.29%. Question64 "Otam menga juda qayg' uradilar. (Chinese:Baba dui women hén guanxin.
English:Dad is very concerned about us) ", the error rate is 7.14%.

2.2.2 Statistics and analysis of the errors of Preposition "Gé&i"

Table 2: Statistics of the errors of Preposition "G&i"

No. In;??;g?gg;'?%?;.m Corresponding test questions Error rate
Question18 10.71%
Question19 35.71%
1 Introducing the_recipient of the Question44 14.29%
action Question45 46.43%
Question66 14.29%
Question67 3.57%
o~ " Question20 28.57%
2 Géi wo(for me) + verb Questiond6 50.71%
. Question21 25.00%
3 Indicate "to ; toward" Questiond7 51 43%
Question68 50.00%
Question22 85.71%
4 Indicates passive Question48 64.29%
Question69 78.57%

oLl

From the above table, students have the best command of the usage of preposition "Gé&i" which
express "introducing the recipient of the action™. The overall error rate is about 20%.

The highest error rate of the preposition "Gé&i" is the usage of “indicates passive”. For example,
Question 22 "Tade yifu géi yu linshi le(Her clothes were wet by the rain)", the error rate is
85.71%.Question 48 "Zixingché géi ta qi huaile( The bike was broken by him)", the error rate is 64.29%.
Question 69 "U o'gituvchisidan tanbeh oldi(He was criticized by the teacher)", the error rate is 78.57%. The
passive word corresponding to Chinese in the Uzbek is "tomonidan™, but only one word in Uzbek language
means passive, while the "B¢i,Gé&i,Jiao,Rang” in Chinese can all be passive. In the students' view, the
passive words in Chinese is "Béi", while the "giving" can also mean passive is unfamiliar, so most students
have errors.

Secondly, the high error rate is the usage of "G¢&i wo(for me) + verb™. For example, the Question20
"Wode shouji btjianle, g€i wo zhdozhdao(My mobile phone is gone, look for me)” , the error rate is
28.57%. Question 46 "Ni géiwo kuaidianr guolai(You come here quickly) ", the error rate is 60.71%. There
are two usages for "Gé&i wo + verb”. In the Question20 "Give me" means "Help me", but in Question 46,
"Give me" means "command" to strengthen the tone. The first usage, there is a corresponding usage
"Menga" in Uzbek, but for the second, there is no corresponding usage in Uzbek. From the test results,
students have a good grasp for the first usage, the error rate is low, but for the second usage are relatively
unfamiliar, and the error rate is higher.

In addition, the question 68 "lltimos,Undan uzur soramoq (Chinese:Qing géita daogian.
English:Please apologize to him). There is no such usage of "-ga"in uzbek, which is corresponding to the
Chinese Preposition "Géi (to)" . Influenced by the mother tongue, students tend to omit "G¢&i*, for example
"* Qing ta daogian”. There are also other forms of "Gé&i" used by some students, such as "*Qing daogian
géita".

3. The Causes of Errors

To analyze the causes of the errors in the acquisition of Chinese prepositions by uzbek students, it
is necessary to understand the similarities and differences between Chinese prepositions and Uzbek affixes
and auxiliary words in terms of structure and meaning. Uzbek is an adhesive language, and affixes and
auxiliary words are very rich. The affixes are placed after the part of the genre to indicate the grammatical
meaning of the place, time, and object. Chinese is an isolated language, with prepositions indicating related
grammatical meanings, and prepositions are all placed in front of nouns, forming prepositional phrases with
nouns, and the whole prepositional phrases are mostly adverbial in front of the sentence predicate.
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This paper makes a comparative analysis of the similarities and differences between the six
commonly used Chinese prepositions and the corresponding auxiliary affixes or auxiliary words in Uzbek.
From the results of comparative analysis, the number of affixes or auxiliary words corresponding to
Chinese prepositions in Uzbek language is relatively few, and the same affixes or auxiliary words can
express several different meanings.

For example, the affix "-ga" in Uzbek can express the grammatical meaning of object, treatment,
space, direction, etc. It can be translated into nine prepositions in Chinese: "Dui(to) . Géi(for)" .
Wing(toward). Xiang(toward). Chao(toward). an(according). zhao(according). anzhao(according to)
. yizhao(according to)". For example:

(D Chinese : Baba dui women hén guanxin.
Uzbek : Otam menga juda gayg'uradilar.
English: Dad is very concerned about us.

(@ Chinese : Zuotian baba g&i wo jiangle yige gushi.
Uzbek : Kecha otam menga hikoya aytib berdi.
English:Yesterday my father told me a story.

(® Chinese : Yizhi wing gianzou.

Uzbek : Fagat to‘g‘riga yuring.
English: Go straight ahead.

@ Chinese : yizhi xiangdong zou.
Uzbek : Fagat shargga yuring.
English: Keep going east.

(® Chinese : Ta chao wo shudle yijuhua.
Uzbek : U menga bir gap aytdi.
English: He said a word to me.

(® Chinese : an wo shudde zud.
Uzbek : Meni aytganimga ko‘ra qiling.
English: Do as | say.
@ Chinese : Zhao tade yangzi hua.
Uzbek : Uni ko‘rinishiga ko‘ra chizing.
English: Draw according to his appearance.
Chinese : anzhao laoshi de yaoqia xié.
Uzbek : Ustozning talabiga ko‘ra yozing.
English:Write according to the teacher's requirements.

(@ Chinese : women yizhio dita zdu.
Uzbek : Biz xaritaga ko‘ra ketamiz.
English: We walk according to the map

Chinese Preposition "omission errors” produced by Uzbek students is a structural error, which is
mainly due to the influence of the grammar system of Uzbek language. Therefore, when Chinese is
expressed, it is often influenced by the mother tongue to say the root first, and then they will be thought
that Chinese prepositions can not be used behind the root like affixes in Uzbek, so prepositions are not
used, resulting in the omission of prepositions. Such biases are systematic.

The reason why Uzbek students produce the Chinese Preposition "misaddition errors™ is that Uzbek
is an adhesive language with abundant affixes and auxiliary words. Influenced by their mother tongue
habits, Uzbek students always like to add a preposition before words related to time, space, object and etc.
It is also a systematic error.

The causes of the preposition "missubstitution errors” of uzbek students are not only the negative
transfer of mother tongue, but also the negative transfer of target language knowledge.Most students use
prepositions extensively,due to they don't master Chinese prepositions well. In addition, influenced by their
native language thinking habits, they are prone to misuse the prepositions.

The reason why Uzbek students produced the Chinese preposition "misordered errors” is also a
structural bias. Influenced by Uzbek affixes , students often put Chinese prepositions behind the roots,
resulting in word order errors.

4. The conclusion
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Through the above error study, we find that in the process of acquisition Chinese prepositions
"Dui(to)" and "Géi(for)", Uzbek students will be affected by the influence of negative transfer of mother
tongue and knowledge of the target language. At the same time, due to the limitations of the language
environment, Uzbek students will inevitably have some errors in the acquisition of Chinese prepositions
"Dui(to)" and "Gé&i(for)". However, these errors will gradually decrease with the improvement of Chinese
level. When teaching Chinese prepositions "Dui(to)" and "Gé&i(for)", teachers should pay attention to the
following points:

First,we should emphasize the structural features of Chinese prepositions"Dui(to)" and "Géi(for)",
and strengthen the different structural between Chinese Prepositions "Dui(to)"and"Géi(for)" with the
Uzbek corresponding affixes “-ga” by Uzbek students.

Second, through comparative analysis,teachers can predicted that Uzbek students may have errors
in the acquisition of Chinese prepositions "Dui(to)" and "Gé&i(for)", and then focus on teaching these errors.

Third, when teachers teach prepositions to students with elementary or intermediate level of
Chinese, they can let them do some Uzbek and Chinese translation exercises. In this way, on the one hand,
students can further understand about the similarities and differences between Chinese prepositions
"Dui(to)" and "Géi(for)" with Uzbek affixe “-ga”. On the other hand, students can know which errors they
will produce, so as to avoid similar errors in practical applications.
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UDK: 821.51.0
“MING BIR QIYOFA” ROMANIDA KOMPOZITSION BUTUNLIK MASALASI

N. N. Azizov
Andijon davlat universiteti

Annotatsiya. Maqolada Omon Muxtorning “Ming bir qgiyofa” romani kompozitsion qurilishi
masalasi xususida so‘z yuritilgan.

Kalit so‘zlar: kompozitsiya, personajlar sistemasi, badiiy makon va zamon, tashqi kompozitsiya
unsurlari.

I[Ipob6aemMa KOMMO3UIIMOHHOI EJIOCTHOCTH B poMaHe «T'picssua aumy
AnHoTamusi. B crathe pacMaTpHBAaroTCs BOMPOCH KOMITO3HIIMOHHOH CTPYKTYphl poMaHa OmaHa
Myxropa “Munr 6up Kuéha”.
KiroueBble c10Ba: CHCTEMBI IEPCOHAXEH, XyI0KECTBEHHBIE IPOCTPAHCTBO U BPEMSI, DJIEMEHTEHI
BHEIITHEH KOMITO3UIIUH.
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The Problem of Comprehensive Integrity in the “Novel One Thousands”
Abstract. In this article deals by Omon Mukhtor’s “Ming bir qiyofa” novel’s compositions structure
Keywords: composition, system of heroes, art space and time, external composition’s elements

Omon Muxtorning “Ming bir qiyofa” romani nisbatan mustaqil uch hikoyatga bo‘lingan bo‘lib, bir
qarashda ularda tasvirlanayotgan voqealar tarqoq, syujet chizig‘i har bir hikoyatda mustaqil tarzda
harakatlanayotgandek ko‘rinadi. Ma’lumki, badiiy matnning yaxlit bir badiiy asar sanalishi uchun
kontseptual butunlik ta’minlanishi — ma’lum bir konsepsiya, ma’lum bir g‘oya, mazmun yaxlit ifoda etilishi
zarur. Savol tug‘iladi: “Ming bir qiyofa”dagi bir-biriga deyarli bog‘liq emasday tuyulgan hikoyatlarni
ganday shakl va mazmun komponentlari bog‘lab turadi? Quyida ana shu savolga baholi qudrat javob
beramiz.

1. Personajlar, personajlar sistemasining alogadorligi.

1.1. Birinchi hikoyatda Abdulla Hakimning bevosita ishtiroki, ikkinchi hikoyatda uning she’r
daftari, uchinchisida esa Nasriddin afandi to‘g‘risida yozgan wuzindi o‘ylari muayyan mazmunni
yaxlitlashtirib, turli zamon va makonda sodir bo‘lgan voqealarni bir ipga tizadi, ular orasidagi alogadorlikni
ta’minlaydi. Muallif uch hikoyat syujetini Abdulla Hakim obrazi tegrasida shakllantirib, shuning vositasida
hikoyatlarni bir-biriga shaklan va mazmunan bog‘lashga erishgan.

1.2. Hikoyatlarda o‘zligini, asl qiyofasini yo‘qotgan personajlar ishtiroki.

Muallif ifodalamoqchi bo‘lgan mazmun — “..tuzum odamlarni ko‘ngil gavhari — iymon-
e’tigodidan mahrum etdi, ularni vaziyatga qarab tovlanadigan ming bir qiyofali oddiy ijrochi jonzotga
aylantirgan” [2.28] — asar personajlari vositasida atroflicha yoritilgan. Jumladan, romanning “Tutqun” deb
nomlangan manzarasida Abdulla Hakim yovuzlarga qarshi kurashib shahid bo‘lgan qahramon sifatida
korchalonlarning “niqobi” ortidagi asl giyofasi tasvirlanishiga, ikkalasining o‘zaro zidlanishi esa ezgulik va
yovuzlik kurashi talqiniga asos bo‘ladi. Keyingi manzaralar — “Parvoz”, “Go‘r azobi”, “So‘nggi kun”
lardagi “Ichib olib, kayf ustida gishlog‘i esiga tushib ketgan...”, “Qachondir agalli biron marta sidgidildan
Ollohga ibodat — iltijo gilganmisan... sen hayvondek yashading” kabi fikrlar birinchi manzarada vujudga
kelgan “Abdulla Hakimning ezguligi” unchalar to‘g‘ri emasligini, yovuzlik uni ham chetlab o‘tmaganligini
ko‘rsatadi. Hikoyatlarda ishtirok etuvchi deyarli barcha personajlarda o‘zligini qaysidir darajada
yo‘gotganlik xususiyati mavjud.

Abdulla Hakim, Burhon Sharif, Sadirjon, Nasriddin obrazlari yaxlit olinganda bitta ezgulik
mikrosistemasini, ko‘sa, g‘ilay, Kabirov, Botir Oppoqov, Gulhumor, Rahim II, G‘ulomjonlar esa yovuzlik
mikrosistemasini tashkil giladi. Ularni asarda muayyan mazmunni shaklantirish va ifodalash nugtai
nazaridan quyidagicha tasniflash mumkin:

1. Ko‘sa, G‘ilay, Kabirov — korchalonlar, nigobda yuruvchi, nigoblanish hayotda yashashlarining
yagona shakli, ichki “men”i yo‘q bo‘lgan shaxslar.

2. “Tanigli shoirlar”, Botir Oppoqov, G‘ulomjon — omadli, davr nimani talab etsa, shuni
kuylovchilar, ichki “men”i mavjud, ammo tashqi men ideallashtirilgan. G‘ulomjonda Botir Oppoqovda
bo‘lmagan bir jihat —o‘zining Xatti-harakatini anglaganlik mavjud.

3. Rahim Il — o‘z ojizligini yashirish uchun nigoblangan, hokimiyat tepasida valine’matlikka
da’vogar; o‘z “meni”idan voz kechib, boshqa “men” yaratmoqchi bo‘lgan shaxs.

4. Gulhumor — tarixdan ildizi qirqilgan, yashayotgan jamiyatida o‘zligini haqgiqatda yo‘qotib
go‘ygan, ichki “men”ni ijtimoiy muhitga boy bergan.

5. Burhon Sharif — tashqi ko‘rinishi, faoliyatidan anglashiladiki, u ezgulik himoyachisi, shaxsiy
g‘araz tufayli o‘zini korchalonlar safida ko‘ruvchi, ichki va tashqi meni mutanosib emasligini anglagan
shaxs.

6. Abdulla Hakim, Sadirjon — xalq bolasi, o‘zligini saqlab qolishga harakat gilsada, buning
uddasidan chiga olmagan, muhitga bo‘yin eggan va buni dastlab idrok gila olmagan, idrok gilganda esa
kech bo‘lgan qahramonlar; tashqi men bilan ichki men mutanosibdek, ammo tashqi men ta’sirida,
hayotning ikir-chikirlari ichida golib ketgan.

7. Nasriddin — xalq bolasi, o‘zligini bolalaligi (soddaligi) tufayli boy berib, oxiri anglab etgan va
yovuzlikning asl qiyofasini ko‘ra olgan personaj. Tashqgi va ichki men mutanosib — shaffof tarzda
ifodalangan.

Abulla Hakim o‘zligini saglab golish uchun ijtimoiy vogelikdan chetda turishga harakat giladi,
undan farqli o‘laroq Gulhumor ayni shu jamiyat hayotida “yashaydi”, Rahim II esa giyofasizlik boshida
turib, ushbu siyosatni yuritadi. Hikoyatdan hikoyatga qiyofasizlik o°sib (gradatsiyalanib) boradi. 1.3
Muallif ifodalamoqchi bo‘lgan mazmunga mos tarzda personajlar tarkibi o‘zgarib boradi, bir
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mikrosistemaga kiruvchi personaj o‘sha sistemaning ichidagi, yoki boshga mikrosistemadagi personajni
izohlaydi, to‘ldiradi va mustaqil tarzda ham ma’lum konsepsiyani ifodalaydi. Birinchi hikoyatda
tasvirlangan Abdulla — ijodkor, “oddiy xizmatchi”, ikkinchi hikoyatdagi Sadirjon — shifokor. Qadimda
davolovchi tabibga nisbatan ishlatiluvchi “Hakim” izohlovchisi Sadirjonga emas, Abdullaga nisbatan
ishlatilganida mantigsizlik borday. Ammo birinchi va ikkinchi hikoyatlarda tasvirlangan personajlar ichki
tabiati (muallif ularni zohiran bir-biriga o‘xshashligiga urg‘u beradi, yani mohiyat bitta) ni o‘zaro giyoslab,
Abdulla ruhni davolovchi tabib (ijodkor), Sadirjon esa tanni davolovchi (shifokor)ligi, ushbu personajlar
orqali komil insonning ruhi ham, tani ham pok bo‘lishi zarur degan falsafiy mushohada o‘rtaga
tashlanganligi ayonlashadi. E’tiborli tomoni shundaki, asardagi ruh va tanni davolovchi tabiblarning o‘zlari
shifoga muhtoj. Muallifning eng katta magsadi — zamona odamlarining qiyofasizligiga sabab bo‘luvchi
ildiz — ruh va tanni bulg‘ovchi, insonni o‘zlikdan mahrum etuvchi omil(muammo)larni badiiy tadqiq etish
hikoyatlarning mazmun mundarijasini belgilagan.

Asarning ko‘p o‘rinlarida ushbu fikr turli yo‘sinda: farishtaning Abdulla Hakimga qo‘ygan
ayblaridan biri tanni pok saqlamaganligi, gunohi kabiri ruhini bulg‘aganligi, Gulhumorning Sadirjon
bergan kitoblar orqali ruhi sog‘ayishi, chashma tufayli tani shifo topgishi shakllari orgali berilgan.
Chashma detal obraz bo‘lib, Gulhumor xarakteridagi o‘zgarishlarning, Sadirjon ikkalasi o‘rtasidagi
konfliktning, “Tarix va Madaniyat” tashkiloti garashlarining yuzaga chigishida vosita vazifasini bajaradi.
Chashma — madaniyat, o‘zbek xalqi qadriyati, shifo va o‘zlikni saqlab qolish manbai. Gulxumor va uning
tipidagi odamlar o°zlari shifo topgan joylarni “ko‘mib” tashlaganliklari uchun ham yovuz va qiyofasiz.

Asar so‘nggida Abdulla Hakim she’rlarining Sadirjonga berilishi adabiyotshunoslar tomonidan
“xalqqa qaytarildi” tarzida talqin etiladi. Yuqoridagi mulohazalar natijasida yana bir talqinni o‘rtaga
tashlash mumkin. Abdulla Hakim she’rlari Sadirjonga berildi — ruh va tan birlashishi uchun umid uyg‘ondi.

2. Romandagi badiiy makon xususiyatlari.

Har uchala hikoyatda turli ko‘rinishdagi zulm o‘chog‘i bo‘lgan makon — ogish-qizg‘ish bino,
“Tarix va Madaniyat” binosi, Kultepadagi shoh saroyi mavjud. Ulardagi shakl xususiyatlari: ko‘rinishi,
xonalarining soni, istiqomat gilayotgan odamlari, bajaradigan vazifasi nugtayi nazaridan farglansa-da,
ularni tuzumga aloqadorlik bog‘lab turadi. Masalan, birinchi hikoyatdagi oqish-qizg‘ish binoning rangi rus
imperiyasi hukmronligining ikki bosgichi — oq va qizilni o‘zida mujassamlashtirgan. Ikkinchi hikoyatda esa
muallif “Tarix va Madaniyat” tashkiloti “ichidagi tutum, kishilarning fe’l-xo‘yi, o‘zaro munosabatlari —
barida yigirma yillar naridagi o‘quvchi o‘ziga tanish chizgilarni ko‘rgan, xususan, abadiyatga da’vogar
komfirganing tarix suronida izsiz yo‘qolganligini mushohada etgan”. [2.27] Uchinchi hikoyatdagi
kungiralari nayzadek osmonga gadalgan Kultepa va shoh saroyida xuddi birinchi va ikkinchi hikoyatdagi
makonlar singari — odamlarni gamab jazolash (birinchi hikoyatda Abdulla Hakim, uchinchi hikoyatda
Rahim Il ning aka-ukalari), insonlarning moddiy va ma’naviy mulklarini yo‘q qilish (buloglarni ko‘mish,
masjid va madrasalarni buzish; odamlarni turli giynoglarga solish — kaltaklash, zindonga tashlash, gatl
etish) xususiyatlari mavjud. O‘quvchi uchala hikoyatdagi makonlarni bir fokusda jamlasagina, zamon va
makon xususiyatlari, undagi tutum va odamlar bilan yuzma-yuz bo‘lib, ularni ham aqlan, ham ruhan anglay
oladi.

Hikoyatlardagi makonlar ikki qutbga: muhtasham (oqish-qizg ‘ish bino, tarix va madaniyat binosi,
shoh saroyi) va g‘arib (4bdulla Hakim wuyi, Sadirjonning uyi, shifoxona, Kultepa, G ‘altak, Sho ‘ra, Kalbek,
Qoragozon)ga bo‘linadi. Ikkinchi hikoyatdagi “Tarix va Madaniyat” binosi bilan Sadirjon ishlaydigan
shifoxona o‘zaro zidlangan. Koshona to‘qqiz qavat, marmardan qurilgan, birinchi qavatda bog‘-hovuzlar,
ikkinchi qavat xizmatchilar bolalariga ajratilgan toza-ozoda xonalar, uchinchi va to‘rtinchi qavat
xizmatchilar uchun, beshinchi gavat aloga bo‘limi, oltinchi gavat oshxona, shifoxona, kutubxona, xullas
mamlakat ichidagi mamlakat. Shifoxona binosi eski, giyshaygan tom, zanglab-chirib cho‘kkan devorlar
kichik xonalardan iborat, ta’mirtalab, hatto shifoxona emas, savdo do‘koniga o‘xshash g‘aribgina maskan.
Biri — sovet davlatiniki, ikkinchisi xalgniki. Kutilmaganda Mulkobodda shamol-to‘zon ko‘tarilib, g‘arib
maskanlar qolib to‘qqiz gavatli binoni tag-tugi bilan olib ketishi muallif hayoloti mahsuli. Shifoxonaning
bir nechta avvaldan darz ketgan derazalarigina sinadi, odamlar marmar koshonaning yo‘qolganiga pinagini
buzmaydi, shifoxonaning derazasi singanidan esa qattiq xavotirga tushib, uni ta’mirlashga kirishadilar. Bu
erda ikki binoning zidlanishi natijasida tashqi ko‘rinish emas, uning mohiyati (“Tarix va Madaniyat”
xalgning madaniyatini yo‘q qilish bilan shug‘ullanadi, shifoxona xalgning dardini davolaydi,) odamlarga
keltiradigan ezgu manfaatlari muhimligi, odamlar uchun keraklilik avvalo shu tarozi bilan o‘lchanishi, tarix
insonlarga ezgulik yo‘lida xizmat gilmagan narsalarni qo‘porib tashlashi badiiy obrazlar vositasida
yoritilgan.

3. Tashqi kompozitsiya unsurlari asosiy matndan tashgaridagi hodisa bo‘lsa-da, adabiy asarni keng
ma’noda anglashda muhim ahamiyatga ega. Yozuvchi romanga yozgan so‘zboshining o‘zida personajlar
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sistemasi (asardagi hikoyatlarda asosan har xil odamlar uchrashi, kimgadir ular bog‘liq emasday tuyilishi),
kompozitsiya (ammo ziyrak o‘quvchi, nega uch hikoyat yaxlit asar deb atalgani), mazmun (ma’no va
mazmun nimadan iborat ekanligini o‘zi ilg‘ab oladi) hagida gisgacha ma’lumot beradi. O‘quvchi asosiy
matn bilan tanishmasdan turib ham o‘qiyotgani yaxlit bir asar ekaniga ruhan tayyor bo‘ladi. Mutolaa
jarayonida ziyrak o‘quvchi sifatida asarni yaxlitlashtirgan elementlarni qidirishga kirishib ketadi. Birinchi
jumladan to oxirgi jumlagacha so‘zboshida bildirilgan fikrlar o‘quvchi uchun “shpargalka” vazifasini
o‘taydi.

Hikoyatlarning nomlanishi ham o‘ziga xos. Birinchi hikoyatning nomi “To‘rt manzara” bo‘lib,
manzaralar: “Tutqun”, “Parvoz”, “Go‘r azobi”, “So‘nggi kun” tarzida nomlangan. Nomlar tasvirdagi holat,
zamon va makon haqida o‘quvchiga birinchi informatsiya berish bilan birga manzaralardagi mazmunni
yorginrog ifodalashga ham xizmat giladi. Masalan, tutqun, parvoz gahramon Abulla Hakimga nisbatan
sifatlovchi maqomida, u tushgan holatlarni ifodalasa, go‘r azobi, so‘nggi kun ob’ektiv borliq (Abulla bu
erda ham mavjud), uning ruhiyatida sodir bo‘lgan voqealar haqida xabar berib, badiiy-estetik funktsiya
bajaradi. Ikkinchi hikoyat “Olisdagi odam” — Gulhumor personajiga tegishlidek, ammo birinchi hikoyat
gahramoni Abulla Hakim — olisdagi odamning she’rlari orqali Sadirjon galbidagi evrilishlarni o‘quvchi his
giladi, idrok etadi. Ko‘ramizki,bu erda muallif parallel vagt imkoniyatlaridan unumli foydalangan.

Uchinchi hikoyat “Afandining bolaligi” deb nomlansa-da, unda ko‘p o‘rin Rahim II va u
yashayotgan muhitga, Rahim II yaratgan yolg‘on dunyoni butun bo‘y- bastini ochib berishga garatilgan.
Nasriddinning yoshlik lavhalari zichlanib, fagat badiiy-estetik funktsiya bajaruvchi o‘rinlar kengaytirilgan.
Muallif uchun G‘ulomjon aytgan hikoya, latifalarga ishonish uning bolalik-soddaligidan bo‘lgani,
hayotning past-balandini ko‘rib ko‘zi ochilganligi muhim. Shuning uchun yozuvchi hikoyatga —
“Afandining bolaligi” deb nom beradi. Bundan tashqari, boblarning ragamlanish ketma-ketligi buzilmagani
ham roman kompozitsiyasini yaxlitlashtirgan unsurlardan biridir.

4. Syujet rivojida badily makon va zamonning, personajlar sistemasining o‘zgarishi kuzatiladi.
Birog har uchala hikoyat vogealari birgina roviy-muallif tomonidan hikoya gilinadi. Bu esa romanni
kompozitsiya nugtai nazaridan yaxlit bir sistema tarzida his qilish, idrok etish imkonini beradi.

Tahlil va mulohazalarimiz orqali ijodkor ko‘zlagan magsadiga erisha olgani (ixcham shaklda
kattaroq bir gaplarni tashlash), canab o‘tganimiz omillar asardagi kontseptual butunlikni ta’minlaganini
asoslashga harakat gildik.
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UDK: 81:373.72
BADIIY ASARLARDA QO’LLANILADIGAN AYRIM NUMERATIV SO’ZLAR TAHLILI

Nargiza Aminova', Nafisa Aminova?
1Samarqgand davlat chet tillar instituti, 2Samargand davlat universiteti?

Annotasiya. Maqgolada badiiy asarlarda qo’llaniladigan numerativ so’zlar tahlil gilingan, hamda
numerativ so’zlarning salbiy va ijobiy ma’nolari ko’rsatilgan.

Kalit so’zlar: numeratv so’zlar, «qarich», «chimdimy», «qop», «quloch», numeratv so’zlarning
salbiy va ijobiy ma’nolari.

AHAJIN3 HEKOTOPBHIX HYMEPATHBHLIX CJIOB MPHMEHAEMbIX B XY/0KeCTBEHHBIX MPOU3BEICHHAX
AuHOTamus. B cTaThe paccMAaTpUBAIOTCS W AHANM3MPYIOTCS HEKOTOPBIE OCOOEHHOCTH
HYMEPATHBHBIX CIIOB Y30EKCKOrO s3bIKa MPHUMEHSEMBIX B XYJOKECTBCHHBIX MPOM3BEIACHHSX, a TAKKe
OIPE/eNICHBI TIOIOKUTEIBHBINA 1 OTPUIIATEIBHBIN CMBICT HYMEPATUBHBIX CJIOB.
KiroueBble ¢10BO: HyMepaTHBHBIX CIIOBO, «garichy, «chimdim», «qop», «qulochy,
MOJIOKHUTEIBHBIC U OTPHLIATEIBHBIE CMBICT HYMEPATHBHBIX CJIOB.
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The analysis of some numerical words used in literary works
Abstract. In clause are considered and some features numerical of words of the Uzbek language
used in art products are analyzed, and also are determined positive and negative sense numerical of words.
Key words: numerical of words, «qarich», «chimdimy», «qop», «quloch», positive and negative
sense numerical of words.

O’zbek tilidagi numerativ so’zlar tilimiz leksik qatlamining uzoq tarixiy taraqqiyoti natijasida
shakllangan bo’lib, ular tarixiy taraqqiyot davomida o’zgarib, xilma-xil xususiyatlarga ega bo’lib borgan.
Badiiy asar tilini tahlil etganda numerativ so’zlarning ham o’rni alohida ekanligi ko’zga tashlanadi. Ularni
matndan uzib olgan holda emas, balki tilni tizimli tekshirish orqali o’rganish numerativ so’zlarning
xususiyatlarni to’liq ochib berishga yordam beradi. Quyida biz ayrim numerativ so’zlarni adiblarimiz
Abdulhamid Cho’lponning “Kecha va kunduz” romani va Abdulla Qahhorning “Dahshat” hikoyalar
to’plami asosida tahlil etishga harakat qildik.

Qarich — yozilgan panjaning bosh barmoq uchidan jimjildog uchigacha bo’lgan uzunlik, shunday
uzunlik o’Ichovi. Qadimgi turkiy tilda ham shunday ma’noni anglatgan bu so’z asli “ko’krak o’rtasidan
qo’lning uchigacha bo’lgan uzunlik” ma’nosini anglatgan qari otidan kichraytirish ma’nosini ifodalovchi —
sh qo’shimchasi bilan hosil gilingan, keyinchalik o’zbek tilida —sh, qo’shimchasi —ch shakliga almashgan, a
unlisi 4 unisiga almashgan, i unlisining qattiqlik belgisi yo’qolgan: qari + sh + qarish > qarich >qarich [2].
Bir qgarich birikmasi ba’zi so’zlar bilan qo’llanib, belgi, holatni kuchytiradi [1]. Asosan bir soni bilan
bog’lanadi.

Kechasi tashqgariga bir qgarich qor tushdi. Derazalarning oynaklari panjara gulchin singari
g‘alati-g ‘alati nagshlar bilan bezandilar. Germaniya bizdan necha barobar kichik, odami bizning uchdan
birimizcha ham kelmaydi! Ammo bir qarich yeri temir yo ‘Isiz, tosh yo‘lsiz emas (Cho’lpon “Kecha va
kunduz”). Uning eti jivirlashib, sochi boshidagi ro 'molini bir qarich ko 'targanday bo’ldi. (Abdulla Qahhor
“Dahshat” hikoyasi).

Qarich numerativi salbiy ma’noda ham ishlatiladi. “Bir qarich til” birikmasini olib qaraylik, qarich
so’zi tilga bog’langanda uning semasi kuchaygan. Til, albatta, bir qarich uzunlikka ega emas, u fiziologik
jihatdan yarim qarichga yetishi mumkin. Ammo qarich numerativi tilga bog’langanda “bir qarich til”
kuchaytirish ma’nosida tili uzun, og’zi botir, maqtanadigan, gap qaytaradigan insonlarga nisbatan
qo’llaniladi.

Uslubiy jihatdan garich numerativi salbiy va ijobiy ottenkani berishi ham mumkin. Masalan,
quyidagi gapda “bir qarich tufli” birikmasi salbiy ma’noda qo’llanilgan:

Egnida yengsiz ko’ylak, boshida popushakning tojiga o’xshagan, lekin qizil shlyapa; qo’lidagi
sumkasi, oyog’idagi poshnasi bir qarich tuflisi ham qizil (Abdulla Qahhor “To’yda aza” hikoyasi).

“Bir qarich bola” birikmasi ham kuchaytirish ma’nosida qo’llaniladi, kichkina, ulg’aymagan
ma’nolarini beradi: Shu qizni bir qgarichligidan tarbiyalab, yedirib, kiydirib, mana voyaga yetkazdim.
(N.Safarov “Olovli izlar”)

Qarich so’zi o’zbek xalq og’zaki ijodi namunalrida ham keng qo’llaniladi. Xalq maqollari,
topishmogqlarida ko’plab uchraydi. Bo'yi bir qarich, soqoli ikki qarich (O’zbek xalq topishmolari
“makkajo xori”)

Chimdim — ikki-uch barmoq bilan chimchib olarli migdor. Bu o’Ichov oti qadimgi turkiy tilda
mavjud bo’lib, “burma hosil qilish” ma’nosini anglatgan uem fe’lining ‘biroz’ ma’nosini ifodalovchi —4sr
go’shimchasi bilan hosil gilingan shaklidan —m qo’shimchasi bilan yasalgan; keyinchalik ikkinchi —ch
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undoshi d undoshiga almashgan, s1 unlisining qattiglik belgisi yo’qolgan: (4bIM- +4bl = YbIMYBI-) + M =
YpIMYBIM> gbIMIBIM> unMauM (Qirg’iz tilida bu so’z usimusim Shaklida mavjud) [2] Nodirmohbegim
Unsinning savoliga javob bermadi, tovush chigarmay yana ham qattiqroq yig’lab, uning boshini siladi,
yuzini yuziga qo’ydi; so’ng, o’sha chog’i odam yuborib go’ristondan oldirgan ikki chimdim tuprogni
yarim payola suvga chayib unsinga tutdi( Abdulla Qahhor “Dahshat”).

Uslubiy jihatdan kuchaytirish ma’nosida ham qo’llaniladi.

Chimdim numerativi bir, ikki, uch kabi sonlar bilan qo’llanilib, bir marta chimdib olishli, ikki
marta chimdib olishli, uch marta chimdib olishli kabi ma’nolarni beradi. Taomga uch-to’rt chimdim tuz
tashlamogq.

Katta narsalarni iste’mol qilishda chimdim numerativi qo’llanganda kichraytirish ma’nosini beradi. Ikki
chimdim osh yedi-yu, bir ho’plam choy ichdi.

Chimdim numerativi vaqtni ifodalshda ham qo’llaniladi, bunda u bir so’ziga bog’lanib bir chimdim
birikmasi shaklida oz, gisqa muddatni ifodalashda ishlatiladi. Yo ichi bir chimdim uxlab ko zini ocharkan,

tong otgan edi. (Oybek)

Qop - sochiluvchan narsalar solib qo’yiladigan, mato va shu kabilardan tikilgan xaltadan katta,
ganordan kichik ro’zg’or buyumi. Qadimgi turkiy tilda mesh, sanach, g’ilof, jild kabi ancha keng ma’noni
anglatgan bu ot asli gap tarzida talaffuz gilingan. O’zbek tilida a unlisi a unlisiga almashgan: qap-qap.
Ma’noda torayish bo’lib, hozir bu so’z faqat xaltadan kata, ganordan kichik buyumnigina bildiradi [2].
Turli joylarda turlicha 5 puddan 9 pudgacha giymatga ega bo’lgan og’irlik o’lchovini ifodalaydi.
Samovarga bir qop ko ‘mir tashlaylikmi? » deb o ‘shqirib ham oladi. (Cho’lpon “Kecha va kunduz”) Bir qop
somon, o’n-o’n beshta xoda, bir arava qamish — uy, ho’kiz topish uchun necha zamonlar qozonni suvga
tashlab qoyish kerak bo’ladi. (Abdulla Qahhor “O’g’ri”).

Qop so’zi gap so’ziga bog’langanda salbiy semani ifodalaydi: U bir qop gapini hech tugatolmadi.
Juda ham ko’p gapiradigan insonlarga nisbatan ishlatiladi. Qop numerativiga sinonimlar sifatda ba’zi
hollarda ganor, to’rva, xalta so’zlarini ishlatish mumkin: bir qop un/ bir xalta un. O’zbek xalq maqollaridan
namuna: Gap desang qop-qop, ish desang Ko higofdan top. Qopi hisobmi, sopi hisobmi? (O zbek xalq

magollari).
Q\ @
~ ~

yong'oq
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Quloch — yelka balandligida ko’tarib kerilgan ikki qo’lning o’rta barmoq uchlari oralig’idagi
uzunlik. Qadimgi turkiy tilda ham shunday ma’noni anglatgan bu so’zni Mahmud Koshg’ariy qol oti va
a:ch- fe’lidan tuzilgan deb izohlydi [2]. Avvalo turkiy tilda ach fe’li tarkibidagi unli qisqa, aksincha, qo:l
so’zi tarkibidagi unli cho’ziq bo’lgan; muhimi — ot va buyruq shaklidagi fe’ldan tarkib topgan birikmaning
bir so’zga birlashuviga ishonish qiyin, bunday izoh “xalq etimologiyasi”ga o’xshab ketadi. Aniq bo’lmasa-
da, boshqacha izoh tarafdorimiz: bu so’z qo:l oti bilan uch otidan tarkib topgan; keyinchalik o: unlisi u
unlisiga, ikkinchi bo’g’indagi u unlisi esa 4 unlisiga almashgan: qo:l uch = qo:luch> quluch> qulach.
Qirg’iz, qozoq, uyg’ur tillarida qo’loch tarzida qo’llanadi.

Quloch so’zini takroriy qo’langanda kuchaytirish ma’nosini ifodalaydi: Burgutday balandparvoz
bolish uchun quloch-quloch ganot kerak. (Oybek)

Quloch-quloch ariza. Ikkala boy bir bo ‘lib eng yaxshi advokatga ikki quloch ariza yozdirishib,
to ‘ppa-to ‘g ‘ri hokim to ‘raga tutibdilar. (Cho’lpon “Kecha va kunduz’) Mana shu yigitlar guvoh. Aytdim-
qo ydim, ikki quloch arqon...(Abdulla Qahhor “Jonfig’on”)
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YIK: 471.7:494.3
OCcHOBHBIE YepThl KOHTPACTA PYCCKOro U y30€KCKOro0 A3bIKOB B aCNEKTE A3bIKOBOM 16 TEPMUHAHTDI

N.T. babakyJoB
Camapranockuili 20cy0apcmeeHHblll yHusepcument
e-mail: yusufbabakulov6370@gmail.com

AHHoOTauusi. B JaHHO! cTaThe paccMATPUBAIOTCS OCHOBHBIE YEpPThI KOHTPACTa PYCCKOTO H
y30EKCKOT0 SI3bIKOB B ACIIEKTE SI3BIKOBOM JIETEPMUHAHTBL. A TaK ke, 0c000e BHUMAaHHE B CTAThE YICICHO
aHaIN3y KOHTPACTHBIX 0COOCHHOCTEH B MOP(OJIOTHUSCKUX CHCTEMAX PYCCKOr0O U Y30EKCKOrO SI3bIKOB.

KiroueBble cJji0Ba: KOHTPACT, SI3BIKOBOI JIETEPMHHAHTBHI, KOHTPACTHBHASl JIMHIBHCTHKA,
THIIOJIOTHS, COIOCTABHTEBHOE S3BbIKO3HAHME, TNpeduke, cyGdukc, croBooOpa3oBaTeabHBIC 3HAYCHUS,
CIIO0BO0OOpA30BaTENIbHBIC KATErOPHHU, ACCUMETPHSI, PYCCKUH SI3bIK, Y30EKCKHIA SI3BIK.

Rus va o’zbek tillari kontrastida til determinantlari jihatining asosiy xususiyatlari

Annotatsiya. Ushbu ilmiy maqolada rus va o’zbek tillari so’z yasalishining asosiy xususiyatlari
qiyosiy til determinantlari orqali tadqiq etiladi. Shuningdek, bu maqolada rus va o’zbek tillari morfologik
tizimining 0’ziga xos xususiyatlarining qiyosiy tahliliga alohida e’tibor qaratiladi.

Kalit so’zlar: kontrast, til determinant, konstraktiv lingvistika, tipologiya, giyosiy tilshunoslik,
prefiks, suffiks, so’z yasalish kategoriyalari, assimetriya, rus tili, o’zbek tili.
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The main features of the contrast of the Russian and Uzbek languages in the aspect of the language
determinant
Abstract. This article discusses the main features of the contrast of the Russian and Uzbek
languages in the aspect of the language determinant. And also, special attention in the article is paid to the
analysis of contrasting features in the morphological systems of the Russian and Uzbek languages.
Keywords: contrast, linguistic determinants, contrastive linguistics, typology, comparative
linguistics, prefix, suffix, derivational meanings, derivational categories, asymmetry, Russian, Uzbek.

KoHTpacTuBHAasl TMHIBUCTHKA — HANpaBJIeHUE UCCIEA0BaHM OOIETo S3bIKO3HAHUS, HHTEHCUBHO
pasBuBaromeecs: ¢ 50-x rogo XX B .Bkirouas conmocTaBUTENBHOE M3y4YEHHUE ABYX, MHOTAA HECKOJBKUX
SI3BIKOB B LENSX YCTAHOBICHHs] MX OOIIHOCTH W Pa3sNU4Mid, KOHTPACTHUBHAS JIMHIBUCTHUKA ONEPUPYET
MaTepuaiaMy Ha CHHXPOHHOM Cpe3e sI3bIKa.

B Hacrosmiee BpeMsi 4Ype3BBIYAHHO AaKTyaJIbHOW SBISETCS MPOOIeMaTHKa KOHTPACTUBHOM
JIMHTBUCTUKH, pa3pabaTbiBaeMasi B Tpynax. P.Jlamo, Ju Ileerpo ,A.A.Pedopmarckoro, B.H.SpueBoi,
3.M.Axyn3zsHoBa, B.H.I'aka u np.

06H_[el'[pl/l3HaHHI)IM B HaCTOAMICC BpPEMA SABJIICTCA IMOJOXCHUC O TOM ,YTO KOHTpPACTUBHAasA
JIMHIBUCTHKA KaK HOBOC HANpaBJICHUC BO3HUKJIA Ha CTBIKC CprKTypHOﬁ THUIIOJIOTHH JIMHI'BOAUAAKTHKH
(MeTomuKkM), OJHAKO, OCTAaeTCs JMCKYCCHOHHBIM BOIIPOC O €€ COOTHOIICHHH COMOCTaBUTENHLHOU
HI/IHFBI/ICTI/IKOI\/'I, KOTOpass B CBOC BpPEMsA OTIIOYKOBAJIACh OT CPABHUTCIIbHO- UCTOPUYCCKOI'O SA3bIKO3HAHUA
KaK CHUHXpPOHHasA IUCHUILIIMHA, H3ydaromias SA3bIKM B COIOCTAaBJICHUU HE3aBUCHMO OT HaJIWYHA WA
OTCYTCTBUS I'CHETHUYCCKOT'O pOACTBA.

K cranosnenuio KOHTpaCTHBHOﬁ JIMHTBUCTUKU HUMEET OTHOLICHHUE TCOpUA JIMHTBUCTHYECKOM
OTHOCHUTEJILHOCTH. IMEHHO Cl'[eL[I/I(bI/ILIeCKOC, KOHTPACTHOC Jid Pa3HbIX A3BIKOB MHpPa BBIABIISICT B CBOUX
uccuenoBanusix u b, Yopd, Hemapom y Hero 3apoxmaercss uaes HEOOXOIUMOCTH, Hapsigy Cco
CpaBHUTCIIbHBIM SA3BIKO3HAHUEM, »HOPOTUBOIIOCTABUTCIIBHOT'O» A3BIKO3HAaHHUA. HNmenno JaHHOC
KOHTPAaCTHBHOE, OPHEHTHPOBAHHOE HA S3BIKOBYIO CIEMU(HUKY M HANOMATHKY HaydHOE HAlpaBieHHE U
CIIEyeT, C TOYKH 3PEHHsS IUCCEPTaHTa, CYMTATh OCHOBOIIONATAIONIMM JUIS BBISBICHUS ATHHYECKHUX
SI3BIKOBBIX KapTHH Mupa(SIKM) 1 mocTpoeHus NX KOHIIENIINN B TEOPETHYECKOM aCIEKTe.

Oco0oe BHUMaHHE B CTaThe YAAJCHO aHAIM3y KOHTPACTHBIX OCOOCHHOCTEH B MOPQOIOTHUECKUX
CHCTEMax PYCCKOTO M y30EKCKOro sI3pIKOB. OJHMM W3 IEHTPAIBHBIX MOHSATHH MOPQOIOTHH, MMEIOIINM
HETOCPEICTBEHHOE OTHONICHHE K KIacCH(UKAIMK JIEKCHYECKOTO COCTaBa M IIpolieccaM JIepUBAaIlWy,
sBIsfoTess 9acti peun ( UP). B pasHBIX NHHTBHCTHYECKHX KOHIEMIHUSAX OHHM XapaKTePU3YIOTCS Kak
rpaMMaTHYECKHE KJIACCHI CIIOB, JIEKCUKO- TPAMMAaTHYECKUE KIACCHl MIIM pa3psiabl, OCHOBHBIE JICKCHUICCKUE
paspsiabl, kateropuu. ABTop, oTHOCS YP K TpamunmoHHOMY 00BEKTY JIMHTBHCTHKH, YKa3bIBACT HA HETIOTHO
O0BEMHYIO BBISBICHHOCTh ceMaHTHKH. CHCTeMHOE OpraHW3aldH, TEKCTOBOrO IOTEHIHANa M B
Pa3sHOCTPYKTYPHBIX s3bIKax. Hapsimy ¢ 3TUM OH OTMeYaeT MHTepec K pa3HBIM acleKTaM JacTed pedu, WB
KadecTBe mpuMepa npuBomuT moaxon E.C.KyOpskoBoll k YacTsM pedd B KOTHUTHBHO-IWCKYPCHBHOM
acrieKTe KaK K BaKHEHIINM S3BIKOBBIM KATCTOPHSM, XapaKTePH3YIOIIUMCS HE TOJNBKO HaIMIMEM
KaTeropuajJbHOTO 3HAYCHWS, HAOOpOM WIIM OTCYTCTBHEM TPaMMATHUYCCKUX KATETOpPHid, THIIOM
CIIOBOM3MEHEHHS JMOO HEU3MEHAEMOCTBIO, HO W CIEMU(PHUKON JEKCHYeCKOH MapamiurMaTHKd H
cuHTarMaTuky. [1lo HameMy MHEHHIO , caMoe MpaBHIIbHOE onpeneneHne YP kak rpaMMaTHUecKuX KITaccoB
ciioB nmaHo a «Pycckoii rpammatmke». O6oOmenHoe 3HaueHwe YP HasbiBaeTcs dacTe pedHbIM, OOIIe
rpaMMaTHYecKuM uim KateropuaibHbiM (K3). KareropmwanbHble 3HaueHHs] OCHOBHBIX (KapAWHAJIBHBIX)
gacTell pedd - CYIIECTBUTEIBHBIX, MPUIATaTeNbHBIX M IJIaroloB-3TO HE TONBKO OCHOBA CEMAHTHYECKHX
MPOTHBOIIOCTABJICHUH B 00JacTH TpaMMaTHKH, HO H 0a3a (HOPMHPOBAHHS CIOBOOOPA30BATEIBHBIX
3HA4YCHUN.

CrnoBooOpazoBaTelnbHbIe 3HAUCHHS B TpeneiaX KaXIOH YacTH PedH OTPa)KaroT, HMPEKAE BCETO,
KaTerOpHaJbHYI0 CEMAHTUKY (y CYIIECTBHTEIBHBIX-TIPEIMETHOCTh, Yy IPHJIaraTelbHBIX-KaueCTBO,Y
TJIaroia-MpoNecCyalbHOCT) W TPYHIHPYIOTCS B CIOBOOOpa3oBaTenbHbIe KaTeropuu.C TOYKH 3pEHUS
aBTOpA, WICHHI BUIOBOH Maphl SBISIOTCS ONU3KUMHU MO CEMAHTHUKE OTACIBHBIMU JIEKCEMaMH, B aCIIEKTe
CIIOBOOOPA30BaHUS 3TO OJHO U3 PAa3HOBUAHOCTEH CIOBOOOPA30BATENBHBIX Map. JTO OTHOCHUTCA H K
npeHUKCATLHBIM BUAOBBIM TapaM (MpH epHEeKTUBAINH ), U K cyPPUKCATBHBIM (TIPH UMITeP(EKTHBALIHN ).

B pycckom si3bIke, B OTIHYHE OT Y30EKCKOro, KaTeropus JIMIA- HENUIa KaK rpaMMaTHIecKas He
BBIJICTISIETCS, OAMHAKOE CIENbl MPOSBIAIOTCA B TI'PaMMAaTUYECKOM KaTeropud OYyLIEBIEHHOCTh HE
OIYIICBICHHOCTh ¥ COCTaBE CYOCTaHTHBHBIX CJIOBOOOPa30BATENBHEIX KaTeropuii. Hammane nim otcyrcTeue
omnpeneneHHsx ['K B TOM nim uHOM si3bIKe cKa3biBaeTcs Ha popmupoBanmu JII'P 1 ciioBooOpazoBaTemnbHBIX
Kateropuid. N CyIIECTBUTEIBHBIX y30€KCKOTO SI3bIKa OOIIENPH3HAHHBIMU SBISIOTCS T'PAMMATHUCCKHE
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KaTerOpUM YHCNIA, Tajaexka W NpUHAUIeKHOCTH, oaHOKO, A.H.KOHOHOB W apyrue wucciemoBaTeIn
BBIJICNIAIOT TAKKE KATETOPUH OMPENCICHHOCTH - HeompeaeneHHoctd W jmna-uenuna. A.H.KononoB
pacummpsieT Kpyr S3bIKOB, HMEIOIIMX B TOM WJIH WHOM BHJIEC KaTETOPUIO OMPENeICHHOCTH -
HEOMPEACICHHOCTH: 3TO HE TOJNBKO 3alaJHOCBPOICHCKUE U HEKOTOPBIE BOCTOUHOEBPOIEHCKHE SI3BIKU, HO
U BCE TIOPKCKHE SI3BIKH. SIIPOM MAHHOW KATErOPHH B Y30EKCKOM S3BIKE CICIyeT CUMTATh CBOCOOpA3HBIC
OIPEICTICHHBI U HEOIPEACICHHBIH apTHKIM COOTBETCTBEHHO B IMPEMO3UIMH U TOCTIO3UIIMH K UMCHU
CYILIECTBUTEILHOMY.

B y30ekckoM SI3bIKE BBIICNSAIOTCS CYIIECTBUTENbHBIE COOCTBEHHBIE W HapHIATEIbHBIC,
aOCTpaKTHBIC U KOHKPETHBIC JINYHbIC U HelanuHble. OOparaeT Ha ce0s BHUMaHKE CYIIECTBEHHOE pa3inyue
B opranm3aiuu JII'P uMeH CyIIeCTBUTENBHBIX B PYCCKOM M y30€KCKOM S3BIKaX, KOTOPOE OIpelessieTCs
pa3MUYHON OpraHu3amuedl TpaMMaTHYeCKUX CUCTeM. Eciu pycckoe HMEHHOE CIIOBOOOpa30OBaHUE
OPraHU30BaHO «I10J] KOHTPOJEM» KATErOpuil YMcia, poja M OAYUICBIEHHOCTH, TO B Y30CKCKOM SI3BIKE
OCOOCHHO Ba)KHBIMH JJIsI OPraHU3aIMU CIOBOOOPA30BATENILHOW CHUCTEMBI SIBISIIOTCS KATErOPHU JIUIA —
HEJHIIA ¥ IPUHAJJICKHOCTU ( B MEHBIIIEH CTETICHH ).

Knaccudumupyromeld kateroprieii B COBPEMEHHOM PYCCKOM SI3bIKE TI0 OTHOIICHHUIO K
JICKCHYECKOMY  COCTaBy  SIBIIIETCS  Kareropuss poma. HecMoTps Ha TO, YTO  KaTeropus
OJTyIIEeBIIEHHOCTH/HEO Y IIEBIEHHOCTH HpUCyIla  TOJIBKO OYLIEBJIEHHBIM CYLIECTBUTEIBHBIM,
HeO}ly].HeBJIéHHI:Ie CYHICCTBUTECIIbHBIC B PYCCKOM SA3BIKC TAKXKE€ HEPEAKO BOBJICKAKOTCSA B BbIPAXKCHUE
TEHJICPHBIX OTHOIIEHUN.B onpenenéHHbIX cCUTyalusax B BBIPaXKEHHE I'€HJEPHBIX OTHOLLIEHUI BOBJIEKAETCS
CpeIHMIA POJl, KOTOPOW IO TpaMMAaTHYECKOH MpHpOJEe, Ka3aloch Obl, BOOOIIE HCKIOYEH U3 chepbl
BBIPOKEHHSI TOMOOHBIX OTHOMmICHWHA. OIHMM W3 TPOSBICHUH acUMMETpUH (OpMBI M CONEpKAaHUS B
PYCCKOM SI3BIKE CIIEIyeT CUMTATh PACXOXKICHHE CEMAHTHKH OMYIIEBICHHOTO MMEHUT (0003HAUYEHHE JHIa
MYIKCKOTro HOHa) W «I3BIKOBOM TEXHUKH» B JICKCEMAX, MMCIOIIMX B UMCHUTCIBHOM IIaJIC’)KE OKOHYAaHHUE —a
1 0003HAYAOUIMX JIUI[ MYXKCKOTO Toyia. B Takux Ciaydasx BO3HHUKAET MPOTHBOPEUHE MEKAY (IIeKCHil —
MPOAYKTUBHBIM MapKEPOM JKEHCKOTO POfia M CEMAaHTUKOW JIEKCEMBbI, HEMOCPESACTBEHHO YKa3bIBAIOIIEH Ha
JIUIIO MY>KCKOT'O 1T0JIa. DTOT TUI aCHMMETPHH SIBISIETCS (POPMATIBHO — CEMAHTUIECKUM.

Hdns  pycckoro si3plka Ype3BBHIYAHHO XapaKTepHO HAWMCHOBAHUE JIMI[ JKEHCKOTO I10jIa
CYIIECTBUTEIFHBIMH MY)KCKOTO CYIIECTBUTEIFHBIMH MY)KCKOTO POJIa, 3TOT THUI ACHMMETPHH MOXKET OBITh
Ha3BaH CTPYKTYPHO — (YHKIHMOHATBHEIM. ClieyeT HOAYEpKHYTh YTO BaXKHBIM CPEICTBOM pacIpeaeIeHus
CYIIECTBUTEIBHBIX IO POAAM M JONONHUTEIBHBIM CPEJICTBOM BBIPAKEHUS PONOBBIX PA3IHYHiA B PYyCCKOM
sI3bIKE  SABISIOTCS Cy(D@UKCH, HEpa3phIBHO CBsI3aHHBIE C CHUCTeMOW (hiekcued, oOpasyrollee ¢ HUMH
OlpereNeHHbIe MOp(pEMHBIE KOMIUICKCHI ¥ CIy)Kallde CpPeaCcTBOM  (DOpMambHOTO  BBIPAKEHUS
clioBooOpa3oBaTeNnbHbIX  Karteropuid. C  Jpyrod  CTOPOHBI, HECMOTpPS Ha  CONPSIKEHHOCTh U
COOTHOCHTENBHOCTh CEMHOTHYECKUX IMPU3HAKOB «POJ-TIOM» B PYCCKOM SI3BIKE, COOTHOIICHNE HOMUHALNI
MYXYUH W KCHIIMH JAJNeKo He Bcerga ObIBaeT CHMMETpUYHBIM. CyIIecTBHTENbHBIE Y30EKCKOTO SI3bIKa
0071a/1a10T KaTETOPUsIMH YHCIIA, TTafeKa, IPHHAIICKHOCTH, OIPEeIeIIEHHOCTH - HEONPEIeIeHHOCTH U JINIIa-
HE JHIa. MaKCHManbHO KOHTPACTHBIMH JUIS Y30EKCKOro sI3bIKa SIBIIAIOTCS KaTETOpHH  pola |
OIYIIECBIEHHOCTH, KOTOPBIE BO MHOTOM OIPEACIIIOT CIIEI(HUKY CyOCTAHTUBHBIX CIOBOOOPA30BATENBHBIX
KaTteropuid pycckoro s3bika. Kak momuepkmBaer A.K. AOmypaxmMaHOBa, «HEMHOIOYHCIICHHBIC Maphbl
OJTHOKOPEHHBIX JIEKCeM B y30E€KCKOM s3bIKe HamomoOue aaub - amuba, MOWp - MIOWpa, MyaJUTHM -
MyajIiMa, MapxXyM - MapxyMma yduTenb - yuurenbHuma. Omxako crenudura SIKM y30ekckoro s3pIka
3aKIII0YaeTcss B TOM, 4TO IuddepeHnranus JuI Mo IOy IIPOBOJUTCS, »MUHYS» KaTeropuio poxa. B
PYCCKOM K€ sI3BIKE B OOJIACTH JUYHBIX UMEH « POA-IION» IIPEACTABILIOT COOOW mapy CONPsKEHHBIX
MPU3HAKOB B CO3HAHMU HOCHUTENEH s3bIka». [Ipm 3TOM Ba)kKHO OTMETHTH, YTO KaTeropHsl poja- He
€IUHCTBEHHBIA CII0cO0 BBIPaKEHHUS TeHICPHBIX OTHOIICHUH B pa3HBIX s3bIKaX. CBOEOOpa3HO OTpaskaeTcs
aCHMMeTpHS TCHICPHBIX OTHOIICHUU B Tape MUOJOTHUH PYCCKOTO M Y30€KCKOro s3BIKOB. bomnbmas gacte
TapeMHUid, OTHOCSAIIMXCS K XapaKTEPUCTUKE JTUIIA, OPUESHTHPOBaHA Ha JIUI MyKCKoro mona. Eciu ke maercs
XapaKTEepPUCTHKA JIUI] KCHCKOTO I10J71a, TO OHA MOTYCPKUBAET KAaKHe-TH00 crenu(pUIecKue « >KCHCKUE »
KadecTBa. Upe3BBIUAHO CYHNICCTBEHHBIM IPEICTABILIETCS TO OOCTOSTEIHCTBO, YTO U B y30EKCKOM, U B
PYCCKOM sI3BIKaX OIEHKa, IpoOiieMa BEIOOpa OCBEIMIAIOTCS Yepe3 TOUKY 3PEHUS MYKUHHEBI: HeT OyKBaJIbHO
HU OJTHOM TTapeMHH, TJIe peub Ij1a Obl 0 MKEHITUHE KaK CYOBhEKTe, a He 00BEKTE OLICHKH U BHIOOPA.

I'pamMMaTHUYecKre CIIOCOOBI, WX CIIOCOOBI BBIPAYKCHUS TPAMMATHICCKUX 3HAUCHHH, OTPaXKAOIIHe
OCOOCHHOCTH  MOP(OIOTUYECKOH  CTPYKTYphl  sI3bIKA, MOAPA3NCIAIOTCS HA  CHHTETHYCCKHA U
aHamuTH4ecKuii. CHHTETHYEeCKU Crmocod MpemaycMaTpUBaeT HCIOIb30BaHHE «BHYTPEHHHX» PECYPCOB
CIIOBa, TP 3TOM 00pa3yeTcsi CHHTeTHYecKas cioBodopma. CyIHOCTh aHATUTHYECKOTO CII0c0o0a COCTOUT B
HCIOJIE30BAHUH CITy)EOHBIX CIOB Ui oOpa3oBaHUs cioBodopMbl. [lamexHbie 3HaYCHUS B Y30EKCKOM
SI3BIKE, KaK U3BECTHO, BHIPAXKAIOTCS CTaOMIFHBIMHU MTOCTKOPHEBBIMUA MOp(hEMaMH, KOTOpPBIC, KaK U IpyTue

25



ILMIY AXBOROTNOMA FILOLOGIYA 2020-yil, 2-son

CIIOBOM3MEHUTEIBHBIC U CIOBOOOPa30BaTENbHBIC MOP(HEMBI TIOPKCKUX SI3BIKOB, II€IeCO00pa3HO HA3BIBATH
nocTukcaMu. ['maroiabHOE CIOBOM3MEHEHHE VY30EKCKOro s3bIKa TAKKE OCYIIECTBISIETCS 3a CUeT
MOCT(UKCOB, OJTHAKO, HA PsJIE YIACTKOB Y30EKCKOTO CIIOBOM3MEHEHUS HAOIONACTCsl aHATUTH3M.

OnpeneneHHOCTH-HEOMPEACICHHOCTH | Jinia- He ymia. A.H. KoHOHOB pacmmpsieT Kpyr s3bIKOB,
UMEIOIMX B TOM HJIM MHOM BHJC KATETOPHUIO ONPEICIICHHOCTH- HEOMPEICICHHOCTH: 3TO HE TOJIBKO
3aIaHOCBPONEHCKIE U HEKOTOPhIE BOCTOUYHOCBPOICHCKUE SI3BIKM, HO U BCE TIOPKCKHUE SA3BIKH. SImpom
JAHHOW KaTeropud B Y30CKCKOM SI3bIKE CIIEAYST CUMTATh CBOCOOpa3HbIC ONPEICHCHHBIA U
HEOIMPE/ICIICHHBIN apTUKIA COOTBETCTBEHHO B MPEMO3UIIMH U MOCTIIO3UIIMY K UMCHH CYIIECTBUTEIBHOMY.
B y30ekckoM sI3bIKE BBINENAIOTCS CYIISCTBUTEIbHBIC COOCTBEHHBIC W HAPHUIIATEIbHBIC, aOCTPaKTHBIC U
KOHKpETHBIC, JIMYHbIe W HenuuyHble . OOpamaer Ha ceOsd BHUMAaHHC CYIICCTBCHHOE pa3lUyude B
opranm3anuu JII'P ¥MMeH CyIIeCTBUTEIBLHBIX B PYCCKOM M Y30CKCKOM S3BIKAaX, KOTOPOE ONPEIeseTCs
pasIM4yHOW oOpraHM3alMeil TrpaMMaTHYeCKHMX cHucTeMa. Ecimu pycckoe WMEHHOe ClOoBOOOpa3oBaHUE
OPraHM30BaHHO «II0J] KOHTPOJEM)» KaTeropuil 4uciia, polia U OIYIIEBIEHHOCTH, TO B y30EKCKOM SI3bIKE
0COOCHHO Ba)KHBIMHU JIJIsl OPraHU3AIHH CIIOBOOOPA30BATEILHON CHCTEMBI SIBIISTIOTCS KATETOPUH JIMAIIA - HE U
MIPUHAUIEKHOCTH (B MeHbIel creneHn). Knaccuduiupyromeil kaTeropueii B COBPEMEHHOM PYCCKOM
SI3BIKE M0 OTHOIICHHIO K JICKCHYECKOMY COCTaBY SsIBJISICTCSl Kateropus poma. HecMoTps Ha TO, 4TO
KaTeropus OAYyHICBJICHHOCTU.-HCOAYIICBJICHHOCTU MPUCYIIa TOJBKO OAYIICBJICHHBIM CYIIECTBUTCIIbHBIM,
HCEOAYIICBJICHHBIC CYHICCTBUTCIBHBIEC B PYCCKOM SA3BIKOM A3BIKC TAKIKE HEPEIAKO BOBJICKAIOTCA B
BBIPaXKEHUE T'€HJEPHBIX OTHOLIECHUHN. B omnpeneneHHbIX cuTyalusx B BbIpaXKEHUE T'€HAECPHBIX OTHOLUEHUM
BOBJICKACTCSl CPEAHUIA POJ, KOTOPBIH 0 TpaMMAaTHYECKOW MPHPOJIE, Ka3aloch Obl, BOOOIE NCKIIIOYEH U3
cepsl BbIpa)keHHsI MOIOOHBIX OTHOUICHUH. OTHUM U3 MPOSIBICHUN aCUMMETPHH (OPMBI M COZCP)KAaHUS B
PYCCKOM SI3BIKE CIIEAYET CUMTATh PACXOXKICHHE CEMAHTHKH OMYIICBICHHOrO UMEHHU (0003HAUCHHE JIHIIA
MYIKCKOTro HOHa) W «I3BIKOBOM TEXHHUKH» B JICKCEMaX, UMCIOIIIMX B UMCHUTCIIBHOM ITaJACKE OKOHYaHUEC — a
1 0003HAYAIOIINX JIMI[ MY)KCKOrO MMoja. B Takux ciy4asx BO3HHKAET MPOTHBOpPEYHE MEXTy (IIeKCHuii-
MPOAYKTUBHBIM MapKEPOM JKEHCKOTO POfia M CEMAaHTUKOW JIEKCEMBbI, HEMOCPESACTBEHHO YKa3bIBAIOIIEH Ha
JIUII0 MY>KCKOT'0 IT0J1a. DTOT TUI aCHMMETPHH SIBISIETCST (POPMATIBHO - CeMaHTHYECKUM.

Hdns  pycckoro si3plka Ype3BBHIYAHHO XapaKTepHO HAWMCHOBAHUE JIMI[ JKEHCKOTO I10jIa
CYIIECTBUTEIFHBIMH MY’)KECKOI'O pOfa, 3TOT THUI ACHMMETPUH MOXET OBITh Ha3BaH CTPYKTYpHO-
¢yHknoHaNEHEIM. CeayeT TOAYepKHYTh, YTO BaKHBIM CPEICTBOM PACHpEICIICHHSI CYIIECTBUTENBHBIX 110
poaaM W JOMONHUTEIBHBIM CPEICTBOM BBIPAKCHUS POMOBBIX PA3IMYUA B PYCCKOM SI3BIKE SIBIISIFOTCS
cybduKchl, Hepa3pbIBHO CBS3aHHBICE C CUCTEMOH (JIeKcHid, 00pa3ymolilue ¢ HUMH OIpeeeHHBIC
Mop(deMHBIE KOMIDIEKCHI H CIYy)XKaIllhe CPeICTBOM (OPMATBLHOIO BEIPAKEHHS CIOBOOOPa30BATEIBHBIX
KaTerOpuH.

TakuM 00pa3oM, COIOCTABHTENBHOE S3bIKO3HAHWE SIBISETCS OoJiee NIMPOKHM | OOIIUM
HaIpaBlIeHHEM, a KOHTPACTHBHAs JIMHTBUCTHKA W B PYCCKOM H B Y30€KCKOM SI3BIKAX MOXET
paccMaTpuBaThCS KaK €ro pasfel, B KOTOPOM AaKICHTHUPYETCS BHHUMAaHHE HE IMPOCTO HAa CXOACTBAX U
Pa3IUUUsX S3BIKOB, @ HA MX TUIIOJIOTHYECKIX KOHTpacTax.
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VIK: 417.709
OB U3YYEHHM OJTHO3HAYHBIX [IATOJIOB B JEKCHYECKOI CUCTEME PYCCKOTO
SI3BIKA

JI. T. PaspikoBa’, C. H. Carrapopa’
1CamI' MU, 2Caml UUA

AnHoTanus. B 1aHHO# cTaThe paccMaTpUBAIOTCS OAHO3HAYHBIE [JIarojIbl B 3HAYUTENEHO OOJIbIICH
CTEIIEHU, YeM UMEHa CYIIeCTBUTEIbHbIC, CIOCOOHBI BCTYNaTh B CHHOHMMHYECKHE OTHOIICHHUS B
JIeKcH4decKkoil cucreme. IIpu MccnenoBaHWUM OAHO3HAUYMTENBHBIX TJIATOJOB KaK CEMaHTUYECKOTO THMa B
JIEKCUYECKOM CUCTEME HEOOXOJTUMBIM SIBIISIETCS U3YUSHHE UX CEMAaHTUYECKHUX CBSI3EH.

KaroueBble ciaoBa: OqHO3HAYHBIC TTIATOJIbI, JICKCHKA, CUCTEMA, CEMAHTHKA, TUIT CHHOHUMHYECKHE
OTHOUICHHUSI, U3yUEHHE, TPAMMATHKa, JCHCTBHE.

Rus tili leksik tizimida bir ma’noli fe’llarni o’rganish xususida
Annotatsiya. Ushbu magolada bir ma'noli fe'llarning otlarga nisbattan katta qismi leksik tizimda
sinonimik aloqaga kirishishi ko’rib chiqgiladi. Bir ma’noli fe’llarning leksik tushunchasi semantik tiplarini
tadqiq qilish va o’rganishda ularning semantik aloqalrida e’tibor qgaratiladi.
Kalit so’zlar: Bir ma’noli fe’llar, leksika,tizim,semantika,tip,senonimik alogalar, o’rganish,
grammatika, harakat.

The study of unambiguous verbs in the lexical system of the Russian language
Abstract. This article discusses unambiguous verbs to a much greater extent than nouns, able to
enter into synonymous relations in the lexical system. In the study of unambiguous verbs as a semantic type
in the lexical system, it is necessary to study their semantic relationships.
Keywords: unambiguous verbs, lexicon vocabulary, system, semantics, type synonymous
relations, study, grammar, action.

B nmamHO# craThe MBI OOpaTHMCS K XapaKTEPUCTHKE ONHO3HAYHBIX TJAroJioB, TO €CTh CJIOB
JIEKCUKO-TPaMMAaTHIECKOT0 KJIacca, KOTOPOMY CBOHCTBEHHA «THOKOCTH CEMAaHTHKIY, (ITHPOTa CMBICIOBOI
CTPYKTYpPBl W TOABIDKHOCTH Kpyra 3HadeHHi». OIHO3HAYHBIC TJIArojibl IPEICTABICHBI B Pa3lINIHBIX
CEMAaHTHYECKUX TJArojioB, CpPeOM HHUX TJaroibl pe4d, MBIIUICHHUS, IIOBEICHHS, IIepeMEIIeHus,
CTaHOBJICHUSI, COSANHEHUS, pacwIeHeHHs U apyrue. CKIOHHOCTh K MOHOCEMHH IIPOSBILIETCS Y TJIarojoB
3By4aHuss (okomo 60 TIIarosoB), OCOOEHHO B CEMaHTHUYECKOW MOATPYIIE <«3BYKH, W31aBacMbIe
KUBOTHBIMI», & TAKXKE Yy TJIar0JIOB CTAHOBICHUSA (22 JIEKCHYCCKUI €ANHULEI THIIA 071eKHYMb, KOUeHenb,
ROJTHEMb, XOPOUIeMb, XYOemb).

B Hacrosmei craTbe MBI OCTaHOBUMCSI JIUIIB HA HEKOTOPBIX MPoOJIeMax TIIaroJbHOH MOHOCEMUH,
OOpaTHBIINCH K XapaKTEPHCTHKAM JIEKCHUECKOTO COCTaBa OJHO3HAUHBIX TJIArOJOB, WX OTHOIICHHIO K
TUTIaM JICKCHYECKUX 3HAUCHUH W OOIIeH XapaKTepHCTUKE CHHOHMMHYECKHX cBsizeil.Kacasce cnenmpuku
TJIarolbHOM HoMmmHAIWU, A.A. YdumieBa ormedana, 9TO B TJAroibHBIX HOMHHALUSAX (UKCHPYIOT
pa3NUYHBIE TOHSATHHHBIE IPHU3HAKA M MHOTOOOpPA3HBIE pPaKypCchl CBSI3¢H TJArOIBHOTO IEUCTBHUS C
MpeAMeTaMy W JIMIAMH, TIPOW3BOIMIIMMHI ITH AEHCTBHS WIN TOABEPKCHHBIMH WM. [103TOMY TIaroisi
SIBIISTIOTCSL KaK OBl «CKPBITBIMH CHHTarMaMm». Bo Bcex ceMaHTHYECKHX TPYMIIaX OTYETIHBO BBIACISAIOTCS
MOHOCEMAaHTUYHBIE TJIATONBI ¢ KAKUMU-JTN00 OTPaHUICHISMH B JISKCHUYECKUX CBs3sX. Llemblit psin riaromos
BKITIOYAaeT B CTPYKTYpYy 3HAYEHHS CYOBCKTHBHBIC WM OOBEKTHBHBIC CEMBI, KOTOPBHIC «BEITIONHSIOT
(YHKIUIO aKTAaHTOB II0 OTHOIICHUIO K CBOEMY MpeanKaTy». Tak, HampuMmep, CIEOYIOIIUE TIIaroJibl
BKITIOYAIOT B CTPYKTYpy 3HAUEHHUS CyOBEKTHBHYIO TeMy: O.1esamb — «u3gaBaTh OnesHue (00 OBIAxX U
K03aX)», 6o0amb — «ObITH JIOOM, KOJIOTh POraMH (O pOTaTOM CKOTE)», OyKCO6amp — «BPAIIaThCs, CKOIb3,
HO HE JBWTAsICh ¢ MecTa (MITH, MaJaTh MEJIKHUMHU JacTHIMHU KaIULIMHU (O J0X7e))». MHOTHe OJHO3HAYHBIE
TJIATONIBl BKITIOUAIOT B CTPYKTYPY 3HAYCHUSI OOBEKTHBHBIC CEMBI: KPEenumsp — «HAKIOHATH HaOOK (CymHO,
CaMoJIeT)», KOpYeeamsb — «BHIPHIBATH, YOAIATH U3 3eMJIM BMECTe KOPHSAMHE (ITHH JCPEBBS)», MACO8AMb —
«epEeMEIINBaTh (UTpalbHBIC KapThl)», RAXmamp — «COWBAaTh W3 CIMBOK WM CMETaHBI (Maciio).
OOBEKTUBHBIC CEMBI BXOIAT B CTPYKTYPY 3HAUCHUS MOHOCEMAHTHYHBIX TIIATONIOB 3ACYYUMb, 63HY30AMb,
GBIGUXHYNLD, HCMYPUMb, WIYPUMb, ZDAHUNLD, CEE2AMb, 6AIUMb, DOPOHUMD U TID.

B 3HaueHWH HEKOTOPBIX MOHOCEMAHTHYHBIX TJIATOJIOB MUMEIOTCS U CyOBEKTHBIC, H OOBEKTHEIC
ceMbl. Cp.: xoxaumb — «IOTHUMATH, B3bEPOIINBATE (TIEPhs, O MTHIAX)». ENMHUYHBIC WU MOCIOBHEIC
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JIEKCUYECKUE CBS3M MPHUBENEHHBIX BBIIIE OJHO3HAYHBIX TIJIATOJIOB OINPENENAIOTCS HE CHUCTEMHBIMU
(akTopaMu, a OCOOCHHOCTSMHU UX MPEIMETHO-JIOTHYSCKOTO COACPIKAHUS, KOTOPhIE OTPaXKEHBI B CEMHOMN
CTPYKTYpPE 3THX CIIOB.

OO6painascek K mpobjgemMe TUIOJIOIMH JIEKCHYECKUX 3HAUYEHUHM NMPU3HAKOBBIX CJIOB (B TOM YHCIE U
rinaronoB), H.E. CyineMeHKO MpUXOOUT K BBHIBOAY, YTO «IEKCeMa M JIEKCUKO-CEMaHTHUYECKHH BapHaHT
JOJDKHBI Pa3U4aThbCsi IO THUIOJIOTMYECKUM XapaKTepUCTHKam». MOHOCEMaHTHYHOE CIIOBO B Y3KOM
couyeTaeMoCTH Kak Jiekcema oOmamaer CH3, Tak Kak y Takoro ciioBa HET «PacCesHHOro MOHATHHHOTO
ueHtpay» (B.B. BuHorpasoB), oHM MOTYT OBITH OMOPHBIMH 4JIEHAMH CHHOHUMHYECKUX PSIOB U UMEIOT
MpO3payHbIe JepUBALIOHHBIE CBSI3U. VIMEHHO TakuWe 3HA4YeHUS MMEIOT OJHO3HAYHBIC TJIATOJIBI MOpUmb
(yTh, TPONIUHKY), 63Hy30amp (JIOMWAb), XMypums (OpOBN), Hemypums, uiypums (171aza), eanums (poioy,
MsCO, GPYKTHI, OBOILIH), Hpsacamsb (yIIaMu) U JIp.

Ecnu onpeaAcCIATh TUIIBI JICKCUYCCKUX 3HAYCHUN MOHOCEMAaHTUYHBIX CJIOB, TPUMCECHSSA KOHLICTIIIUIO
B. B. BunorpazoBa, To cieayeT mpu3HaTh, 4TO CIIOBAa C Y3KOH couetaeMocThio obmamator CH3. Dror
BBIBOJ TMOATBEPKIAACTCA U BO3MOXHOCTBHIO (I)yHKLlI/IOHI/IpOBaHI/Ie HOJIO6HI)IX CJIOB B Ka4€CTBC OIOPHBIX
YJICHOB CHHOHUMHUYECKOT0 psizia (110 MHEHHUIO akaj. BuHorpasaosa, 3o cBoiictBeHHO CH3).

HpI/I O9TOM CHMHOHHMMaMH TaKWX OJHO3HAYHBIX IJIAroJIOB ABJISIOTCA JICKCHMYCCKHE COWHHUIIBI, TaAKXKE
o0JIajjatonIve y3KUMHU JIGKCHYECKUMU CBA3siIMH. OHU COYETAIOTCS C TEMHU e CJIOBAMH, YTO M OIOPHOE
cioo. [IpuBeneM B KauecTBe MPHMEPa HECKOIBKO CHHOHUMUYECKUX PAIOB: HCMYPUMb, 3AHCMYPUBAMD,
Wypums, COuypueams — «CXXMMas BEKH, NPHUKPBHIBATH (IJ1a3a)»; 63HYy30amb, 00y30ams, 3aHy30amb —
«HANETh Y31y Ha JIOWAIb»; 3ACyYumb, HOOCYUUmb, 3aKamamp — «3aBEPTHIBas, 3arnbas, MOJHSITS,
CIBHHYTH K Bepxy (OIEKIY, YaCTh OJICKIbI)».Pexke MOHOCEMaHTUYHBIE TJIAr0Nbl C Y3KOH COYETaeMOCTBIO
SBILIFOTCSL TepH(EepUHHBIMI YJICHAMH CHHOHMMHYECKHX pAIOB. Tak, énepump BXOAWUT MPOCTPAHHBIHA
CHHOHUMHYECKHH PSJ] C OIIOPHBIM CIIOBOM YCHIPEMUMb B COUCTAHUH CO CIIOBAMU 630D, 6321140, HOHYPUMb
— CMHOHUMHYECKHH PSJ C OMOPHBIM IJIarojoM onycmums (TOJIOBY); HOHUKHYMb — B DSl C ONOPHBIM
CIIOBOM onycmumaca (0 ronose). OQHO3HAYHbIEC TIAaroiasl MOryT HMeTh 1 DC3, ABIssIch nepudepruiHBEIMU
YICHAMH CHHOHUMHYECKAX M OTIUYAsCh OT APYTUX WICHOB CAMHUYHBIMU JICKCHYECKHMH CBs3aMH. Tak,
TJIaToJl packéacums (HOC) BKIIOYEH B CHHOHUMHYECKUN PSZ] C ONOPHBIM CJIOBOM pa3zoumsp (TOJIOBY, JHIIO,
HOC...), SBIISISICh €r0 JKCIPECCUBHBIM CHHOHUMOM. MoHoceMaHTH4HbIe Tiaroisl co CH3 u ®C3 Moryt
o0JiajaTh ¥ KOHCTPYKTUBHOUM OrpaHU4eHHOCThIO. Cp.: nodparxcams (demy), enpauams (4eM), npepeams
(4ro), énepums (4TO, B KOr0-4TO) U MO/,

OnHO3HAYHBIE TJIATONBI MOTYT BIIMCHIBATHCS B M3BECTHYIO THIOJOTHIO JIEKCHUECKHX 3HAYCHUH,
TaK Kak, SBIDLICH WICHAMH JIEKCHYECKOW CHCTEMBI, OOJIaZalOT COOTBETCTBYIOIIUMH IapaMeTpaMH —
MapagurMaTHYeCKUMH, CHHTarMAaTHUSCKUMH, JEpUBAIMOHHBIMU.IIOCKOIBKY CIOBO KakK COMHHMIA
JIEKCUYECKOW CHCTEMBI CYIIECTBYET TOJBKO B Py APYTHX CIIOB, IPH XapaKTEPUCTUKE ONHO3HAYHBIX
TJIarOJIOB BYKHO OOPATUTHCS K MX CHHOHUMHYECKUM CBsI3sM. [IpH 3TOM HHTEpEeCHO CpaBHUTH CHHOHUMHUIO
MPU3HAKOBEIX CIIOB, KAKOBBIMH SIBIITIOTCS TJIATOJIBI ¢ CHHOHUMIYECKHMH OTHOIICHUSMH APYTOTO JIEKCHKO-
rpaMMaTHYECKOr0 Ki1acca — IMEH CyIICCTBHUTEINbHBIX.

OnHO3HAYHBIE TJAroNibl, B OTIMYHE OT MMEH CYIICCTBHUTEIBHBIX, OOHAPYKHBAIOT JOCTATOYHO
LIIMPOKHE CHMHOHUMUYECKHE CBA3U. DTO mposBisgercs B ciuenytomem: 1.0xono 50% mnpencraBieHHbIX B
BBIOOpKE TJIarojioB BKItOYeHBl B cuHOHMMUYeckue psgel ACC. U3 453 rtnaromoB 227 BXOAT B
CHHOHUMHYEeCKHe psapl. CpaBHUM MJaHHBIE MO CHHOHUMHM HWMEH CYIIECTBUTENBHBIX, SBILIOIIIXCS
MoHoceMaHTHUHBIM: 1150 croB 142 SBISFOTCS YieHaAMH CHHOHUMHUYECKHUX PSIZIOB, T.€. 12 %.

2.01HO03HAYHEIE TIIAroNbl MOTYT OBITH OonopHeIMH WwieHamu CP, rpymmupyst Bokpyr cebs ciora-
CHHOHUMBI. 86 TJIaroJIOB 3aHUMAFOT OJIMKAUTITYIO K OMOPHOMY CJIOBY ITO3HITHIO.

3.CHHOHMMHYECKHE DPSOBI CYMIECTBUTEIBHBIX HEPEOKO MPEACTABISIOT COOOH CHHOHUMHYECKHE
napsel (Kopocmens — depzay, camonem — aponiaH, KyKypysa — Mauc, 6abouxka — Momoliex, decemom —
ecunnonomam W np). CP rmaronor Oonee mpocTpaHHBIE (Cp.: X01UMb, JleAeAmb, 20AY0UMb, HEHCUNb,
nOKOCUMb; 20peeamb, CKOPOUmMb, COKpywiamscs, Kpywiumoca (p.), myycums (p.), yousamoca (p.);
2pomMums, pazoueams, pa3HOCUmMs, KPyuiums, COKpyuiams v ap.).

4.MoHOCEeMaHTHYHbIE HMEHA CYIICCTBUTEIBHBIE UMEIOT B OCHOBHOM CHHOHUMEI — MapaJuieIHbIe
HOMMHAIIUK, Pa3IMYaroIIuecs] «CTHIUCTHYECKONH TOHAJIBHOCTHIO», c(hepod, YacTOTOH W TeppuTopHen
(YHKINOHUPOBAHUS (KeOPOBKA — Opexo6Ka, KOHONIAAHKA — DPEenonoe, OCbMUHOZ — CHPYM, J10Cb —
coxambulil, 201y0uUKa — 20H0600e1b, C6UHLA — XPIOUIKa (pase.) uywika (npocm.) u nof.). OJHO3HAYHBIE JKe
TJIArOJIBl HEPEAKO MMEIOT CHHOHUMBI, BKITIOUAIOMINE B CTPYKTYpPY 3HAUCHHS pPA3IAYHBIC CEMAaHTUUYECKHE
KOMIIOHEHTBHI.

PaccMoTprM HECKOIIBKO MPUMEPOB.
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CuHoHuMbI, npencraBieHHele B CP  xonums, neneamsw, 2onyoumv, Hedxcums, HOKOUMDb
OOBEIUHSIOTCS 3HAYEHHEeM <«3a00TUTBCS O KOM-JI., CO3/1aBas HEOOXONUMBbIE YCIOBUS». B CTpykType
3HAYEHMs] KKIOT0 4ieHa JAHHOIO0 CMHOHHMMHYECKOTO psla CONEPXKUTCS yKa3aHWs Ha pa3Hble acleKThI
MOHSATHSI «3a00TUTBCY: XOJIUNb — KYXAXKUBATH C OOJIBIINM BHUMAHUEMY; JIeAE€AMb — KyXaKUBATh HEKHO
U JH0O0BHO»; HeJMCUMb — «COMAEPXKATh B TIOJIHOM JOBOJBCTBEY; 20/y0ums — «3a00TUThHCS JIACKOBO,
JOOOBHO»; MOKOUWMb — «CO3[IaBaTh OOCTAHOBKY IIOKOs, BHUMAaHHs, 3a00Thl». Pazmuums Mexmy
CMHOHMMaMHu B paccMatpuBaeMoM CP 3akirouaercs B MpHU3HAKaX NEHCTBUSA, BHIPAXKAIOUIUXCA B TUIHYHO
rIarofpHbIX cemax. Unensl CP ¢ OHOpPHBIM MOHOCEMAaHTHYHBIM TJIArOJIOM Z2pPOMUNLb, DPA30ueambv,
PazHoCump, Kpywiumep, COKpyuiams OObEIUHSIOTCS 3HAUCHHEM «CTPEMHTENBHO M C CHUJIOM pa3pylaTh,
YHUYTOXKATh, JIOMaThy». Pa3nu4aroTcs TIAroibl JaHHOTO psAda TMPU3HAKOM JCHCTBUS U TIOJHOTOM
MPOSIBJIGHUS JIEMCTBUS: YHUYTOXKaTh, pa3pyllaTh, TPEMUTENLHO M TPOCTO Hamazas (ITPOMUTH);
YHUUYTOXATh, C SIPOCTBIO W CHJIOH, 1O OCHOBaHMA (pa3OMBaTh, Pa3HOCHTBH); YHHUTOXKATh, pa3pylias
MOJTHOCThIO (KPYIIUTh, COKpyIIaTh). Pasnuums B mnpu3Hakax AeHCTBUS HAOMIOAAeTCs BO MHOTHX
CUHOHUMHYCCKUX psagax, B TOM UYHCIC U B CP C OIIOPHBIMH MOHOCCMAHTHYHBIMU TJIarojiaMu
6000yuLE8TIAMb, UEPEO06ANb, KONUMb, NOUET06AaNb.

B HECKOTOPbIX CMHOHUMHYCCKUX pAAaX € ONOPHBIMU OAHO3HAYHBIMU TIJIarojiaMu Ha6J1IOI[aIOTCH
pasnuuus MEXIy MX WICHAMH CTEIIeHU MpOSIBIEHUs AeiicTBus, cocrosHus. OOpatumcs x aHamzy CP
2pycmumsp, ne4anumscs, YHbl6aAmy, MOCKOGAMb, KPYUUHUMbCA, geuiamb Hoc. CEMaHTHYECKOE SIAPO
storo CP He saBigercs CAUHBIM, IJIarojbl, BXOJAIIHMEC B HaHHLIﬁ pana, O603Ha‘{aIOT YYyBCTBO IICYaliH,
YHBIHUS, OropueHus: (0003HAaYMM HX 1O TOPSAKY CIIEIOBaHUS 3arjaBHBIMH OykBamu A, b, B).
Juddepennmansapie ceMbl 0003HaunM udpamu: iérkoe — 1, HermyOokoe — 2, Hemonroe — 3,cuiibHOE — 4,
TATOCTHOE — 5, THeTylIee — 6, TOMUTENLHOE — 7, OT yTpaThl — 8, OT OTCyTCcTBUA KOro-1. — 9. Crnenunguka
3HAaueHM 4JieHOB paccMaTpuBaeMoro CP oTpaxkaercs B cienyronem HaOope ceM: zpycmump — A,1,2;
AQHAJIOTHYHBIA HA0Op CeM B CTPYKTYpE 3HAUCHHUS TJIaroia neuaaumsca; yuvigams — b, 5, 65; mockosamp —
A, 7, 8, 9; kpyuunumoca — A, 4, 5; eemams noc — B, 2, 3; stor uinen CP ornnyaercst mryTi.-UpOH.
SMOIIMOHANILHOW OKpackod. KonmudyecTBeHHBIH OSKCHPECCHUBHBIN, T.€. WHTEHCHUBHOCTHIO TPOSIBICHUS
JeicTBus, paznuyatoTcs yieHsl CP ¢ onmopHbIMU OJTHO3HAYHBIMU TJIAr0JIaMU 20pesams, Opanums, dpecmu
u Jip.

N3BectHO, uTO CcioBo mo BeipaxkeHuio [.0. BuHOKypa, — «OTpEmIEHHOE CIIOBOY», 3/I€ECh OHO
MPEACTaBICHO Ha BBICHICH CTYIEHHM JIMHTBHCTHYECKOM aOCTpakium». 3HAUeHHWE CJIOBA MOXKET
KOHKPETU3UPOBATHCS HA JPYTOM YPOBHE, KAKOBBIM SIBIISICTCS CIIOBO B PALY APYTUX CIOB, ocoOeHHo B CP.
W3yyeHne CHHOHMMHYECKHUX CBS3€H OIHO3HAYHBIX IJIArONIOB ITO3BOJISIET YTOYHUTH HPENCTaBICHUE 00 HX
CEMaHTHKE.

CpaBHUM 3TH PSJIBI:

1. Ipexkpamump (4TO WU C HEOIp.), nepecmams (C HEONP.), KOHuums (4TO WIA C HEONp.),
Opocump (4TO UM C HEOmp.), 000pBaTh (YTO WIIM C HEOIP.), npepeamp (4T0) — «O MPEKPANICHHH KeM-II,
KOTO-JI., CBOETO JICHCTBHS, paboThl, 3aHATHS U T.10.» (ACC,I1,237). Pasnuuns MexIy CHHOHUMaMH 3TOrO
MPOCTPaHHOTO psila B XapaKTEPHCTHKE NCHCTBHSA: OKOHYATENBHO INPEKPATUTh — KOHYUMb, BHE3AIHO,
HEOKUIAHHO — Opocums, 060peams; Ha BpeMs — IIPEPBATE.

Bropoit CP ¢ OmOpHBIM TaroioM npekpamums BKIIOYaeT B ceOs IATH WICHOB, KOTOpHIE
MIPEACTaBICHEl B IBYX Pa3HBIX 3HAYCHUSIX (THIIOrpaduuecKuil MmoKazaTens — a, 0), BO BTOPOM 3HAUCHHUH
I00aBISIETCS HOBAsl CeMa MPUYHHBI — «TIOCITYKUTh MPUYAHON HpEeKpalleHus 4ero-i.» (3uMa ImpeKkpaTuia
WX CBHJIAHHS, CMEPTh 00OpBaJia Apixanue...). CP.:

2. Ilpexpamums, npepeams, 060psams, npeceus, NOA0XHCUMb Koney (AeMy):

A) CBOMM BMEIIIATENECTBOM, IIPIMEHEHUEM MEp OCTAHOBUTH YTO-II., JOOUTHCS IIPEKPAIIICHHUS YETO.

Unenst 3Toro CP BKIIIOUAIOT B CBOIO CTPYKTYPY Pa3lHYHBIC CEMBI XapaKTEPU3YIOIINE MPH3HAKA
INEUCTBHUS W pa3lMYHBIC CBOMCTBAa O0BEKTa ACHCTBHS: MPEKPAaTHUTh YTO-JI. BPEMEHHO, PE3KO, BHE3AITHO,
OKOHYATENbHO, HABCETHa, DSHEPrUYHBIMH Mepamu;, paboTy, pasroBOphHI, Oecedy, B3aHATHs, YTO-II.
HEeXXeNaTeIbHOE, BPEIHOE.

b) mociy:kuTh MpUYMHON TTPEKpAIICHUS YeTO-]1.

3HayeHNs] OMOPHOTO TJIAaroiia MpPEAIojaraeT IIMPOKHH KPYr OOBEKTOB, 3TUM OIpeHeNsieTCs
BO3MOXKHOCTH 00pa30BaHUS TIIATOIOM HpeKpamums Tperbero CP:

3. Ilpexpamums, npepeams, nopeéams, pazopeamv, nOAOHCUML KoHey (deMy) — «oO
MIPEKPAIIEHUU KEM-JI. CBSI3U, OTHOLLEHUH U T.JI. C KEM-IL., YEM-JL.».

EMKOCTh CEMaHTHKHU I71arofos, SBISIOIIMXCA KaK Obl «CKPBHITHIMH CHHTarMaMi, TIPOABJISETCS B
LIMPOKUX CHHOHUMHYECKUX CBS3MX PACCMOTPEHHOIO TIJlaroia npekpamump. 3HAYEHUE €ro JaHo B
nocienHeM m3gaHud MAC 6e3 Kakux-nmmdo ceMaHTHYecKHX obocoOieHuit. Ho cHHOHUMHYECKUE CBS3U
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IJIarojia CKJIaJbIBAIOTCA Ha OCHOBE CKPBITBIX CYOBbEKTHO-OOBEKTHBHBIX OPUEHTHPOB: MOXKET MPEKPATHTD
CBOE JIEHCTBHE; MOXKET MPEKPATUTh YbE-TO EHCTBHE; MOXKET MOCIYKUTh MPUYUHON MPEKpalleHusl Ybero-
TO, KOTO-TO JI€HCTBHSI; MOXKET MPEKPATUTh KOHTAKTHI C KEM-JI.

OCHOBO#1 17151 00pa30BaHUsI CHHOHUMUYECKHX PSIIOB MOTYT CIY)KUTh ¥ BAJICHTHOCTHBIC TPU3HAKH
CEMaHTUKH Tiarona. Tak, ONHO3HAYHBIN IJ1aroN npekpamumeca o0pa3yeT JBa CHHOHUMUYECKUX psiaa:

1. Ilpekpamumocsa, nepecmamsv, KOHUUMBCA, HPOUMU — « O IPEKPALICHUU TOXIS, CHETa».
KoHuuThcs1, IpoiiTH — TOIBKO 1Mo oTHOIEHUIO K g0xk1i0 (ACC, |1, 238)

2. Ilpexpamumucsa, ymuxuymeo, CMUXHYMb, 3AMUXHYMb — «O TIPEKpalleHUH BeTpa, OypH U
T.A.». YTUXHYTh U CTHXHYTh — YaCTHYHOE HEIMOJIHOE IMpEKpallleHue, T.e. pasludue 3/eCh B IOJHOTE
MIPOSIBJICHUSA JCHCTBUSL.

B MAC-Il y rnarona mnpekpamumpca OTMEYAaeTCsl JHIIb OJHO 3HAYEHHUE «OKOHUYUThHCH,
MIPepBaThCs, EPECTaTh», ITO 3HAUEHHE IO CIIOCO0Y TOJNKOBAHMS SIBISIETCS JCHOTATHBHO PACWICHEHHBIM.
Ha ypoBHE ke «CIOBO B pAAy APYIHX CIOB», TO €CTh B CHHOHHMHUYECKOM psy, OOHApy>KHBACTCS
BAJICHTHOCTHAsI PaCwWICHEHHOCTh 3HAUEHMs JAHHOTO IJIAarojia, 4To CJEIOBal0 Obl OTMETUTH B CIOBape B
BUJIC OTTEHKOB 3HaueHMs. B ciydae CUTHH(UKATUBHON PacuUIeHEHHOCTH MOHOCEMAHTHYHOTO 3HAUCHHUS
BXOJMT YKa3aHHE Ha pa3HbIe aCMEKThl BBIPAKAEMOTO MOHATHS TJIarojia, a TakkKe MOXKET ObITh OMOPHBIM
YJIGHOM Pa3HBIX CHHOHUMHYECKUX PAJIOB.

Tak, omHO3HAUHBINA ryIaron myzams 110 MAC-11 «uMeer 3Ha4YeHUE «BHYIIATh CTPax; 3acTaBIISATh
00sThCst 4ero-i.». OH CIIY)KUT YICHOM JIByX CHHOHUMHUYECKUX psinoB. 1-it CP ckiagpiBaeTcs Ha ocHOBe 1-i
YaCTH 3HAYCHUS:

1. Ilyzams, cmpawums, ycmpawams (ACC, 11, 317) — «BbI3BIBaTh B KOM-J. TpPEBOTY,
0eCrOKONCTBO, omaceHus». Pasnuuns mexny uieHamMu CP B MHTEHCHBHOCTH JIEHCTBUSI M BPEMEHHOU €ro
XapaKTEePUCTHKE: BBI3BIBATH CHIIBHBINA CTPax ¢ yKazaHHEM Ha Oyxmyliee aeiicTBue (yCTpamars).

Crnenyromuii CMHOHMMHUYECKUH psiZi OCHOBBIBAE€TCS HAa 2-W 4YacTH pPACUIEHEHHOTO 3HAYCHUS
TJIarojia Hy2amos — «3acCTaBISTh 00AThCA dero-i.». CP.:

2. Ilyzamv, 3anyzueams, ycmpauwiams, cmpauiams (pasr.) — «3aCTaBIsATh 00AThCS KOTO-, 4ero-1l.,
MBITATBCS BBI3BATH CTpax IEped KeM-, d4eM-ILy. Pa3muuus MeXIy CHHOHMMaMu JTOro psija B
WHTCHCUBHOCTH JEUCTBUS, [UINTEIBHOCTH COCTOSHHSI CTpaxa M IEJIeHANPaBICHHOCTH aeicTBus (cp.:
c/enath pOOKUM ITOKOPHBIM (3aITyTHUBATh)).

OpHO3HAYHBI TJIArojaM, KakK IIOKa3blBaeT HAll MaTepran, HECBOWCTBEHHA CHHOHUMHYECKAS
IyOJIeTHOCTh, HET IaKe CHHOHUMHYECKHX Iap, KOTOPHIE pa3luYajnch OBl TOIBKO CTHIIMCTHYCCKUMHU
Ka4yecTBaMHM, 9acTOTOM miau cdepoil QyHKIHOHHpoBaHMsA. Kak mpaBMiio, riaroibHbIE CHHOHAMUYECKHE
PSIIBI XapaKTEepU3YIOTCsl CeMaHTHYeCKUMH pasmmuusmu. Otu CP, dame Bcero mpocTpaHHBIE, BKIIOYACT
CHHOHHMBI, Pa3THYAIONINECs IIIaroIbHBIMA CEMaHTHYECKUMU IPH3HAKaMH, K KOTOPBIM OTHOCSITCSL CTETICHD
WHTCHCUBHOCTH HEHCTBHSA, COCTOSHHSA, CHOCOO OCYIIECTBICHHS ICHCTBHUS, pe3ylnbTaT M IPUYHMHEBI
JNCUCTBHSL, OCOOEGHHOCTH €r0 IPOTEKAHWS BO BPEMEHH: MPOAOIDKUTENBFHOCTH, HEMPOJOKHUTEIBHOCTS,
OBICTpOTa, BHE3AMHOCTh U Jp. OcoOeHHO OONBIINE Pa3Inyus HAOMIOJACTCS B XapakTepe CUHOHHMOB: Y
HUMEH CYIIECTBUTEIBHBIX — MapajuielIbHble HOMUHAINH, Y TIaroiloB — CEeMaHTHUECKHE CHHOHMMBIL, IIPOYne
pasnuunst (dacrora, cepa QyHKIHMOHHPOBAHMUS, CTHIIMCTHICCKHE KAuecTBA W Jp.) JIUIIb COIMPOBOXKIAIOT
CEeMaHTHYECKHE.

Takum o00pa3oMm, Bce OTMEUYEHHBIE OCOOCHHOCTH TJAaroJIbHOH CHHOHHUMHHU OIPEIeIISTIOTCS
CTIeU(HUKON CEMAHTUKU CIIOB STOTO JICKCHKO-TPaMMaTHIECKOro Kiacca. Ecny mMeHa CymecTBUTENbHEBIE
Oonee KOHKPETHHI M HOMHHATHBHBI M WX CEMAaHTHUECKHH «IONT» — IAaTh TOYHYI0 HOMHHAIIHIO, YETKO
MPEACTaBUTh CBOWMCTBA NEHOTATOB, TO TJIArOJIbHAs HOMWHALNSA OOBEOUHSET IMOHSATHHHBIC MPH3HAKA U
CyOBEKTHO-O0OBEKTUBHBIC OPHEHTHPH. B Tiaroie, sape KOMMYHUKAIMH, «CKPBITA» CEMAaHTHYECKAs H
CHHTaKCHYECKas BaJICHTHOCTh. [ TaroabpHas ceMaHTHKA THOKa M MOIBMYKHA, 9YTO CO3AET BOZMOKHOCTH IS
IIMPOKUX CHHOHUMHYECKUX CBSI3CH.

OCo0EeHHOCTH CEMAaHTHKH CJIOB JABYX MPOTHBOIOIOXKHEBIX JIEKCHKO-TPAMMATHICCKUX KIIACCOB OMPEICIISIIOT
pa3NuIns B MapaJUrMAaTHUECKUX OTHOIIEHUSIX Y CJIOB OJHOTO CEMaHTHYECKOTO THIIA.
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MATNDA EMOTIVLIK MASALALARI

Sh. Mitanova
Samargand davlat universiteti

Annotatsiya. Ushbu maqola emotivlik va baholash kategoriyalarining matnda o‘zaro bog‘ligligi va
farqiga bag‘ishlangan ilmiy tadqiqot ishlarini o‘rganishga qaratilgan. Emotivlik va baholash
kategoriyasining o‘ziga xosligini, ularning boshqa til kategoriyalari va birliklaridan farqlarini aniqlash
magsadida mavjud qarashlar o‘rganilib, ularni tahlil qilishga harakat gilinadi.

Kalit so‘zlar: baholash kategoriyasi,emotivlik kategoriyasi, ekpressivlik, semantik kategoriya,
konnotativ komponent ma’nosi, antroposentrik paradigma.

Bonpocbl 2MOTUBHOCTH B TEKCTE

AnHotanmsa. CraThsl TMOCBSIEHA TEOPETHYECCKAM IMPOOJIEMaM 3MOTHOIIOTUH W OICHOYHUM
KaTeropuu, CBsA3aHHBIM C €€ TCPMHUHOJIOTUYCCKHUM alllapaToM, a TaKiKE C MMPUOPUTETHBIMU HAITPABJICHUSIMU
B U3YUCHUU KAaTCrOpruu SMOTUBHOCTHU B A3BIKO3HAHUE. PaCCManI/IBaIOTCH pa3anH1>1171 HaY4YHBIC TOAX OAbI K
aHaJM3y CPEICTB BBIPAKCHHS SMOLMH, OMPEACIIeTCS MECTO SMOTHBHOCTH B DAY OJMM3KHX HOHSATHH -
«OKCIIPECCUBHOCTE» U «MOAATBHOCTEY.

KiroueBble ciioBa: OIeHOYHAs KaTeropus, (DYHKIUS BBIPAXECHUS SMONWK, KOHHOTATHBHBIN
KOMITOHEHT 3HA4YEHUSI, IKCIIPECCUBHOCTh, CYyOBEKTHBHOE OTHOIICHHE TOBOPSILIETO.

The issues of emotion in the text
Abstract. The article is dedicated to the problems of emotive and evaluative categories connected
with its terminology and primary directions of studying the category of emotiveness in the linguistic.
Different scientific approaches to the analyses of means of expressing emotion are considered and the place
of emotiveness among the close concepts of “expressiveness” and “modality” is determined.
Keywords: evaluative categories, appraisal group, function of expressing emotions, connotative
component of meaning, evaluativeness, expressiveness, subjective attitude of the speaker.

Zamonaviy shart-sharoitda matnni o‘rganishga eng samarali yondashuvlardan biri bu konkret
turdagi nutqiy asarlarni ularning taksonomik tegishliligiga ko‘ra tadqiq qilishdan iborat. Matnning emotivli
aspekti, ehtimol, bu kabi tadqiqotlar qatorida eng murakkabi va muhimidir.

Keyingi yigirma yilda lisonning emotiv (emosional) tomoniga katta e’tibor qaratilmoqda:
tadgiqotchilar emotivlik muammosini lingvistikaning antroposentirik yo‘nalishida birinchi darajali
masalalari qatoriga qo‘yishmoqda. Emotsiyalar — ob’ektiv borligni baholash, anglash, aks ettirish
shakllaridan biri ekanligi haqidagi tezis turli fanlar vakillari, avvalo, psixologlar va faylasuflar tomonidan
e’tirof etilmoqda. Ushbu holat barcha turdagi tadgiqotlarda aniqlashtiruvchi umumiylikka ega ekanligi
bilan ajralib turadi. Emotsiyalar odatda voqelikni anglash va aks ettirishning o‘ziga xos alohida shakli
bo‘lib, ularda inson bir vaqtning o‘zida ham ob’ekt, ham sub’ekt bo‘lib keladi. Shuningdek,emosiyalar
inson faoliyati asosida yuzaga keladigan ehtiyojlar bilan bog‘liqdir. [3]

Inson ruhiyatining emotsional sohasi matn doirasidagi lingvistik xususiyatlari kam o‘rganilgan.
Matnda ushbu ob’ektiv hodisa semantik ma’no, stilistik bo‘yoqdorlik bilan birlashib ketadi. Shu bilan birga
u muallifning garashlari, o‘quvchining vaziyatni anglashiga bog‘liq, chunki o‘rganuvchi sub’ekt ham,
o‘rganilmish ob’ekt ham bitta insonda mujassam. Emotsiyalar insonning magqsadli faoliyati apparati sifatida
yuzaga kelgan va bu ularni fikrlashga yaqinlashtiradi, chunki emotsiyalar va fikrlash — bu ichki faoliyat
bo‘lib, unda vogqelik haqidagi birlamchi ma’lumot ma’lum tarzda qayta ishlanadi, natijada organizm (shaxs)
“harakatlanish asoslariga” ega bo‘ladi. Psixologlar emotsiyalar tabiati hamda ularning ongdagi vazifasini
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turlicha talqin qilishadi. Ammo sub’ekt uchun yuz berayotgan voqea-hodisalar ahamiyati ijobiy yoki salbiy
sifatida baholashga vosita bo‘ladigan jarayon emotsiyalar sub’ektning ichki hissiyotlarini ochib beradi. [3]

Matnga oid emotivlikning tabiati va o‘ziga xos xususiyatlari masalasi bir qator maxsus ishlarda
muhokama qilingan bo‘lib, ularda matnning emotsional xarakteri tilning emotivli birliklarini tahlil gilish
vositasida emas, balki, yanada yirikroq (matnga xos) elementlarni aniqlash yo‘li bilan izohlanadi:
emotsional — mazmuniy dominantlar, emotivli mavzular, sub’ektiv mazmun va boshqalar. [2]

Matnning emotivli komponentlari va emotivli strukturasi masalasi bugungi kunda to‘laligicha
yechilmay qolmoqda, lekin amalga oshirilgan tadqiqotlarning ma’lum natijalaridan matn tahlilida ularning
semantik strukturasini aniqlashda foydalanish mumkin. Ushbu sohadagi tadqiqotlarning zamonaviy
bosqichi mazkur muammoni o‘rganishning yangi aspektini aktuallashtiradi va u matn mazmunining
ratsional-mantiqiy hamda emotsional tarkibiy qismlari o‘zaro aloqasini o‘rganishdan iborat. Xususan
bunday yondashuv matnni sinergetik tizim-turli energiyalarning birgalikdagi ta’siri: mantiq energiyasi
emotsiyalar energiyasi birgalikda ishlashi tizimi sifatida tushunish bilan muvofiglashadi. Psixolingvistik
tajribalar va tadqiqotlar natijalari inson nutqiy faoliyatining tuzilishida muhim o‘rin tutishini ko‘rsatadi.
Ravon nutqiy qurilishda emotsiyalarni tartibga soluvchi vosita sifatida ma’lum xulosalarga kelingan. Biroq
o‘qitish amaliyotida, ko‘p hollarda esa matn bilan ilmiy-tadqiqot ishlarida emotivlik (antroposentrik
yondashuv belgisi sifatida) qayd etiladi xolos, ammo real hisobga olinmaydi. Bunda matn mazmuni
ko‘pincha nafaqgat qashshoqlashib, bir tomonlama ko‘rsatiladi, balki buziladi ham. [2]

So‘zlovchi emotsiyalarining lisoniy ifodasi va til orqali bildirilishi, so‘zlovchi va tinglovchi
ob’ektiv mohiyati sifatida emotsiyalarni talqin qilish mexanizmlari tubdan farq qiladi.

Katta izohlovchi kuchga ega bo‘lgan emotivlikning ichki ziddiyatsiz konsepsiyasini ishlab chigish
emotsiyalar lingvistikasining dolzarb vazifalaridan biridir. Emotsiyalarning tilda aks etishining turlicha
aspektlari o‘rganilgan ko‘p sonli tadqiqotlar mavjud bo‘lishiga qaramay, tilshunoslar yildan yilga til
emotivligining asosiy muammolarini ishlab chigishmoqda. Emotivlikni maqbul ta’riflashdagi qiyinchiliklar
ko‘p jihatdan ob’ektiv omillarga bog‘liq. Bu muammolar ayniqsa, hissiyotlar sohasini bevosita kuzatish,
idrok etish imkonsiz ekanligi va tilda emotsionallik chegaralarining noaniqligi bilan bog‘liqdir. [1]

Til olamning ko‘zgudagi aksi emas, shu sababli, aftidan, emotsiyalar olami va ularni aks ettiruvchi
lisoniy vositalar yig‘indisi to‘liq mos tushmasligi mumkin. Shu tarzda, insoniyat emotsional tajribasida
yetakchi universal emotsiyalar guruhi mavjudligini hisobga olib, leksik semantikada ham universal
emotivli ma’nolar mavjudligini taxmin qilish mumkin. Bu hodisa aks etish semantikasi bilan bog‘liq,
chunki emotsiyalarni, xuddi olamning biror boshqa qismi sifatida bilishdagi insoniyat tajribasi til
birliklarida mustahkamlanadi.

Matnning emosional tarkibiy qismlari bilan ishlashda asosiy murakkablik, bizningcha, matn
emotsionalligini ko‘p aspektli o‘rganishdan iborat. Emotsiyalar matnda ular haqidagi ma’lumot
“qadoglangan” ko‘rinishda berilgan muloqot vaziyatining barcha komponentlarini tavsiflaydi. Bir
tomondan, emotivli matn — o‘z mazmuniy va struktur xususiyatlariga ega matn turlaridan biridir. Bu
sifatdan emotsionallik matn emotivligi deb tushuniladi. Mavzuviy struktura, modallik, tonallik, baholash
kabi mazmunga oid xususiyatlari kontekstida olib qaraladi. Boshqa tomondan, emotsionallik — bu matn
realizatsiyasi shartidir, chunki inson shaxsining emotsional sohasi kognitiv jarayonlar va aks ettirish
jarayonining o‘zini ham harakatlantiruvchi, yo‘naltiruvchi va tartibga soluvchi kuch hisoblanadi.
Psixologiya isbotlagan ushbu fakt matndagi mazmuniy birliklar va ma’noviy dominantlarni aniqlashda
shaxs ongining undovchi sohaga asoslanish imkonini beradi. [1]

Tilda intellektual bilan emosionalning uzviy o‘zaro alogasi kuzatiladi, ya’ni emotiv magsadni
ifodalash ekspressiv leksikaning maxsus qatlami bilan chegaralanmaydi. Emotivlikni tadqiq qilishga
funksional-pragmatik yondashuvda u matnning barcha mazmuniy komponentlarini kesib o‘tishini hisobga
olish zarur. Matnga oid faoliyat sub’ektining emotivlik magsadi — vogelikni qadriyat jihatidan aks
ettirishdagi faolligini bevosita baholovchi vositadir. [1]

Emotiv maqgsadni ifodalash vositalarini funksional-semantik sathlar ko‘rinishida tizimlashga
urinish ekspressiv vositalarni taksonomik sanab o‘tishni beradi xolos. Biroq emotivli magsad modalligini
nihoyat o‘z ifodasini matnda o‘ziga xos konfiguratsiyali funksional-semantik sath hosil gqiladigan
ekspressiv vositalarda topadi. Bunday til ifodalari bir vagtning o‘zida ikki sath elementlari hisoblanadi. Bu
matnning pragmatik va semantik-pragmatik sathlarida—matn modalligi eksponentlarida kuzatiladi. Matn
mazmunining kognitivli komponentlari shakllantirilishi emotsiyalarning oldindan baholash va xulosalash
funksiyalari faollashuvida yuz beradi, emosional ekspressiya har bir konkret matn kognitiv komponenti
o‘ziga xosligida namoyon bo‘ladi. Ekspressiya kuchi tasvirlanayotgan voqelik fragmentining matn faoliyati
sub’ektining individual kognetiv tizimida aks ettirilgan qadriyatlari universumidagi o‘rniga bog‘liq bo‘ladi.
Axir emotsiyalarda birinchi planga insonning voqelikka munosabati chiqadi. Muvofiq tarzda, matn
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semantik sathlarining modallashuvi modal xususiyatlarga ega muloqot sub’ektining individual kognitiv
tizimlariga borib tagaladi. Ushbu maydonlar modallashuvi matn yaralishida saralash— matnga oid faoliyat
subyektiv uchun u yoki bu darajadagi emotsionallik kuchiga ega bo‘ladigan tarzda vogelikning ma’lum
qismi bilan bog‘lanuvchi predmetli sohasining yaratilish omili bilan kuchayadi. Semantik sathlar
modallashuvida ular elementlarning matn dunyosini dolzarb dunyoga “bog‘lashga” referentli qaratilganligi
ham muhim o‘rin tutadi. Inson tomonidan olamni bilish jarayonida emosional bilan intellektualning o‘zaro
alogasi haqidagi holat psixologiyada eng asosiylaridan biri hisoblanadi, ammo nutqiy faoliyatni
modellashtirishdagi ularning real o‘zaro ta’siri tadqiqotlari endi boshlanmoqda. Aytib o‘tilgan muammoni
konkret o‘rganishning shartlari, bir tomondan, intellektual va emotsional jarayonlar orasidagi o‘ziga xos
farglarni anglab yetish bo‘lsa, boshqa tomondan — intellektual emotsionalning o‘zaro nisbati nafaqat bilish
jarayonining turli bosqgichlarida har xil bo‘lishi, balki vaziyatlarning har xil turlarida ham farglanishi
mumkin. [4]

Bilishga va nutqqa oid faoliyatning prosessual tomonlarini tavsiflab, taxmin qilish mumkinki,
ob’ektning “aspektlarga ko‘ra tahlili” turlicha amalga oshiriladi. Muvofiq ob’ektning emosional ahamiyati
qanchalik yuqori bo‘lsa, “ikkilamchi ko‘rish” bosqichida uni bilish shunchalik kam farqlanadi. Boshqacha
qilib aytganda, insonning bilish faoliyati yo‘naltirilgan ob’ektni “aspektlariga ko‘ra tahlil qilish’ning o‘ziga
xosligi emotsional va ratsional baho nisbatiga bog‘liqdir. Emotsional baho ustunligi masalasi ma’lum holda
tahlil imkoniyatlarini cheklaydi. [4]

Emotsional baho ustuvorligi “fonida” amalga oshiriluvchi inson fikr-nutqiy faoliyati mahsuloti biz
tomonimizdan emotivli deb nomlangan alohida komunikativ turdagi fikr-jumla bo‘ladi.

Shunday qilib, emotsional tarkibiy qismning intellektualdan ustun kelishi gayta ishlangan holda
“g‘oya” da emotsiya emas, aksincha, emotsiyada o‘zgaruvchan ko‘rinishdagi intellektual baho bo‘ladi.
Bunday o‘zgarishning mohiyati, bir tomondan, “aspektlarga ko‘ra tahlili” cheklanganligidan, boshqa
tomondan — yaxlit holda bilish faoliyati, xususan — nutqiy faoliyatning to‘la nazoratini amalga oshirish
imkoniyati yo‘qligidan iborat.

Emotiv magsad modalligi matnning butun mazmuniy strukturasini kesib o‘tadi (bu emotsional va
intellektualning inson ongida uzviy aloqasi haqidagi tezisga mos keladi). Bu matn emotivligi semantik-
pragmatik maydonining o‘ziga xos konfiguratsiyasini hosil giladi.

Matn emotivligi muammosi psixolingvistika, matn lingvistikasi filologik germenevtika va
emotsiyalar lingvistikasi muammosi sifatida til, madaniyat, emotsional tafakkur va ong muammolari bilan
bog‘liq holda dolzarb hisoblanadi.
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Rus tilida oppozitsiya metodi yordamida antonimlarning tahlili
Annotatsiya. Maqolada rus tilidagi hozirgi lug’atlarda antonimlarning oppozitsiya turlari,
shuningdek antonimlarning u yoki bu oppozitsiya turlariga ta’luqliligidagi farqlar tahlil qilingan.
Kalit so’zlar: antonimlar, oppozitsiya, semantik munosabatlar, stilistik, leksiko-grammatik,
garama-garshilik, gradual oppozitsiya, kontrar, kontradiktor antonimlar.

Analysis of antonims in the russian language using the opposition method
Annotation. In the article the types of oppositions of antonymy in modern lexicographical
publications in the Russian language, as well as questions of discrepancies regarding the assignment of
antonyms to one or another type of opposition are analized.
Keywords: antonyms, opposition, semantic relations, stylistic, lexical-grammatical, opposite,
gradual opposition, counter-opposing, counter-opposing antonyms

B pa60Tax MOCBAIIECHHBIC aHTOHUMHU CUCTEMATHU3allUsd aHTOHUMOB OCYHIICCTBJIACTCA Ha OCHOBC
Pas3INYHbIX KPUTCPUEB, HCCICAOBATCIN PE3KO CYXKarOT OGHaCTI) ONIIO3UTHUBHLBIX C€WHUILI, B PEIYyJIbTATC
MHOTHE MPOTHUBOIOCTABIECHUS OCTalOTCd BHE Mol 3peHus. Kpome Toro, Takod Y3KMH NOIXOJ K
AHTOHHUMHHU HEC II0O3BOJICT BBISIBHUTH OGHIyI-O KapTUHY pa3BUTHA CCMAHTUYCCKUX OTHOILICHU I
MPOTHUBOITIOJIOKHOCTU B SA3BIKE U PEYU.

TepMuHoONIOrMYecKuil pasHOOOH, OMHOCTOPOHHOCTh aHANIM3a U OTCYTCTBHE €IUHBIX IapaMeTpoB
SABJISIFOTCA, HA Halll B3IJIA4, IpUYMHAMU, TIPEHATCTBYIOIIIUMHU CO3JaHUIO KJ'IaCCI/I(bI/IKaLH/II/I aHTOHMMOB. B ux
HCCIIeIOBAaHNHM HEOOXOAMM KOMIUIEKCHBIN ITTOIXOJ, IMPOBOAMMBIN Ha CTHIKE HayK (JIOTHKH, (umocoduu,
TICUXOJIOTUH, JIMHTBUCTUKH).

C »>TOoM TOYKH 3pC€HUA HHTCPCCHBIM MPCACTABIACTCA METOA TCOPUHU Ol'Il'IOBI/IL[I/If/i, BIICPBLIC
ucnonb3oBanHbiil H.C. TpyOenkum B pOHONIOTHY U IPUMEHEHHBIN HCCIIEOBATENSIMHU K CAMBIM Pa3IHIHBIM
A3BIKOBBIM YPOBHSM.

Hecmorps Ha oOmuit momxoxm, B TpydaxX YYEHBIX HAOIIONAIOTCS PACXOXICHHS IO BOIIPOCY
OTHECCHHsI aHTOHMMOB K TOMY WJIM MHOMY BHIy onmno3unuid. Tak, A.A. YumiieBa oObeUHIECT B OIHY
TpyIIy JBa MOJBHJA AHTOHMMOB: a) CJIOBA, BBIpaXKAIOIIME pPa3HYK CTENeHb CBOWCTBA; 0) CIOBa,
BBIp@KAIOIIME HANW4YWe / OTCYTCTBHE TpPH3HAKA. OTH TPYNIBl AHTOHUMOB IIPOTHBOIIOCTABIISIOTCS
KoHBepcuBaMm [7, c. 192].

HaubGonee mocnenoBatensHoi mpeacrapusiercs no3unus .M. Pomgmueoit m H.JI. CokonoBoid,
BBIIENUBIINX: 1) TpagyaibHBIE OIMO3UIUH, COOTBETCTBYIOIIME KOHTPAPHBIM IOHATHSIM B JIOTHKE H
JOIYCKAIOIME HM3MEHEHUs KOJIMYEeCTBa, KayecTBa, 3TO, B OCHOBHOM, pa3HOKOPHEBbIE AHTOHUMBI-
MIpHUJIaTaTeNIbHbIC, HApEUHs: Oozcamvlil — OeOHblll, MOA00OU — cmapulii;, 2) TPUBATUBHBIC OMNIO3UIINH,
COOTHOCHIMEIE ¢ KOHTPAJAUKTOPHBIMU HOHSTUSMH, B KOTOPBIX He- THIIETCS CIUTHO, W 3) AKBHITOJICHTHBIE
AQHTOHHMBI, KOTOPbIE «HE MOTYT OBITH ONHCAaHBI HU KAaK IIPUBATHBHLIC ONIIO3WINH, HH KaK TpagyalbHbIe
OTMO3UIIMH, U TEM HE MEHEe MPOTHUBOIIONIATAIOTCS B CO3HAHWW TOBOPSIIEro U ciymatomeroy» [6, c. 289]:
OeHb — Houb, cegep — oe. K mocnenneii rpymme H.JI. CokosioBa OTHOCHT U KOHBEPCHBBI-TJIATOJIBI.

B xmaccupukanmm O.U. PomuueBoii B paspsin NMPHUBAaTHBHBIX OIMIO3UIIMA OTHECEHBI TOJIBKO
OIHOKOPHEBBIE AHTOHUMBI C (POPMAIIFHBIM IIOKAa3aTelleM OTPUIAHHS OTHOTO M3 KOMIIOHEHTOB. Takmm
obopazom, cucremaruzanus .M. PommueBoit m H.JI. CokomoBod mpoBeieHa Ha OCHOBAaHUM JIMIIb
(hopMaIIEHOTO TIPHU3HAKA.

O06o06mas Bce BEIMIECKa3aHHOE, HY)KHO 3aMETHTB, UTO Ja)Xe HCIIOIB30BaHHE OJHOIO M TOTO KE
MeTOla Pa3NUYHBIMA HCCIEHOBATEISIMA HE MPUBENIO K CO3IAHUIO SIUHOM W CTPOMHON KIIacCH(pHKAIIH
aHTOHUMOB. ClielyeT, 0-BUIMMOMY, BBISIBUTh MECTO U CTATYC Ka)KOr'0 BUJA OMIIO3ULIUI.

Hammume o0mmx 4epr cucreMaTw3aldil pa3HBIX aBTOPOB CBUIETENLCTBYET O Ba)KHOCTH ydeTa
JaHHBIX STHX wHccienoBaHuii. [Ipm 3ToM HEOOXOOMMO, MO HAIlEeMy MHEHHIO, IIHPOKOEC MOHUMAaHHE
AHTOHUMHM KaK S3bIKOBOI'O SIBJIEHHSA, OXBATHIBAIOILEro €AMHMLBI pPa3IUuHbIX ypoBHeWd. Kpome Toro,
crenyeT OOpaTHTh BHHMAHHWE Ha pa3BUTHE IIpOIecca aHTOHMUMHUHM B pedd. (s 3Toro HeoOXOIUMBIM
CTaHOBHUTCS BBIJICNICHHE OOIINX U OTIUIUTEIBHBIX IPH3HAKOB Y3YaIbHBIX U KOHTEKCTYAIbHBIX OIMITO3HIINH.

[lepBbIii B HCTOPUH PYCCKOHM JICKCHMKOrpadHu CIIOBaph aHTOHHMOB PYCCKOrO si3bika m3nmaH JILA.
Beenenckoid B 1971 1. BriociieacTBum OH He pa3 mepeusnaBaics (0mHO U3 nocineqaux u3naanuii — 2003 r.).
Bo BBeneHuM u3nMararoTcs TEOPETUYECKHE HCCIENOBAaHMS aBTOPA, PACKPbIBAETCA COAEpPKAHHME MOHATHS
JIEKCUYECKOW aHTOHUMHHM, €€ CBS3b C JIOTMYECKHMMM KaTeTOPHSIMH, a TAKXKE Pa3bACHSAIOTCS MPUHLHUIIBI
pacroyioKeHusl MaTepuaa.

CoOCTBEeHHO ClOBaph comepkuT okono 500 rHe3n anToHUMOB. ClIOBapHAs CTaThs BKIIOYACT: a)
3aroJIOBOYHYIO Iapy CIOB H (IIPpU HAMYHI) CHHOHUMBI KO BTOPOMY 3JICMEHTY OIIO3UINH; 0) TOIKOBaHUE
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000MX aHTOHMMOB 3arJaBHOW Maphl (M UX CHHOHUMOB); B) HJUTIOCTPATUBHEBIN MaTepHall, CoIepKaliui oda
YJIeHa aHTOHUMHYECKOH ommo3unuu. [IpuMepsl moYepnHyTh U3 XYI0KECTBCHHOU U HAYYHOH JINTEPATypHI,
MyOIUIICTUKA, IUPOKO MPECTABICHBI TTOCIOBHUIIBL.

OO6pa3zel] cI0BapHO# CTAaThU:

HOIJbIA — YECTHBIM // TOAJIbIN — TOPSJTOYHBIMN

Hwuskwuit B HpaBcTBeHHOM COOTBETCTBYIONIUN TPHHSITHIM

OTHOLIEHUH, OECUECTHBIN. TIPAaBUIIAM TTOBEJCHHUSL.

Cnywaii, 6ednsea... Obvacuames mebe, KMo 5, yecmer Uiu nooi, 300p08 Ul NCUXONAM, 5 He
cmaty (A.IL. YexoB).

lloonas s, caokas! Xyoce ecex na ceeme! Hukoz0a s He ucnpasitocv, HUKoe0a He cOenaroCh
nopsioounou! (A.IL. Yexog) [3, c. 305-306].

B crnoBape oTpakaroTcsi M MPOTHBOIOJIOXKHBIE OTHOIICHHS TOIMCEMHYHBIX CJIOB, MPHYEM C
MOMOIIIbI0 HyMEpaIluy, TOJKOBAHMS W WIUTIOCTPALMK HATJISAHO MPOAEMOHCTPHPOBAHO, B KAKUX WMEHHO
3HAYCHHUSIX M KAKUM CJIOBaM ITPOTHUBOIIOCTABJICHBI T€ UM HHBIC aHTOHUMBI.

[TpumMeps! 3aroJIOBOYHBIX Map:

BO3BBIUIATH — YHUXKATD //

BO3BBIIIATH - IIPUHUXKATD

BO3BBIIIATD 2 - IOHUXKATD [3, c. 101-102]

Cpeay aHTOHUMHUYHBIX AP HEMAJIO OJHOKOPHEBBIX CJIOB: HEIPHITHBIA — MPUSATHBIA, HEBEPUE —
Bepa, 0e3/ieNbe — JIeTI0, PACWICHSATh — COWICHSITh, BAYKHBIM — MaJIOBa)KHBIN, TAPMOHUS — JUCTAPMOHUS U T.
I

CrnoBaps conaepxuT anaBUTHBIA HMHAEKC (yKa3aTelb) aHTOHMMOB, CIIHCOK JIMTEpPAaTypHBIX
HMCTOYHHUKOB, WILTFOCTPUPYIOIINX YIIOTPEOICHIE aHTOHUMOB B PEYH.

B n3ganum 1995 r. B c10Baph BKIIOYCHBI IPHIIOKEHUS, 00benuHuBIINE cTaThH JI. A. BBeneHCKoiH,
BBIIIEAIINE PaHEe B Pa3HBIX HMCTOYHHKAX. ABTOP OCBEIIACT TAaKHE ACIEKThl TEOPHH AHTOHHMHHM, KaK:
OCOOCHHOCTH B3aMMOJCHCTBUS AHTOHUMHU W CHHOHHMHM; CTIUIUCTHYECKHE (DYHKIMN AHTOHHMOB;
CTPYKTypa ¥ CEMaHTHKA OKKA3WOHAIBGHBIX AaHTOHUMOB H JIp.

LleHHOCTS IAaHHOTO CIOBapsi, TAaKUM 00pa30M, 3aKJIIOYAETCS B TOM, YTO OH CIYKHUT HE TOJIBKO
MPaKTUYECKHIM PYKOBOACTBOM IIO YIOTPEOJICHHMIO AHTOHMMOB B PEYH, HO M COACPXKHUT OOIIMpHEIC
TEOPETHUECKHE CBEJCHUS 00 aHTOHMMUH KaK SI3IKOBOM SIBICHUH. 31aHne mpeaHa3HavYeHo ISl HayIHbIX
paOOTHHUKOB, MpermomaBaTeled KON W BY30B, CTYACHTOB. Ero MOryT HCHONB30BaTh IIEPEBOTUMKH,
KYPHAIIUCTHI, THCATEIH, PEIAKTOPBL.

BropeiM 1o BpemeHu Bbixona B cBeT (1972) sBisercs «CioBapb aHTOHUMOB PYCCKOI'O SI3BIKaY
H.I1. KonecuukoBa (nepen3manueiii B 1995 1.). OH otimuaercs ot cioBaps JI.A. BeexeHckoi Oonbmm
oobeMoM (1300 map aHTOHMMOB) M HHOW CTPYKTYPOH CIIOBapHOM CTAaThH, COIEPIKAIICH TOIBKO TOJTKOBAHHE
3aryIaBHBIX CJIOB (C ITOMOIIBI0O CHHOHMMOB WJIM BapHaHTOB 3HAYEHHS JIEKCeM) 0e3 MIUTIOCTPAaTHBHOTO
MaTepuaia:

I'HEB - MUJIOCTb

T'nes — yy8cmeo cunbHo020 He20008aHUSA: COCMOsHUE 037100/1eHUs.

Munocmv — 006poe, 6enuKkodyuinoe omHouieHue, cocmpaoarue, nowaoa [4, c. 349].

B crnoBape paccMmaTpuBaiOTCS aHTOHHMUYHBIC 3HAYCHHUS ITOMHUCEMAaHTHYECKUX CIOB; (opMa HX
rmogadu otiamvaercs ot cinoBaps JI.A. BeexeHckoii:

BECKPOBHbIN - KPOBABBII

beckposnviii — 1. Jluwennvlii Kposu unu cooepocawull 8 cebe mManoe Koauwecmeo Kposu. 2.
Cogepuiaemvlii 6e3 nponumusi Kposu.

Kposasuiii — 1. Cocmosiwyuil uz kposu, ¢ Kpogvlo; oxposasnennviil. 2. Conpogodicoarowutics
Kpogsonpoaumuem, cesi3anubviii ¢ kpogonpoaumuem [4, c. 308].

Cunrtasi aHTOHUMaMH CJIOBa, KOTOPBIE IPOTHBOIOCTABISIOTCS APYT APYTY B KaKOM-IIMOO OTHOM
OTHOIIICHHUH, aBTOP BKJIIOYAET B Pa3psl aHTOHUMOB U TaKHe HE3HAMEHATENBHBIE JICKCUKO-TPaAMMATHICCKUE
KJIaCChI CJIOB, KaK MPEIOTH (Ha — ¢, N00 — HAJ), MECTOUMEHHS (KO — 4o, MOon — 2Mom), MEXIOMETHS
(6pvict — KUC-KUC, YbIN-YbIN-YbIN — KbLiLL).

CrloBape CONEPXKHUT YCTAPEBIIUE CIIOBA: GKYHNE — PO3HO, OeCHuUya — wyliya, TEPMUHBL:
2uopouabHblil. — 2UOPOGOOHbBIL, SUNOMAKCUC — NAPAMAKCUC, OUALCKMUBMbL. CE6EPIK — H0NCAK,
HeoNoru3Mbl 70-X TOMOB: MUHU — MAKCU, 3eMISHUH — Heboocumenv.Bce OHE MaHBI 0€3 CTHITUCTUYECKIX
moMeT 1 0e3 ykazaHus Ha chepy ynoTpeOIeHus.
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ABTOp OTHOCHT K 4YHCIy aHTOHHUMUYHBIX M a(QUKCaJIbHBIE aHTOHUMBI: OWIbHOBUOHBIN —
HeOaNbHOBUOHYIL, OeCcCMepmHblll — CMEPMHbIU, 68EPHYMb — BbIGEPHYMb, MOHOSAMUSA — NOIULAMUS,
KOHMPPEGONIOYUOHHBIU — PEGONIOYUOHHDI, UPPAYUOHATIUIM — PAYUOHATUIM U JIP.

Ocobennocteio cnoBapss H.II. KonecHukoBa sBiseTcs TO OOCTOSTENBCTBO, YTO B KadyecTBE
AQHTOHMMHYHBIX IIHPOKO TMPEICTABICHBI CJIOBA, KOTOPHIC MPOTHBOIOCTABISIOTCS IPYT APYTY MO TOMY WIIH
WHOMY NPH3HAKY, HAIIpUMep, PU3HAKY TOJa (cynpye — cynpyed, KyM — KVMa), POACTBA (NACLIHOK — CbiH,
nIeMAHHUYA — mems) U JPYTUM KOPPEISTUBHBIM OTHOIICHUSIM (Kamoauyusm — npasociague, Kaiecmeo —
Konuyecmeo, 0ama — 0e8yuika, nepeceneney — CIapodlcui, 3amvliloK — JUYOo, 3a6MPaK — YIUCUH, 201064 —
xeocm, mulll — Pporm, 06vexm — cyovekm u op.).

[MogoOHBIC maphl TpPaJWIMOHHAS JIMHTBHCTHKA TPAKTyeT TO KaK KOHTEKCTyallbHBIC, TO BOOOIIE
OTKa3bIBaE€T UM B CTATyCe aHTOHUMHYHBIX. BKIIOUCHHE TaKMX CIAWHUI] B pa3psj S3bIKOBBIX aHTOHHMOB
OTpakaeT UIMPOKHU# TOIXO/T aBTOPA K SBJICHUIO CEMAHTHYECKOM MPOTHBOMOIOKHOCTH.

CrnoBapp BKIJIIOYAET yKa3aTelb BTOPhIX UWICHOB AaHTOHHMHYHBIX TMAp W CHHOHHMOB,
MCIIOJIb30BAHHBIX MTPU TOIKOBAHUH MTPOTUBOMOCTABIIAEMBIX CJIOB.

W3nanume paccuyuTaHO HA CTYJACHTOB-(UIIONOrOB, MpPEMOAABaTeNICH, MEPEBOAYMKOB, UIMPOKUAN KpPYT
YUTaTENEN.

O0beaunennbie koHIenuy aBTopoB (JI.A. Beenenckas, H.I1. KonecuukoB, B.W. 3umuH) nernu B
ocHOBY u3faHusi «COBpeMEHHBIH CIoBapb PyccKoro si3bika. CHHOHUMBL. AHTOHUMEBD (2010).

[IupokoynoTpeOUTEIbHBIM W Hanboliee pacipocTpaHeHHbIM sBisiercst «CioBaph aHTOHMMOB
pycckoro s3bika» M.P. JIbBoBa, BmepBwie Bbimeamuil B 1978 romy. On comepxut okono 2000
aHToHUMHYecKuX map (9-uza. — 2008 r. Bkmovaer yxxe 3000 map) u COCTOMT U3 BBEICHUS (BKITFOYAIOIIECTO
BerynurtenbHble ctaTthi JILA. HoBukoBa u M.P. JIbBOBa; MOSCHEHHSI K COCTaBY M CTPYKType CIOBapsi),
OCHOBHOM YacT, ykaszatens (MepeurcIIsioNniero Bce BKIIOUEHHBIC B CJIOBaph aHTOHUMHUYECKUE IMAphbl)
JBYX MPHIOKEHUH.

B crnoBape, B oTaMume OT NPEAbIAYINX JEKCHKOTpapHUECKUX H3IaHUH, OTCYTCTBYIOT Ae(UHULIINU
AQHTOHMMHYCCKNX enuHuI. [locrme 3arooBKa MpenCTaBIEHBI: a) yMOTpeOJICHHE 3aryiaBHBIX COUHUI] B
CIIOBOCOUCTAHUSAX; 0) WIUTIOCTpalny, coAepkampe o0a IMPOTHBOIOCTABICHHBIX CJIOBA B HECKOIBKUX
KOHTEKCTaX — B XYyIOXECTBCHHOW, HAYYHOH JINTEpaType, MEPHOAWKE, IOCIOBHIAX H IIOTOBOPKAX; B)
CIIOBOOOPA30BATENBLHBIE M CEMAHTHYECKHE CBSI3M AHTOHMMOB: OJHOKOPEHHBIC CJIOBA W CHHOHHMBI
OCHOBHOW mapel. B kadecTBe OOMHHAHTHI HPUBOAWTCS HanOoliee YHMOTpeOUTENbHAs, CEMAHTHYECKH
OIHOPOJHAS M CTWIMCTHYECKHM HEWTpaibHAsh CHMMETPHYHAs Iapa aHTOHHMOB, 3aTeéM Oojiee MENKHM
mpu(TOM TaHBI CHHOHUMBI OCHOBHOHM Taphl, W Jajiee, BHIICICHHBIE KypCUBOM, OIpPEICIsieMbIe aBTOPOM
KaK «KBa3MAHTOHUMED», - HECHMMETPHYHbBIC, CEMAaHTHYECKH ¥ CTIUIMCTHYECKH HEOTHOPOIHBIE
MIPOTUBOIIOCTABIICHIS, HATIPUMED:

BOJIsI - HEBOJIA

JKumbw Ha eone — dcumsv 6 Hesose. Bons monooum, negonss — cmapum (MOciIoBUNA).Heso11 pada Ovl
soe, da He Oarom (TocnoBuna). Kozoa on 6vln Ha 601e, O paboman O Mol yeiu, KOmopyio oH cebe
NOCMasuil, a UMEHHO: Npoceewerue, CnioyeHue pabouezo, NPeuUMyujeCmeeHHo KpPeCmvbiaHCKO20 HApood,
K020a dice OH Dbl 8 HegoJle, OH OeliCMBOBANl MAK Jice IHEPSUYHO U NPAKMUYHO OJi CHOWeHUS C BHEUHUM
mupom (JI. Toncrol, Bockpecenue).

Bons~nesons (cm.) 601bHO — HEBONILHO, 801801 — OE360IbHBIIL (CM.) 807151 — Oe3soue (CM.)

CBOBOJIA - HEBOJISA

Kumv Ha ce0600e — dicumv 6 nesoae [KymaBuna:]. /[la s 6ce meumana o ceobooe... s NOMom
ybeounacs, 4mo Haule JHceHCKoe cuacmove Hepasnyuho ¢ Hegonetl (A. OctpoBckuii, Bonku u oBubl). Camo
3amouenue mooetl, 6pazo8 awiuzma, ecms 00KA3AmMenbCME0 Cyuecmao8anisl c60600vl 8 cepoye U MulCau
uenosexd... Ilosmomy nvlHewHsis HeBOI 2ePMAHCKO20 HAPOOd, Modicem Ovlmb, ecmb JUb HO020MOBKA
eeo bnuskot, oyoyuetl coboowl (A. Ilnatonos, [lo HeOy moiynoun). Ceob6oda — bnaco, negons — 310 (J1.
Toncroii, JItotiepH).

- Manughecm?

Manugecm, - omsemun cocms. O c80600e? — Boe e2o 3naem, o c600600e unu Hegoe, - OMmeemus 08OPHUK. —
Oono uzsecmno: Manugecm (Bc. IBanos, [Toxoxmenus gpakupa).

C80000HbII — NOOHEBOIbHBIII.

CBOBOJIA - PABCTBO

Hcuesnem Pum; eco noxpoem mpax enybokuil;, M nymuuk, ycmpemug Ha 2pyovl KaMHel OKO,
Bocknuxnem, 6 mpaunoe pazoymve yenyonen: «Ceobooou Pum éo3poc, a pabcmeom noeybneny (Ilymkus,
Jlnumanio). Bee ma oice moi, Kax 6 ckazounvle 200vl! Bee me oice 2ybwl, mom dice 632150, Hcnonanennvlii u
pabcmea, u ceoboow (bynun, Berpeua). Ipasumenvcmea noowpsiau [6 nepuod ¢ 1815 no 1848 2o0wi]
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ABHO «UCIMUHHOE NPOCEeweHuey U 0asUIU 8 MUY — JOXHCHOe, He ObLIO0 DOIbUION c80000bl, HO He ObLIO U
bonvuioco pabemea, oadxce decnomwvl 6ce ObLIU 000POOYyUIHbIE, 6pode nampuapxanviozo Ppanya 11,
nuemucma Ppudpuxa-Bunveenvma u apaxueesckozo Anexcanopa (I'epuer, KoHlbl 1 Hauamna).

80J1 — MIOpbMA (Ha 8oje — 8 mpbMe)

Hasnvim-0asno sadyman s B3enanyms Ha OanvHue nois, Ysnamo, npexpacua au 3emias, Ysnamo
ons eonu uns miopvmsl. Ha smom ceem pooumca mor (FO. JlepmontoB, Musipn). — Ymo oce vl —
JHCeHUNUCHL Obl! — NOCOBEMOBANA MAMb. ... - GUOUME U, Y HAC 6Ce KAK-MO He 8bIXOOUN0 — OHA 8 MIOpbMe —
5 Ha eone, A Ha eone — oHa 6 mwopvme ... (M. I'opbkuii, MaTh).

Cp. Boas — 6essonue. Ceo600a — yenemenue [5, c. 73-74].

B cnoBape mmpoko mpencTaBieHbl ad(UKCATbHbIE AHTOHUMBL: HAO3EMHbI — NOO3EMMHbIL,
00WUmMenbHbIl — HeOOWUMENbHBLL, 8epa — be3sepue, 3AMOPANCUBAHUE — PASMOPANCUBAHUE U OP.

[NepBoe npHIOKEHHE COAECPIKUT MEPeUeHb CIOBOOOPA30BATENbHBIX 3JIEMEHTOB aHTOHUMHUYECKOT O
xapakrepa (8... (60..., 6b...) U3... (U30..., U3b..., UC...); NI€KO... - MPYOHO... U Op.) U NpUMepsbl Ux
ynompebnenus (66epeHyms — U38epeHyMb, 1e2KOOOCHYRHBIL — MPYOHOOOCHYNHbILL U OP.).

Bropoe mnpunoxeHue mpeAcTaBIseT CcoO0OW TaOMUIly OCHOBHBIX CIIOCOOOB 0OOpa3oBaHUS
OIHOKOPEHHBIX AaHTOHUMOB (TpeduKcanbHbI, MpeduKcaNTbHO-CYQOHUKCATBHBINA, Cy(QhUKCATBHBIN,
CIIOEHHUE) U IPUMEPHI.

®ukcupyercsi, HO He Tak uyacto, kak B cioBape H.II. KomecHukoBa, KOppensTHBHOE
MIPOTHBOIIOCTABJICHHUE CIIOB: Me0 — HOAbIHb, B0CKPECHBIU — OVOHUYHDBLI, GHYKU — 0edbl U Op.

OnHO W3 TJIABHBIX JTOCTOMHCTB CJIOBapsi — OOraThIil MIUTIOCTPATUBHBIN MaTepHall, IIOUEPITHYThIH 13
pa3HOXkaHPOBBIX HCTOYHUKOB. CioBapeM M.P. JIbBoBa o4eHb yJOOHO MONB30BATLCA: KaXKaas mapa UMeeT
CBOM HOMEp, TOBTOPSIOLIUIICS B yKa3aTelle; MAIOTCsl CCHIIKM Ha Jpyrue craThd (CM., Cp.), CBSI3aHHBIC
MEXIy coOOH CeMaHTHUYECKH WM IepuBanroHHO. ClioBa CHAOKEHBI CTUIIMCTHYSCKUMU MTOMETaMH: OyX —
nroms (ycrap.), ecmov — Hemy (pasr.), 6aba (MpocT.) — myarcuk (IPOCT.), padocms — KpyuuHa (Hap.-mo3T.).

Takum o00pa3oM, B 0OTOM H3JAaHWMA HAISAOHO JEMOHCTPUPYIOTCS CHCTEMHBIC — CBSI3U
AHTOHMMHYECKUX EAWHHII PYCCKOro s3bika. CroBaph HpeHa3HAUeH Ui CHENHAINCTOB — (DHUIIONOroB,
MEPEBOAYMKOB, paOOTHUKOB IEYaTH M Pajguo, IS JIUI, M3YYAIOMIUX PYCCKUH SI3BIK KaK HEPOTHOH HIIH
WHOCTPAHHBIH, JIJIsl IMPOKOT0 Kpyra YuTaTesen.

OTH wu3gaHus UMEIOT OOyJalomii XapakTep, IIOTOMY B TIEPBOM U3 HHX, IIOMHMO
WUTIOCTPATUBHOTO MaTepraia, JaHbl TOIKOBAHUS Ka)XIOTO M3 WICHOB aHTOHUMHYECKOTO PAla, OTACIHHO
MIPEACTABIICHEI IEPEHOCHBIC 3HAUEHUS CIIOB, HATIPHMED:

MOJOAOCTb - CTAPOCTb

Bospacm om ompouecmea 0o 3penocmu, monoodvie 200vl. Hacmynaiowuii nocie 3perocmu nepuoo
JHCU3HU, KO20A NPOUCXOOUM NOCMENeHHOe 0CAabNIeHUe HCU3HeOeaMebHOCTNY Op2aHu3Md, cmapble 200bl.

B mepeHocHOM 3HauYeHWH: MO00ble 00U — cmapvle 1odu (06obwenno). Morooocms remaem
80IbHOU NMAWKOM, cmapocmb nonzaem yepenauikoi. Ilocnosuna.

BEJIbIN — YEPHBIN

CocTaBbTe YCTHO HIIM MMCBMEHHO pacckas o 0eroM U uepHoM. Hanpumep: benas Oymaza u yepHowiii
Kapaunoaw, nmuya 6enas c yepHviM (aucm), unu yepHas c beavim (copoka). Hapucyiime xapmumky x
ceoemMy pacckasy.

B momoGHoit wWrpoBoit ¢GopMe AETH NONYyYalOT NPENCTABICHHE O CHHOHMMUH, aHTOHWMUH,
MOJIMCEMHYECKUX CBSI3SX CIIOB B SI3BIKE.

Konnenmmu 1 MaTepuaibl cIoBapei BEHIMICHA3BAHHBIX aBTOPOB 3aCIYKHBAIOT CTONH MOAPOOHOTO
aHaJM3a, IIOCKOJIBKY OHM JIETJI B OCHOBY COBPEMEHHBIX JIEKCUKOTpapHUIeCKUX N3IaHUH.
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OCOBEHHOCTH CJIOBOOBPA3OBATEJILHOI OMOHMMUIM B PYCCKOM SI3BIKE

M. P.Mup3aeBa
Camapranockuii 20cy0apcmeeHHblll yHusepcumen

Annotammsi. B cratee  paccMaTpuBAaIOTCS ~— PA3HOBUAHOCTH M IPOAYKTHBHOCTH
CIIOBOOOPA30BATEIbHBIX OMOHHMOB B Pa3HBIX 4YacTEil pedr B PYCCKOM S3bIKE, a TAKKE HMX AKTHBHOE
yJyacTHe B YIHOPAJOYEHHH OMOHHUMHMYCCKHX OTHOIIEHHWH NPOM3BOAHBIX CIOB. OJTH CBOMCTBa
CIIOBOOOPA30BATEIBHBIX OMOHHUMOB I10- Pa3HOMY WPOSIBISIOTCS B Pa3IHUYHBIX THMax CioB. bomee
MOPOOHOE M3YyUEHHE HX MMOMOXKET PaCKpbITh 0COOEHHOCTH CIIOBOOOPa30BaTENbHON OMOHUMHUHU B PYCCKOM
SI3BIKE.

KniodeBble cjioBa: OMOHHMBI, CIIOBOOOpa30OBaHKE, CEMAHTHKA, JIEKCHYECKUE, MOP(OIOrHYecKHe,
CTpyKTypa ciioBa, ad@uKc, JIEKCHYCCKHE OMOHHMBI, IPOM3BOAHAS OCHOBA, CYIIECTBUTEILHBIC,
MpUJIaraTesibHble, Iaroji,Hapeyue.

Rus tilida so’z yasovchi omonimlarning xususiyatlari

Annotatsiya: Maqolada rus tilidagi turli so’z turkumlarida so’z yasovchi omonimlarning xilma-
xilligi va sermahsulligi, shuningdek yasama so’zlarning omonimik munosabatlarini tartibga solishdagi faol
ishtiroki ko’rib chiqilgan. So’z yasovchi omonimlarning bunday xususiyatlari turli xil so’zlarda turlicha
ifoda etilgan. Ularni yanada batafsil o’rganish rus tilidagi so’z yasovchi omonimlarning xususiyatlarini
ochib berishga yordam beradi.

Kalit so’zlar: omonimlar, so’z yasalishi, semantika, leksik, morfologik, so’z tuzilmasi, affiks,
leksik omonimlar, so’z yasovchi negiz, ot, sifat, fe’l, ravish.

Features of speaking omonymy in the russian language

Abstract. The article discusses the diversity and productivity of word-formation homonyms in
different parts of speech in Russian, as well as their active participation in the ordering of homonymous
relations of derived words. These properties of derivational homonyms appear differently in different types
of words. A more detailed study of them will help to reveal the features of word-formation homonymy in
the Russian language.

Keywords: homonyms, word formation, semantics, lexical, morphological, word structure, affix,
lexical homonyms, derivative base, nouns, adjectives, verb, adverb

OO0 axkTUBHOH pONM OMOHHMMOB B Pa3MHYHBIX IIPOIECCaX S3BIKOBEIX HM3MEHEHHH KOCBEHHO
CBUJETENICTBYIOT NPUMEHSEMblE NPU HUX XapaKTEPUCTHUKE TEPMHUHBI U BBIPAXKEHMS: «OMOHUMHUYECKOE
OTTAJIKMBAHWE», OMOHHMHYECKOE DACIIEIUICHHE)» CJIOB, «OophOa» oMoHMMOB m np. [losTomy Bcerma
MOUEepKUBajach Ba)XKHOCTb H3YUYE€HUS OMOHUMHM JJIsl BBISBICHUS PAa3IMYHBIX 3aKOHOMEPHOCTEH,
JEMCTBYIOIIMX Ha Pa3HbIX YPOBHAX S3bIKa WJIM CBSI3aHHBIX C MX B3auMmozencTBueM. B sToM cMbicie
OOIBIIOE BHUMAHHE IOJDKHO OBITH YIEJICHO HM3YYEHHUIO CIOBOOOPA30BATENFHBIX OMOHHUMOB, HUMEIOIIHX
MpsIMOE OTHOLICHHWE K Pa3HOOOpa3HBIM H3MEHEHHSIM, MPOUCXOIIIIAM B CTPYKTYpE CIIOBa, U K TEM
MOpP(} OJIOTHYESCKAM TPeoOpa30BaHUAM, KOTOPBIE BRI3BIBAIOTCS «O0pH00i» OMOHHUMOB.

Tem HEe MeHee 10 CHX TOpP CI0BOOOPa30BaTEIbHEIC MIPOLECCH], PETYINPYEMBIE H KOHTPOIUPYEMEIE
OMOHUMHEH, TOYTH He u3ydeHbl. OOBIYHO OHH PACCMATPUBAIOTCA JIHMINL TIOMYTHO B CBS3H C
HCCIIEIOBAaHNEM PA3IMYHBIX BOIMPOCOB MOP(OIOTHH, CEMaHTHKH M CJIOBOOOpa3zoBaHus. OTHeNbHBIE
MPOOIEMBI U3yYEeHHsI CIIOBOOOPA30BATEIIPHON OMOHMMHHM CTaBHIINCH B paboTax akaa. B. B. Bunorpanosa,
O. C. Axmanosoit, B. 1. AbaeBa u nmp. B »3Tux paboTax HaMEUCHHI Takke HEKOTOPHIC IYTH HU3YUCHHUS
CIIOBOOOPA30BATEILHOH OMOHHMHUH.

TepMuH CIOBOOOPA30BATENBHBIA OMOHHM CYIIECTBYeT JHaBHO. LM  mome3yroTcs Bce
HCCIIEIOBATENT KaK OOIIECIPHHATHIM TEPMHHOM, YacTO BKJIAIbIBas B HEr0 JalieK0 HE OAMHAKOBOE
comepkanme. HecMOTpst Ha 3TO, B SI3BIKO3HAHUU HE OBLIO MOIBITOK OMPEACIUTH, YTO CIEMyeT MOHHUMATh
oJ; CIOBOOOPa30BATEIFHON OMOHUMHEEH, BBIIBUTH BaXKHEUIIME IIPH3HAKH CIOBOOOPA30BATEIHHBIX
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OMOHUMOB M yCTaHOBUTH KPUTEPHH, 10 KOTOPHIM MOXHO OBUIO OBl OTTPaHUYUTH WX OT JIPYTUX THIIOB
OMOHUMOB.

['paHuIBl CIOBOOOPA30BATEIBHON OMOHHMHHM WHOTZA OYSPYHMBAIOTCS HACTONBKO IIMPOKO, YTO
CIOJIa TIOMANAIOT M COOCTBEHHO JICKCHYECKHEe U Mopdoiorndeckue oMOHUMBL. K clI0BOOOpa3oBaTeIbHBIM
OMOHUMAM TIPHHSITO OTHOCUTH JIFOOBIC MPOU3BOJHBIC WM MPOCTO WICHHMBIC CJIOBA, HE3AaBHCUMO OT HX
MopdheMaTHYECKOro CTPOSHHUSI U CIOBOOOPa30BaTEIbHON CTPYKTYpPHI. [Tpr 3TOM 0OBIYHO HE IPUHUMAETCS B
pacder, CBsI3aHBI JM 3TH OMOHHMBI KaKUM-ITHOO 00pa3oM B CIOBOOOPA30BATEIILHON CHUCTEME SI3bIKA WU
CYIIECTBYIOT B Hel KaK aBTOHOMHBIC, H30JIMPOBAHHBIC, MEXKIY COOOH HE CBS3aHHBIE W BOOOIIE
«Oe3pa3IuyHbIe» JAPYT K IPYTY SBICHUS.

Hapsiny ¢ sBHBIME CJIOBOOOpPA30BAaTEIbHBIMU OMOHHMAaMH THIIA no-monums (Bce Cyla) W Ho-
monums (1€Yb), nOOK06-K-a (0T nooKkogamsv) u nookos-k-a (0T nOOKoea), COIAa OTHOCAT TaKHe
o0pa3oBaHusl, Kak Oymadc-Hux (Komenek) U oymasxcu-ux (pabounii 6 y M a ) H 0 i TIPOMBIIIJICHHOCTH),
yoapu-ux (TOT, KTO paboTaeT y JapHBI M METOAOM) U yOap-Huk (4acTh 3aTBOpA), 006ed-eHH-blil (0T
00ed) u obeden-u-viti (0T 06edHs), neii-k-a (0T aumy) U Jaetixa (poroamnmapar), onyur-k-a (B OfeKIE; OT
onywums) n onyuika (Jieca), cocmagums (aKT) U co-cmasumy (4To- MO0 C Yero-H.) U T. 1.

OTH CII0Ba HE MOTYT OTHOCHTBCS K CJIOBOOOPa30BaTEIbHBIM OMOHMMAM, MO0 OHU HE MMCIOT HU
COBIAJAIONINX MPOU3BOMAIINX OCHOB, HU COBIAIAIONIMX CIOBOOOPa30oBaTeNbHBIX addukcoB, T. €. He
HMEIOT OMOHUMHYECKUX KOMITOHEHTOB.

Hukakux ocHoBaHwid JIsi COJMDKEHHS TIO CTPYKType HE HMEIOT CJIOBa, O0pasyromme
OMOHHUMHUYECKAE Taphl, €CAM OJHO M3 HHUX UWICHHUTCS W COCTOMT U3 IPOM3BOASAIICH OCHOBBI U
cioBoobpasyromero adgdukca, a Jpyroe BOBCE HE WICHHTCS W MMEET HEMPOM3BOJHYI OCHOBY. Cp.:
onywxa (B ogexne) u onywxa (neca). Onywxa 1 00pa3oBaHo OT TIIaroia onywums Mpyu omonm cypdukca
-K-, B TO BpeMs Kak onywxa 1l sBnsercs HenpousBonHsM. Cp. Takxe: netika 1 u netika |1, cocmasums 1 n
cocmasums 1l 1 T. 1.

B cnemyromux mapax OmuH M3 OMOHHMOB HE HMEET OTYCTIHBON WICHUMOCTH: 6bi-21s10emb (Cp.
BBICMOTPETh) U Gbleasidemsb (XOpOIo), nepebums (MOCyNy) W nepebums (coOECENHUKA), OoHecmu —
Odonocums (10 TOMa) U doHecmu — OOHOCUMb (CIeNaTh OOHOC Ha KOT0o-H.).

CroBooOpazoBaTebHbIE OMOHUMBI BOSHUKAIOT TOI'IA, KOT/IA COBIIAAIOT 00€ YacTH IMPOU3BOTHOTO
CITOBa—TIPOM3BOISIIAS OCHOBA U CiioBooOpasytonmii addukc. [1, C.23 |.. Cp.: measm-nux (oMerieHne) u
menam-Hux (pabOTHUK, YXa)XUBAIOIIWK 3a menamamu), Kopos-Huxk (MOMEIICHNE) U KOpogHuK (pabOTHHK,
YXaXKHUBAIOIINN 32 KOPOSaAMU, KOPOBuUll TIACTYX), 3a600-uux (BIaJIeNell 3aBOJIa) U 3a6800-4uK (3a800una, OT
3a600ums); orcrona 3asooyuya 1 n 3asoduuya |, 3a-Opevizeamv (Ha4aTh Opwvizeamv) u 3a-6pvlzeamv
(TIOKPBITH OpvL32amu), 0on-es-otl (PACTIONOKEHHBIN B JUIMHY, TIPOOIBHBIN) U 00./1-¢68-01i (0T 00/15), epyo-K-a
(ymenviu. K TPYHb) U epyo-K-a (YMeHvid. K TPYHa), vlcamsb (COK) U evi-dicamsb (POXKb), eupadic-H-vitl (OT
suUpadic — XAMAYECKHIA PacTBOP) U Gupadic-H-blii (OT 8uUpasic— IIOBOPOT), Hec-Kpog-H-biti (JIAIIIEHHBIA KPOBH)
U bec-Kpos- -H-blill (TUUEeHHbLI KPo8a) u Op.

OMOHIMUYHBIMH MOTYT OBITH 00€ HYacTH CJIOBa IJIM TOJNBKO OJHA W3 HHUX — OCHOBa WU
cioBoobpasyromuit apdukc. Tak, B COOTHOIEHUU monop-uuje (00IbIION monop) n monop-uuge (pPyKosiTKa
monopa) cIO0BOOOpa30OBaTENbHASI OMOHIMHUS OMUPAETCS Ha OMOHHMHIO CY(Q(HKCOB; B mape cmo/-k-a (0T
cMOAUMb,  CMOJIKA KAHAMOS, cemel) W CMON-K-a (1dCK, K CMONA; COCHOGAs W e108asi CMOJA)
OMOHUMU3HPYIOTCS CY(POUKCH, a MPOU3BOMSAIIAE OCHOBBHI OTHOCATCS K Pa3sHBIM YacTsIM Pedd, UMEIOT
pa3Hble KIACCH(OUIMPYIOMNE 3HAYCHIS, B COOTHOIICHUSIX 3a-monume (1I€4b) WU 3a-monums (orped
BOJIOIO), no-monums (1e4b) U no-monums (Kopadiib) OMOHUMHYHBI 00€ YaCTH MTPOU3BOTHBIX II1arojoB.

Wmest coBmagaromyie BHEIIHHWE YaCTH, CIIOBOOOPa30BATENBHBIC OMOHHMEI OOJAaNaloT pa3HOi
CJIOB00Opa3oBatebHON CTpyKTYypoil. Cp.: nati-wux (0T naii) U navi-wux (OT nasms), uH-K-a (HCEHCK. K
¢buHH) U Pun-k-a (GUHCKUIA HOX); KaK TOJUTAHJICKAs MeYb — 20IaHO-K-a (CP. TOJUTAHJCH — 2OIAHO-K-a),
aMepHKaHCKas MIICHUIA — ame- pukan-k-a (Cp. aMepHuKaHel — amepukan-k-a) u T. . Clofa xKe: ueeo-Kk-a
(cp. wesed) u weeo-k-a (Jomanap); ucnan-k-a (cp. ucnhauey), ucnan-xk-a (IMANOYKA) U ucnau- -k-a (OOJIE3HB).
CnoBo natiwux 1 COCTOUT U3 OCHOBEI HIMEHH CYIIECTBUTENBEHOTO U Cy(hdrKca JTHIA -IIUK, a CIIOBO NAli-UWUK
Il — w3 ocHOBBI Tmiaroda W cypdukca pgesTenss -MMK, T. € OHH OOJNAJAOT Pa3HBIMU
CIIOBOOOPa30BaTEIHLHBIMU 3HAYCHUSIME. He cOBIMamatoT 1o 3HAYEHUIO U OCHOBHI M CIIOBOOOPa30BaTEIHHEIE
asteMeHTsI cioBa gunka 1 u gunxa ll. [5, C.46 ]..

OTH CBOWCTBA CIOBOOOPa30BATEIBHBIX OMOHIUMOB TI0- pa3HOMY HPOSIBIISTIOTCS B Pa3IHYHBIX THIIAX
cmoB. bomee mompoOHOe wu3ydYeHHE WX TIOMOXKET PACKPBITH OCOOCHHOCTH CIIOBOOOPa3OBATEIBHON
OMOHUMHH B PYCCKOM SI3BIKE.

PaccMaTpuBaeMble OMOHHMEI 10 CBOEMY OOpa30BaHHIO JEIATCS Ha HECKOIbKO, Tpymm: 1)
OMOHUMBI, BO3HUKIIINE Ha 0a3e JIGKCHUSCKHX OMOHHMOB; 2) OMOHHMMEI, CO3JJAHHBIC Ha 0a3e OJJHOKOPEHHBIX
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CIIOB; 3) OMOHHUMEI, 00pa30BaHHBIC HA 0a3e CO3BYYHBIX, HO HE OMOHHMHYHBIX M HE OJHOKOPEHHBIX CJIOB,
OCHOBBI KOTOPBIX COBITIAJAIOT KOTJIa OHU YYaCTBYIOT B CIIOBOOOPA30BAHUH.

1) KmepBoi rpymnme OTHOCATCS CIEAYIOIIME OMOHHMBI: NO-dyumimes (IULO) U HO-0yuiunts
(607K nodywiun mMHo20 oeey), monia-eue (medei) U mona-eHue (cana),. Xpom-06-vlii (OT Xpom —-
XUMHUYECKUI 3JIEMEHT, Kpacka) M XpoM-06-bili (0T XpoMm — KOXa), 6v1-3yOpumv (HOXK) U 6bl-3y0pumo
(cTuxoTBOpeHue), 3a-3yopums (HOXK) U 3a3yOpums (TEKCT) U T. 1.

OrorT TUN OMOHMMHUHM akaa. B. B. BuHorpamoB HazBajd OTpaK€HHOH CIOBOOOpa3oBaTEIbHOM
OMOHUMHEH, TaK KaK MPOU3BOIHBIE OMOHHUMBI 3TOI0 3THIIA OTPAKAIOT OMOHHUMHUIO CBOUX IPOU3BOJAIINX,
KOTOpBIC OTHOCSITCS K OJHOM 1 ToH ke yactu peun|2, C.13 ].. Cp. Takxke OTIIIaroibHbIC CYIIeCTBUTEIBHBIC
b6oam-yn (4enoBeK) U Oonm-yH (A10), cnras-wux (TOT, KTO CILIABJSET JIeC) U Cnias-ujux (TOT, KTO
3aHHMAETCsl CHIABKOU METAIJIOB) U T. T1.

2) K c¢1oBo0Opa3oBaTeIbHBIM OMOHMMAM B T O P O i TPYIIIBI OTHOCATCS: a) cuem-yux (JIAIO0) U
cuem-qux (pudOp), Koppexmupos-wux (JIULO0) U KoOppexmupos-wux (Ipudop), nposod-Hux (IIPOBOKATHIN)
U npo6oo-Hux (huznueckoe teno); 0) nmuy-nux (MoMelieHne) u nmuy-Hux (pabOTHUK, YXaKUBAIOIINN 32
nmuyamu), Moao4-Hux (KyBIIMHYHMK) U MOI0Y-HUK (TOPTOBEI MOIOKOM), mopghan-ux (00IOTO) U mopghs-
ux (Ceuuaguct o mop@y), 8) c-uiumsv (KOCTIOM) U c-uums (COSAUHUTD wumvem), c-eapums (Cym) U c-
sapums (COCIUHUTD c8apKoti) N Jp.

Bo Bcex oTMeUEHHBIX ClTy4dasiX OMOHHMBI 00pa30BaHbl OT OJJHOUM M TOM e MPOU3BOISIIEH OCHOBBI,
OONBIIMHCTBO — Ha 0a3e OFHOTO M TOTO K€ €€ JIEKCHUECKOro 3HaueHHs, OTJACIbHBIC — Ha 0a3e pasHBIX
3HaueHui. Cp.: cuemuux 1 u cuem-yux |, nmuy-nux 1 1 nmuy-nux 11, Ho: npoeoo-nux 1 u nposoo-nux .
Crona e oTHOCATCA: gepm-yH ((iorep), éepm-yr (TodyOb) U eepm-yn (Hemocena); gepmyuwika (pudop,
WHCTPYMEHT) U gepmyuika (JCTKOMBICIICHHAS XKCHIIWNHA); namuiem-x-a (peOCHOK namuniemne20 BO3pacTa)
U namuiem-K-a (namuiemuuti TaH); cemuiem-k-a (peOCHOK cemuiemHe2o BO3pACTa) M ceMuiem-K-da
(ceMu- zemmuuil TU1aH); 08oli-Kk-a (OlieHKa), d8oti-k-a (udpa) u: 08oli-k-a (AByXBeceNIbHAS JIOJKA); MPOl-K-
a (uudpa), mpoii-xk-a (oueHKa), mpou-k-a (MIATCs), mpou-K-a (KOCTIOM) H T. II.

OMOHMMUSI BO3HHMKAeT 3JieCh Oyiarofaps OMOHMMHYHOCTH CJIOBOOOpa3yromux adQuKcoB.
Oco0eHHO MPOAYKTUBEH 3TOT THI B IVIarojiax, B YaCTHOCTHU B CJIOBax € IMPHUCTaBKaMu 3a-, Io-, Ha-, C-, Ipo-,
nepe- W Jp., HapUMep: 3a-kpyodcums (HAYaTh Kpyocums), 3a-Kpyoicums (10 YCTalOCTH); 3a-Opvl3eams
(HauaTh Opwizeamsv) U 3a-Opvizeams (NMOKPBITH OpBI3raMu); 3a-cocams (BTAHYTH B cebs), 3a- -cocamb
(HauaTh cocaTh); Ha-wwums (JIGHTY Ha LUIANY) W Ha-wums (IUIATHEB, CUUmMb MHOTO); HA-CMPOUND
(TIOCTpOUTL MHOTO) W Ha-cmpoums (HAJACTPOHTB); HO-WUUMb (UMb HEKOTOPOE BpEeMs) W NO-UWUMb
(rocTiOM); NO-6umb (M30UTH) U NO-6ums (MOOEIUTH), NO-Oums (YOUTH BCEX, MHOTHX), NO-Oumsb (pa3ouTh
«a 4YacTh); no-wiaeamsv (wiaeams HEKOTOPOE BpeMs) M no-wiaecame (3allarath); no-cmosims (CMmosims
HEKOTOPOE BpeMsi) U no-cmosimsv (3a KOro); nepe-epy3ums (OTPY3UTh CIHMIIKOM MHOTO) U nepe-epy3umb
(Torpy3uTh 3aHOBO Ky/a-H.).

Hmena cymecTBUTENbHBIE, 00pa3oBaHHBIE OT TaKUX IJIATOJIOB, OTPAXKAIOT OMOHHMHIO CBOUX
npousBomsnux. Cp.: obmep (onpeaeneHue pa3Mmepa, BEITUINHBI) U 0Omep (0T 0oMmepums 0OMaHyTh’).

[Ipon3Bopsmye OJHOKOPEHHBIC OCHOBBI, CIyXKamlue Uil O00pa3oBaHUS OMOHHMMOB, MOTYT
MpPUHAICKATH CIIOBAM PA3HBIX YacTeH pedr, OTIIMYAIOIIINMCS He TOJIBKO CEeMaHTHIECKH, HO U (hOpMaJbHO.
dopmanpHbIe TPU3HAKH, AUPOEPEHIUPYIOMNE UX, YTPAUUBAIOTCS B IPOIecce 00pa30BaHUS OMOHUMOB.
CrmoBo0Opa3oBaTENbHBIA aKT XapakTepU3yeTcsl TeM, YTO OJHa W3 OCHOB WIIH 00e cpa3y IOABEPraroTcs
YCEUCHUIO MM PAa3INIHBIM (HOHETHUECKUM MpeoOpa3oBaHUAM, BEOYIIUM K MOTEpEe WX OTIMUUTEIHHBIX
MPU3HAKOB, B pe3ylbTaTe 4Yero OHHM OKAa3bIBAIOTCS BHEIIHE COBHAJAIOIIMMHA M Ha OSTOH IIOYBE
oMoHUMIYIHEIMH. Cp,: cmpoii — cmpo-es-oii (cmpoegoe 0eio, Cmpoesoli ycmae, cmpoesvle Yacmu) i cmpo
(UTBb) — cmpo-eg-oii (cmpoeeoll ec, cmpoesoil mamepuai, cmpoesvie OpPycvs), CMO(a) — CMON-K-A W
cmon(ums) — cmon-x-a; mep(a) — mep-k-a M mep(ATh) — Mep-K-a; nui(a) — nui-K-a i nui(ums) — nui-K-a u
ap. Takum oOpa3zoM, cIOBOOOpa3oBaTeNbHAs OMOHHMHS B OTOM CIIydae OMHPAETCS HA OMOHHUMHUYHOCTH
00eHrX YacTeil MPOU3BOASAIINX OCHOB — IIPOU3BOIAIIEH OCHOBBI M CIIOBOOOpasyroriero aphukca.

3) Hepeako ciaoBOOOpa3oBaTENbHbIE OMOHHUMBI BO3HHKAIOT KaK pE3YJbTAT COBITAJCHHSI
MPOM3BOMAIINX OCHOB CO3BYYHBIX CJIOB. OMOHMMHUYHBIMH SIBIISTIOTCS OCHOBBI HEOMOHHUMHYHBIX CIIOB.
OMOHIMUYHOCTE a()(HUKCOB TAKKE MOXKET WMETh MECTO, XOTS M PEeOKo, HO OHa HE SBISAETCS 31eCh
00sI3aTENBHBIM YCIIOBHEM, HEOOXOAMMBIM U CO3JAaHHUS CIOBOOOpPA30BATEIBFHBIX OMOHUMOB. [TaBHYTO
poib B 00pa3oBaHWHM OMOHHUMOB WIPalOT OCHOBEI. Hampumep: memn(a) — memenv-n-vlii (MemenvHule
npymwsi, MEMeIbHasl NAIKA) U Memelb — Memelb-H-blll- (MemeabHasl, 3UmMd, MemeabHds HOYb, MemeabHblll
CHe2); yenv — yen-u-oll (YenHoe 36eHo, yenHvie A6MOCAnY, YenHas nepeoayd, yennds cobaxka) u yen — yen-
H-0U (yennoe Ouno); cen (0) — cen-H-oU (CeHHOU capail, CeHHOU Npecc, CeHHas Nbliv) U ceH (1) — cen-H-ou
(cennoul wynan, cennas 08epy); nap—. nap-H-vlii (NaApHwlil 86030yX, NApHAs OMOyuuHa — 8 bane) u nap (a) —
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nap-x-viil (napHolii GOMUHOK, NApPHbIE CAHU, NAPHLLE TUCMbS);, npoben — npobeiv-H-bill U npoben (ka) —
npobenv-H-vlil (Cryxcawuil 018 npooenKu) u MH. op.

OcHoBHas 00J1acTh PACIPOCTPAaHEHHs CIIOBOOOPA30BATEIbHBIX OMOHMMOB 3TOM TPYIIBI — UMEHA
npujiaraTelibHeie, 0o0pa3yeMble OT MMEH CYIIeCTBUTEeNbHbIX. CaMu CyLIeCTBUTENbHbIE HE SBISIOTCA
OMOHUMHYHBIMA. OHHM WIHM HMMEIOT OMOHHMMHYHBIE OCHOBBI (Cp. Oyw/ U Oywi (a) WIA OCHOBBI UX,
OTJIMYAIOUINECS 3BYKOBBIM CTPOCHHUEM, CTAHOBSITCS OMOHUMHUYHBIMU B IOLIECCE CI0BOMPOU3BoacTBa. Cp.:
yen W yenv B cocTaBe clioB yenHou | u yennoii l; ceno u cenu B cocTaBe MpUiIaraTelbHBIX ceHHoll | u
cennotl I1. B HEKOTOPBIX CIyyasX OMOHUMHUS OCHOB BO3HUKAET KaK pe3ysibTaT yCeUeHHUs OJHON M3 HUX IIPH
couerannu ¢ cypdurcom. Cp.: xpemn(uit) U kpemn-ucm-viti (-4l B CYIIECTBUTEIHLHOM BXOAUT B COCTaB
OCHOBBI), HO: KpeMHUlli — KpemHuj-e6-biii. Bo BTOPOM IpHMepe OCHOBA CYIIECTBUTENBHOI'O HCIOIB30BaHA
LEJINKOM, 0€3 yCeUCHHUS.

K cnoBooOpazoBaTeTbHBIM OMOHMMAaM OTHOCSITCS TakK€ OMOHHMMBI, BO3HHUKIIIHE B PE3yJbTaTe
nepexojia U3MEHSIEMbIX CIOB WIH MX (OpPM B HEM3MEHSEMbIC YacTH peud. TpaHCIIOHMPOBAHUE U3 OIHOU
YacTH PeYH B JPYTYI0 OOBIYHO COIPOBOXKAAETCS M3MEHEHHEM CMBICIOBOM CTPYKTYpHI CJIOB M UX (opm, a
3HAYUT U (PYHKIIMH BBIYJICHIEMbIX B HUX adukcoB. Tak, mpH nepexoe N3MEHIEMbIX CIIOB HEM3MEHIeMbIE
OKOHYAHHsI IEPECTAIOT BBHIMIOIHATH MPEKHUE CBOU (DYHKIIMH U MOTYYarOT HOBBIE: U3 CIOBOM3MEHHUTEIBHBIX
MopdeM OHHU TPEBpaAlIarOTCd B CIOBOOOpA30BATENbHBIE MOKA3aTeNd. B 3TOM OTHOIIEHWH XapaKTepeH
nepexos (GopM TBOPHUTENBHOTO Majie)ka UMEH CYIIECTBUTENBHBIX B HAPEUHs: YYOOM, 2pA0OM, WA2OM,
C1e00oM, 3ANNOM, ABAHCOM, WENOMOM, 80JIKOM, OCEHbIO, 3UMO, 8PEMeHaMuU, epxamu, Hu3amu 1 T. 1. B
COBPEMEHHOM PYCCKOM SI3bIKE TI0 OTHOIICHWIO K CYINIECTBUTENBHBIM OTH Hapeuus SIBIISIOTCS
OJTHOKOPEHHBIMH OMOHUMAaMH U BBICISIFOT B CBOeM cocTaBe cyddukcel. C CHHXPOHHOH TOYKH 3PEHHSI 3TO
cybdurcanpHble TPOU3BOHBIE, 00pa3yeMbIe IO MOJICIH OPOCOK— OPOCKOM, 3um(a) — 3um-ol, ymp( o) —
ympom [3, C.47 ]. OMoHHMHS co37aeTcss OMOMOP(HEMHOCTHI0O OKOHYAHUHN CYIIECTBUTEIBHBIX U HAPEUHBIX
cybdukcoB. DToT THMH OMOHMMHHM akan. B. B. BuHOrpamoB Ha3pIBaeT «NPOU3BOJHONM YaCTHYHOM
OMOHHMMHEH», «YaCTUYHOM JIEKCHKO-Mopdornoruueckod omoHumuein[2, C.13]. JlelcTBUTENBHO,
OMOHUMHYECKOE MPOTHUBOIIOCTABICHHE TAKUX CIIOB CTPOUTCS HA MX JIEKCHUECKHX, MOP(OIOTHUECKUX U
CIIOBOOOPA30BATEIHHBIX IPU3HAKAX.

Wrak, k cmoBooOpa30BaHHIO OTHOCHTCS OOIIMPHASI 00JIACTh OMOHUMHH OCHOBHBIX YacTed peuu
— MEH CyIIeCTBUTENBHBIX, TTIar0j0B, UMCH IPIIIAraTeIbHBIX U HAPCUHiL.
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Annotatsiya: Mazkur magolada tilshunoslikning yangi yo‘nalishi — kombinator lingvistika,
uning o0‘ziga xos xususiyatlari, mazmun-mohiyati, kompyuter lingvistikasining boshga
yo‘nalishlaridan fargi xususida fikr bildirilgan.

Kalit so‘z: kompyuter lingvistikasi, kvantativ lingvistika, kombinatorika, kombinator
tilshunoslik, kombinatsiya, kombinatorik tuzilmalar, sintagmatika.
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OobaacTh N3yYCeHHUS AZBIKOBBIX €AMHHUIl U UX KOMﬁHHaHl/Iﬁ B JIUTBUCTHKE
AHHoTaumusi. B gaHHOM cTaThe O6CY)KI[aeTC${ HOBas 00JacCTh JIMHTBUCTHKU — KOM6I/IHaT0pHaSI
JIMHI'BUCTHKA, eé OCO6€HHOCTI/I, eé CYIIHOCTb W pa3jnuiugd B JApyrux o0IacTIx KOMHBIOTepHOI\/'I
JIMHIBUCTHUKH.
KiroueBbie cJioBa: KOMITbIOTCPHAA JIMHI'BUCTHKA, KOJIMYCCTBCHHAsA JIMHT'BUCTHKA,
KOM6I/IHaTOpI/IKa, KOMIIbIOTCPHAS JIMHIBUCTHUKA, KOM6I/IHaHI/I$I, KOM6I/IHaTOpHLIe CTPYKTYpPbI, CHHTarMaTHUKa.

The field of study of linguistic units and their combinations in linguistics
Abstract. This article discusses a new area of linguistics — combinatorial linguistics, its
peculiarities, its essence, and differences in other areas of computer linguistics.
Keywords: computer linguistics, quantitative linguistics, combinatorics, combinatorial linguistics,
combination, combinatorial structures, syntagmatics.

XX asr boshlarida dunyodagi deyarli barcha til maktablari til birliklarining muvofiglik masalalarini
ko‘rib chigganlar. Ammo ushbu muammoga qarashlar sezilarli darajada bir-biridan farq giladi. Fransuz
sintagmatikasinig asoslari (funksional sintaksis) hagida F. de Sossyur qaysi til birliklari munosabatlar
(sintagmatik va assotsiativ)ga kirishishi tushunchasi xususida fikr bildirgan. Keyinchalik L.Tenyer [1]
fe’Ining mos kelishini anglatuvchi valentlik tushunchasini kiritgan. Uning talginida valentlik bir, ikki yoki
uchlik predikatlar va jumlalarning verbosentrik nazariyasi bilan bog‘liqlik konsepsiyalari bilan
taqqoslanadi. L.Tenyerning [1] valentlik haqidagi qarashlari nemis tilshunosligida ancha o‘zgardi. Ko‘p
darajali tizimda semantik valentlik sintaktik jihatdan o‘rganilib, sintaktik tahlilning asosi sifatida semantik
analiz yotishini isbotladi (I.Erben, G.Brinkman, V.Shmidt, L.\VVaysgerber va b.).

So‘zning biriktiruvchi xususiyatlarini o‘rganishga katta qizigish borligiga garamay, yagona
umume’tirof etilgan nazariya, bitta yagona yechimga kelinmagan. Strukturalizm davridagi o‘ta og‘ir
vaziyat muvofiglik nazariyalarini yuzaga kelishiga to‘sqinlik qildi. Buni quyidagi yuzaga kelgan sabablar
orgali tushuntirish mumkin:

1. Muammoning o‘zi, Xususan, o‘ta murakkabligi shunda ediki, qo‘shma, murakkab so‘z va ibora
o‘rtasidagi farqlar to‘liq o‘rganilmagan edi.

2. Lingvistik tadqiqotlarning ko‘p qirraligi, ko‘rib chiqilayotgan muammolarga turlicha qarashlar
sababli muvofiglik yo‘q edi, ba’zan qarashlar diametrik qarama-qarshi bo‘lsa, ba’zan fikrlar kesishardi.
Yaratilgan tendensiyalar va tadqiqot yo‘nalishlarini quyidagicha ajratib ko‘rsatish mumkin:

1) valentlik tushunchasini kiritish va uning ta’rifi, nutq kontekstida so‘zning xususiyatlari va
boshqga so‘zlar bilan ganday birikishi (S.D.Katsnelson);

2) valentlik sxemasini ko‘rish (D.N.Shmelev);

3) bo‘ysinish (bog‘lanishga yaqinlashish), boshqarish (so‘zning aniq bog‘lanishini aks ettiruvchi),
kuchli boshqarish, intensiya (niyat), agens yoki patsiyens harakatining fe’l-predikatning semantik talabi
(L.Stur, E. Paulini);

4) so‘z ma’nolarining o‘zaro bog‘ligligi va shartlanganligi, leksik ma’no va bog‘lanishga alohida
ahamiyat berilgan holda grammatik va leksik birliklardan foydalanuvchilarning darajasi (V.V.Vinogradov);

5) keng leksik-sintaktik kontekst tushunchasi (N.N.Amosova);

6) bog‘lanish xuxusiyatlari — leksik va grammatik qurilish (majburiy bir-birini almashtiradigan va
boshgalar) (Yu.G.Tatishvili);

7) leksik funksiyalar apparati (semantik parametrlar) — leksik bog‘lanishni tavsiflovchi vosita
(I.A.Melchuk, A.K.Jolkovskiy, Yu.D.Apresyan);

8) sintagmatika tushuncha sifatida, shu jumladan morfemalar va so‘zlarning kombinatsiyasi
(S.G.Ter-Minasova);

9) so‘z ma’nosida denotativ-konnonativ. sema tasnifi yordamida frazema birikmalar
(M.M.Kopilenko, Z.D.Popova) va boshgalar. Ko‘rinib turibdiki, strukturalizm namoyandalari tomonidan
muvofiglik xususidagi fikrlar yangi bir yo‘nalishni shakllanishiga sabab bo‘ldi.

XX asr o‘rtalariga kelib fan-texnikaning rivoji tilshunoslikda turli yo‘nalishlarni yuzaga kelishiga
sabab bo‘ldi. Jumladan, matematik lingvistika, kompyuter lingvistika kabi fanlar. O’z navbatida esa,
matematik tilshunoslikdan ikki yo‘nalish kvantitativ tilshunoslik va kombinator tilshunoslik ajralib chigdi.
Kvantitativ tilshunoslik matematikadagi ehtimollar nazariyasi, axborotlar nazariyasi, matematik statistikaga
tayangan holda kvantitativ sistem, sistem ehtimoliy-statistik tahlil metodlari asosida til birliklarini tahlil
qilsa, kombinator tilshunoslik matematikadagi ko‘plik nazariyasi, matematik mantiq, algoritmlar nazariyasi
tayangan holda matematik-mantiqiy tahlil metodlari asosida til birliklarini tahlil giladi. Tkkala yo‘nalish
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birlashib kompyuter lingvistikasida til birliklarini statistik-kombinator modellashtirish ishlari bilan
shug‘ullanadi .

Kombinator tilshunoslik esa, tilshunoslikda til birliklari va ularning kombinatsiyalarning
sintagmatik aloqalarini o‘rganadigan yo‘nalish. Kombinator tilshunoslik ikki sohaning birikuvidan yuzaga
kelgan. Birinchidan, bu tilning tarkibiy gismi bo‘lgan sintagmatika — til birliklarini chizigli munosabatini
o‘rganuvchi, ikkinchidan, kombinatorika, til birlliklarining “kombinatsiyasini” birikish va tarkib topish
jarayonini o‘rganadi. Ularni amalga oshirishda muayyan sharoit, ma’lum kommunikativ vazifalarga
bo‘ysunadi va qaysi ma’lum miqdordagi so‘zlardan hosil bo‘lishi mumkinligini inobatga oladi[4].
Kombinator tilshunoslikning kelib chigishi til birliklarining chizigli munosabatlariga asoslangan
sintagmatikaning — muvofiglikning paydo bo‘lishi bilan bo‘g‘liq. O’zining rivojlanishi jarayonida
sintagmatika fan sifatida sintagmaning o‘ziga xos xususiyatlari tizimini yaratdi: chiziqlillik, ikkilik, uning
tarkibiy elementlarining o°zaro bog‘likligi va qo‘shilish qobiliyati.

Kombinator tilshunoslik doirasida tanlangan tahlil birligiga garab, masalan, kombinator
(kombinatorial) fonologiya, kombinator morfologiya, kombinator morfemika va kombinator leksikologiya
kabi bo‘limlarga bo‘linadi.

Kombinator fonologiya (yun. rhone— tovush, ovoz + logos— so’z, ta’limot). Kombinator
lingvistikaning bir yo’nalishi bo’lib, nutq tovushlarini so’z va morfemalarning tovush qobig’ini farqlovchi
vosita sifatida o’rganuvchi sohasi.

Kombinator semasiologiya (yun. semasia — ifodalash+logos — tushuncha, ta’limot). Til
birliklarining, birinchi navbatda, lug’aviy birliklarning semantik tuzilishi va u bilan bog’liq masalalarni
o’rganuvchi soha.

Kombinator morfologiya (yun. morphe-shakl+1logos —ta’limot). 1. So’z shakllari hagidagi
grammatik ta’limot.

Kombinator morfemika (yun. morphe— shakl). Tilning ma’noli, boshqa ma’noli gismlarga
bylinmaydigan eng kichik birligi. Asosiy xususiyatiga ko’ra, morfemalar ikki tufga bo’linadi: 1) leksik
morfema (q.); 2) affiksal morfema (q.).Mas, ishchi so’zida ikki morfema bor: ish va chi. Ish — leksik
morfema, chi — affiksal morfema.

Kombinator lingvodidaktika - chet tillarini o’rganuvchilar uchun so'zlarning sintaktik
munosabatlarini o'gitishning maxsus usullarini ishlab chigishga garatilgan amaliy bo'lim sanaladi.

Bugungi kunda ushbu soha quyidagi sabablarga ko‘ra dolzarb sanaladi: 1) til birliklarining birikish
xususiyatlarini tasnifiy-tizimli tavsiflash zarurati; 2) tilning funksional-nutqiy tomonlarini o‘rganishga
qiziqish; 3) bog‘lanishlarning kognitiv tomonini o‘rganish zarurati; 4) xorijiy tillarni o‘qitish sohasini
kengayishi, bu turli tillarda birikish, bog‘lanishning qiyosiy tipologik o‘rganish ehtiyojini yuzaga kelishi; 5)
turli sohalarda kombinatorial tipdagi lug‘atlarni yaratish zarurati, tildan foydalanish va boshqalar.

Hozirgi paytda kombinator tilshunoslik muammolari til me’yorlari va nutq shakllari ma’lumoti,
ta’lim, ilmiy va boshqa magqsadlar uchun taqdim etish zarurati bog‘liq holda ahamiyatga ega. Tilshunoslik
birliklarining kombinatorial-sintagmatik xususiyatlari bilan bog‘liq masalalarini hal qilish bugungi kun
talabiga aylanmoqda, bu birinchi navbatda, tilshunoslarning o‘ziga xos belgilari bilan aniglanadigan
muvofiglik omillariga qizigish ortishi bilan bog‘ligdir. Aytish mumkinki, muayyan muammolarni (turli
birikmalarni aniqlash, so‘zlardan vaqti-vaqti bilan ishlatilishini o‘rganish va boshqalarni) hal etishga
qaratilgan so‘zlarni muvofiqligini aniqlaydigan so‘zlarning leksik ma’nosining tarkibiy gqismlarini
o‘rganish yangi kichik darajali o‘lchov — nanodarajaga [3] o‘tmoqda. Bundan tashqari kombinator
tilshunoslik amaliy ahamiyatga ega, uning nazariy ishlanmalari leksikografiya, chet tillari va tarjimani
o‘qitishda qo‘llaniladi.

Kombinator tilshunoslik murakkab bir fan bo‘lib, u bir tomondan sintagmatikaga — bir darajali til
birliklarining muvofigligi qoidalariga mos keladigan tilning nutq tomoniga, ikkinchi tomonidan —
kombinatorikaga yoki ma’lum bir ma’noga qarab til birliklarining kombinatsiyasini o‘rganish va tuzishga
asoslangan. Til va lingvistik hodisalarni zamonaviy o‘rganish nuqtayi nazaridan kombinator tilshunoslik —
bu tilshunoslik birliklarining kombinatorial — sintagmatik xususiyatlari muvofiqligi bo‘lib, tegishli
atamalarni to‘liq tavsiflash va fodalanishni talab etadigan fan.

Masalan, Ulug‘bek Hamdamning “Sabo va Samandar” romanini tahlil qilish orqali so‘zlarning
so‘zlar bilan juda tez-tez kombinatsiyalanganligi aniglandi: Alamidan Bakir ham toza ichdi, bo ‘kib ichdi,
Jjo ‘rasidan qolishmay ichdi (166-bet). Asardan keltirilgan parchada toza, bo‘kib, jo‘rasidan qolishmay
so‘zlari ichdi fe’lining kombinatsiyasida birikmaalrdagi ma’nonig darajalanishi qurshov tarkibida oshib
borgan. Birikmalar tarkibidan jo ‘rasidan qolishmay ichdi aynan ushbu matn tarkibida yugori darajada
ichganligini anglayotgan bo‘lsa, boshqa qurshovda uning ichganlik darajasi bunday shakllanmaydi. Shu
tariga inson hayoti bilan bog’liq bo’lgan, real borligning aniq hodisalarini ifodalaydigan erkin so’z
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bog’lanmalari vujudga keladi. Toza, bo ‘kib, jo ‘rasidan qolishmay ichish «sifatlari» birma-bir sanab o’tilib,
tavsif jo ‘rasidan qolishmay ichdi jumlasigasiga yetgach, ifoda obrazlilikda o’zining oliy darajasiga yetadi.

Amalda mumkin bo’lmagan, badiiy mushohada mahsuli sifatida yuzaga kelgan jo rasidan
golishmay ichdining bu odamga nisbatan qo’llanishi egri odam haqida o’quvchini ham mulohaza
qilishga undaydi va uning ko’z oldida betayin bir odam gavdalanadi. Shu ma’noda zidlanish asosida
shakllangan obrazli ifoda, ayni paytda, individual frazeologizm darajasiga ko’tarilgan tasviriy vosita
sifatida qarash lozim bo’ladi.

Samandar haligacha o ‘ziga kelolgani yo‘q: qo ‘llari birdek titrab, lablari bilinar-bilinmas
asabiy uchardi. Chunki hammasi ravshan: bu xat Samandar va Sabo o ‘rtasiga qazilgan tubsiz choh
yoki uning o ‘rnida ko ‘tarilgan yigilmas devor edi. Ha, hammasi kundek oydin... (167-bet). Ushbu
parchada hammasi ravshan kombinatsiyasi bilan hammasi kundek oydin kombinatsiyasi bitta
ma’noni ifodalayapti. Ammo ularning qo‘llanishida ham muallif fikri bir so‘zning qo‘llanishida
boshgasiga ko‘ra mazmunan yuqori daraja qo‘llangan. Qahramon ruhiyatidagi holat kombinatsiya
orgali reallashgan.

Ulug‘bek Hamdamning “Muvozanat” romanida gizarmoq fe’li bir gancha so‘zlar bilan tez-tez
kombinatsiyanganligini ko‘rishimiz mumkin: 4 zam aka bilinar-bilinar gizarib, o ‘tirgan o ‘rnida bir
gimirlab olgancha yana nimadir demoqchi bo ‘luvdi, Muhammadjon aka “keyin” degandek qo 'l
ishorasi gildi (12-bet).

Tokni boshga tomonga tarashdan magsad ham shu — oftobga olib chigish, negadir Odil aka
o0 ‘g ‘liga xiyol gizarib, gimtinib, buning ustiga “sizlab” gapirar edi (37-bet).

- Ota, bunday demang, mushrikcha fikrlayapsiz, tavba deng!.. — Amir azbaoyi gizarib-bo zarib
ketdi (44-bet). - Ya mogu idti, gospoja? — Alimqul quvlik bilan jilmaydi. Ayni paytda yuzi yengilgina
gizarib ketdi (115-bet).

Yusuf mijozlarning gizigishigab garab goh erkaklar, goh ayollar tuflisini olib ko ‘rsatar, uning
ganday matodan tikilgani-yu hagigatan ham Fransiyaning moli ekanligini tushuntirar ekan, ba ’zan
yuzlari xijolatdan cho ‘g ‘dek qizarib ketar, o ‘zini gayerga qo ‘yishni bilmay tipirchilardi (158-bet).

Keltirilgan misollarda muallif bilinar-bilinmas gizarib, xiyol gizarib, azbaroyi gizarib,
yengilgina qizarib, cho’g’dek qizarib kombinatsiyalari orqali so’zning darajalanishi ortib, ularning har
biri 0’z mikromatnida ichki mantiqiy bog’lanishlarga ega va bu kabi g’ayriodatiy qo’llanishlarda adib
badiiy tafakkurining ifodaga bog’liq bo’lgan ma’lum bir girrasi obrazli tarzda namoyon bo’lgan.
Bunday birikmalarning yaxlit otlashuvi konnotativ mazmun kasb etganligidan ko’plab atributivli
birikmalar tilning ta’sir vazifasini ado etishga xizmat qiladi, o’ziga lingvopoetik yuk oladi. Bu holatlar
birikmalarning funksional-stilistik statusini belgilaydi. Shu sababdan A.Lipgart avval atributiv
birikmalarning lingvopoetik ahamiyatini, undan keyin esa lingvopoetik vazifasini tahlil etishni tavsiya
etadi [4]. Stilistik alomatlarga ega bo’lgan atributiv birikmalar tasviriy xarakterdagi matnlarni nisbatan
ta’sirli giladi, ritorik samara beradigan vositaga aylanadi.

Ko‘rinib turibdiki, hozirgi vaqtda bunday kombinatsiyalar soni sezilarli darajada
o‘zgarmoqda, bu uzus dinamikasi bilan izohlanadi - o‘zgaruvchan me’yorlarning asta-sekin va deyarli
sezilmaydigan jarayonga aylanishi ogibatida ta’sir ko‘rsatishi mumkin bo‘lgan leksik birliklarning
bog‘lanishi, semantik yoki pragmatik xususiyatlarning o‘zgarishi bilan bog‘liq.
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AnHOTamusi. B craThe HaHBI CTPYKTYPHO-CEMAHTHUYECKHE OCOOCHHOCTH PEYEBBIX EIUHHII,
KOTOpBIC HCIIONB3YIOTCS B OOYUCHHU PYCCKOW TpaMMAaTHKE CTYACHTOB IMEPBBIX KYPCOB, JJsI KOTOPBIX
PYCCKHIA SI3BIK SBISICTCS HEPOIHBIM. TaKke paccCMaTPUBAIOTCS MPOOJIEMBI MPABUIBHOIO TOA00pa PEUEBBIX
CAUHUILL JIA HOCTpO@HI/IH JIHaJ'IOFH‘lCCKOfI pqu/I.

KitoueBsbie ciioBa: CoBpeMeHHBIH, OCOOCHHOCTH, HEOOXOJMMO, MHEHHUE, B3aMOCBSI3b, PEILIINKA,
Jaiior, ooydeHue, oToop, MOBTOP, yNoTpeOIeHue, pe3ylbTaT, CHTyallus, eAMHIIIA, HopMa, Oecerna.

Structural and semantical features of speech units in communicative and dialogue speech
Abstract. The article gives structural and semantic features of speech units that are used in
teaching russian grammar to first-year students for whom the russian language is hon-native. The problems
of the correct selection of speech units for constructing dialogic speech are also considered.
Key words: Modern, features, necessary, opinion, interconnection, replica, dialogue, training,
selection, review, use, result, situation, unit, norm, conversation.

So’zlashuv va dialogik nutqda nutq birliklarining tuzilish jihatdan va semantik xususiyatlari

Annotatsiya. Maqolada nutq birliklarining tuzilishi va ma’nosi xususiyatlari tavsifi berilgan.
Ushbu nutq birliklarining rusiyzabon bo’lmagan birinchi kurs talabalarining rus tili grammatikasini
o’rganishda qo’llanilishi yoritilgan. Bundan tashqari, dialogic nutqni tuzish uchun nutq birliklarini to’g’ri
tanlash muammolari ko’rib chiqgilgan.

Kalit so’zlar: Zamonaviy, xususiyatlar, zarur, fikr, o’zaro bog’liglik, lugma, dialog, o’qitish,
saralash, takrorlash, foydalanish, natija, vaziyat, birlik, meyor, suhbat.

B coBpeMeHHOW JMHTBOOMIAKTHKE MABHO CTaJ0 OYCBHIHBIM: 3((EKTHBHOE YCBOCHHE IIOOOM
rpaMMaTHYCCKOW KOHCTPYKIIMHM BO3MOXKHO B pasroBOpHOM peun. OO0ydas pycCKOW rpaMMaTHKE CTYJCHTOB
MEPBBIX KypPCOB, JJIsI KOTOPBIX PYCCKHH SI3BIK SBJSCTCS HEPOTHBIM, HEOOXOIMMO YIUTHIBATH CTPYKTYPHEIE
Y peueBbIe OCOOCHHOCTH.

[lo TUHTBUCTUYECKUM HCCIEIOBAHHUAM CTPYKTYpPBI PEUEBBIX OCOOCHHOCTEH pedr ecTh PaboTHI
Y4EHBIX SI3BIKOBENOB Takux, kak JI.M. M3apenkona, I1.11. Norosa, N.II. Cesitoropa, H.1O. l1IBenosoii, B
KOTOPBIX SI3BIKOBE/bI CXOIATCS B €IMHOE MHEHHE, YTO HCXOAHOW €NUHMLEH pedu SBISETCS COYeTaHHE
B3aMMOCBSI3aHHBIX M B3aMMOOOYCIOBIEHHBIX €AWHUI, PEIUINK IBYX WM HECKONBKUX ToBopsmmx. OHu
HasbIBaIOT €€ nuanorundeckoit equaunei (1E).

[IpobGnema oTOOpa peveBbIX IUHUII U O0YICHHUS C IIOMOIIbI0 HUX PYCCKOW TpaMMAaTHKE YCIIEITHO
peleHsl B psjie paboT 1Mo JTMHTBOAUIAKTHICCKUM HcciienoBanusaM. Hanpumep, B paborax U.I'. Unucrsakosa,
T.b. [lymkaps, 2.10. Cocenko, 3.H. HerneBa. B atux paborax mpoOiemMa pedeBBIX SIUHUIl pElIcHA B
CTPYKTYpHOM actiekre. Hac nHTepecyer CTpyKTypHO-CEeMaHTUYECKUM acleKT JaHHOTO BOIPOCA, a HMEHHO:
OCHOBHOE YCJIOBHE HCIIOIH30BAHI OTOOPaHHBIX PEUCBBIX SAMHUI] B BUAE 00pasma s TPEHHPOBKH HA UX
OCHOBE H3YYCHHE TI'paMMAaTHUECKUX SBICHHH. JTO JODKHO MOOYAWTH WX HA COOTBETCTBHE CHTYAITUH
HEPUHYKACHHOTO OOIICHHS.

ITo ompenenenuto H.1O. llIBenoBoii, «auanorndeckoe eAHHCTBO — 3TO CIOXKHOE CHHTAKCHYECKOE
€IUHCTBO, KOTOPOE CXOAHO II0 CBOMM (YHKIUSAM CO CIOKHBIM IpeAyoKeHuem». MUHHMaITbHAs
JIUaJIoTHYecKas €IWHULA CTPOUTCS U3 JBYX, TPEX, YETBIPEX PEIUIMK U MOXET COCTaBIISATh OIUH MHUKPO
JIaJIOT, HECKOJIBKO K€ IMaJIOTMUYECKUX €INHUL IPEJICTABIISIOT YK€ peUeBOM KOMIUIEKC B MUKPO JAHAJIOTe.

[pu oTOope yueOHBIX pedeBhIX SIUHHILL MBI PYKOBOJICTBYEMCS CIICIYIOIIMHA HOPMaMH:

[lepBoe - s3BIKOBOM MaTepHall B COCTaBE PEUCBOM EAWHUIBI JODKEH OBITh MaKCHMAalbHO
MpUOIIDKEH K TeME 3aHATHS. DTO MPHHIMIT CHTYaTHBHO-TEMAaTHIECKON 00yciIoBiIeHHOCTH. OH MO3BOJISIET
YUYECTh B3aHMOCBSI3b MEXKIY PEUYCBBIMH HAMEPECHUSMH U (OPMaMH HX S3BIKOBOH pearu3alliid B PEUEBBIX
CUTYyalHsIX.

Bropoe - co3manme peueBBIX 00pasloB ¢ y4ETOM IEMH OOYYCHHUs, KOTOPBIH SIBISETCS
MPAKTUYECKUM OBJIaJICHUEM I'PaMMAaTUKOM PYCCKOTO S3bIKA.
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Tperbss - HOpMa ecCTECTBEHHOCTH Oecefpl. OJTO IOMOraeT CTYAEHTY Yy4ecThb OCOOSHHOCTH
Pa3roBOPHOI peun: ynoTpeOieHue MOBTOPOB, CIO0B- MPEJIOKEHUN, HEMONMHBIX KOHCTPYKIUHI.

B-4eTBEPTHIX - NPaBUWIIO TMOCTPOEHUS KOPOTKHUX, JIETKO OOO3PUMBIX PEUEBBIX EIUHMIl. ITO
Iperonaraer oTo0p peueBbIX eUHUIL, COCTOAILINX He Ooliee YeM U3 TPEX perlIvK.

IIsaTast - HOpMa B coOCTaBe PEUYEBBIX COUHHUI] JIOIDKHO OTpabaThHIBAThCA TOJIBKO OIHO HOBOE
rpaMMaTHYECKOe SIBJIEHUE. DTOT MIPUHIUI MOXXHO Ha3BaTh, KAK U30JISIMSI TPYAHOCTEH pedeBbIX €TMHMUII.

[Hlectast HOpMa - MNPaBWIO BBICOKOH MPAKTUYECKOM 3HAUMMOCTH PEYEBBIX O0OpPa3LOB IS
obydaemoro. PedeBoil oOpasel moiyyaeT BBICOKYIO 3HAYMMOCTh B YHOTPEOJICHUM B TOM Cily4yae, €Clid B
pe3ysibTaTe ero yCBOCHUS CTYACHT PUOOPETAET CIIOCOOHOCT OCBOUTH OOJIBIIIOE KOJIUYECTBO CIIOB.

W T1ak, ¢ y4€TOM BBILNIECKA3aHHOI'O MBIl BBIABHJIM pPEUYEBBIE E€AMHULI II0 UX CTPYKTYPHOH
COOTHECEHHOCTH C cHUTyauueil peun. IIpu orOope HaMu paccMaTpHUBAINCh B3aMMOJCHCTBUS PETIIHK-
CTUMYJIOB U PEIUIMK-pEaKlUil 110 UX HAa3HAYEHMIO B ONpeleNIEHHON cuTyauuu. MccnenoBanue HIMPOKOTro
CTHEeKTpa pPearupyrollux PerUIuK B JMAJore 3HAYMTENIBHO PACHIMPHIIO ObI UX 00BEM M TpeAesbl peueBOi
JCATENIBHOCTH H3Y4aloIUX PYCCKUM S3bIK KaK HEPOAHOW, MpUOIM3MIO ObI MX pedb HE TOJIBKO K
€CTCCTBEHHBIM (hOpMaM KOMMYHHUKAIIMH, HO M Oojiee TOUHOMY YMOTPEOJICHUIO B Pedd B KOHKPETHBIX
CUTyalusXx.

Tenepb Ha IpuMepax JaBaiiTe BbISIBUM HEKOTOPbIE PEUEBBIE €ANHUIIBL.

ITo cxeme «BoTpOC -OTBET»:

B orBerax MCHONB3YyIOTCS CIIOBA —MPEIUIOKCHUS Od, KOHEYHO, XOPOuio, MOXKET MOBTOPSITHCS BCS

KOHCTPYKLIMS WJIA OUH U3 €€ YJICHOB:

-0T0 Bala q04b? - YV Tebs Xxopoiee HacTpoeHue?

- Jla -Na.

-Tol caenan ypoku? - Tel ceromus cxonumib k 6adymke?
- Koneuno. - Xoportio.

CrnoBa MOT'YT ynoTpeOIsIThcsl Kak yTBEpIKIIEHHE 00CTOATEIhCTBA:

- U1 kak tebe a0 ynaéres?

- O4eHp pocTo.

ITo cxeme «BoMpOC- OTPUIIATEIBHBINA OTBET»:

B 3THX KOHCTPYKIHSX HCIONB3YIOTCS CIOBO-TIPEATIOKCHUE-Hem, TIAroii-CKasyeMoe-He 3HA,
COYETAHHE CIIOBAa-Hem C TIIArojioM- CKa3yeMBIM -He B BUJE JICKCHIECKOro TIOBTOPA:

-Te1 HMuUero xouenrs MHE cka3aTth? - I e sxe kaura? -Uro o 31ech uier?

- Het. — He 3Haro. - Jla HUYEro He HIIeT.
-Tel mpounTan kaury? - 'ne Bce? -Yto oH 37€Ch mpsiyer?
- Her. - 51 He 3Hat0. - Jla He mpsuer.

Ans mpsiMoro OTBEeTa, B PEArHPYIOIIUX PpEIUIMKAaX KOCBEHHOTO OTBETa HApYIIAeTCs WM
OTCYTCTBYET IOJIHOCTHIO HJIM YaCTUYHO AyONMPOBaHHME WICHOB IMPEATIONKEHHUS, XOTS KOMMYHHKATHBHAS
CBSI3b MEXIY PEIUTHKAaMH HE HapyIIaeTCs:

- Uto T cMeEIbCs? -Hy 4ro y Tebst HoBOTO?

-Jla Tak... -Kak Bcerma, Bc€ xoporto.

Takue CTPYKTYpHO-CHTyaTHBHBIC THITBI PEUECBBIX EOMHHUI[ OOCITY>KHBAIOT CIEAYIOUINE pPEUEBHIC
CHTyallul Kak OOMEH MHEHWSIMH, XapaKTepHCTHKAa YeIOBEeKa, BBISBICHHE IPHYMHBI, XapaKTePUCTHKa
MpeaMeTa, XapakTepuCTHKa sBieHHuA. [lomyueHwe cBemeHHWA O pe3yabTaTe AEATENbHOCTH, OIEHKA
JeSITETBHOCTH, TTPOCHOa.

o cxeme «BOIPOC-KOHTPBOIIPOCY.

Orta cxemMa (QYHKIMOHHpPYET JHUINb TOTAa, Korma COoOeCemHHK XOYeT YTOYHHUTH BOIMPOC WA
MepeCIpanInBaeT TOBOPSIIETO, TaK KaK OOOCHOBBIBACTCS HA TO, YTO HE YCIBIMIAN BOIPOCA WM XKE HE
MOHsUT ero. B momoOHO# pedueBoil eMUHMIIE CIIPAIIMBACTCS O BPEMEHH, O MECT€ M OOCTOATENBCTBAX
neictBus. [ 5TOro THIIA TUAIOTOB XapaKTEPHBI YIOTPEOIEHUST BOIPOCUTENFHBIX MECTOMMEHUH Kakoui?
Komopwlii? 20e?

-I'ne xe mou Tyiu? -MpsI cerofHs BCTpeYannch?
-Kakue? -['ne?

-OTO0 TOT YeIOBEK? -Te1 moTepsi TOT TEneon?
- Koropsb1it? - Kaxkoii?

OOBIYHO B Mepecnpocax CTYJICHTHl PEIUIMIMPYIOT BOMPOCUTEIBHBIMH MECTOMMEHUAMH Kmo?
Ymo? Kax?

-A 4910 OH TpounTan? - Tel upéms ¢ HUMH?

-Yro? - C aumu? He 3Haro.
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OTBETHI IO CBOCH CEMAaHTHKE COOTBCTCTBYIOT 3aJaHHOMY BOIIPOCY WJIM COACPIKAT OTBET C TaAKUM
K€ BOIIPOCOM.

-A TbI ue TBOpULIL? -Kax 1ebs 30ByT?
-A TBI? -Pyctam. A 1e6s?
-To1 cnenan nomarisio padory?-Kak TBos pammmms?

- A TH1? - Most Mypanos. A TBOsI?

BelmenepeuncieHHble  CTPYKTYPHO-CUTYaTUBHBIC PEUEBBIC CAMHUIIBI SBJISIIOTCS YTOYHEHHEM
MpeaMeTa pasroBopa, JKeJaHHeM IOIYYUTh WHPOPMALMI0O O 4YeM-ITM00 WM O KOM-JIM0O, BBISICHEHHE
MECTOHAXOK/IEHHUS YEr0-I100, KOro-I100 HiIH e 3HAKOMCTBO.

YTouHsIOmMKE PEITUKU 0)OPMIISIFOTCS, TI0 HAIMM HAOTIONCHUSM, B OPME MECTOMMEHHBIX HIIH
HAPEYHBIX BOMPOCOB, MJIM KE B COYCTAHUM C JICKCHISCKUMH NOBTOpaMH. CeMaHTHKAa JaHHBIX PEUCBBIX
CAUHUILL TOAXOOUT K HpeJII)II[yIHeMy TI/IHy, HO UMECT CBOU OCOGeHHOCTI/I.

- CMOTpH, BOH JIOM CTOHUT? -Hano maiitu ero?

-T'ne? - Haittu? I'ne?

C yTouHsIOMmEH PeNINKOil MOXKET ObITh yHOTpebIeHa KOHCTPYKIHS, KOTOpas, [0 CYIIECTBY TaéT
OTBET Ha BOMPOC, 33JaHHBIN CAMUM e COOCCETHIKOM.

-M&1 yxoaum?

-A s moiiny ¢ Bamu?

3mech BTOpast peruinKa BbIpa)kaeT yAUBIICHHUE, PAOCTh HIIH OTOPUCHKE B BHJIE BOIIPOCA.

-AmuHa npunuia! - Vke mo3aHo, AECATh 9acoB.

- AMuHa npuiia. - Uto? [eBsats?!

[lepeyncieHHbIC THIMBI PEYCBBIX EAWHHUII OOCTYKHBAIOT pPEUEBBIC CUTYAIlUH CIICAYIONIETO
XapakTepa: YTOUYHEHHE, BBIPAKCHHE YIUBICHHS, OTOPUCHMS, PAaJOCTH TPH HAJIHMYUH COOOIICHUS O
COOBITHH, HOBOCTH.

OTinuyaeTcsi CBOMM Pa3HOOOpa3sWeM THIIOB M PEUEBBIC MHAJOTH MO TeMe cooOrneHue. Mx Taioke
MOXKHO pa3leiuTh [0 THIIAM Ha HECKOJIBKO KaTeropuid pedyeBbIX eNWHUI. Tak Hampumep: cooOlieHHe-
mpock0a, COOOIICHHE-TIPUKA3, COOOIICHUE-TIOKETaHne, TMOATBEPKICHUE, OTpUIlaHUe, corjacue,
0J1aroIapHOCTb.

Tak B pedeBOil emUHUIE COOOIIEHHE-TpockOa (OnmarogapHOCTh, TOXKENaHUs) HaOIromaeTCs
OTHOCHUTEIIbHAS CaMOCTOSTEILHOCTh CTUMYJUPYIOIICH W pearupyrolied peruivK, CBS3b MEXIy HHUMHU
BBIpa)kaeTcsi OOIIUM CMBICIIOM CMHCTBA.

- 4 ceftuac mpuy! -Tebe mopa

- Kynu o nopore xneba! - Ilepenait mpuBet mame!
- Jlapto Tebe KHMKKY! -Jlaneko He yxonwu!

-Cnacu6o! -Xoporo!

B cmywae, xorma B CTHMYJHPYIOUIEH PpEIUINKE COACPKUTCS MOOYKICHHWE WM COBET, IIPHKa3,
PEryNHpYyIOmas periinKa opopMIIIeTcsl Kak CIOBO-IIPEIOKEHHE. 31eCh MBI 9acTO HCIONb3YEM CJIOBa Od,
KOHe4HO, Hem, 6ePHO, HENb3A.

- Hanens canory, a To X0101HO. -Mama MHe MOYKHO Ha YJIHLY NOTyJISTh?
-Koneuno. -Her, nenp3s!

-Te1 BeprEIIBCS pano? -MO>XHO BBIWTH U3 ayAUTOPUH?
-Jla, KoHEe4HO. -Jla, MOXHO.

A HEKOTOpble B3aUMOJEHCTBUS OSTHUX PEIUIMK BBIPAKAIOTCS B PEUYEBBIX EOUHHULIAX Kak
AHTOHUMHYECKHUE Maphl.

-ITpumymana Te1 Bc€ 370! -Bot u paznerenuce nTULBL.

-Her, He npuaymana! -Huuero, emeé npunersr.

BeccniopHo TO, 4TO 3a4acTyro peueBasl €UHHIIA COCTOUT U3 LIETIH PAaCIIMPEHHBIX BbICKa3blBaHUH,
00pa3yonnx CIOKHBIA PEeUeBONH KOMIUIEKC W CMBICTIOBBIC SIUHHIBI, B KOTOPBIX TPYAHO pa3rpaHUYHUTH
XapaKkTep B3aUMOCBS3aHHBIX PEIUIMK M3-3a UX MOHOJIOTUYHOCTH.

TakuM 00pa3oM, MBI OTOOPATH HECKOIBKO CTPYKTYPHO-CUTYaTHBHBIX €AWHUII B yYCOHBIX IEIX.
CuntaeM IpaBOMEPHBEIM CTPOUTH OOYUEHHE PyCCKOW peur B HEPYCCKOH ayJUTOpPHH, Ha HaYaJbHOM JTalle
o0ydeHHs, Ha TpPUMEpax CTPYKTYPHO-CHTYaTHBHBIX THUIIOB PEUEBBIX COUHUI. [Ipu TakoM HadaIsHOM
O0YyYeHHUH CTYJICHTBHI HAy4aTcsl BEICKAa3bIBAaTh M OOPa30BBHIBATH CIIOXKHEBIC PEUEBBIC KOMILICKCH PEILTUK, TaK
Ha3bIBaeMbIe «MH(OPMAIIOHHBIC PEUEBBIC SIMHHIBD», KOTOPBIC MPHUCYIIE U TE€X, KTO U3y4aeT PyCCKHi
SI3BIK KaK HEPOIHOM.
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YIK: 811. 161.1
MOHATHUS «IKCITPECCUBHOCTb» U «JKCITIPECCUBHBI CUHTAKCHUC» B
COBPEMEHHOM JIMHTBUCTUKE

J.A. AnneBa
Hayuonanvholil ynusepcumem Y3bexucmana umenu Mupso Ynyebexka
alieva.elvina@rambler.ru

AnHoTammsa. B crarbe INpeAcTaBIEH KpaTKUMl 3KCKypC B MCTOPHIO IIOSBICHHS TEPMHUHOB
«OKCTIPECCUBHOCTb» U («OKCIPECCUBHBIN CHHTaKCHC»; HauuHasg ¢ pabor II. bammm go uccienoBaHmii
HAaCTOAIIEr0 BPEMEHHU, pAacCMaTpUBAIOTCA CIIOPHBIE BONPOCHI 10  ONPEAEIECHUIO, COACPIKAHUIO
9KCIIPECCUBHOCTH B JIMHIBHUCTHYECKOH HAyKe; OCBELICHBl B3MIAABI JIMHIBHCTOB Ha MpoOneMy
JKCIPECCUBHOCTM HA CHHTAaKCUYECKOM ypoBHE, mnoauHaryto B 30-e roxel B.B. BuHorpanosbiw;
NIPEACTABIEHbl PA3JIUYHbIE MHTEPIpPETALlMM TEPMUHA «IKCIPECCUBHBIH CHHTAaKCUC», €ro MECTO B
nuHrBUCcTHKe. Ha ocHOBe 0030pa paboT, MOCBAIIEHHBIX 3KCIPECCHBHOCTH HA CHHTAKCHYECKOM YPOBHE,
O00OCHOBBIBAETCS AKTyaJbHOCTh HCCICIOBAaHHMM TI0 H3YYCHHIO OSKCIPECCUBHBIX CHHTaKCHYECKUX
KOHCTPYKLIMH.

KitodueBble  cjI0Ba:  DKCIPECCUBHOCTb,  DKCIPECCUBHBIM  CHHTAKCHC,  DKCIIPECCHBHBIE
CHHTaKCHYECKHE KOHCTPYKIMH SMOIIMOHAIBHOCTE, 00pPa3HOCTh, HHTEHCUBHOCTb, OLICHOUYHOCTb.

The concepts of “expressivity” and “expressive syntax” in modern linguistics

Abstract. The article presents a brief outline of origin of the terms “expressivity” and “expressive
syntax”. Beginning from the works by Ch.Bally and to the contemporary researches, debatable problems of
definition and expressive content in linguistics are analyzed. The viewpoints of linguists on the problem of
expressiveness at syntactic level raised by V.V. Vinogradov in 1930s were covered. Different
interpretations of the term “expressive syntax” and its place in linguistics were presented. Basing on the
observations of the works devoted to expressiveness on syntactic level the topicality of researches on the
studies of expressive syntactic constructions were substantiated.

Keywords: expressivity, expressive syntax, expressive syntactic constructions, emotionality,
imagery, intensity, appraisal.

Hozirgi zamon tilshunosligida “ekspressivlik” va “ekspressiv sintaksis” tushunchalari

Annotatsiya. Maqolada “ekspressivlik” va “ekspressiv sintaksis” atamalari paydo bo’lishi tarixi
hagida gisqacha ma’lumot berilgan; Sh.Balli ishlaridan boshlab to hozirgi paytdagi tadgiqotlargacha
lingvistik fandagi “ekspressivlik” tushunchasi mazmunini aniqlash bo’yicha turli munozarali masalalar
ko’rib chiqilgan; tilshunoslarni 30-yillarda V.V.Vinogradov tomonidan ko’tarilgan ekspressivlik
muammosi haqidagi sintaktik darajadagi qarashlar yoritilgan; “ekspressiv sintaksis” atamasi haqida turli
talginlar taqdim etilgan va tilshunoslikdagi uni o’rni qayd etilgan. Ekspressivlikning sintaktik darajasiga
bag’ishlangan ishlarni obzori asosida ekspressiv sintaktik konstruksiyalarni o’rganish bo’yicha
tadgiqotlarni dolzarbligi asoslangan.

Kalit so’zlar: ekspressivlik, ekspressiv sintaksis, ekspressiv sintaktik konstruksiyalar,
emotsionallik, obrazlilik, intensivlik.

[ToHsiTHE «IKCIIPECCHBHBIM CHHTAKCHC)» B JIMHTBUCTHYECKOM Hayke mosiBuics B 60-x romax XX
Beka. OJIHAKO /IO CErOAHSIIHETO JHS HET TOYHOTO W OJHO3HAYHOTO OMPEJEICHHs] JAHHOTO MOHITHS. JTO,
BO3MOXHO, CBSI3aHO C T€M, YTO B JIMHTBHCTUYECKOW JUTEpPAType HET €IMHOrO MHEHHS M B TONKOBAHUHU
TEPMHUHA «IKCIIPECCHBHOCTH.

H. A. JIykbsHOBa OTHOCHT «3KCIPECCUBHOCTDY» K TAKUM SI3bIKOBBIM (JEHOMECHAM, «IIPU U3yUCHHUH
KOTOPBIX BCET/Ia BOSHUKAET HEMAJIO HESICHOTO, IMCKYCCHOHHOTO B IOHUMAaHUM UX cymHoCcTM» [14: 211].

N. TI. PomamoBa oTrMe4aer, 4TO «OTCYTCTBHE OOIICTIPUHSITOIO OMPEACIICHUS KCIIPECCUBHOCTH
OOBSICHAETCS MHOr00Opa3WeM  S3bIKOBBIX M PEYEBBIX CPEICTB €€ BBIPAKEHHUSA, a TJIABHOE,
Pa3HOACHEKTHOCTBIO CaMOr'0 SIBIICHUSI DKCIPECCUBHOCTH, YTO JIENAE€T NPUHIUITNATIEHO BO3MOXXHBIM
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COCYIIIECTBOBaHHUE PA3NUYHBIX [TOJXOJIOB K BBIJECICHUIO U OTPAHUYEHUIO 3TOTO0 00BEKTA B CUCTEME JIPYTUX
CMEXHBIX sIBIeHU» [21].

Hauano u3y4yeHuto JaHHOW KaTETOpHU B sI3bIKE MONOXKUN (paHIy3ckuil nuHreuct 1. bamnu eme
1909 roxy. YueHslil onpeaens NpUHAUIEKHOCTh SKCIIPECCUBHOCTH K addekTuBHOI chepe, sBistomelics,
10 ero MHEHUIO, MPUHAIISKHOCThI0 peun [5: 19-20]. HccaenoBatens Ha3bIBaeT SKCIPECCHBHBIM JIFOOOM
(hakT peun WM sI3bIKa, TaK WM HHA4Ye CBA3aHHBIN ¢ amMorusiMu [5]. ITo muenuro L. Basmu, amst Toro 4To6b!
9KCIIPECCUBHOCTh Cce€0si BBISBMIA, HEOOXOAUMO COYYacTHE HMOLIMOHAJIBHO OKpAIIEHHOM MBICIH:
9KCIPECCUBHBII 3HAK JODKEH COOTBETCTBOBATH HEKOTOPOH PEalbHOCTU M YAOBJIETBOPSTH UYBCTBEHHOM
MOTPEOHOCTH, TONBKO MPU 3TUX YCIOBUIX U IPOSBUTCA €ro aeucTaue [4].

M. M. BaxTuH *e OTMedYaj, YTO JKCIPECCUs] HE CBOICTBEHHA SI3BIKY, OHAa POXIACTCS TOJNBKO B
poIIecce JKUBOTO yIoTpeOIeH s B KOHKPETHOM BhICKasbiBanuu [6: 159-206 ].

W3ydeHue OSKCIPECCUBHOCTU B SI3bIKE IPOJOKUIOCH M JPYTMMHU YYEHHBIMH, KOTOPBIMH
paccMaTpUBaINCh OTJCIBHBIC ACIEKTHI AKCIIPECCHBHOCTH, MPOTHUBOPEUNBO HMHTEPIPETHPOBATACH JaHHAS
Kareropus. B poccuiickoit nmuHrBHCTHKE M3BEeCTHBI pabdorel B. B. Bunorpamosa (1963, 1980), E. M.
lankunoii-®enopyk (1958), I'. H. AkumoBoii (1990), I'. A. 3onotosoii (1986), B. H. Tenus (1991) u
JpYyTux UCCIeoBaTeNen.

MHorue JTUHTBUCTBI BOCIIPUHUMAIOT «IKCIPECCHBHOCTEY» U «3MOIMOHAIBHOCTEY» HEPacCwIEHEHHO
W CUMTAIOT HEMpPUHIMNUAIBHBIM X pasrpanndenue: L. bammm (1955), B. Maresuyc (1967), B. B.
Bunorpanos (1963), O. C. Axmanosa, P. A. Bynaros, B. I'. T'ak, A. H. I'Bo3nes, B. A. 3Berunues, P. O.
Sxo6con (1975), K. A. Porosa (1978), 0. M. ManuHoBHY | Jp.; IpyTHE UCCIEIOBATENN Pa3TPaHUINBAIOT
otH ABa nouATHs: E. M. Nankuna-®enopyk (1958), B. U. Ilaxosckuii (1975), B. B. Boctokos (1977), I'.
H. Akumosa (1990), M. TlonsixoB u 1p..

OTHM CIIOPHBIE BONPOCHl B ONpENENEHHH SKCIPECCHBHOCTH HE OrpaHHUYMINCh. B paborax
uccnenosarenei 70-80-x romoB mpHpoaa IKCIPECCUBHOCTH MPOJOIKAECT TPAKTOBATHCS pasznuyHo. Tak, U.
B. Apnonsn, 0. M. Ckpebues, 3. C. AsHaypos, A. E. MackSkoB U Ap. pacCMaTpUBAIOT HKCIIPECCUBHOCTh
KaK CTHJIMCTHYECKYIO KaTeropuro. OHH CYHMTAIOT, YTO TNPH COSAWHEHHWH PAa3sHOCTHIIEBBIX 3JIEMCHTOB
MpUAAaeTCS Pa3iudHasl CTIIIMCTHYECKas OKpacka KaK OTACTBHBIM S3BIKOBBIM CPEICTBAM, TaK M LIEIOMY
TEKCTY, YTO HCIIONB3YETCSI KaK OJHO M3 CPEICTB IKCIPECCHBHOCTH: HKCIPECCHBHOCTH — ATO «CBOMCTBO
TEKCTa FJIM YacTH TEKCTa, KOTOPOE IepelaeT CMBICT C YBEINYECHHOH WHTCHCHBHOCTHIO W MMEET CBOUM
PE3yIIBTATOM AMOIHMOHAIBHOE WM JIOTHYECKOE YCHICHHE, KOTOPOE MOKET OBITh MM HE OBITH 0Opa3HBIM»
[3: 62]. B. I. Tak, H. A. JlykesHoBa, M. A. CrepuuH, A. P. BexOunkas u Ap. ONpeneisiroT
9KCIIPECCUBHOCTh KaK CEMaHTHUECKUAH (DEHOMEH W M3y4JaroT CIIOCOOBI CO3MAaHMS M BUABI KCIIPECCUBHOCTH
CJIOB, CIIOBOCOYETAaHUH, (Ppa3eooru3MoB, YCTOHYHBBIX BHICKA3bIBAHH.

B cBoro ouepens B. H. Tenmus, A. A. Pepopmarckuii, P. O. SIkobcon, B. A. ABpoHHH TOHUMAKOT
JKCIPECCUBHOCTH KaK (PyHKIIMOHAILHO-CEMaHTHIECKYIO KaTeroputo (7, 4).

A. A. Meunep, P. O. IMuorposckwuii, 1. C. [Tucapes, C. JI. HuctpaToBa u ap. SKCIIPECCUBHOCTH
OTHOCSIT K pa3psiay mparmatudeckux kareropwit [19: 121; 15]: «9KcmpecCHBHOCTh CBSi3aHA HE TOJBKO C
aJpecaHTOM peuH, HO U C aJpecaToM, T.e. UMEeT mparMaTudeckuii xapakrep» [16].

H. 1I. PomamoBa ompenenseT 3KCOPECCUBHOCTh KaK CEMAaHTUKO-IIParMaTUYECKYI0 KAaTErOPHIO
BBICKA3bIBAHUS: «COCTABHOH TEPMHH «CEMaHTHKO-TIparMaTUdecKasy BBEICH HAMH B COOTBETCTBHH C
MIPEATIONOKECHNEM, YTO COAEpKaHHWE SKCIIPECCHBHOCTH, OXapaKTEpH30BAaHHOE KaK HHTEHIMOHAIEHOE
(mparMaTdeckoe), BMECTE C TEM SBIACTCS ONHUM M3 CYOBEKTHBHBIX (MOIYCHBIX) CEMaHTHYECKUX
MaKpPOKOMIIOHEHTOB COJIEP’KATEIHHON CTPYKTYPHI BBICKa3bIBaHM [21].

B JIMHTBHCTHYECKOM OSHIUKIONECANYECKOM CJIOBape JMdaeTcs CleAyloliee OIpeAcicHue
9KCIPECCUBHOCTH: «IKCIIPECCUBHOCTH (OT JIaT. EXPressi0 — BBhIpaKEHHE) — COBOKYIHOCTh CEMaHTHKO-
CTHJIMCTHYCCKUX TIPH3HAKOB CIMHMUIIBI S3bIKA, KOTOPHIE OOECIIEYMBAIOT €€ CIOCOOHOCTH BBICTYNIATH B
KOMMYHUKATHBHOM aKT€ KaK CpEICTBO CyOBEKTHBHOTO BBIPAKCHHS OTHOMICHHS TOBOPSIIETO K
COIEPKAHMIO WM aJIpecaTy pedd. DKCIPECCHBHOCTh CBOMCTBEHHA CIUHHIIAM BCEX YPOBHEH s3bIKa... B
pe3ylbTaTe aKTyaln3allid SKCIPECCHBHBIX CPEICTB S3BIKA, COYCTAHWE M B3aMMOJCHUCTBHE KOTOPBIX
MTO3BOJISICT MPAKTHYECKU JIIO00H eTMHHUIIE S3bIKA BBEICTYIIATh B KAYECTBE HOCHUTEIS SKCIPECCUBHOCTH, PEUb
MPHOOPETAET IKCIPECCHIO, TO €CTh CIIOCOOHOCTh BRIPAXKEHUS IICHXHUECKOTO COCTOSIHUS ToBopsiero» [10].

Emie B. B. BuHorpaoB BKJIrO4aJl B MOHITHE SKCIIPECCUBHOCTH TaKUe acIeKThl, Kak 00pa3HOCTh U
SMOLMOHAIBHOCTh. B CBS3U € 3TUM B COBPEMEHHOMN JMHIBUCTHKE SKCIPECCUBHOCTh PAaCCMAaTPUBAETCA Kak
KOMIIJIEKCHOE IOHSTHE, KOTOPOE BKIIKOYAET B c€0s1 HECKOIBKO KOMIOHEHTOB. K HUM OTHOCSTCS: IOMHMO
BEIZIeNIeHHBIX B. B. BuHOrpagoBbIM, SMOIIMOHATBHOCTH B 00Pa3HOCTH, HHTEHCUBHOCTh U HOoBH3HA (JI. U.
Kucenesa), unrencusnocts (B. . [axockuit), onenounocts (T. Y. KproukoBa, M. . [Imutpuesa, O. B.
3aropoBckast, T. A. Tpunonbckas, 3. II. Hukynuna, H. A. JlykesnoBa, O. U. bnunosa). Tak, H. A.
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JlykbsHOBa, aHANMM3UPYS OKCIPECCUBHOCTh JIEKCHYECKMX €IUHMI, JaeT CleAyIollee OIpeleseHue:
«OKCIIPECCUBHOCTh — CBOMCTBO JIGKCHYECKHX E€IWHUI, CBS3aHHOE C WX CIIOCOOHOCTBIO B OOpa3HOW WM
(pemxo) HeoOpasHOU «(hopMe» Pperpe3cHTUPOBATh CYOBEKTHBHBIE — aCHEKThl BOCIPUSATHS YEIOBEKOM
JeCTBUTEIILHOCTH, & UIMEHHO TPEACTaBICHUS TOBOPALINX O KaUeCTBEHHO-KOIMYECTBEHHBIX MPOSIBIICHUSIX
peanuii (IpeAMETOB W HUX MPU3HAKOB, MPU3HAKOB APYIMX MPHU3HAKOB, a TaKke ACHCTBHMA, COCTOSHHM,
MIPOIIECCOB), HEMOCPEJCTBEHHO IMEpPEeKUBAEMble 3MOIMH, YYBCTBA T'OBOPALINX, CYObEKTUBHBIC MHEHHS,
OLIEHKK O mpeaMerax peun» [14: 213]. OpHako HanMuMe Ha3BaHHBIX KOMIIOHEHTOB Pa3HBIMH YYEHBIMH
HWHTEpIpeTUpyeTcss Mo-pasHOMY. IIOMHMO 3TOro, HEKOTOpbIE JIMHTBUCTHI TPENIaraloT HCKIOYUTh
HEKOTOpble KOMIOHEHTHI: aMornoHanbHocTh (M. H. Koxkuna), o6pasnocts (A. I1. CKOBOPAHUKOB).

B cBs3u ¢ atum T. M. KproukoBa, ocBsiias B3rJsAbl JMHIBUCTOB HAa TIPOOJIEMY 3KCIT PECCUBHOCTH,
MIPUXOJUT K CIEAYIOIIEMY BBIBOIY: «OKCIPECCUBHOCTh — 3TO POJOBOE MOHATHE IS BCEX BBHIPAZUTEIHHBIX
CpE/ICTB PYCCKOI0 si3bIKa (2 WMEHHO, O0Pa3HOCTH, SMOIMOHAILHOCTH, OLEHOYHOCTH, HHTEHCUBHOCTH )»
[13: 50].

IToMHMO 3TOr0 B COBPEMEHHOW JMHIBUCTHKE BBIACISIIOT M BHJBI dKcipeccuBHocTH. Tak, I'. K.
['MManeTnMHOBa TOBOPUT O KOHTEKCTHOM 3KCIIPECCUBHOCTH, KOTOPas MOSBISETCS B KaXKJOM KOHKPETHOM
KOHTEKCTE M HE CYIIECTBYET BHE JaHHOTO KOHTeKcTa [11: 9].

I'. B. BaxutoBa paznuyaeT NMOHSTHUSI CMBICIOBOM, SI3BIKOBOM U peueBOM 3KcrpeccuBHOCTU. [lofa
CMBICIIOBOH 3KCIIPECCUBHOCTHIO JIMHTBHUCT MOHUMAET T€ SBJICHMS, KOTOPBIE POBOLIUPYIOTCS B CO3HAHUU
pEIMIIMEHTa Ha 3MOIIMOHAIBHO-CMBICIIOBOM YpPOBHE, KaK pEakiMd Ha CJOBa, KOTOpPbIC SBISIFOTCS
HOCHUTENSIMA JICHOTAaTUBHOM 3KcmpeccuBHOCTH [7: 8-9]. Ilom s3bIKOBOM 3KCHPECCHBHOCTHIO JIMHTBUCT
MMOHMMAET COBOKYIHOCTh B3ATHIX BHEKOHTEKCTYallbHO KOHHOTAIMK S3BIKOBBIX CIWHUIL. SI3BIKOBBIC
CpeZICTBa BBIPAXKECHHS SKCIIPECCUBHOCTH COCTABIISIOT SKCIIPECCHBHBIE CPEJICTBA, TIPUCYIIHE CAMOW CUCTEME
s3bIKa ¥ 00JIAJIAIONINE PETYISPHON BOCHPOM3BOIUMOCTHIO. PedeBoil ke IKCIPEeCCHBHOCTHIO HA3bIBACTCS
ocobast opraHu3aIys S3bIKOBBIX CPENICTB, KOTOPasi CO3/IaeT OOIIYI0 OKPAIIEHHOCTh PEYH U ONMPENCICHHYIO
(OYHKIIMOHAIBHYIO  DKCIIPECCUBHOCTh. [lom pedeBBIMH  CpPEACTBAMH  BBIPAXKCHHUS IKCIIPECCUBHOCTH
IIOHUMAIOTCS IKCIPECCUBHBIE CPEACTBA, KOTOpbIE CTAaHOBATCA TaKUMU JIMIIb B KOHTEKCTE, IpH
ynorpebyieHuu B peuu [7: 14; 20].

OKCIIPECCUBHOCTb, U 3TO OTMEYAIOT MPAKTUYECKU BCE MCCIENOBATENM, CBOMCTBEHHA €IMHMIIAM
BceX YypoBHEW s3bika. «OOmed 3amadeld 3KCIPECCHBHOCTH SIBIIICTCS BBIPAXKCHUE WM CTUMYJISIIUS
CyOBEKTHBHOTO OTHOIICHHUS K cKa3aHHOMY. CO CTOPOHBI TOBOPAIIETO WM MHUIIYIIETO 3TO — yCHUIICHUE,
BbIJIEJIEHNE, aKLECHTUPOBAHUE BBICKA3bIBaHUS, OTCTYIIJIEHHE OT PEYEBOr0 CTaHIAapTa, HOPMBI, BBIpaKEHHUE
YyBCTB, OMOIWN W HACTPOCHHI, HAJECICHNE BBHICKA3bIBAHUS 3MOIMOHAIBHON CUJIOW, OILIEHWBAaHHE,
JOCTH)KEHUE 00pa3HOCTH M CO3/IaHUE 3CTETHUECKOro 3 dexray [17].

BonpmmHCcTBO HUMEIOLINXCS UCCIIeI0BaHUM IIOCBALIEHO 3KCIPECCUBHOCTU Ha
CJIOBOOOPA30BATENBHOM H JICKCHKO-CEMaHTUUYECKOM YPOBHSX (3TO paOOTHI BBIIIE HA3BAHBIX JIMHTBHCTOB).

N3ydeHne cUHTaKCHMYECKOW 3Kcrpeccud, kak oTmedaeT . H. AxumoBa, ObLIO TOJOXKEHO
HayuHbeiMu Tpynamu B. B. Bunorpagosa [1: 86]. B. B. BunorpamoB cuutan omHON H3 BaXKHBIX B
JUHTBUCTUKE «IIPOOJIEMY 3KCIIPECCHBHBIX — BBIPA3UTENBHBIX, H300Pa3UTENbHBIX — OTTEHKOB, IPHCYIIUX
TOW WJIM WHOH CHHTAKCHYECKOH KOHCTPYKIMH MJIM TeM WM HHBIM KOMOWHAIIMSM CHHTaKCHYECKHX
KoHCTpyKImid» [8: 105]. Teopus akagemMuka 00 SKCIIPECCHBHOCTH B CHHTAKCHCE KaK CIIEIUATBHOM TPHEME
MMMCbMEHHOM peun crana pa3BuBarhbcs B 60-x rogax. B. B. BunorpamoB BBen B IMHTBUCTHKY TOHSATHE
«CyOBEKTHO-3KCIPECCHBHBIE POPMBI CHHTaKcHCa» [9].

I H. AxuMmoBa, paccMaTpuBasi IOHATHE DKCIPECCHH HAa CHHTAKCHYECKOM YPOBHE B paboTax
n3BecTHRIX JIMHTBHCTOB H. 0. IlIBenoBoii, B. 1. IllaxoBckoro, E. A. UBanunkosoii, 0. B. Bannukosa, A.
1. CxoBoponuamKoBa, I'. A. 3010TOBOM U Jp., OTMEYAET, YTO HAMYNE CTIOPHBIX BOIIPOCOB B OMPEICICHUH
9KCIPECCUBHOCTH B LIEJIOM NPUBOJUT K TPYAHOCTSM AK€ Ha JIEKCMYECKOM YpoBHe. Jlanee JMHIBHUCT
OTMEYAET: «ECJIM Y4YEeCTb, YTO HA CUHTAKCHUUYECKOM YPOBHE K 3KCIIPECCUBHOCTH OTHOCAT M MOAAJIBHOE
3HaueHue (BeAb M OKCIPECCHUI0 M MOJAIBHOCTh YacTO ONPENEsIOT KaK BbIPaKEHHWE OTHOLIEHUS
TOBOPSAIIECTO K BBICKAa3bIBAEMOW HMH(pOpPMAINH), TO MpodjeMa ONpeAelIeHus] TePMUHA «IKCIIPECCHBHEIN
CTaHOBUTCSI IOYTH Hepazpemumoin» [1: 86].

C MoMeHTa TOSBJIEHHS B JIMHIBUCTUKE CaMO IIOHSTHE «3KCIIPECCUBHBI CHHTaKCHUC)
HHTEpIpEeTUpyercss mno-pasHomy. Tak, P. P. UYalkoBCkuil maeT cienyrmoniee oOmnpeneiacHue TaHHOMY
MOHSTHIO: «CBOWCTBO CHHTAKCHYECKUX (POPM YBEIMUYHMBATH MMPATMATUYCCKUHA TTOTEHIINAN BBICKAa3BIBAHUI
CBEpX TOW CTENEHH, KOTOpas JOCTUTHYTa JIEKCHUYECKUMHU 3HAUEHHUSMH DJIEMEHTOB, HAMOJHSIOIIUX 3TH
cuHTaKkcmueckue Gopmeny [24: 196]; A. T. IlaHaciok: «BBIpaXKEHHE B MPEAIOKEHHH AMOIIMOHATBHBIX
MPOSIBIICHUH W BOJICBBIX ycwimid roBopsimero» [18]; 3. A. TpodumoBa paccmaTpuBaeT Kak «CBOHCTBO
CUHTAKCHYECKHX CTPYKTYp HMETh 3MOLIMOHAJIBbHYIO HalpaBJIEHHOCTb, a TaKXKe CIYXUTb CpPEICTBOM
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JIOTUYECKOT0 YCHJICHHsI H300pa3sUTENIbHOCTH, BBIPA3UTENLHOCTH, oOpasHocTy» [23: 239]. A, IL
CKOBOPOIHUKOB TaK ONpPEAENIeT CUHTAKCUYECKYIO 3KCIPECCUBHOCTh KAaK «CIOCOOHOCTh CHHTaKCHUYECKON
KOHCTPYKIIMM YCHJIMBATh KAaK MParMaTHYECKyI0, TaK W COOCTBEHHO TI'paMMATHYECKyl HH(OpPMAIHIO,
3aJI0KEHHYI0 B BBICKAa3bIBAHHMHM HJIM B KakoM-JIHOO ero koMmmoHeHTe» [22: 12], Takum oOpa3zom
«CUHTAKCHUYECKasl 3KCIPECCUBHOCTh SIBIAETCS Oosee aOCTpakTHOM KaTeropueil: oHa MpeacTaeT Kak
yCHIINTENbHAs! (DYHKIUS CHHTAaKCHUECKOM KOHCTpyKIMm» [22: 232].

OT0 OBUIO CBSI3aHO C TEM, YTO B CHHTaKCHUECKOM CTpO€ S3blKa HaOMIOJaIOCh AKTHBHOE
UCTIOJIB30BAHUE IKCIIPECCUBHBIX CHHTAKCUYECKUX KOHCTPYKIUH, KOTOpbIE MPUBIICKANIN UCCIE0BaTeNeH, 1
OHH IBITAJIMCH OOJIee TOYHO TPAKTOBATh JaHHOeE siBneHue. [1o cioBam E. A. MBaHUMKOBOI, «MHTEHCHBHOE
pa3sBUTHE CHHTAKCHYECKUX KOHCTPYKLHUH, CIIElMalbHOE Ha3HAYEHHE KOTOPBIX — HE INPOCTO IepeaaTh
ajzpecary Ty WIH HHYIO HH(pOPMAIUIO, a 3aJepXKaTh €ro BHUMAaHUE Ha Hel, MAKCUMAJIbHO aKLIEHTHPOBATh
€c U TeM YCHUJIUTH €€ AeiICTBEHHOCTh, — 3aMETHAsI YepTa SI3BIKOBOT'O PAa3BUTHUS HaIlei smoxu...» [12: 201].

TepMHUH <«BKCIPECCUBHBI CHHTAaKCHC» JOBOJBHO YacTO B JIMHITBUCTHUYECKOM JIUTEpaType
JIOTIOJTHSICTCSL JIGKCEMOI «CTHJIMCTHYECKUI», Ompeienss ero Kak 4acTe crunuctuku. OO0 3ToM emre
ormedana . H. AkumoBa B cBoeil MmoHorpaduu «HoBoe B CHHTaKCHCE COBPEMEHHOTO PYCCKOTO SI3BIKa».
HI/IHFBI/ICT, OonuvpasCb Ha ONPEACIICHUN 3aJa4d CHHTaKCHYECKOU CTUJIMCTUKH, a UMCHHO: «3TO U CTHJICBas
mddepeHraIig 1 XapaKTepUCTHKA CHHTAKCUYECKUX CPEJCTB; U MIPOLECCH, IPOUCXO/SIINE B IPEAEiax,
OIrPaHUYCHHBIX CTHUJIEM WJIM THUIIOM pPEYH; U 3KCHPECCUBHO-BBIPA3ZUTCIIBHBIC Ka4CCTBA CHUHTAKCHYCCKHUX
KOHCTPYKLIMM; U CHHOHUMMYECKUE PECYPCHI CUHTAKCUCAa B MX CTWJIMCTUYECKOH OPUEHTHMPOBAHHOCTH; W
CUHTAKCHUYCCKHE CPC/ICTBA B A3BIKC Xy}lO)KCCTBCHHOﬁ JUTEPATyphl B UX (I)yHKLII/IOHaJ'[BHO-BCTCTI/ILICCKOM
KauectBe, u Ap.» [1: 83], memaer BBIBOA: «mmpobiemMa OMHMCaHUs SKCIPECCUBHO-BBIPA3UTENBHBIX Ka4eCTB
CHHTaKCUYECKUX CPEJICTB SIBIISIETCA YacTHOM 3ajadeit» [1: 83].

B cBszu ¢ atum O. B. AnekcannpoBa B cBoer pabote «IIpobiaeMbl SKCIIPeCCHBHOIO CHHTAKCHCA
mpeauaraer: «OyIeT MpaBOMEPHBIM TEPMHUHOM <«OKCIPECCHBHBIN CHHTAKCHC» OOO3HAYUTH YUCHHE O
TMOCTPOCHUU BBIpa?)I/ITCJ'IbHOﬁ peun, MpeaAMETOM U3YUCHHA KOTOPOI'O ABJISIIOTCA JIMHIBUCTUYCCKUC OCHOBBI
9KCIIPECCUBHOI pPeur, TEPMHH K€ «CTHIMCTUYCCKHH CHHTAKCHC» OTHECTH K METas3bIKy CTUIMCTHKH, HOO,
KaK M3BECTHO, CTHIIMCTHYECKUH MIPUEM BCETIIa SBISICTCS OOHAPYKEHHEM MOTCHIMANBHBIX BBIPA3UTEIBHBIX
BO3MOJKHOCTEH ONpeaeTIeHHBIX CPEJCTB OOIICHAPOJHOTO s3bIKay [2: 90].

B mocneanee Bpemst Bce OOMBINYIO0 aKTyalbHOCTD IPHOOPETAIOT PaOOTHI, MTOCBAIIEHHBIC H3YICHHIO
mpoOJieM JKCIPECCHBHOCTH HA YpPOBHE CHHTAaKCHCAa W TEKCTa. «JTO, TPEKIE BCEro, CBI3aHO C
WHTCHCUBHBIM M3YYCHHEM CTPYKTYPHI TEKCTa, SI3BIKOBOM JTMYHOCTH KaK CyOBEKTa PEUEBOW JIESTEIBHOCTH,
€€ IIparMaTUYECKUX aclleKTOB Pa3rOBOPHOM, YCTHO-AMAJIOIMYECKOW pedH, B3aUMOOTHOILLEHHUS FOBOPSAIIErO
U azapecaTa, 3BYKOBBIX CPEICTB YCHJIEHHS BBIPA3UTEJIBHOCTH PEYdM M YCUJIEHHMsI €€ BO3JEWCTBUSA Ha
BocmpuHuMaromiero» [17].

B.A. MacnoBa, paccMaTpuBasi S5KCIIPECCUBHOCTh Ha YPOBHE TEKCTa, OTMEYAET, YTO aKTyalTbHOCTb
TaKUX UCCIIEI0BaHUM CBS3aHA C MHTEPECOM «K OIMCAHUIO sA3bIKA KaK CPEACTBA BO3IEHCTBUA HA S3BIKOBYIO
JUYHOCTh, Ha €€ TIOBElICHNEe M BHYTPCHHIOK JIYXOBHYIO JeATeNbHOCTh. OCHOBHOW (yHKIMeEH
9KCIPECCUBHOCTH KaK pa3 U SBJISIETCS YCWJIEHUE BO3JAEHCTBUS HAa MHTEIUIEKTYaJIbHYIO0, SMOLUOHAIbHYIO U
BONIEBYIO c(epbl JMYHOCTH PEHUIHEHTa. OKCIPECCHBHOCTh HM3MEHSET JMOLMOHAIBHOE COCTOSHHE
HOCHTEJIS A3bIKa, BIIASS TAKIM 00pa30M Ha ero IeJieHapaBICHHYIO IesITelIbHOCTEY [16, 20].

Takum 00pazoMm, 0030p padOT MO IKCIIPECCHBHOCTH W KCIPECCHBHOMY CHHTAKCHCY, TTO3BOJISIET
CHIENaTh CIEAYIOLINE BHIBOJIBI:

- Ha CErOHALIHUNA JEeHb dKCIIPECCUBHOCTh pacCMaTPUBAETCsl KaK MHOIOWIEHHOE (KOMIIOHEHTHOE)
MOHSATHE, BKIIIOYAIOIIEe SIMOINOHAIFHOCTD, 00Pa3HOCTh, OIIEHOYHOCTh, HHTCHCHBHOCTE;

- OKCIPECCHBHOCTH HAOMIOAETCS HA BCEX YPOBHSX S3BIKA;

- J10 CHUX TIOp HET €IMHOT0 TOYHOI'O ONpEeAEICHUs MOHSATHS «3KCIIPECCUBHBIN CUHTAKCUCY, TOMUMO
9TOro, HAOIIOMaeTCss TMapaUIedbHOS WCIONB30BAHHE TEPMUHOB: <«OKCIIPECCUBHBIH  CHHTAKCHCY,
«OKCIPECCUBHBIA CTHIIMCTHYECKHI CHHTAKCHC»;

- YVUHUTBHIBas PAaCCMOTPEHHBIC OIpPEACICHUsI, MOKHO C(HOPMYIMPOBATH CIEAYIOIIEE OIpeaeliCHHe:
SKCIPECCUBHBIA  CHHTAKCUC H3Y4aeT CEMaHTHUKO-TIIParMaTHYeCKUH  IMOTEHUUal CHHTAKCHUYECKHX
KOHCTPYKLMH, UCTIONB3YIOIUXCS ISl peaau3alMi aBTOPCKOro 3aMbIciia, IO3BOJIAIOIIUX OTPa3UTh Pa3HOIo
pola OLIEHKH, YyBCTBAa M SMOLMHU aJpPECaHTa, PACCUMTAHHbIE HA BO3SHUKHOBEHHUE OTBETHOW pEaKIUU
ajpecara.
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DASTURLASH ASOSLARINI O’RGANISHDA INTERFAOL USULLARDAN
FOYDALANISH

. B. Aminov, A. |. Inatov
Samargand davlat universiteti
a-inatov@samdu.uz

Annotasiya. Magqolada o’qitishning zamonaviy interfaol texnologiyalarining asosiy masalalari
garalgan. Shu bilan birga zamonaviy interfaol texnologiyalaridan foydalangan holda dasturlash
asoslarini o’rganishning asosiy vazifalari va samaradorligi yoritilgan.

Kalit so’zlar: o’qitishning zamonaviy texnologiyalari,interfaol texnologiyalar, o’qitishning
intefaol vositalari, multimedia, intefaol vositalaridan foydalanish samaradorligi, dasturlash asoslarini
o’rganishning intefaol metodlari.

IIpuMeHeHMe HHTEPAKTHBHBIX METOAOB IIPH U3y4YEeHUH OCHOB NPOrPAMMMPOBAHUS

AHHOTauusl. B craTbe paccMOTPEHBl OCHOBHBIE BOIPOCHI INPUMEHEHUS COBPEMEHHBIX
WHTEPAKTUBHBIX METOJOB OOYYEHUS, a TakkKe BBIJICICHbI OCHOBHBIE 3a/7aud W 3PQeKTHBHOCTH
00y4YeHwHsI OCHOB ITPOrPaMMHUPOBAHUS C IPUMEHEHHEM COBPEMEHHON WHTEPAKTUBHOM TEXHOJIOTHH.

KualoueBble cJIOBa: COBpEMEHHBIE TEXHONOTMH OOyYeHUs, WHTEPAKTUBHBIE TEXHOIOTHH,
WHTEPAKTUBHBIE CpeAcTBa OO0y4deHHs, 3((EKTHBHOCTh TPUMEHEHUE WHTEPAKTUBHBIX CPEINCTB,
MHTEPAKTUBHBIE METO/bI H3YYEHUSI OCHOBBI IPOIPAMMHUPOBAHUY.

Application interactive methods at study of a basis programming
Abstract. In the article the basic questions of application of modern interactive methods of
training are considered, and also the basic tasks and learning efficiency of a basis programming with
application of modern interactive technology are selected.
Keywords: modern technologies of training, interactive technologies, interactive means of
training, efficiency application of interactive means, interactive methods of study of a basis
programming.

Bugungi kunda bakalavriat yo’nalishlari bo’yicha pedagog kadrlar tayyorlashning sifatini
ta’minlashda talabalarni ilm-fan taraqqiyotining eng so’nggi yutuqlaridan xabardor gqilish,bugungi
kunda fan va texnika sohasidagi yangiliklarni o’quv dasturlari mazmuniga kiritish va shular zaminida
zamonaviy bilimlarni shakllantirishga zamin vyaratish muhim ahamiyat kasb etadi. Binobarin,
zamonaviy o’qitish texnologiyalari, ular bilan bog’liq metodik yondashuvlar bo’lajak pedagog
kadrlarlarda zaruriy bilimlar, muhim qonuniyatlar, ko’plab fundamental tushunchalarni nisbatan
yengil, chugur va mustahkam shakllantirish uchun qulay sharoit yaratadi.

Ta’lim tizimida dasturlash asoslari yuzasidan bilim va malakalarni shakllantirish va uni
rivojlantirish, mazkur jarayonga nisbatan tizimli, kompleks yondashuvni taqozo etadi. Bo’lajak
kadrlarning chuqur bilimga, samarali faoliyat yurita olish mahoratiga ega bo’lishi ma’lum fan asoslari
borasida unda yetarli nazariy hamda amaliy bilimlarning, ta’lim jarayonida yangi innovatsion
texnologiyalaridan unumli foydalanish malakasining ganchalik shakllangan-ligiga bog’liqdir. Shu
sababli, ta’lim jarayonini axborotlashtirish, zamonaviy axborot texnologiyalari imkoniyatlaridan,
jumladan innovatsion texnologiyalar tizimlarini yaratish va undan ta’lim jarayonida unumli
foydalanishning nazariy hamda amaliy asoslarini yaratish tadgiqotimizning dolzarbligini belgilaydi.

Dasturlash asoslarini o’rganish bo’yicha mashg’ulotlarni innovasion texnologiyalar yordamida
tashkil etishdan asosiy magsad — talabalarni axborot va jamiyat, axborot texnologiyalari va tizimlari,
ularning jamiyatdagi o’rni va ahamiyati, kompyuterlarga xizmat ko’rsatish, tamoyil va uslublari bilan
chuqur hamda har tomonlama amaliy jixatdan tanishtirishdan iboratdir.

Interfaol usullar - bu jamoa bo’lib fikrlashdan iborat deb yuritiladi, ya’ni pedagogik ta’sir etish
usullari bo’lib, ta’lim mazmunining tarkibiy qismi hisoblanadi. Bu usullarning o’ziga xosligi shundaki,
ular faqat pedagog va talabalarning birgalikda faoliyat ko’rsatishi orqali amalga oshiriladi. Hozirgi
kundagi ko’pgina uslubiy innovasiyalar interfaol usullarni qo’llash bilan bog’lik. Biz quyida
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dasturlash asoslarini o’qitish jarayonida qo’llash mumkin bo’lgan ba’zi bir texnologiyalarni bayon
etishga harakat gilamiz.

“Venn diagrammasi” grafik organayzeri talabalarda mavzuga nisbatan tahliliy yondashuv,
ayrim gismlar negizida mavzuning umumiy mohiyatini o’zlashtirish ko’nikmalarini hosil qilishga
yo’naltiriladi. U kichik guruhlarni shakllantirish asosida aniq sxema bo’yicha amalga oshiriladi.

Grafik organayzer talabalar tomonidan o’zlashtirilgan o’zaro yaqin nazariy bilim, ma’lumot
yoki dalillarni qiyosiy tahlil yetishga yordam beradi. Undan muayyan bo’lim yoki boblar bo’yicha
yakuniy darslarni tashkil yetishda foydalanish yanada samaralidir. Dasturlash tilini o’rganishda
operatorlarni “VVenn diagrammasi” grafik organayzeri ko’rinishida tasvirlash mumkin:

O'zgaruvchilarni T
@ tavsiflash /fakrorlaSh _
ta'minlash,
Kiritish \‘\\ /J/ chiqarish @ e
operatori . operatorlari N

O'zgaruvchilarni
tavsifla shJ

e

“SWOT-tahlil” strategiyasi muammoning asosiy to’rt jihatini yoritishga xizmat qiladi.
O’quvchilar mavzuning mazmuniga mos muammo-larni atroflicha o’rganish orqali mohiyatini
yoritadi, ularni keltirib chigaruvchi omillarni izlab, hal gilish imkoniyatlarini topadi. C++ dasturlash
tilini SWOT tahlilida quyidagicha ifodalanadi:

Ushbu dasturlash tili tizimli dasturlash tili
C++ dasturlash tilidan foydalanishning kuchli bo’lib, boshga dasturlash tillarida ham

tomonlari tizimli masalalarni yechishda C++ ga
murojaat etiladi.

C++ dasturlash tilidan foydalanishning kuchsiz | Dasturlash tilining strukturasi
tomonlari murakkabligi.

C++ dasturlash tilini muk-kammal
o’zlashtirgan dasturchi-lar muammoli
masalalarni yechishda va yuzaga keladigan
xatoliklarni bartaraf yetishda mukammal
muhit hisoblanadi.

C++ dasturlash tilidan foydalanishning
imkoniyatlari (ichki)

Ma’lumotlar xavfsizligining to’la

To’siglar (tashqi) ta’minlanmaganligi

Idrok xaritasi usuli- mavzu yoki o’quv materialini grafikli bayon etish usuli bo’lib,
axborotlarni tizimli, tartibli va vizual o’zlashti-rish imkonini beradi.
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Nizmatehi so’zlar
—y abs(x).exp(x)

Ma’lumot turlari

T sin(x), cos(x).atan(x)
n(x), logl0x)
sqr(x), pow(x.n)

identifikatorlar asin(x), acos(x)

R

s | fmod(x), ceil(x), floor(x)
migdorlar

Uy, K
.}?hq r tfhs 4
b, o
g

wlodalar J

oddiy

~
arifmetk

L Operatorlar

- — volo
-akkab Ir(h) 53 mantigty
Takrorlanuvchi = mm?, .
7t If (b) s; clscsl;
Tarmoglouvehi

switch

“Sinkveyn” strategiyasi J.Still, K.Meredis, Ch.Temil tomonidan ishlab chiqilgan “O’qish va
yozish asosida tangidiy fikrlashni rivojlantirish dasturi”’da har bir talaba va talabalar guruhlarining fikrlash
faolligini oshirish, ularda tanqidiy fikrlash qobiliyatini rivojlantirish uchun “Sinkveyn” usulini qo’llash
samarali ekanligi

aytiladi.
“Dastur” mavzusi “Sinkveyn” usulida quyidagicha ifodalanadi:
1-gator: Dastur
2- qator: tizimli amaliy
3- gator: tekshiradi bajaradi chigaradi
4- gator: Buyruglarning tartibangan ketma-ketligi
5- qator: Mashina kodi

Assesment (baholash) usuli- mustahkamlash, baholash, o’zlashti-rish ko’rsatkichi va amaliy
ko’nikmalarini tekshirishga, 0’z-0’zini baho-lashga yo’naltirilgan bo’lib, to’rt darajadagi o’zlashtirish
jarayonini ichiga oladi. Dasturlash asoslari bo’yicha talabalarga quyidagicha assisement tavsiya etish
mumkin. Baholash: har bir katakchadagi javoblar uchun 5 ball yoki 1-5 ball

Test
1.Quyida cout operatori necha marta takrorlanadi?
for (k=1; k<5; k=k+1)
for (j=0; j<5; j=j+1) cout<<k+j;
1) 18 marta 2) 20 marta 3) 4 marta 4) 16 marta 5) 24
marta
2. Dastur natijasini aniglang:
main()
{ float s; int i; s=0; i=0;
while (i<5) {i=i+1; s=s+1/i; }
cout<<s; return 0; }
1)02)0.63)0.84)0.45)0.2

Qiyosiy tahlil

[a,b] oraligdagi toq sonlar kvadtlarining
ko’paytmasini hisoblash dasturini:

1) Sikl opertoridan foydalanmas-dan;

2) Sikl opertoridan foydalanib tuzing va
natijani tahlil qgiling.
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3. Dastur natijasini aniglang:
main()

{float s; inti; s=0; i=1;

do s=s+1/i; i=i-1; while (i<=1)
cout<<s; return 0; }

1)02)0.43)0.84)0.25)0.6
Tushunchaga sinkveyn yozing Parametrli sikl operatorini ishlash tartibini
“Dastur” tushuntiring

“Klaster” grafik organayzeri. “Klaster” (g’uncha, to’plam, bog’lam) grafik organayzeri puxta
o’ylangan strategiya bo’lib, uni talabalar bilan yakka tartibda, guruh asosida tashkil etiladigan
mashg’ulotlarda qo’llash mumkin. Klasterlar ilgari surilgan g’oyalarni umumlashtirish, ular o’rtasidagi
alogalarni topish imkoniyatini yaratadi. Grafik organayzer shartlari:grafik organayzer yordamida talabalar
topshiriq bo’yicha fikrlarini klaster (mayda, alohida gismlar) tarzida quyidagicha ifodalaydi:

“C++tilida dastur” tushunchasiga “Klaster”

#define < ifoda

Dastur
tanasi
operatorlar O’zgaruvchilarni
tavsiflash
‘/ Qiymat berish
Sikl

operatorlari

Mashg’ulot jarayonida o’qituvchi tomonidan talabalarga strategiyaning mohiyati, afzalliklari
hagida yetarlicha ma’lumot berilishi ular tomonidan hal etiladigan muammo mohiyatining to’la
tushunilishini ta’minlash va kutilgan natijaga erishishga yordam beradi.

Mashg’ulotlardagi interfaol usullar o’zaro tushunishga, hamkorlikda faoliyat yuritishga, umumiy,
lekin har bir ishtirokchi uchun ahamiyatli masalalarni birgalikda yechishga olib keladigan mulogotni
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tashkil etish va rivojlantirishni ko’zda tutadi, hamda talabalarda hal etilayotgan masala yuzasidan mantiqiy,
izchil fikrlash, ichki mohiyatini tahlil qilish ko’nikmalarini shakllantiradi.

Dasturlash asoslarini o’rganish jarayonida interfaol texnologiyalardan foydalanish quyidagi ijobiy
natijalarga erishiladi:

— o’quvchilarning dasturlash asoslari bo’yicha bilim va malakalari shakllanadi;

— o’quvchilarning hisoblash malakalari oshadi;

— dasturlash asoslariga oid amaliy bilimlarda xato va kamchilar kamaytiriladi;

— o’quvchilarning dasturlash asoslariga oid matematik va mantiqiy fikrlash qobiliyatlari o’sadi.

— o0’quv jarayonida o’quvchining 0’z-0’ziga baho berishi, tanqidiy qarashi rivojlanadi;

— o’quvchi uchun dars qiziqarli o’qitilayotgan predmet mazmuniga aylanadi, o’qish jarayoniga
jjodiy yondashuv, ijobiy fikr namoyon bo’ladi;

— har bir o’quvchini 0’zi mustaqil fikr yurita olishga, izlanishga, mushohada qilishga olib keladji;

— interfaol usulda o’qitilgan darslarda o’quvchi fagat ta’lim mazmunini o’zlashtiribgina qolmay,
balki o’zining tanqidiy va mantiqiy fikrlashishini ham rivojlantiradi.

Xulosa qilib aytganda, dasturlash asoslarini interfaol usullari asosida o’rganishda quyidagi asosiy
vazifalarni bajarish lozimligini ta’kidlash mumkin:

— o’qituvchi tomonidan fanning mazmunini aks ettiruvchi sillabus yaratish;

— mashg’ulotlarni zamonaviy interfaol texnologiyalar asosida tashkil etish uslublarini bugungi
kun talablari asosida yoritish;

— mashg’ulotlarni interfaol usullar asosida tashkil etishga oid bajarilgan ishlanmalar yuzasidan
tagdimotlar yaratish;

— mashg’ulotlarni interfaol texnologiyalar asosida tashkil etish bo’yicha nazorat topshiriglari va
mustaqil ta’lim yuzasidan ko’rsatmalar ishlab chiqish;

— mashg’ulotlarni interfaol texnologiyalar asosida tashkil etish yuzasidan keyslar to’plami,
amaliy topshiriglar, ishlanmalar yaratish va ularni amaliyotga tadbiq etish.
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UMUMIY O‘RTA TA’LIM MAKTABLARIDA ORGANIK KIMYONI O‘QITISHDA
ELEKTRON TA’LIMIY RESURSLARDAN FOYDALANISHNING AHAMIYATI
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2Navoiy viloyat Xalq ta’limi xodimlarini qayta tayyorlash va ularning malakasini oshirish hududiy markazi

Annotatsiya. Bugungi kunda organik kimyoni o‘qitishda o‘quvchilar bilimida bo‘shliglar
aniglanmoqda. Ana shu bo‘shliglarni bartaraf etish uchun go‘llash mumkin bo‘lgan elektron ta’limiy
resurslardan foydalanishning ahamiyati asoslab berilgan.

Kalitso‘zlar: darslik, bo‘shliqg, faoliyat, metodika, didaktika, pedagogika, dars, o‘qitish.

BaskHOCTb HCI0JIb30BaHUS 3JIEKTPOHHBIX 00pa30BaTeIbHbBIX PECYPCcOB B 00y4eHUU OPraHu4ecKoii
XMMUM B Cpe/iHe00pa3oBaTeIbHbIX HIK0JIAX
Annotamusi. CerofHs BBIABISIOTCA MpoOenbl B 3HAHHUAX YUCHHKOB B  IPEMOJaBaHUU
OpraHWYecKoil XuMHU. B cTaTbe onmmchiBaeTCa BaXKHOCTh MCIIOJIB30BAaHUS JIEKTPOHHBIX 00pa30oBaTeIbHBIX
PECYPCOB B PEILIEHUH 3TUX MPOOIIEM.
KiroueBbie ciioBa: y4eOHUK, HpOOENbl B 3HAHUAX, ACSITEINEHOCTb, METOMOJOTHS, JUAAKTHKA,
MeJaroruka, ypok, mpernojaBaHue.
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The importance of using electronic educational resources of teaching organic chemistry in secondary
schools
Abstract. Today are revealed gaps in the knowledge of students in teaching organic chemistry. It
describes the importance of using electronic educational resources in solving these problems.
Keyswords: textbook, gap, activity, metodology, didactics, pedagogy, lesson, education.

Har bir davlatning kelajagi unda ta’lim tizimining qay darajada rivojlanganligi bilan belgilanadi.
Oc‘qituvchi ta’lim jarayonida shaxsni rivojlantirishi, unga bilim berishi, shu bilan birga boshgaruvchilik,
yo‘naltiruvchilik vazifalarini bajararadi. Innovatsion texnologiyalar o‘qituvchining pedagogik jarayonda
yangilik va o‘zgarishlar kiritishi bo‘lib, organik kimyoni o‘qitishda tizimli ravishda qo‘llaniladigan
interaktiv metodlar jamoa bo‘lib ishlashga, jamoa bo‘lib fikrlashga, o‘zaro birgalikda hamjihat bo‘lib
harakat qilish va o‘z maqsadiga erishishga imkon beradi. Innovatsion metodlardan doimiy ravishda
foydalanish o‘qituvchi va o‘quvchilarning o‘zaro hamkorligi asosida do‘stona muhit yaratish, dars
samaradorligini oshirish, o‘quvchilarda mustaqil fikrlash, munosabat bildirish ko‘nikmasini shakllantirish
demakdir.

Mashhur rus pegagogi P.A.Orjekovskiyning fikricha: “Rivojlanish - faol va ongli faoliyat
natijasida paydo bo‘ladigan qabul qilish, fikrlash, tasavvur gilish, xotira kabi shaxsning bilish jarayonining
ijjobiy o‘zgarishlaridir.”

Respublikamizda bugungi kunda taraqqiyot yo‘lida borayotgan ta’lim tizimini isloh gilish va
takomillashtirish, uning uzluksizligini ta’minlash, ilg‘or pedagogik texnologiyalarni joriy gilish hamda
ta’lim samaradorligini oshirish davlat siyosati darajasiga ko‘tarilgan. Maktablarda organik kimyoni
o‘qitishni takomillashtirish uchun zamonaviy axborot-kommunikatsiya texnologiyalaridan, internetning
begiyos imkoniyatlaridan keng foydalanishga tayyor bo‘lish, darslarda va darsga tayyorgarlik jarayonida
ana shu resurslardan olinayotgan ma’lumotlardan foydalana olish juda muhimdir. Organik kimyo fanidan
o‘quvchilar bilishi kerak bo‘lgan katta hajmdagi nazariy ma’lumotlarni o‘quvchiga etkazib berish
o‘qituvchidan katta kuch va mashaqqatli mehnat talab etadi. O‘quvchining digqatini tortish, darsda uning
zerikmasligini ta’minlash, mavzuga bo‘lgan e’tiborini orttirish darsning samaradorligini belgilaydi va
asosiy magsadi hisoblanadi. Maktab ta’limi o‘quvchilarning kimyo fanidan bazaviy bilimlar oladigan
asosly fundamental qismi hisoblanadi. Kimyoning barcha tarmogqlari gatori organik kimyoni o‘qitishda
interaktiv metodlar va innovatsion texnologiyalar yordamida yangicha bilim berish usullarini qo‘llagan
holda, qiziqarli darsni tashkil etib, o‘quvchilarga saboq berish bugungi kun kimyo fani o‘qituvchilarining
asosiy vazifasidir.

O‘zbekistonni rivojlantirishning beshta ustuvor yo‘nalishi bo‘yicha harakatlar strategiyasida ta’lim
sohasini rivojlantirish va isloh gilish yuzasidan anig magsadga garatilgan chora-tadbirlarni amalga oshirish
ustuvor vazifalardan biri sifatida ko‘rsatib o‘tilgan [1]. Hozirda har bir umumiy o‘rta ta’lim maktabida
ta’lim-tarbiya samaradorligini oshirish asosiy vazifalardan biri bo‘lib kelmoqda. Ta’lim sohasini
takomillashtirish uchun olib borilayotgan keng gamrovli islohotlar natijasida 2017-yilning 6-aprelida
“Umumiy o‘rta va o‘rta maxsus kasb-hunar ta’limining davlat ta'lim standartlarini tasdiglash to‘g‘risidagi”
garor gabul gilingan. Unga ko‘ra umumiy o‘rta ta’lim muassasalarida kimyo fanini o‘rganish bosqichlariga
ko‘ra organik kimyo haqidagi tushunchalar B1 va Bl+ darajalarga, ya’ni kimyo fanini o‘rganishning
umumiy va kuchaytirilgan umumiy darajalariga to‘g‘ri keladi.

Respublikamizda darslarda pedagogik texnologiyalardan ta’lim sifatini oshirish jarayonida
foydalanishning nazariy va amaliy asoslarini yaratish, innovatsion metodlardan foydalanish, ta’lim
jarayonida noan’anaviy bo‘lmish guruhli va individual usullardan foydalalanishning nazariy asoslari
H.T.Omonov, N.Azizxo‘jaeva, Z.Mamajonova, M.G.Voinova, N.X.Xo‘jaev, S.A.Madyarov,
E.U.Eshchonov, O°.Q.Tolipov, M.Usmonboeva, M.B.Xattabovlar tomonidan o‘rganilgan. Pedagogik
texnologiyalar, ta’lim jarayonida pedagogik texnologiyalarning qo‘llanilishi sohasida esa O.Xasanboeva va
B.Ziyomuhammadovlar tomonidan ham samarali ishlar amalga oshirilgan.

Mustaqil davlatlar hamdo‘stligi mamlakatlarida maktablarda organik kimyoni o‘qitishning o‘ziga
xos jihatlari  V.l.Zagvyazinskiy, O.S.Gabrielyan, M.S.Pak, G.K.Selevko, e.E.Minchenkov,
G.M.CHernobelskaya, T.A.SHiraeva, V.S. Zaytsev, O.1.Gulay, V.A.Kuzurman, I.V. Zadorojniylar ishlarida
aks etgan.

Xorijiy davlatlarda pedagogik ta’lim jarayonida zamonaviy usullar va vositalardan foydalanish,
fanga yangiliklar kiritishning sotsial-psixologik aspektlarini yaratish sohasida amerikalik innovator olim
E.Rodjers, F.G.Mann, B.CH.Saunders, kimyo fani va uning bo‘limlarini o‘qitishni takomillashtirish
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sohasida P.G.Meer, D.A.Jacjbson, P.Eggan, D.Kauchak, A.T.Y Arachev, M. Sullivan, M.Stajanovskaya,
B.Velevska, D.T.Thomas, I. Devetak, S.A. Glazarning ishlarini keltirish mumkin.

Organik kimyoning maktab dasturidagi har bir mavzusida moddalarning biror sinfi vakillari hagida
ma’lumotlar to‘liq o‘rganilib chiqgiladi. Bunda har bir sinf hagida beriladigan ma’lumotlar quyidagi ketma -
ketlikda amalga oshiriladi.(1- rasm).

1-rasm. Organik kimyodan turli moddalar sinflarini o‘rganishda o‘gitiladigan ma’lumotlar ketma-ketligi.

O‘qituvchilarning maktabda turli fanlarni o‘qitishda elektron darsliklar va axborot-
kommunikatsion multimediali vositalardan ko‘plab foydalanishlari darslarni sifatli bo‘lishiga va
o‘quvchilaring mavzularni yaxshiroq tushunishlariga yordam beradi. CHunki eshitgandagiga qaraganda,
ko‘rib olingan ma’lumotlar o‘quvchilarning yodiga yaxshiroq saqlanadi. Biroq, aynan o‘zbek tilida organik
kimyoni o‘qitishni qiyinlashtiradiigan yana bitta muammo — bu shu sohadagi ma’lumotlarni o‘z ichiga
olgan elektron darsliklar va multimediali ilovalarning etarli emasligidadir. Kompyuterlardan foydalanish
ta’lim jarayonining sifat-samaradorligini oshirishga, o‘quvchilarning bilim salohiyatini nazorat qilishga,
mavzuni tushuntirgandan so‘ng mustahkamlash uchun turli xil test topshiriglarini onlayn tarzda echtirishga
imkon beradi. O‘quvchilar uchun onlayn testlarni qo‘llash o‘z bilimlarini sinab ko‘rish, natijani qisqa vaqt
ichida bilib olish imkonini beradi [2]. Qolaversa, kundan-kunga keng qamrov doirasiga ega bo‘layotgan
internet tarmog‘i fanlar yuzasidan qiziqarli, ahamiyatli, kerakli ma’lumotlar olishga sharoit yaratadi.
Internet tarmog‘ida har kuni yangidan-yangi ma’lumotlar joylashtirilmoqda. Ularni kundalik kuzatib
borish, fan sohasida yangiliklardan xabardor bo‘lishga olib keladi.

Kimyo darslarida laboratoriya mashg‘ulotlarini olib borishda o‘quvchi o‘rganayotgan har bir
mavzusini 0°z ko‘zi bilan ko‘rishga qiziqadi [3]. SHunday paytlarda o‘quvchilarga elektron darsliklarida
berilgan tajribalar ko‘rsatilgan videolarni namoyish qilish ham yaxshi samara beradi.

Ta’kidlash kerakki, texnika hech qachon ongli mavjudot- insonning o‘rnini bosa olmaydi. Ta’lim
jarayonida o‘qituvchi o‘quvchilar nimani, ganday o‘rganayotganini, qay darajada tushunayotganini his
giladi. Kompyuter texnikasi esa bu jarayonda o‘gituvchiga ko‘makdosh, yordamchi hisoblanadi. Biroq
bugungi kunda o‘quvchilarni masofadan turib o‘qitishga va topshiriglar berishga talab kundan-kunga ortib
bormogqda. Ta’til vaqtida, boshqa favqulotda vaziyatlarda o‘quvchilarni masofadan turib o‘gitishga imkon
beradigan videodars va elektron darsliklarga talab katta. Videodarslarda o‘qituvchi biror mavzuni
tushuntiradi va shu mavzu yuzasidan tegishli topshiriglarni berib boradi. Elektron ta’limiy resurslardan
foydalanish esa biror fan yuzasidan sinflar kesimida ham nazariy materialni tushuntirish, o‘tilgan mavzu
yuzasidan topshiriglar berish, testlar orgali olingan bilimlarni nazorat gilish imkonini beradi. Demak
organik kimyo fani darslarining samaradorligini oshirish yo‘llaridan biri ta’limda axborot
texnologiyalaridan keng foydalanish hisoblanadi.

“Organik kimyoni o‘qitishda innovatsiyalardan foydalanish” nomli elektron ta’lim resursi yaratildi
va u organik kimyoni o‘qitish bo‘yicha etarlicha nazariy ma’lumotlarni va ushbu mavzular bo‘yicha
didaktik o‘yinlar va innovatsion usullarni birlashtirgan multimediali ta’lim resursi hisoblanadi (O‘zR
Adliya Vazirligi huzuridagi Intellektual mulk agentligi 06.11. 2019 y. DGU 07133-sonli ma’lumotnomasi).
Ushbu elektron multimediali ta’lim resursidan organik kimyoni o‘qitishda foydalanish natijasida
darslarning pedagogik samaradorligi ortgan.

- birinchi bobda organik kimyo darsligi va darslikdan tashgari manbalardan foydalanilgan holda
10-sinf maktab o‘quv dasturiga mos tarzda mavzular ketma-ketligi bo‘yicha nazariy ma’lumotlar
keltirilgan.

- ikkinchi bobda esa boblar kesimida interaktiv ta’limiy didaktik o‘yinli topshiriglar berilgan. Bu
topshiriglar orasida o‘quvchining mantiqiy fikrlashini oshirib, dunyoqarashini kengaytirishga ko‘mak
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beradigan o‘quvchi yoshiga mos topshiriglar ham bor. Ahamiyatlisi shundaki, o‘quvchilar har bir
topshirigni bajarib bo‘lgach, natijani tekshirishlari mumkin.

- uchinchi bobda esa mavzulashtirilgan testlar berilgan bo‘lib, o‘quvchilar ana shu testlarni echib,
olgan bilimlarini mustahkamlash imkoniyatiga ega bo‘ladilar.

- to‘rtinchi bobda organik kimyoga oid videodarslar berilgan. Ushbu elektron ta’limiy resurs
o‘qituvchilarga organik kimyoni o‘qitishda dars jarayonida qo‘shimcha yordamchi ko‘rgazmaviy vosita
bo‘lib xizmat qiladi.

Elektron ta’lim resursi asosida ta’lim jarayonida innovatsiyalardan foydalanishning motivatsion,
nazariya va amaliyotni birlashtirish imkonini beradigan, hamda o‘quvchilar bilimini nazorat qilish va
baholashga imkon beruvchi vositani o‘quv jarayoniga tadbiq gilishga erishildi. Resursda bugungi zamon
talabiga to‘la mos keladigan aksariyat topshiriqlar hayot bilan bog‘langan, fanlararo bog‘lanishni o‘zida

LR LEINNT3

mujassamlashtirgan “SHerigini top”, “Jumlani tugallang”, “SHeriy topishmogqlar”, “Mantiq mamlakatida”,
“Turfa Olam”, “Kimyoviy topishmoq”, “Nomli reaksiyalar”,”Kontekst matnli topshiriqlar” kabi yangicha
didaktik o‘yinli topshiriglar o‘quvchilarning bilim salohiyatini oshirishga yordam beradi. Quyida ulardan
bir nechta namunalar keltirilgan:

”Kontekst matnli topshiriq”. Ushbu topshirigda moddaning reaksion xususiyatlari beriladi,
o‘quvchilar ushbu xususiyatlarga qarab moddani aniqlashlari kerak bo‘ladi.

l.Anvarning oldiga uch noma’lum modda kelib, ular o‘zaro aka-uka ekanligini aytdilar.
Oralaridagi asosiy farq 2 tadan vodorod ekanini ta’kidladilar. Bunda akasiga nisbatan ukalarida vodorodlar
soni 2 tadan kamayib boradi. Uchchalasining ham nomining o‘zagi bir xil bo‘lib, oxiridagi qo‘shimcha
bilan farq giladi. Eng Kkattasiga birikish reaksiyasi xos emas, ikkita kichigiga esa birikish reaksiyasi xos.
Harorat va Ni katalizatorligida ular bir-biriga aylanishi mumkin. Aka-uka uglevodorodlarni nomini
aniglang.

Javob: etan, eten, etin.

2. 10-“A” sinf o‘quvchisi Sadriddin darsdan so‘ng laboratoriyaga kirib, laborantga reaktivlarni
yig‘ishtirishga yordam bermoqchi bo‘ldi. Laborant fenol va etil spirti turgan idishlarning yorlig‘i eskirib,
yozuvi xiralashib golganligini aytdi. Sadriddin buni aniglashni oson usuli borligini ta’kidladi va bitta
reaktiv yordamida moddalarni aniglab, laborantga yorliglarni yangilashga yordam berdi. U ganday
reagentdan foydalangan?

Javob: U fenolning NaOH bilan ta’sirlashib, etanolni esa ta’sirlashmasligidan foydalanib
moddani aniglab bergan.

“Kimyoviy topishmoqlar”. Bunda o‘quvchilarga bir necha she’riy topishmoglar beriladi.
1-topishmoq.

To‘rttagina vodorod

Hamda ikki uglerod

Qo‘sh qo‘lidan tutashib

Bunda bo‘ldilar o‘rtoq.(etilen)
2-topishmog.

Uch bog* ila mustahkam

Vodorod yanada kam

Massa yigirma olti gram

Toping endi men kimman? (atsetilen)

“Organik kimyoni o‘qitishda innovatsiyalardan foydalanish” nomli elektron axborot ta’limiy
resurslardan quyidagicha foydalanish mumkin:

-o‘tilgan materialni takrorlash;

-yangi materialni bayon qilish;

-bilimlarni mustahkamlash;

-0‘z ustida mustagqil ishlash;

-uy vazifalari va uning mazmunini tushuntirishda yoki ularning ganday bajarilganligini tekshirish
va tahlil gilishda samarali foydalanish mumkin.

Mashhur pedagog Djon Dyuining quyidagi fikrlari zamonaviy ta’lim jarayonida o‘qituvchilar
faoliyati yo‘nalishini belgilab bera oladi: “Agar biz o‘quvchilarni xuddi kechagidek o‘qitadigan bo‘lsak, biz
bolalardan ertangi kunini o‘g‘irlagan bo‘lamiz” [4].

Darhaqgigat, kundan-kunga rivojlanib borayotgan zamonamizda darslar samaradorligini oshirish
uchun ta’lim jarayonini yanada takomillashtirish lozim. Bugungi kunda dars jarayonida qo‘llanilishi
mumkin bo‘lgan ko‘plab yangicha interaktiv usullar yaratilgan bo‘lib, ulardan foydalangan holda
o‘quvchilarning bilim olish faoliyatini rivojlantirish mumkin. YUqorida keltirilgan fikrlar asosida organik
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kimyoni o‘qitish samaradorligini oshirishda interaktiv ta'limiy usullar va axborot elektron o‘quv
darsliklaridan foydalanish bugungi kunda juda muhim ekanligini ta’kidlash lozim.
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DARSDAN TASHQARI MASHG’ULOTLAR JARAYONIDA TALABALAR MA’NAVIYATINI
RIVOJLANTIRISH YO’NALISHLARI

J.A.Karshiyev
Samargand davlat chet tillar instituti
jahon_1199@mail.ru

Annotatsiya. Darsdan tashgari tarbiyaviy ishlar talabalarning qizigish, istaklari, xohish va
extiyojlariga suyangan holda ularning darsdan bo’sh vaqtlarida o’quv tarbiya jarayonini to’ldiradi. Darsdan
va oliy ta’limdan tashqari ishlar har tomonlama kamol topgan inson tarbiyasining maqsad va vazifalariga
muvofig ravishda hamda talabalarning tashabbuskorligiga tayanish asosida tashkil gilinadi va olib boriladi.
Oliy o’quv yurtlarida talabalarning darsdan tashqari faoliyati oliy o’quv yurtida taxsil oluvchi talabalarning
barcha faoliyat turlarining yig'indisidir, bunda ta'lim muassasasining asosiy o'quv dasturiga muvofiq tarbiya
va ijtimoiylashuv, gizigishlarni rivojlantirish va umuminsoniy ta'lim faoliyatini shakllantirish vazifalari hal
gilinadi.

Kalit so’zlar: ta’lim, islohot, tarbiya, ma’naviyat, talaba, dars, auditoriyadan tashqari mashg’ulot,
to’garak, rivojlantirish, ma’naviy-axlogiy tarbiya, tadbir.

HanpasJienusi pa3BUTHSI AYXOBHOCTH CTYJA€HTOB B Npoliecce BHEKIACCHOM 1eITeIbHOCTH

AnHoTanmsa. BHeknaccHble 00pa3oBaTelIbHBIE MEPONPHUATHS 3allONHSIOT YYeOHBIH Ipoiecc B
CBOOOJHOE OT y4eObl BpeMsi, OIMUPAsICh HA MHTEPECHI, MTOXKEIAHUs, TOTPEOHOCTH B MOTPEOHOCTH YUAITUXCS.
Breknaccuple n BbICIIHE yueOHBIE MEPOIPHATHS OPraHU3YIOTCS M OCYIIECTBISIOTCS B COOTBETCTBHU C
HeJIMH W 3aJa4aMH TIOJTHOCTBIO Pa3BHTOIO YEJIOBEUECKOTO PAa3BHTHUS M Ha OCHOBE CTYAEHYECKOH
WHUIWATHBEL. BHEKIacCHBIE MEPOIPHUATHS CTYACHTOB BBHICIIMX YUeOHBIX 3aBENCHHI MPEACTABIIIOT COOO0M
COBOKYITHOCTB BCEX BHJIOB NIESITEIHHOCTH IS CTYJCHTOB OaKallaBpHara, ¢ EeNbI0 BOCIUTAHIS U OOIICHHS,
pa3BHUTHS HHTEpeca U (opMHUpOBaHUS 00IIe00pa30BaTENHLHON JEATENFHOCTH B COOTBETCTBUU C OCHOBHOM
y4eOHOH IpOorpaMMOii ydeOHOT0 3aBeICHUS.

KaroueBble caoBa: oOpa3oBanue, pedopma, oOpa3oBaHUE, IyXOBHOCTb, CTYICHT, YPOK,
BHEKJIACCHAs JICITEIBHOCTh, X000H, pa3BUTHE, JYXOBHOE 00pa30BaHHE

Directions for developing student spirituality in the process of extracurricular activities

Abstract. Extracurricular educational activities fill the learning process in students 'leisure time,
relying on students' interests, wishes, needs and needs. Out-of-class and higher education activities are
organized and implemented in accordance with the goals and objectives of a fully developed human
development, and based on student initiative. Extracurricular activities of students in higher education are
the combination of all types of activities for undergraduate students, with the goal of upbringing and
socializing, developing interest and shaping universal educational activities in accordance with the main
curriculum of the institution is done.

Keywords: education, reform, education, spirituality, student, lesson, extracurricular activities,
hobby, development, spiritual education
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Darsdan tashgari ishlar deganda — oliy ta’lim o'qituvchilari yoki chetdan taklif qilingan
mutaxassislar rahbarligida oliy o’quv yurtida darsdan tashqi vaqtda o'quvchilar o'rtasida yo'lga
go'yiladigan va olib boriladigan ta'lim-tarbiya ishlari nazarda tutiladi. Darsdan tashqari ishlar talabalar
bilan olib boriladigan, maxsus tashkil etilgan muassasalar tomonidan uyushtiriladigan ta’lim-tarbiya va
madaniy ishlardan iboratdir.

Talabalar yakka tartibdagi ehtiyojlarni qondirish, ularning bo’sh vaqti va dam olishini tashkil etish
uchun davlat organlari, jamoat birlashmalari, boshga yuridik va jismoniy shaxslar, madaniy-estetik, ilmiy,
texnikaviy, sport va boshqa yo’nalishlarda oliy ta’limda darsdan tashqari ta’lim muassasalarni tashkil
etishlari mumkin. Oliy ta’limdan tashqari ta’lim muassasalariga talabalar, o’smirlar ijodiyoti saroylari,
uylari, Klublari va markazlari, bolalar-o’smirlar sport maktablari, san’at maktablari, musiqa maktablari,
kutubxonalar, sog’lomlashtirish muassasalari va boshqa muassasalar kiradi.

O'quvchilar bilan olib boriladigan darsdan va oliy ta’limdan tashqari ishlar ta’lim-tarbiya
jarayonining ajralmas tarkibiy gismidir. U darslarda olib boriladigan o quv-tarbiya ishlarini mustahkamlab
va to’ldirib borishi bilan birgalikda talabalarni pedagogik ta'sir ostiga to'la ravishda jalb etishga hamda
dars uchun ajratilgan vaqt ichida amalga oshirilishi giyin bo’lgan yoki butunlay iloji bo’Imagan bir gancha
muhim tarbiyaviy vazifalarni hal gilishga yordam beradi.

Darsdan tashqari ishlarning mazmuni juda ham xilma-xildir. Bunga eng avvalo talabalarning
bilimlarini chugurlashtirish va kengaytirish, bilimlaridan amaliy va mustaqil ravishda foydalana bilishga
o'rgatish, o quvchilarni ijtimoiy foydali mehnatga tayyorlab borish va shu bilan birga, ularga ijtimoiy-
siyosiy tarbiya berish magsadiga garatilgan tadbirlarni uyushtirish kiradi. So ngra talabalarga badiiy-estetik
tarbiya berish, ularning turli qobiliyat va iste’dodlarini o'stirish, o’quvchilarning sog’lig'ini
mustahkamlash, jismoniy kuch-quvvatlarini rivojlantirish ishlari va nihoyat o’ quvchilarning madaniy dam
olishlarini uyushtirish bilan bog’lig bo’Igan mashg ulotlar kiradi.

Hozirgi paytda fan va madaniyatning yutuglari asosida yosh avlodni hayotga tarbiyalashning yangi
samarali usuli va shakllarini izlash zarurdir. Ana shulardan biri darsdan va oliy ta’limdan tashqari ishlardir.
Bu ishlarni samaradorligini oshirish komil insonni shakllantirishning eng zamonaviy, qulay yo’nalishlarini
topib joriy etishga bog’liq. Darsdan tashqari ishlar jarayonida maxsus mashg’ulotlar o’tkazish zarur.

Talabalarning bo’sh vagqtini tashkil etishning shu jumladan, ommaviy sport va jismoniy tarbiya-
sog’lomlashtirish tadbirlarining, bolalar turizmining mavjud turlari va shakllarini takomillashtirish, milliy
turlarini va shakllarini tiklash hamda amaliyotga joriy etish auditoriyadan tashqari ishlar sirasiga kiradi.

Darsdan tashgari ishlarni samaradorligini oshirish avvalo komil insonni shakllantirishning eng
zamonaviy va qulay yo’nalishlarini topib joriy etishga bog’liq.

Darsdan tashgari ishlarning asosiy maqsad va vazifalari —yoshlarda sog’lom turmush tarziga
intilishni tarbiyalash va rivojlantirish, munosib oila sohibi bo’lish istagini shakllantirish.

Darsdan tashqari tarbiyaviy ishlar talabalarning gizigish, istaklari, xoxish va extiyojlariga
suyangan holda ularning darsdan bo’sh vaqtlarida o’quv tarbiya jarayonini to’ldiradi. U talabalarning ijodiy
gobiliyatlarini, tashabbuskorligini oshirishga imkoniyat yaratadi. Darsdan tashqari ishlarning o’ziga xosligi
shundaki to’garak, klub dasturlarining rang — barangligi, ulardagi yangiliklar o’quvchi- yoshlarni shaxs
sifatida shakllantirish uchun yangi imkoniyatlar yaratadi.

Darsdan tashgari ishlar har tomonlama kamol topgan inson tarbiyasining magsad va vazifalariga
muvofig ravishda hamda talabalarning tashabbuskorligiga tayanish asosida tashkil gilinishi magsadga
muvofigdir.

Darsdan tashgari mashg'ulotlar o'quv jarayonining ajralmas gismi va talabalarning bo'sh vagtlarini
tashkil qilish shakllaridan biridir. Bugungi kunda bu asosan oliy o’quv yurtlari soatlaridan tashqari
talabaning bo'sh vagtlarini mazmunli o'tkazish, ularning o'zini o'zi boshqarish va ijtimoiy foydali
tadbirlarga bo'lgan ehtiyojlarini gondirish uchun tashkil etilgan faoliyat sifatida tushuniladi.

Amaliyotda darsdan tashgari mashg'ulotlarni tashkil gilishda ko'plab muammoli savollar tug'iladi.
Masalan, darsdan tashgari soatlarning jadval bo'yicha tagsimlanishi, tashgi manbalardan samarali
foydalanish va boshqalar. Oliy o’quv yurtlarida talabalarning darsdan tashqari faoliyati oliy o’quv yurti
talabalarining barcha faoliyat turlarining yig'indisidir, bunda ta'lim muassasasining asosiy o'quv dasturiga
muvofiqg tarbiya va ijtimoiylashuv, gizigishlarni rivojlantirish va umuminsoniy ta'lim faoliyatini
shakllantirish vazifalari hal qilinadi. Darsdan tashqari ishlar oliy ta’limdagi o'quv jarayonining ajralmas
gismi bo'lib, davlat ta'lim standarti talablarini to'liq bajarishga imkon beradi. O'quv jarayonining ushbu
tarkibiy qismining xususiyatlari talabalarga ularning rivojlanishiga yo'naltirilgan keng ko'lamli
mashg'ulotlarni o'tkazish imkoniyatini berishdir.

Bir tomondan, oliy ta’lim uchun darsdan tashqari tadbirlarni tashkil etish yangilik. Oliy ta’limning
tarbiyaviy ishlari tizimiga har doim ma'lum o'quv magsadlari va vazifalarini amalga oshirishga garatilgan
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tadbirlar majmui kiritilgan. Oliy o’quv yurtida shuningdek ijodiy, intellektual, sport uyushmalari faoliyati
yo'lga go'yilgan. Shunga garamay, tarbiya ko'pincha vogealarga to'g'ri keladi va aslida ijtimoiy va axborot
mubhitidan, maktabdagi, litsey, kollej, oliy o’quv yurtidagi, oiladagi, tengdoshlar guruhidagi, jamiyatdagi
bola faoliyatining mazmunidan ajratiladi. Shunday qilib, darsdan tashgari mashg'ulotlarni olib boradigan
o'gituvchilarning asosiy vazifasi talabaning shaxsini shakllantirish bo'lib, bu ma'lum bir ijtimoiy-madaniy
vaziyatda uning o'zini o0'zi belgilashning asosiy shartidir. Oliy ta’limdan tashqari mashg'ulotlar
muammosini hal gilishdan manfaatdorligi nafagat uni o'quv dasturiga kiritish, balki ta'lim natijalariga
turlicha qarash bilan izohlanadi. Agar oliy ta’lim fanlarini o'zlashtirish jarayonida ob'ektiv natijalarga
erishilsa, u holda fanga va aynigsa, shaxsiy natijalarga erishishda - gadriyatlar, ko'rsatmalar, ehtiyojlar,
insonning gizigishlari, darsdan tashgari mashg'ulotlar ulushi ancha yuqori, chunki talaba uni 0'z gizigishlari
va istaklari asosida tanlaydi.

Darsdan tashgari mashg'ulotlar talabaning o'zini shaxs sifatida namoyon gilishiga imkon beradi.
Oliy ta’lim miqyosidagi ishlar o'quv tizimi dasturiga muvofig umumiy villik rejaga kiritilgan va darsdan
tashqari mashg'ulotlarning tarkibiy qismi hisoblanadi. Oliy ta’lim miqiyosidagi tadbirda qatnashish va
ishtirok etishga tayyorgarlik, talabaga faoliyatning universal usullarini (vakolatlarini) o'zlashtirish va
ularning rivojlanish darajasini namoyish etish imkonini beradi.

Oliy o’quv yurtida asosiy yo'nalishdagi darsdan tashqari ishlar quyidagi faoliyat yo’nalishlarida
amalga oshiriladi:

1. Ma'naviy-axloqiy tarbiya yo’nalishida:

- suhbatlar, uchrashuvlar, ma'naviy-axlogiy tarbiyalovchi o'yinlar;

- ekskursiyalar, magsadli sayohatlar (tuman, viloyat, Respublika markaziga);

- “Qizlar iffati”, “Ayol latofati”, “Ma’naviyat ayoldan boshlanadi”, “Axlog-odob saboglari”,
“Odob oltindan gimmat” kabi mavzularda tadbirlar 0’tkazish maqsadga muvofiqdir.

2. Estetik tarbiya yo'nalishda:

- mavzuiy kechalar (rasm, musiga, she'riyat);

- ko'rgazmalar tashkil gilish (bolalar va ota-onalarning birgalikdagi faoliyati);

- badiiy kitoblar ko’rgazmasini tashkil qilish;

- kitobxonlik tanlovlari o’tkazish,;

Faoliyatning etakchi shakllari:

Teatrlarga, muzeylarga, kutubxonalarga, ko'rgazmalarga madaniy sayohatlar;

Oliy ta’lim va oliy ta’lim darajasida kontsertlar, sahna tomoshalari, ta'tillar;

Badiiy ko'rgazmalar, san'at festivallari, auditoriyada, oliy o’quv yurtida tomoshalar;

Oliy ta’lim va auditoriya xonalarini bayramona bezatish.

3. Ta'limiy faoliyatning etakchi shakllari:

Viktorinalar, o'quv o'yinlari va munozaralar;

Talabalar ilmiy loyihalari;

Kognitiv yo'nalishga oid oliy ta’limdan tashqari tadbirlar (olimpiadalar, intellektual marafonlar);

Fan haftalari, ta'tillar, bilim darslari, tanlovlar.

4. Loyiha faoliyati

Loyihani ishlab chigish.

Fitness va sog'liq

Faoliyatning etakchi shakllari:

Oliy o’quv yurti va jismoniy tarbiya tadbirlar: oliy ta’lim sport musobagalari, musobaqalar,
salomatlik kunlari.

Gigiena talablariga rioya gilinishini nazorat gilish.

Xavfsizlik uchun burchaklar yasash, bolalar bilan brifing, tematik suhbatlar, tibbiyot xodimlari
bilan uchrashuvlar.

Sport yo’nalishida:

sport musobagalari, viktorinalar, loyihalar

Sportga mas'uliyatli munosabatda bo'lgan o'quvchilarni rag'batlantirish, o'quvchilarning sportdagi
yutuglarini namoyish etish.

Sport sektsiyalariga talabalarni jalb gilish va targ'ib gilish.

Dam olish kunlarini tashkillashtirish, piyoda sayohatlar tashkil gilish.

Ijtimoiy foydali faoliyat yo’nalishida:

- "Oliy o’quv yurti hududini obodonlashtirish" loyihasi bo'yicha ish olib borish;

- oliy o’quv yurti ni ko'kalamzorlashtirish ishlari;

- auditoriya xonalarida navbatchilikni tashkil etish;
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- karyera bo'yicha suhbatlar, turli kasb vakillari bilan uchrashuvlar;

- hunarmandchilik va bolalar san'ati ko'rgazmalari;

- mehnat maydonchalari, shanba kunlari;

- rolli o'yinlar;

- kutilayotgan natijalar;

- talabalarning dam olishi, reabilitatsiyasi va mehnat faoliyatini tashkil etishning samarali
shakllarini joriy etish;

- yagona ta'lim makonida psixologik va ijtimoiy qulaylikni yaxshilash;

- talabalar salomatligini mustahkamlash;

- har bir talabaning ijodiy faolligini rivojlantirish;

- oila va maktab o'rtasidagi rishtalarni mustahkamlash.

Darsdan tashgari ishlar talabalar tashkilotlari hamda ota-onalar jamoasi yordamiga suyangan holda
olib boriladi. Bu ishlarning eng ko'p targalgan shakli quyidagilar: to’garak ishlari, ommaviy tadbirlar va
talabalarning mustaqil individual mashg ulotlaridir. Darsdan tashqari ishlarni o’z ichiga olgan to’garaklar
quyidagi turlarga bo’linadi:

- fan to’garaklari;

- kasb-hunar yo’nalishidagi to’garaklar;

- sport to’ garaklari;

- san’at yo’nalishidagi to’garaklar.

Darsdan tashqgari ishlar talabalarni ma’naviy-axlogiy ruhda tarbiyalashda, ularga bilim berishda
muhim vosita bo’lganligi tufayli bu ishlarni keng yo'lga qo’yishga fakultet dekanlari, kafedra mudirlar,
shuningdek, o gituvchilar jamoasi katta e'tibor berishi, «Yoshlar Ittifoqi» tashkiloti, ota-onalar jamoasi va
oliy ta’lim raxbarlari yordamidan har tomonlama foydalanish kerak.

Talabalar bilan olib boriladigan darsdan tashqari ishlarni o"qgituvchilar jon dillari bilan sevishlari,
bu ishga rahbarlik gilishda ishtirok etishni o°zlarining eng muhim vazifalaridan biri deb bilishlari zarur.

Oliy o’quv yurtining yangi vazifasi har bir o'qituvchidan faqatgina o'z fani va uni o’qitishni a'lo
darajada bilishnigina emas, balki bilimlarni chuqur egallashni va bundan darsdan tashqgari ishlarni
magsadga muvofiq yo'lga qo’yishda ijodiy foydalana bilishni, har tomonlama ma’lumot va mahoratga ega
bo’lishni talab giladi. Bu vazifalarning muvaffagiyatli hal gilinishiga har taraflama yordam ko rsatish har
bir o’gituvchining oliy burchidir. Darsdan tashqgari ishlar shaklini tanlaganda uning tarbiyaviy ahamiyatini
shu ishning magsadi, vazifalari nuqtayi nazaridan baholash kerak.

Tarbiyani eng avvalo insonning o’ziga qaratilganligi birinchi Prezidentimiz tomonidan ishlab
chigilgan butun dunyo hamjamiyati tan olgan gadam-bagadam amalga oshirilayotgan «o’zbek modeli» da
juda to’g’ri belgilandi. Dunyoda birinchi bor insonni digqat e’tibori uni o’zligini anglashga qaratildi.
O’zligini anglash birinchidan, uning ozod, erkinligini anglash va o’zida unga amal qilish sifatlarini
shakllantirib borish bo’lsa, ikkinchidan uning o’ziga xos milliy-insoniy xususiyatlarini anglash va ularga
amal gilishdan iboratdir.

Yugqorida sanab o’tilgan ikki sifat komil inson sifatining asosini tashkil etadi. Chunki komil inson
sifatlarini tarbiya sohasidagi ilmlarini xulosalab, mujassamlashtirsa, ular asosan 3 ta:

1. Ezgu niyat, fikr;

2. Ezgu so’z, xushmuomila;

3. Ezgu ish, ezgu faoliyatdan iboratdir.

Shu yuqoridagi uch sifat o’qitishning, ta’lim-tarbiyaning bosh maqgsadidan iboratdir.Bu bosh
magsad insonlarda, yoshlarda, mutaxassislarda komillik sifatlarini takomillashtirish, yoshlarni zamonaviy
axlogiy-amaliy o’quv, malaka, ko’nikmalar bilan qurollantira borish, mutaxassislarda har bir sohaga mos
ilm, bilim hosil gilishdan iborat bo’lgan pedagogika fanining zamonaviy fan asoslarini kengayganligini
ko’rsatadi.

Bugungi kunda pedagogika fani amaliyoti ham takomillashib bormoqda. SHuningdek, tarbiya
jarayoni ham zamon talabiga monand takomillashib boradi. Boshqaruv organlari barkamol avlodni o’qitish
va tarbiyalash sohasida yagona davlat siyosatini amalga oshirishlari, yetilgan masalalarni o’z vaqtida va
ijjobiy hal etishlari, barcha o’quv yurtlarining ish saviyasi xozirgi zamon talablariga muvofiq amalga
oshirishlarida darsdan tashqari ishlarni kuchaytirishlari zarurdir.

Ta’lim-tarbiya oldiga qo’yilgan vazifalarni muvaffaqiyatli bajarish ta’lim tizimini boshgarish va
unga rahbarlik qilish darsdan tashqari ishlarning saviyasiga bog’liq. Kelajagi buyuk jamiyatning rivojlanish
talablaridan kelib chiqib, maorifning o’rni va roliga yangi avlodni tarbiyalash nuqtai nazaridan qarab,
rahbarlikning yuqori ilmiy darajada amalga oshirish zarurligiga alohida e’tibor berib kelmogqda.
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Darsdan tashqari vaqtda olib boriladigan tarbiyaviy ishlarning hajmi, asosiy yo’nalishlari,
mazmuni har bir yosh bosgichda talabalarning psixik rivojlanishi darajasiga mos kelishi lozim. Darsdan
tashgari tarbiyaviy ish pedagogdan butun gobiliyatini ishga solishni, tinmay izlanishni tagozo etadi. Chunki
kelajak avlod tarbiyalangan, mustaqil fikrlaydigan, ahil, Vatanimizning ravnaqi uchun kurashadigan
haqiqiy fuqarolari bo’lishi lozim.

Oliy 0’quv yurtining barcha kurs talabalarda darsdan tashqari tarbiyaviy ishlarni olib borish uni
yo’lga qo’yish guruh rahbari yoki ma’naviyat va tarbiyaviy ishlar bo’yicha ishlaydigan bo’limlar
tomonidan uyushtiriladi. Darsdan tashqari tarbiyaviy ishning asosiy yo’nalishlari: talabalarda ilmiy
dunyoqarash asoslarini shakllantirish, ularni milliy istiglol g’oyasi ruhida tarbiyalash; talabalarning ijtimoiy
foydali mehnatini tashkil etishi; talabalarda axloq madaniyatini, ularning 0’z huquq va burchlariga nisbatan
ongli munosabatni tarbiyalash; talabalarda 0’z-0’zini boshqarish malakalarini shakllantirishdir.

Adabiyotlar

1. O’zbekiston Respublikasi Prezidentining 2018 yil 14 avgustdagi “Yoshlarni ma’naviy-axlogiyva
jismonan barkamol etib tarbiyalash, ularga ta’lim tarbiya berish tizimini sifat jihatidan yangi bosgichga
ko’tarish chora-tadbirlari to’g’risida”gi PQ-3907-sonli Qarori. www.lex.uz.

2. Munavvar A.K. Oila pedagogikasi.-T., ,,0’qituvchi’’,1994.

3. Mavlonova R.A., Rahmonqulova N.X., Normurodova B.A., Matanazarova K.O. “Tarbiyaviy ishlar
metodikasi’’ darslik — Toshkent. 2014.

4. Jo'rayev A. “Tarbiyaviy darslarni o’tish”. T- “O’qgituvchi”” 1994.

5. Grigoryev D. V, Stepanov P. V. “Maktab o'quvchilarining darsdan tashqari faoliyati. Uslubiy
konstruktor: o'gituvchi uchun go'llanma "- M.:"Ta'lim", - 2010.

UDK: 377. 352
PEDAGOGIK TA'LIMNING INNOVATSION KLASTERIDA KASB-HUNAR MAKTABLARI
FOALIYATINI SIFATLI TASHKIL ETISH MASALALARI

S. B. Qorayev
Toshkent viloyati Chirchiq davlat pedagogika instituti
E-mail: S_Qoraev@mail.ru

Annotatsiya. Maqolada professional ta’limda kasb-hunar maktablari faoliyatini sifatli tashkil
etishda uchrashi mumkin bo‘lgan muammolar va ularni echish yo‘llari, kasb-hunar maktablarida
mashg‘ulotlarni samarali tashkil etish choralari, mashg‘ulotlarni tashkil etishda pedagoglarning o‘rni ko‘rib
chigiladi.
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Tasks of qualitative organizations of activities of professional schools in innovative cluster of
pedagogical education
Abstract. The article addresses the problems and possible solutions to the professional
organization of vocational schools in professional education, measures for effective organization of training
in vocational schools, and the role of teachers in organizing training.
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Respublikamizda ta’lim sohasida olib borilayotgan islohatlarda o quvchilarni kasb-hunarga
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yonaltirishga alohida ahamiyat berilmogda. Islohatlar natijasi o'laroq ilm-fan tarmogqlari integratsiyasi
jabhasida muayyan gadamlar qo‘yildi. Respublikamiz rivojlanishida ta’limning ustuvor ahamiyat kasb
etishi “Ta’lim to‘g‘risida”gi qonun [1], “Kadrlar tayyorlash milliy dasturi”da [2] alohida ta’kidlangan.
Bu ta’lim tizimini tubdan qayta qurish, o‘quvchilar tomonidan bilimlarni mukammal egallash
imkoniyatlarini kengaytirdi. Zamonaviy texnologiyalarda ishlashga qodir bo‘lgan mutaxassislarni
tayyorlashning uzluksiz tizimini metodologik jihatdan belgilab berdi.

Oc‘zbekiston Respublikasi Prezidentining 2019-yil 6-sentabrdagi ‘Professional ta’lim tizimini
yanada takomillashtirishga doir qo‘shimcha chora-tadbirlar to‘g‘risida”gi PF-5812-son farmoni umumiy
o‘rta, o‘rta maxsus va Oliy ta’lim tizimi o‘rtasidagi uzviylik va uzluksizlikni yanada rivojlantirishga xizmat
giladi. Farmonda beligilanishicha “boshlang‘ich, o‘rta va o‘rta maxsus professional ta’lim muassasalariga
Xalqaro tasniflagich bo‘yicha asosiy ta’lim dasturlaridan tashqari quyi darajadagi ta’lim dasturlari bo‘yicha
kadrlar tayyorlash huqugi beriladi. Tizimda mos ravishda boshlang‘ich, o‘rta va o‘rta maxsus professional
ta’lim dasturlari joriy etilgan kasb-hunar maktablari, kollejlar va texnikumlardan iborat professional ta’lim
muassasalari tarmog‘i [3] tashkil etiladi”.

Farmonda 2020-2021 o‘quv yilidan tashkil etiladigan kasb-hunar maktablari fanlarning
integratsiyalashgan dasturlari asosida 9-sinf bitiruvchilari hisobidan shakllantirish, ularga 2 yil davomida
kunduzgi ta’lim shaklida kasb-hunarga yo‘naltirilgan ta’lim jarayoni tatbiq etilishi begilab qo‘yilgan.

Ushbu hujjatlarda malakali mutaxassislar tayyorlashning yuqori sifatini va ularning amaliy
ko‘nikmalarni yanada samarali egallashini ta’minlash, ta’lim-tarbiya tizimini shakllantirish, ta’lim
mazmunini yangilash, ta’lim-tarbiya jarayoni samaradorligini oshirishning didaktik gonuniyatlari va
tamoyillarini ishlab chiqish, Davlat ta’lim standartlarini takomillashtirish, fan dasturlari, darsliklarning
yangi avlodi, o‘quv-uslubiy majmualarni yaratish muhim vazifa sifatida hal qilinishi lozimligi ta’kidlab
o‘tilgan.

Bu borada quyidagi vazifalar amalga oshirish talab etiladi:

- birinchidan, kasb-hunar ta’limi mazmunini modernizatsiyalash talablari asosida kasbga
yo‘naltirilgan ta’lim mazmuni va texnologiyasi tuzilmasida kasbiy faoliyat elementlarini belgilab olish;

- ikkinchidan, kasbga yo‘naltirilgan tayyorgarlik bosqichlarini ta’lim mazmuni va texnologiyasi
talablariga asoslangan holda belgilab olish;

- uchinchidan, kasbiy tayyorgarlik mazmunini ishlab chiqishda kasbiy bilim, ko‘nikma va
malakalar o‘rni va tarkibini aniqlash;

- to‘rtinchidan, Kkasb-hunar maktablarida tayyorlanayotgan o‘quvchilar kompetentligini
ta’minlashga yo‘naltirilgan ta’lim mazmunini ishlab chiqish va amalga oshirish.

Mohiyat jihatidan kasbga yo‘naltirilgan yondashuv, kasb-hunar maktablarini tashkil etishda
kasbiylashtirish yo‘nalishi ustuvorligini ta’minlash, ushbu jarayonning tuzilmasini belgilash hamda kasbiy
ta’limni tashkil etishga garatiladi. O‘quvchining mustaqil ravishda zamonaviy fikr yuritgan holda kasbiy
faoliyat yo‘nalishlarini tanlashi va amalga oshirishi uchun quyidagi sifatlarga ega bo‘lishi lozim:

- zakovatlilik, ya’ni bir qarashda oddiy bo‘lgan holatlardagi muammolarni ko‘ra bilish, atrofdagi
hodisalarni nafaqat kuzata olish,balki ularning sodir bo‘lish sabablarini ham anglay bilish;

- ijodiy bilim va ko‘nikmalarni qo‘llay olish, ya’ni kuzatilayotgan hodisalarni egallangan
bilimlar bilan umumlashtirish, xulosa gilish hamda yangi bilimlarni keltirib chigara olish;

- fikrlash jarayonlarini ratsional boshqara olish, ya’ni bir qancha tushunchalarni bitta umumiysi
bilan almashtira olish, ko‘plab hodisalardan asosiysini ajrata olish;

- oz fikrini to‘g‘ri va batafsil ifodalash, nutqining ravonligi, ya’ni muammo, g‘oya echimlarini
s0‘z, ragam, fazoviy-vizual shakldagi axborotlar shaklida tez va to‘g‘ri ifodalay olish;

- ijodiy mushohadaning kengligi, ya’ni hal qilinayotgan muammoni e’tibordan qochirmagan
holda, keng fikrlay olish;

- hozirjavoblik, ya’ni zarur ma’lumotlarni tez va aniq topa bilish xususiyati;

- muammoni tahlil gilish va baholay olish, ya’ni o‘rganilayotgan muammoning yechimlaridan
ma’qulini tanlay olish;

- ishni oxiriga yetkaza olish, ya’ni ko‘zlangan g‘oyani to‘siq va qiyinchiliklarni bartaraf gilgan
holda oxirigacha amalga oshirish;

- tafakkurning moslashuvchanligi, ya’ni vaziyat o‘zgarishiga mos ravishda fikrlash yo‘nalishini
o‘zgartira olish.

Natijada, kasbga yo‘naltirilgan ta’limni amalga oshirish quyidagi maqgsadlarga erishishga xizmat
giladi:

- kasbiy ta’lim dasturidagi alohida fanlarni chuqurlashtirib o‘rganish;

- kasbiy ta’lim mazmunini tabaqalashtirish;
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- turli toifadagi o‘quvchilar qobiliyat, o‘ziga xos mayl va ehtiyojlariga mos holda mukammal
ta’lim olishlariga erishiladi;

- o‘quvchilarning ijtimoiy muhitga chuqurroq kirib borish imkoniyatlarini kengaytirish, umumiy va
kasbiy ta’lim o‘rtasidagi uzluksizlikka erishish, mashg‘ulot dasturlarini o‘zlashtirishga yanada samarali
tayyorlash imkoniyati yaratiladi.

Bu o‘z navbatida, kasb-hunar maktablarida mashg‘ulotlarni davr talablari asosida tashkil etish,
o‘quvchilarning kasbiy tayyorgarligini kuchaytirish, o‘quv jarayoni samaradorligini ta’minlash, axborot
resurslari va zamonaviy texnologiyalarni qo‘llash, didaktik sharoitlarni aniqlash, ularga bilimli va yuksak
pedagogik mahoratga ega, izlanuvchan pedagog-muhandislarni jalb etishni hamda ularning kasbiy
malakasini muntazam oshirib borishni talab etadi.

O‘quvchilarning maktablarda olgan nazariy bilimlarini kelgusi kasbiy faoliyatida to‘g‘ri amalga
oshirishda kasb-hunar maktablari muhim hisoblanadi. Bu davrda ularning egallayotgan kasbiga doir bilim,
ko‘nikma va malakalarini shakllantirish hamda rivojlantirish amalga oshiriladi.

Kasb-hunar maktablarida bo‘lg‘usi mutaxassis o‘z kasbini amaliy jihatdan chuqur egallashi uchun
imkoniyat yaratiladi, kasbiy ko‘nikmalar to‘la shakllanish imkoniyatlari ro‘yobga chigadi. Bu kelgusida
o‘quvchining o‘z ishining mohir ustasi bo‘lib yetishishiga asos bo‘lib xizmat qiladi.

Kasb-hunar maktablarining xarakterli jihati shundaki, unda o‘quvchining egallayotgan kasbi
bo‘yicha kelgusida mustaqil kasbiy faoliyat yuritishi kerak bo‘lgan sharoit yaratiladi. Bu mashg‘ulot
dasturida belgilangan vazifalarni bajarilishini hisobga olgan holda amalga oshiriladi, ya’ni maktablarda
olgan nazariy-amaliy bilimlarini chuqurlashtirish va mustahkamlash, kasbiy faoliyatini to‘la amalga oshira
olish ko‘nikma hamda malakalarini shakllantiradi.

Mashg‘ulotlar jarayonida o‘quvchining barcha fanlar bo‘yicha tayyorgarligi davom ettiriladi va
o‘rganilgan fan asoslari bu jarayonda yanada chuqurlashtiriladi. Natijada, bo‘lg‘usi kasb egasining
tayyorgarlik darajasi o‘sadi. Kasbga yo‘naltirilgan mashg‘ulotlarni ilmiy-amaliy o‘quv manbalar,
zamonaviy texnika va texnologiyalar bilan ta’minlash, ularga mohir pedagog-muhandislarni jalb etish,
uzluksiz ta’lim tizimi bo‘yicha tajriba almashish, bilim va ko‘nikmalarini tiklash, ularni to‘ldirish va
yangilash, kelajakka garatilgan yuqoridagi garorlarda belgilangan vazifalarni echishga yordam beradi.

Tahlillar, kasb-hunar maktablarini tashkil etish va boshgarish muammolari bo‘yicha ilmiy-
tadgiqotlar olib borish, shuningdek ularning echimlarini topish bugungi kunning muammolaridan biri
ekanligini ko‘rsatdi.

Hozirgi paytda kasb-hunar maktablari uchun darslik, o‘quv qo‘llanma, o‘quv materiallari yaratish,
pedagog-muhandislar uchun uslubiy qo‘llanma hamda majmualarni tashkil etish va boshgarish
metodikalarini yaratish ham dolzarb vazifalardan biri hisoblanadi.

Respublikamizda tashkil etilgan kasb-hunar kollejlarida o‘quv jarayonini tashkil etish borasida
tadgiqot olib borgan olimlar Q.Olimov, L.Uzogovalarning ta’kidlashicha [4], kasb-hunar Kollejlarining
kundalik faoliyatlari ustidan muntazam nazoratning o‘rnatilmaganligi, o‘quvchilar kollejgacha bo‘lgan
davrda kasblar haqgida to‘liqroq ma’lumotga ega bo‘lmaganligi, kasbiy qonunlar, pedagogik va axborot
texnologiyalar mohiyatidan kam xabardor ekanligi ta’kidlab o‘tiladi. Tadgiqotchilar mazkur holatning
vujudga kelishida o‘ziga xos o‘rin tutayotgan sabablar quyidagilar ekanligini ko‘rsatadi:

- o‘quv amaliyotining bozor islohotlarini talablariga muvofiq emasligi;

- o‘quv amaliyoti uchun moddiy-texnika va axborot bazasi etarli emasligi, yuqori malakali
pedagog-muhandislarning etishmasligi;

- sifatli o‘quv-uslubiy va ilmiy adabiyot hamda dadaktik materiallarning kamligi;

- fan va ishlab chiqarish o‘rtasida o‘zaro foydali integratsiyaning yo‘qligi;

- o‘quvchilarning mehnat bozorida raqobatga etarlicha tayyor emasligi;

- KO‘PCHILIK O‘QUVCHILARDA BOZOR MUNOSABATLARI, O‘ZI EGALLAYOTGAN
KASB-HUNAR IMKONIYATLARI TO‘G‘RISIDA KO‘PROQ XAYOLIY TASSUROTLAR
USTUNLIK QILISHI;

- o‘quvchilar bilan yakka tartibda ishlash sifatli olib borilmasligi;

- bo‘sh o‘zlashtiradigan o‘quvchilar bilan ishlashda muayyan tizimning yo‘qligi;

- o‘quvchilarning to‘garaklar ishi va boshqa tadbirlarga sust jalb qilinishi;

- gqo‘llanilayotgan ta’lim metodlarining turli xarakterga ega emasligi;

- o‘quvchilarning kasbga yo‘naltirilishidagi kamchiliklar.

Yuqoridagi tahlillar manbalarni o‘rganish va umumlashtirish asosida kasb-hunar maktablarini
tashkil etish va boshqarishga alohida yondashishga harakat qildik.
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Tahlillar natijasida olib borilgan turdosh muammolar to‘g‘risidagi manbalarni o‘rganishga
yo‘naltirilgan harakat natijasida kasb-hunar maktablarini tashkil etish va uning samaradorligini
oshirishning quyidagi yo‘llarini aniqlashga harakat qildik.

1. Tashkil etiladigan kasb-hunar maktablari mazmuni ta’lim muassasalari yo‘nalishi bilan bog‘liq
bo‘lgan xususiyatlarni qamrab olishi. Ma’lumki, ayni vaqtda respublikamizda turli soha va yo‘nalishlar
bo‘yicha mutaxassislar tayyorlaydigan muassasalar mavjud. Ularda amalga oshiriladigan mashg‘ulotlar
mazmuniga kasbiy fanlarining asoslari, faoliyat mazmuni singdirib yuborilsa, o‘quvchilar tomonidan
egallanayotgan nazariy bilimlarni qo‘llashga oid ko‘nikma va malakani shakllantirishga imkon tug‘iladi
hamda ularda o°zlari egallayotgan muayyan sohaga oid kasbiy bilimlarning egallanishi ta’minlanadi. Kasb-
hunar maktablarida dars beruvchi pedagog-muhandislar bilan kasbiy bilim asoslarining uyg‘unlashuvi
ta’minlanadi.

2.Ta’lim mazmunini belgilab beruvchi dastur va darsliklarning etarli darajada bo‘lishi. Ayni
vaqtda kasb fanlari oldida amalga oshiriladigan mashg‘ulotlar mazmunini belgilab berishning nazariy
asoslarini aniglash kabi dolzarb vazifa turibdi. Ushbu muammoning ilmiy echimi uning samaradorligini
oshirishda muhimdir.

3. Mashg‘ulotlarni o‘tkazishda maxsus pedagogik hamda amaliy ma’lumotga ega bo‘lgan
pedagog-muhandislarning jalb etilishi. Ma’lumki, qator oliy ta’lim muassasalarida kasb ta’limi
o‘qituvchilarini tayyorlash yo‘lga qo‘yilgan, biroq bu borada amalga oshirilayotgan ishlar mavjud
ehtiyojlarni qondira olmayapti. Mazkur holatning asosiy sabablari bu o‘qituvchilarni tayyorlash fakultetiga
gabul jarayonida kam o‘rin ajratilishi.

4. Kasbiy madaniyatni yuksaltirish, Milliy dastur vazifalariga muvofig kasb-hunar maktablarini
tashkil etilishini nazarda tutib, mazkur muammoning echimi nihoyatda zarurligini e’tirof etish lozim.

5. Mashg‘ulot o‘tkazuvchi pedagog-muhandislarning kasbiy bilim hamda pedagogik mahoratida
oshirib borish. Ushbu holat amalga oshirilayotgan mashg‘ulot samaradorligini oshirish yo‘lidagi jiddiy
to‘sig. SHu maqgsadda uni o‘tkazuvchi pedagog-muhandislarning kasbiy va pedagogik bilimlarini
oshirishga yo‘naltirilgan tadbirlarni tashkil etish lozim.

6.0°quvchilarda kasbiy bilimlarni egallashga nisbatan qizigish,faollikning talab darajasida
shakllantirish. Ushbu holat ham o‘z-o‘zidan mashg‘ulotlar samaradorligini oshirishga imkon beradi.
O‘quvchilarga kasbiy bilimlarni egallashning amaliy ahamiyatini tushuntirish, kasbiy fan asoslarini
o‘rganishga nisbatan qiziqishni shakllantirish lozim. Bu mashg‘ulot samaradorligini oshirishga erishishni
ma’lum darajada kafolatlaydi.

7. Uzluksiz ta’lim tizimining barcha muassasalari o‘rtasida mustahkam hamkorlikning
o‘rnatilishiga erishish. Mazkur hamkorlikning o‘rnatilishiga erishish o‘quvchilarning kasbiy bilimdonlik
darajasini izchil nazorat qgilib borish, uning shaxsiy hayotida vujudga keladigan muammolarni bartaraf
etishda kasbiy bilimlaridan foydalanish imkoniyatini beradi.

Tahlillar, zamonaviy ta’lim sharoitida professional ta’limni tashkil etishni ilmiy-nazariy va amaliy-
metodik jihatdan etarlicha o‘rganish lozimligini ko‘rsatadi.

Demak, professional ta’lim samaradorligini oshirishdagi mavjud muammolarni aniqlash hamda
ularni bartaraf etish yo‘lida muayyan harakatlarni amalga oshirish natijasida, uning samaradorligi ma’lum
darajada ta’minlanadi. Buning uchun mazkur ta’lim muassasalarida amalga oshiriladigan mashg‘ulot
mazmuni, shakli, vositalari va metodlarini aniglash, uni amalga oshirish yo‘llarini belgilab berish muhim
ahamiyatga ega.

Mamlakatimiz ta’lim sohasida amalga oshirilayotgan barcha sa’y-harakatlar etuk kadrlar
tayyorlash, o‘z iqtidori va iste’dodini to‘la-to‘kis namoyon eta oladigan, hayotda o‘z o‘rnini topishga qodir
barkamol shaxslarni voyaga etkazishga yo‘naltirilgan. Bugungi kunda oz samaralarini berayotgan bunday
ishlar kelajakda mamlakatimizning yuksak taraqqiyotini, hayotimiz farovonligini yanada oshirishni
ta’minlashga xizmat qiladi.
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UDK: 371
O'QUV MASHG'ULOTLARINI O'TKAZISHDA "KVEST" TEXNOLOGIYASIDAN
FOYDALANISH VA UNING AFZALLIKLARI

D. U. Qarshiyeva
Samarqgand viloyat xalq ta limi xodimlarini qayta tayyorlash va ularning malakasini oshirish hududiy
markazi

Annotatsiya. Ushbu maqolada malaka oshirish jarayoni darslarini loyihalashda ‘Kvest”
texnologiyasidan foydalanishning magsad, vazifa va afzalliklari hagida fikr yuritiladi.

Kalit so'zlar: kvest texnologiya, multimediya, dizayn texnologiya, web-kvest, media-ta’lim,
interfaol

Hcnonb3oBanne TeXHOJI0rMM ""KBecT" M ee NpeMMYyIecTBa PU NPOBeIeHUH Y4eOHbIX 3aHATHI
AnHotanmsa. B sToii craThe 00CYXHArOTCA 1eNW, 3aJaydl W TPEUMYIIECTBA HCIIOIb30BaHUS
TEXHOJIOTUU KBECTOB IPHU pa3paboTke yueOHOro mpoiecca.
KiroueBble c/10Ba: KBECT TEXHOJIIOTHH, MYJIbTUMEIHNA, TEXHOIOTHS MIPOCKTUPOBaHMsI, BeO-KBECT,
Menua-odpazoBaHue

The use of "Quest" technology and its advantages in conducting. training sessions
Abstract. This article discusses the goals, objectives and benefits of using the Quests technology
in designing the training process.
Key words: quest technology, multimedia, design technology, web-quest,media education.

O’zbekiston Respublikasi Prezidentining 2017 yil 7 fevraldagi «O’zbekiston Respublikasini
yanada rivojlantirish bo’yicha Harakatlar strategiyasi to’g’risida»gi PF—4947-sonli Farmoni, 2017 yil 26
sentyabrdagi «Pedagog kadrlarni tayyorlash, xalq ta’limi xodimlarini qayta tayyorlash va ularning
malakasini oshirish tizimini yanada takomillashtirish chora-tadbirlari to’g’risida»gi PQ-3289-sonli garori,
O’zbekiston Respublikasi Vazirlar Mahkamasining 2006 yil 16 fevraldagi «Pedagog kadrlarni qayta
tayyorlash va ularning malakasini oshirish tizimini yanada takomillashtirish to’g’risida» 25-sonli, 2014 yil
15 avgustdagi «Xalq ta’limi xodimlarini qayta tayyorlash va ularning malakasini oshirish tizimini yanada
takomillashtirish to’g’risida»gi 234-sonli qarorlari hamda mazkur sohaga tegishli boshqa me’yoriy-huqugiy
hujjatlarda belgilangan vazifalarni amalga oshirishda mamlakatimizda ta’lim tizimi kadrlari salohiyatini
tubdan yaxshilash, malaka oshirish tizimini tashkil etish va rivojlantirishda axborot kommunikatsiya
texnologiyalaridan keng foydalanishga alohida e’tibor qaratib kelinmoqda [1-4].

Ta'limini modernizatsiya qgilish, o’gituvchining shaxsni 0'z-o'zini anglashga qaratilishi, ta’lim
oluvchilarning ehtiyojlarini gondirish uchun doimiy ravishda yangi imkoniyatlar yaratish o'gituvchining
doimiy kasbiy o0'zini -0'zi yaxshilashini talab giladi. Ta'lim tizimining zamonaviy rivojlanishining yana bir
0'ziga xos xususiyati shundaki, uni modernizatsiya gilish butun axborot almashinuviga, ishlatilayotgan
kompyuter texnikasi hajmining va interfaol o'quv go'llanmalarining kengayishiga, barcha maktablarni
multimediali vositalaridan keng foydalanishga olib keldi.

Jamiyatning axborotlashuvi ta’lim tizimida uzluksiz innovatsiyalarni talab etadi.

Bugun har ganday uslub darhol eskirishi va yangi metodlar bilan boyitilishi mumkin.

Dunyoning turli mamlakatlarida ko‘plab tadqiqotchilar tomonidan ta’limda pedagogik
texnologiyalarni qo‘llash bo‘yicha izlanishlar olib borilgan. Ularda «innovatsiya», «interfaol usullary,
«innovatsion texnologiyalar» to‘g‘risida yaxshi axborotlar to‘plangan, biroq axborot texnologiyalarini
ta’lim muassasalarida o‘rgatish samaradorligini oshirish bo‘yicha aniq tavsiyalar yetarli emas. Shuning
uchun asosiy magsad yuqori darajada o‘zlashtirish natijalariga erishishni ta’minlovchi innovatsion
texnologiyalardan foydalanishning samarali usullarini ishlab chigish, xususan, zamon talab etayotgan
axborot texnologiyalari bo‘yicha pedagogik innovatsiyalardan foydalanish masalalarini tadbiq etishdan
iboratdir [5]. Ta’lim jarayoniga innovatsiyalarni qo‘llash bugungi kunda quyidagi vazifalarni amalga
oshirishni talab etadi:

e 0°‘quv fanining aniq maqgsadini aniqlash;

e fanning hajmi va mazmunini aniglash;

e zarur bo‘lgan ta’lim texnologiyalarini ishlab chiqish va tavsiya etish;

e fanning moddiy va texnik ta’minotini yaratish;
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e ta’lim oluvchilarning xususiyatlarini o‘rganish;

e o‘qituvchining tayyorgarligi va dars mashg‘ulotini loyihalash.

Yuqoridagi vazifalar ichida eng muhimi, bu o‘quv jarayonini tashkil etish uchun eng magbul
bo‘lgan ta’lim texnologiyalarini ishlab chigishdir. Bu muammolarni u yoki bu aniq bir usulni tavsiya etish
bilan, aynigsa, pedagog reproduktiv ta’lim usullarinigina qo‘llashni maqgsad qilgan bo‘lsa, hal etib
bo‘lmaydi. Magsadga erishishning eng to‘g‘ri yo‘li, bu dars mashg‘ulotini loyihalashda integrallashgan
ta’lim texnologiyalarini ishlab chiqish va ulardan darsning turli bosqichlarida samarali foydalanish
imkoniyatlarini izlashdir. Ta’lim muassasalarida fanini o‘qitishda shaxsga yo‘naltirilgan ta’limning
quyidagi metodlarini qo‘llash magsadga muvofiqdir:

» o‘yinli texnologiyalar;

» muammoli o‘qitish;

» dasturlashtirilgan o‘qitish;

» kompyuterlashtirilgan o“qitish;
» modulli o‘qitish.

Bu texnologiyalar o‘quv mavzusi magsadidan va mavzuning mazmunidan kelib chiqib, darsning
turli bosqichlarida turlicha qo‘llanishi mumkin. Maktab o‘qituvchilarining yo'nalishlarini hisobga olib,
malaka oshirish jarayoni modullarini o‘qitishda g‘oyat samarali bo‘lgan qator o‘yinli texnologiyalar ishlab
chigilgan. Mutaxassislarning fikricha, insonning asosiy faoliyat turi uch ko‘rinishi:

» mehnat faoliyati;
» o‘yin faoliyati;
» o‘quv faoliyatida shakllanadi.

Ularning barchasi o‘zaro bog‘liq holda sodir bo‘ladi. Bu uch faoliyatni mujassamlashtirgan
kompyuter oyinlaridan foydalanish bilan dars jarayonini yaxshi o’zlashtirilishi, dars samaradorligiga
erishish bir muncha osonlashishiga erishiladi. [5]

Zamonaviy dunyoda insonning harakatini loyihalash qobiliyatisiz tasavvur gilib bo'Imaydi. Loyiha
ma'lum bir mahsulot ko'rinishidagi ma'lum bir natijaga asoslanadi. Ta’lim texnologiyasining variantlaridan
biri bu "Kvest" deb nomlangan usuldir. Ta'lim kvesti - bu axborot resurslaridan foydalanish mumkin
bo'lgan rol o'ynaydigan o'yin elementlari bilan muammoli vazifa.

Birinchi marotaba aniqg bir magsad go'yilgan kompyuter o'yini printsipiga asoslangan ushbu uslub
va 0'z bilim manbalaridan foydalangan holda o'yinchilar imkon gadar ko'proq natijalarga erishishlari kerak.
Kvest darsi metodologiyasining dolzarbligi ta'limning innovatsion yo'nalishlari bilan bog'liq bo'lib, unda
axborot-kommunikatsiya texnologiyalari darsning tadgiqot asosi sifatida xizmat giladi.

Kvest darsini loyihalash texnologiyasining magsadi darsni tashkil gilishning odatiy stereotiplarini
o'zgartirishdir. Dizayn texnologiyasidan foydalanish tufayli o’quvchilar materialni mustaqgil ravishda
tanlash va tuzish, olingan ma‘'lumotlarni tahlil gilish, mavzularni tanlashda mustaqil ravishda garor gabul
gilishni o'rganish va darsda muhokama qilish uchun tagdim etish imkoniyatiga ega bo'ladilar. Kvest darsi
doirasida ta’lim oluvchilar amaliy ish elementlarini o'rganadilar.

Kvest texnologiyasining magsadlari:

- ijodiy fikrlashni rivojlantirish; ijodkorlikni ochib berish;

- 0'quv vagtidan ogilona foydalanish ko'nikmalarini shakllantirish;

- kognitiv motivatsiyani rag'batlantirish.

Texnologik izlanish sizga aniglik, multimediya va interaktivlikni to'liq anglashga imkon beradi.

Ko'rinish turli xil namoyishlar, prezentatsiyalar, videolar, har ganday miqdorda grafik materiallarni
namoyish gilishni 0'z ichiga oladi.

Multimediya an‘anaviy o'gitish usullariga tovush, video va animatsion effektlardan foydalanishga
yordam beradi.

Interaktivlik yugorida aytilganlarning barchasini o'zida mujassam etgan va sizga axborot
muhitining virtual ob'ektlarida harakat gilish imkonini beradi, shaxsga yo'naltirilgan ta'lim elementlarini
joriy etishga yordam beradi, o’quvchilarga o'z qobiliyatlarini yanada to'liq ochish uchun imkoniyat
yaratadi.

“Kvest” texnologiyasda ikki turdagi topshiriglar mavjud:

- gisga muddatli (bilimlarni chuqurlashtirish uchun ishlatiladi, ularni birlashtirish, bitta dars
uchun mo'ljallangan).

- uzun (ta’lim oluvchilar bilimlarini chuqurlashtirish va o'zgartirish uchun ishlatiladi, bir necha
sinflar uchun mo'ljallangan)®.[6]

Bugungi kunda kvestlardan foydalanishning dolzarbligi anig. Yangi avlodni o'gitish o'quv
jarayonida faollik tipidagi texnologiyalardan foydalanishni talab giladi.
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Kvest darslarining afzalligi - faol o'qitish usullaridan foydalanish. Topshirigq darsi ham guruh, ham
yakka ishlash uchun mo'ljallangan bo'lishi mumkin. Sujetga garab, topshiriglar quyidagicha bo'lishi
mumkin:

chizigli, unda o'yin zanjirga qurilgan, bitta vazifani bajargandan so'ng, gatnashchilar yo nalishni
oxiriga etkazgunga gadar quyidagilarni olishadi va hokazo;

hujum, bu erda barcha o'yinchilar asosiy vazifani va ko'rsatmalar bilan ballar ro'yxatini olishadi,
lekin shu bilan birga muammolarga o'z echimini tanlashadi;

uzuk, ular bir xil "chizigli" izlanishni anglatadi, ammo aylana shaklida yopig. Jamoalar turli
nugtalardan boshlaydilar, bu ularning yakuni bo'ladi.[7]

Ta'lim magsadining tuzilishi quyidagicha bo'lishi mumkin:

» kirish (syujet, rollar belgilanadigan);

» vazifalar (bosgichlar, savollar, rol topshiriglari);
» ijro tartibi (bonuslar, jarimalar);

» baholash (natijalar).

"Kvest" texnologiyasi nafagat o quvchilarning bilim doirasini kengaytirishga godir, balki ularning
bilim va ko'nikmalarini faol ravishda hayotga tatbiq etish imkonini beradi [8].

Shunday qilib, kvest ta’lim texnologiyasining mohiyati shundan iboratki, qoida tariqasida,
vazifalarni izchil bajarish orgali erishish mumkin bo'lgan ma'lum bir magsad mavjud. Har bir vazifa
keyingi fikr va keyingi vazifaning kalitidir. Va vazifalar juda boshgacha bo'lishi mumkin. Muhim tomoni
shundaki, kvestlar auditoriyada ham, mashg'ulot maydonida ham, ya'ni deyarli har ganday sharoitda
o'tkazilishi mumkin.
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Annotatsiya. Axborot kommunikatsion kasbiy ta’lim talabalarini tayyorlashda tarkibiy qismi
bo‘lgan matematik modellashtirishga tallugli “tabiiy va ijtimoiy-igtisodiy jarayonlarni modellashtirish*
kursi ishlab chigilgan va u "matematika" kursining g‘oyaviy davom ettiradi va chuqurlashtiradi.

Kalit so’zlar: matematik modellashtirish, tizimlashtirish, informatsiya, kommunikatsiya,
professional, ta’lim.
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CI/ICTeMaTH33HI/lSI NpPeIMETHOI0 COICPKAHUA IJIl MOATOTOBKHU BBINNYCKHUKA COBPEMEHHOI'0
npo¢ecCHOHATHHOT0 00pa30BaHUA

AHHOTaIIHSI. Kpr ((MOIIGJ'H/IpOBaHI/Ie NPUPOAHBIX U COOHUAIIbBHO-OKOHOMUYCCKUX MPOLECCOBY I
MAaTeMAaTU4Y€CKOro MOACIUPOBAHUA, HBJ’ISII-OHII/IfICSI HEOThEMJICMOM YacCThIO NOATOTOBKH YYalIUuXCd K
UHPOPMAIIIOHHO-KOMMYHHKAIHOHHOMY POo(heCCHOHAIbHOMY 00pa30BaHuI0, ObLI pa3paboTaH U B Ujaeae
MOPOAOJIKUT U yFle6I/IT KypC «MaT€MaTUuKa».
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Graduate of modern vocational education with systematization of subject content to prepare
Abstract. The course "Modeling of natural and socio-economic processes” for mathematical
modeling, which is an integral part of preparing students for information and communication professional
education, was developed and ideally will continue and deepen the course "mathematics".
Keywords: mathematical modeling, systematization, information, communication, professional,
education.

Hozirgi jamiyatga tashqi olamga ijobiy yaratuvchanlik munosabatida bo‘lishga tayyor bo‘lgan
insonga bo‘lgan zaruriyat muhim ahamiyatga ega. Ma’lumki, tabiatni ekspluatatsiya qiladigan, uni qayta
tiklamaydigan jamiyat fagatgina uning yakuniga olib boradigan yo‘ldan boshqa hech narsaga
erishaolmaydi. Tashgi olam va u bilan munosabatlarni modellashtirish tashgi olam bilan garmonik
munosabatlarini o‘rnatadi.

Bu holat 5350400 - “Axborot-kommunikatsiya texnologiyalari sohasida kasb ta’limi” ixtisosligi
o‘quv dasturiga talaba tanlov fani sifatida “Tabily va ijtimoiy-iqtisodiy jarayonlarni modellashtirish”
predmetini kiritish zaruriyati asoslaydi. Mazkur predmetni kiritishdan maqsad: kasbiy ta’lim ixtisosligini
bo‘lajak bitiruvchilarini atrof olamda yuz berayotgan jarayonlarni tadqiq gilishda, bu jarayonlarni
matematik modellarini tuzish va hisoblash ko‘nikmalarini shakllantirishga xizmat qiladi.

Kiritilayotgan fanni o‘zlashtirish natijasida talabalar quyidagi kompetentlikka ega bo‘ladilar:

1) o‘rganilayotgan muammolarni sifatli modelini qurish kompetentligiga ya’ni, ulardagi eng
muhimlariga tegishli dalillarni ajrata bilish va ular bo‘ysunadigan qonuniyatlarni aniqlashdan iborat. Bu
kompetentlik matematikani o‘rganish jarayonida shakllanmaydi, lekin barcha malakali muhandis-
pedagoglar uchun u keraklidir;

2) of‘rganilayotgan muammolarni matematik modelini tuzish kompetentligi, ya’ni haqiqiy
jarayonni abstrakt matematik belgilar orgali yoza bilish, bunda tuzilgan matematik ifodalarni tadqiq gilish
garalayotgan jarayonning mohiyatiga kirish imkoniyatini bera oladi;

3) amaliy masalalarni yechishda matematik apparatni qo‘llay bilish kompetentligi. Bu
kompetentlik matematika kursini o‘zlashtirish jarayonida shakllanadi. O‘rganilayotgan kursda yordamida
model ichidagi yechimlarni topish usullarining qo‘llanilishi kengaytiriladi;

4) model ichidagi yechim natijalarini molellashtirilgan ob’ekt bilan taqqoslash ko‘nikmasi,
tuzilgan matematik modelni va modellashtirilgan ob’ektga berilgan dastlabki ma’lumotlarga kerakli
aniglikda mos kelish darajasini aniglaydi [1, 92-93 betlar].

Zamonaviy ta’lim jarayoniga o‘tish yo‘llaridan biri - metodik ta’minot majmuasini yaratishdan
iboratdir.

Metodik ta’minot majmuasini ishlab chiqish zaruriyatining asosiy sabablari quyidagilardan iborat:

- mavjud bo‘lgan metodik ta’minotning oliy o‘quv yurtlari o‘quv jarayonlarida modellashtirishning
barcha imkoniyatlarini qo‘llash yo‘llarini ochib bera olmasligi;

- matematika kursi hamda tabiiy va ijtimoiy-igtisodiy jarayonlarni modellashtirish kurslarini
alohida-alohida ekanligi.

Bu holat o‘quv jarayonini tashkil etishni umumlashtiradi — hayotiy prinsiplarga asoslangan
garashni zamonaviy yo‘llarini ishlab chiqish zaruriyatini keltirib chiqardi.

“Tabiiy va ijtimoiy-igtisodiy jarayonlarni modellashtirish” predmetini o‘quv rejasidagi boshqa
predmetlar bilan alogadorligini aniqlash va bu predmetni ixtisosliklarni kasbiy tayyorlash tizimidagi o‘rnini
aniglash uchun quyidagilar:

1) Kafedradagi predmetlar makoni modeli.

2) Kafedra predmetlarining tuzilmasi.

3) Kafedra predmetlarining asosiy funksiyasi nimalardan iboratliligi ishlab chiqildi [3].

Kafedra predmetlarini yagona tizimga birlashtiruvchi kafedraning predmetlar makoni modelini
yaratish — umumlashgan hayotiy prinsiplarga asoslangan garashni amalga oshirish - birinchi amaliy gadam.
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Bu gadam kafedraning o‘quv jarayoni makoni har tomonlama tayyor kasbiy ixtisoslikni bitiruvchisini
tayyorlashning asosiy funksiyasini o‘ziga xos tomonlarini aniglash imkonini berdi.

Ana shular asosida kafedra predmetlari tarkibi tuzilmasi qaytadan ko‘rib chiqildi. Bu esa turli
predmetlarning funksional o‘zaro bog‘liqligini va ularning mazmuni bo‘yicha bir-biriga bog‘liqligi
darajasini aniglash imkonini berdi. Mazkur harakatlar natijasida ixtisoslikni kasbiy tayyorgarlik tizimida
“tabiiy va ijtimoiy-igtisodiy modellashtirish” predmetining o‘rni aniglandi.

Yangi o‘quv jarayonini hayotiy prinsiplarga asoslangan yondashuvga ko‘ra tashkil etishda
kafedraning har bir predmetini asosiy funksiyalari aniglanadi. Bunda predmetlarning mazmunini
belgilashga emas, ixtisolikni bo‘lg‘usi bitiruvchilarida bilimni egallash, ularni tadbiq etish kompetentligini
shakllanishiga alohida e’tibor qaratildi.

“Tabiiy va ijtimoiy-iqtisodiy jarayonlarni modellashtirish” predmetini ishchi dasturi yangi o‘quv
standartlariga moslab tuzib chigildi [3]. Bu jarayon natijasida dastur tuzilishi magsadi, amaldagi dastur
tuzilishi va predmetni o‘qituvchilar tomonidan tushunilishi mantiqida umumiylik hamda ular orasida
farglar aniglandi, dasturni yangi tuzilmasi taklif etildi.

Dasturni ishlab chigishda harakatlar asoslarining yo‘naltirilgan sxemasidan foydalanildi [4, 99- b.].

Ishlab chiqishni birinchi bosqichi ixtisoslikni bitiruvchisi tayyorlashda, uni o‘rganish uchun o‘quv
predmetini kiritilish magsadi bilan bog‘lig. Ana shu magsadda 5350400 - “Axborot-kommunikatsiya
texnologiyalari sohasida kasb ta’limi” ixtisosligining muvofiqlik tavsifnomasi tahlil qilib chiqildi. Bunda
ushbu predmetni o‘rganish, kasbiy-pedagogik faoliyatiga tayyorlash bilan birga, ilmiy-tadgigot ishlari bilan
shug‘ullanishga tayyorlash imkoniyatini yaratiladi.

Ikkinchi bosgichda predmetning tuzilishi aniglanadi. Bunda asosiy tizimlashgan element sifatida
predmetning o‘rganish ob’ekti va bu ob’ektni ixtisoslikni bitiruvchisni kasbiy faoliyatiga munosabati
garaldi.

Uchinchi bosqichda har bir mavzu mazmuni va amaliy qo‘llanishiga qo‘yilgan, kelgusida o‘quv
predmetini o‘rganish maqgsadlarini aniqlashtiradigan shartlar aniqlandi.

Bu shartlar, har bir mavzuni o‘rganib bo‘lgandan so‘ng, talabalar kerakli bilimni o‘zlashtirganligi
hamda zaruriy ko‘nikmalarni egallaganliklarini tekshirib ko‘rish imkonini beradigan qilib tuzildi. Har bir
mavzu bo‘yicha bilim va ko‘nikmalarga qo‘yilgan shartlarni aniglashda, bu shartlar o‘quv rejani
tekshiruvchi funksiyasi bo‘libgina qolmay, kelgusida rejalashtiriladigan amaliy va mustaqil ishlarni asosi
bo‘lishiga xizmat qiladi [2].

To‘rtinchi bosqichda amaliy ishlar rejalashtirildi. Bunda amaliy ishlar birgalikda talabalarda
predmetni to‘la o‘zlashtirish amaliy ko‘nikmalarni shakllanishiga xizmat qiladi. O‘quv rejani ishlab
chigishning beshinchi bosgichida talabalarni mustaqil ishlarini hajmi va mazmuni aniglab olinadi.

Dastur va unga yozilgan tushuntiruvlar kelgusidagi kasbiy faoliyatida (5350400 - “Axborot-
kommunikatsiya texnologiyalari sohasida kasb ta’limi” ixtisosligi) “Tabiiy wva ijtimoiy-igtisodiy
jarayonlarni modellashtirish” predmetining o‘rni va ahamiyatini belgilaydi; kelgusida talabalar ishlab
chigarishda faoliyatlarini muvaffagiyatli davom ettirishlari uchun egallashi zarur bo‘lgan kompetentliklarni
mazmuni va hajmi; mazkur kompetentliklarni shakllanishi - muhim, anig mazmunga asoslangan
dunyoqarash g‘oyalarini ozlashtirishga imkon beruvchi o‘quv muammolari va masalalarni belgilab beradi.

“Tabiiy va ijtimoiy-igtisodiy jarayonlarni modellashtirish” o‘quv dasturi kirish qismi va ikkita
bo‘limdan iborat bo‘ldi.

Kirish qismi predmetni o‘rganish makonida talabani o‘ziga kerakli yo‘nalishni shakllantirishga
bog‘langan (zamonaviy muhandis-pedagog, kasbiy maktab pedagogi ijodida matematik modellashtirish
metodlari ochib beriladi).

Birinchi bo‘limning magsadi talabalarning ozlarini yaratuvchanlik imkoniyatlarini tasavvur qila
olishlariga va o‘zlarini o‘rab turgan olamning tizimli ekanligini bilishni ta’minlashdan iborat. “Original”,
“model”, ularning o‘zaro alogadorligi hamda model turlari kabi nazariy tushunchalar kiritiladi.

Ikkinchi bo‘limning magsadi, originalni tizimlashtirilgan o‘rganishni shakllantirishni tashkil etish,
matematik modellarni tuzish va o‘rganishdan iborat. Matematik model tushunchasi kiritiladi, matematik
modellashtirishni nazariy jarayonlarini ob’ektiv mazmuni ochib beriladi (bu jarayonni har bir harakati
tushuntiriladi):

1) Berilgan originalni sifatli modelini tuzish (berilgan originalni tizimlashgan tahlili);

2) Berilgan originalni matematik modelini tuzish (vaziyatni matematik belgilar sistemasiga
o‘tkazish; tizim elementlari va ularni bog‘lovchi turlarini belgilash; o‘rganilayotgan jarayonni matematik
modelini tuzish).

3) Modelning ichki yechimi (matematik masalani yechish uchun matematik apparatni qo‘llash);
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4) Modelning ichki yechimi natijalarini modellashtirilayotgan ob’ekt bilan taqqoslash
(natijalar interpretatsiyasi yoki talgini).

Matematik modellashtirish jarayonini o‘zlashtirish uchun maxsus o‘quv masalalari ishlab
chigildi. Bu masalalarni jarayonning har bir alohida olingan amallari uchun va butun jarayon uchun
tuzilgan masalalarga ajratish mumkin.

Yaratilgan yangi reja oldindan mavjud rejalardan keskin farg giladi. Uning asosida zamonaviy
tizimli va hayotiy prinsiplarga asoslangan qarash yotadi. Predmet mavzulariaro bog‘lanishlar asosida
tizimlashtirish amalga oshirilgan, bunda o‘quv mavzularini ketma-ket o‘qitishda o‘quv materiallarni
yetarli bo‘lmagan qismlari aniqlanadi. Bunda, fikrimizcha, o‘quv rejasining kirish gismida yangi
ma’lumotlarni kiritilganligi - prinsipial o‘zgarishdir.

Birinchidan, tashqi olamni tizimlashtirilgan tuzilishiga ega ekanligi haqidagi ma’lumot, har
ganday jarayonni, aynigsa modellashtirishning asosi bo‘lib xizmat qiladi.

Ikkinchidan, tabiat va insonni bir butun ekanligiga asoslanuvchi tabiiy sistemalar hagidagi
ma’lumotlar kiritilgan. Talabalar, hozirgi zamonda yashash uchun bizni o‘rab turgan tabiiy muhit
(tabiat) bilan hamnafas bo‘lib yashamaslik mumkin emasligini va tabiiy resurslarni aglli boshqarish
orgali amalga oshishini his qilishlari zarur. Amaliy darslarda talabalar, oldingi dasturlarda
uchramaydigan, yuqoridagi mazmundagi masalalarni yechdilar. O‘quv dasturiga bu bo‘limni kiritilishi
predmetni nomini o‘zgarishi bilan bog‘lig. Oldingi ijtimoiy-iqgtisodiy jarayonlarni modellashtirish
nomiga tabiiy so‘zi qo‘shildi va hozirgi tabiiy va ijtimoiy-igtisodiy jarayonlarni modellashtirish
ko‘rinishini oldi.

Uchinchidan, inson hagida ma’lumotlar - o‘quv jarayoni markazida inson uning gizigishlari,
imkoniyatlari va intilishlarni e’tiborga oluvchi insonparvarlik an’analarini e’tiborga olish zaruriyatidir.

Shunday qilib mazkur o‘zgarishlar talabaning dunyoqarashini shakllanishi uchun asos bo‘lib
xizmat giladi. Ushbu holat natijasida talabani tashqi olamga nisbatan munosabati o‘zgaradi, tashqi
olamni tashkil etuvchilariga nisbatan yaratuvchanlik, ijobiy munosabatlarni tuzishga nisbatan intilishi
paydo bo‘ladi. Bu esa hozirgi zamon uchun juda zarur, jamiyat uchun keraklidir.
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Samarqand viloyat xalq ta’limi xodimlarini qayta tayyorlash va ularning malakasini oshirish hududiy
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Annotatsiya. Ushbu magolada imkoniyati cheklangan bolalar uchun masofaviy o'qitish
texnologiyalaridan foydalangan holda umumta'lim maktablari bazasida o'quv mashg'ulotlarini tashkil
etish tajribasi jamlangan. Masofaviy o'gitish modeli imkoniyati cheklangan bolalar uchun davlat ta’lim
standartlari talablariga muvofiq taklif etiladi. Metod uchta blokdan iborat: axborot-tahliliy, amaliy va
aks ettiruvchi. Metodning tarkibi keltirilgan (individual o'quv rejasi, o'quv dasturlarini moslashtirish,
imkoniyati cheklangan bolasi bor oilalarga psixologik yordam, o'gitishda shaxsga yo'naltirilgan
yondashuv). Metod samaradorligi parametrlari ta'kidlangan.

Kalit so'zlar: imkoniyati cheklangan bolalar, o'quv metodikasi, masofaviy ta'lim, masofaviy
o'gitish texnologiyalari, inklyuziv ta'lim, integratsiyalashgan ta'lim.
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IloBbIlIeHHE TPAMOTHOCTH JIeTeil ¢ OrpaHMYeHHBIMU BO3MOKHOCTSMH HA OCHOBE JUCTAHIHMOHHOTO
o0pa3oBaHus

AnHotaumsa. B paHHO#il craThe 00OOIIEH OMBIT OpraHM3alui Y4eOHBIX 3aHATHN Ha 0ase
TOCYJapCTBEHHBIX WIKOJ C HCIOJIb30BAHUEM TEXHOJOTMH TUCTaHIMOHHOIO OOydeHus s JeTed ¢
0COOBIMHM  TIOTpeOHOCTSIMH. MoJenb IUCTAaHIIMOHHOTO OOydYeHHUs TpeajaraeTcss B COOTBETCTBHH C
rOCyJapCTBEHHBIMU 00pa30BaTeNbHBIMU CTaHIAPTaAMH Ui JeTell C OrpaHUYEeHHBIMH BO3MOXKHOCTSMHU.
MeTtoa cocTouT U3 TpeX OJOKOB: WH(GOPMAIIMOHHO-aHATUTHYECKOT0, MPAKTHYECKOT0 U pedIeKCUBHOTO.
[IpencrasiieHsl MeTOAB! (MHIUBUAYAIBHBINA yueOHBIH MJIaH, aanTaius y4eOHOro ImiaHa, CUXOJIOTHYecKast
MOJIEPIKKa CeMel ¢ IeThbMH C OrpaHUYEHHBIMU BO3MOXKHOCTSIMH, WHAMBHTyaJbHBIN TOAX0J] K 00yUEHHIO).
[Tapametpbl 3¢ (HEKTHBHOCTH METO/Ia BBIICICHBI.

KiloueBble cjioBa: JeTH C OrPaHUYCHHBIMH BO3MOXKHOCTSIMH, METOIMKa OOydeHwus,
JUCTaHIIMOHHOE OOYYeHHE, TEXHOJOTHH JHCTAHIMOHHOTO OOydYeHUs, WHKIIO3MBHOE OO0pa3oBaHUE,
UHTETPUPOBAHHOE O0Y4CHUE.

Increase the literacy of children with disabilities on the basis of distance learning

Abstract. This article summarizes the experience of setting up training sessions on the basis of
public schools using distance learning technologies for children with special needs. The distance learning
model is offered according to the state educational standards for children with disabilities. The method
consists of three blocks: information-analytical, practical and reflective. Methods are presented (individual
curriculum, curriculum adaptation, psychological support to families with children with disabilities,
personalized approach to teaching). Method effectiveness parameters are highlighted.

Keywords: children with disabilities, teaching methodology, distance learning, distance learning
technologies, inclusive education, integrated education.

Yurtimizda amalga oshirilayotgan keng ko’lamli o’zgarishlarning muvaffagiyati dastlab,
ta’lim-tarbiya mazmunini o’zgartirish, uni davr talablari asosida yangilash hamda ta’lim
oluvchilarning ma’naviyati va intellektual salohiyati darajasining yuksalishi bilan bog’liqdir. Mazkur
vazifalarni amalga oshirish maqgsadida O’zbekiston Respublikasi Prezidentining 2017 yil 7-fevraldagi
PF-4947 sonli “O’zbekiston Respublikasini yanada rivojlantirish bo’yicha Harakatlar strategiyasi
to’g’risida”gi Farmonining 4-bo’limida yuqori malakali kadrlarni tayyorlash, ilmiy va amaliy
yutuglarni amaliyotga joriy etishning samarali mexanizmlarini yaratish, uzluksiz ta’lim tizimini
yanada takomillashtirish va rivojlantirish ta’lim sohasidagi ustuvor yo’nalish sifatida belgilandi.
Ushbu me’yoriy xujjatlarni ijrosini ta’minlash magsadida xalq ta’limi tizimida ta’lim olayotgan
imkoniyati cheklangan bolalarni ta’lim olishida duch keladigan asosiy giyinchiliklar: yopiq hayot, bo'sh
dam olishning yetishmasligi, tengdoshlar va kattalar bilan alogani cheklash, bu o'rta ma'lumot olishni,
keyin kasbiy ta'lim olishni giyinlashtiradi va jamiyatdagi yashash sharoitlariga moslashadi. Shu bilan birga
fan va amaliyotida quyidagi savol ochig golmogda: imkoniyati cheklangan bolaning ta'lim ehtiyojlarini
to'lig amalga oshirish uchun o'quv jarayonini ganday tashkil gilish lozim? Hozirgi kunda uy maktabidagi
imkoniyati cheklangan bolalar o'rta ma'lumotga ega emaslar, chunki ularga ko'pincha ixtisoslashgan
maktablar emas, oddiy o'gituvchilar dars berishadi. Qoida tarigasida, uyda o'gitish o'quv jarayonini yetarli
darajada moddiy-texnik ta'minotga ega emas (maxsus ko'rgazma va ko'rgazmali qurollar, laboratoriya
ishlari uchun jihozlar va boshgalar). Uyda o'qitishning odatiy maktabda o'rta ma‘'lumotga ega bo'lish shakli
imkoniyati cheklangan bolaning shaxsiy vaqtining ko'p gismini oladi, ko'p kuchini oladi va o'zini o'zi
anglash imkoniyatlarini minimallashtiradi. Imkoniyati cheklangan bolalar uchun masofaviy ta'lim ushbu
toifadagi voyaga yetmagan fuqgarolar tengdoshlari o'rtasida o'rta ma'lumot olish uchun teng imkoniyatga
ega bo'lishni ta’minlaydi. Imkoniyati cheklangan bolalarni masofadan o'qitish to'liq umumiy o'rta ta'lim
olish uchun davlat ta'lim standartlariga muvofiq amalga oshirilishi va imkoniyati cheklangan bolalarni
masofadan o'gitish o'quv jarayoni har bir o'quvchining agliy va jismoniy gobiliyatlariga muvofig, har biri
alohida holatga xos bo'lgan kasalliklar va psixofiziologik rivojlanish xususiyatlarini hisobga olgan holda
amalga oshirilishi lozim. Imkoniyati cheklangan bolalarning umumiy o'rtata'lim olishi uchun masofaviy
ta'lim dasturlarini amalga oshirish jarayonida har bir bolaning individual xususiyatlarini har tomonlama
rivojlantirish va ta'lim samaradorligini oshirish uchun ular olgan bilim va ko'nikmalardan o'z vaqtida
foydalanishini ta'minlash lozim.

Umumta’lim maktablarida va uyida talim-tarbiya oladigan imkoniyati cheklangan bolalarni sifatli
ta’lim olishlari uchun hududiy xalq ta’limi boshqarmalari qoshida “Mintaqaviy ta’lim” markazlarini tashkil
etish muhim ahamiyat kasb etadi. O'zbekiston Respublikasining® Ta'lim to'g'risida”gi qonuni imkoniyati
cheklangan bolalar uchun ta'lim olishda teng huquglarni ta'minlashni kafolatlaydi. So'nggi yillarda ishlab
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chigilgan va gabul gilingan me'yoriy hujjatlar Respublikamizdagi maktab yoshiga yetgan barcha
fugarolarini, maxsus ta'lim ehtiyojlari mavjudligidan gat'i nazar, ta'lim jarayoniga jalb qilish zarurligini
ta'kidlaydi.

Imkoniyati cheklangan bolalarni samarali o'gitish, ularni ijtimoiylashtirish va jamiyatga
integratsiyalash muammolari ta'lim tizimining eng ko'p muhokama gilingan.

Imkoniyati cheklangan bolalarni o'gitish uchun modellar to'rt shaklda taqdim etiladi:

> ixtisoslashtirilgan o'quv yurtlarida o'qitish;
> uyda o'qgitish;

> inklyuziv ta'lim;

> integratsiyalashgan o'quv.

Ta'lim berish natijasida bola odamlar orasida mustaqil ravishda yashashi kerak. Yangi ta'lim
standartlari joriy etilishi bilan umumiy ta'lim tizimi bolaning emas, balki har kimning ehtiyojlari va
imkoniyatlariga, shu jumladan imkoniyati cheklangan bolaning ta'lim ehtiyojlarini to'liq amalga oshirish
uchun o'quv jarayonini moslashtirishi kerak.

O'quv modeli o'quv jarayonini tashkil etishning o'ziga xos xususiyatlarini, hozirgi sharoitda
masofaviy ta'lim texnologiyalaridan foydalangan holda o'gishni tashkil etish xususiyatlarini aks ettiradi.
Masofaviy ta'lim keng gamrovli xizmatlarni taqdim etadi va individual imkoniyatlar, ehtiyojlar va
qobiliyatlarga muvofiq turli xil ijtimoiy fanlarga umumiy va qo'shimcha ta'lim olish imkoniyatini
kengaytiradi. O'qgitishning ushbu shakli bir gator afzalliklarga ega:

> moslashuvchanlik,

> modullik,

> keng gamrovlilik,

> ishlab chiqgarish qobiliyati,

> jahon axborot resurslariga kirish.

Masofaviy ta'limning belgilangan magsadlariga erishish uchun ta'lim munosabatlaridagi barcha
ishtirokchilarning o'zaro ta'sirining sinergetik ta'siri muhimdir.

"Mintagaviy Ta'lim Markazi" tomonidan ko'rsatiladigan ta'lim xizmatlari, ularning rivojlanish
darajasi va yashash joyidan gat'i nazar, bolalar uchun yugori sifatli ta'lim xizmatlaridan teng foydalanish
imkoniyatlarini beradi. Mintagaviy ta'lim markazining asosini o'rta maktab tashkil etadi.

Uy sharoitida o'gish tavsiya etilgan imkoniyati cheklangan bolalar, surunkali somatik
kasalliklarning og'ir shaklidagi bolalar, masofaviy maktab ishlarida ixtiyoriy ravishda gatnashadilar.
Masofaviy o'gishni tashkil gilishning o'ziga xos xususiyati aglning saglanishini va kompyuter bilan
ishlashda tibbiy kontrendikatsiyaning yo'qligini anglatadi.

Masofaviy ta'lim modeli uchta blokdan iborat.

1. Axborot-tahlil bo'limi: zarur hujjatlarni to'plash, bolaning rivojlanish xususiyatlarini, minimal
ta'lim tarkibini o'zlashtirish darajasi, kasallikning kelib chigishi bilan bog'liq cheklashlar; ota-onalar uchun
ta'lim, shu jumladan onlayn, maxsus ma'lumot materiallari, kutubxona, video kutubxona; ta'lim
munosabatlarining barcha ishtirokchilarining samarali alogalari uchun sharoitlarni tashkil etish.

2. Amaliy blok: bolaning yashash joyida joylashgan ta'lim muassasasi va ta'lim markazining
masofaviy o'gitishning mintagaviy resurs markazi tomonidan amalga oshiriladigan zaruriyatlari va
masofaviy o'gitish shakllarining kombinatsiyasi; "virtual gabulxona” shaklida ota-onalar bilan interfaol
aloga (skype, elektron pochta); ota-onalarga bolasining rivojlanish xususiyatlari hagida bilimlarini
oshirishga yordam beradigan tadbirlarni o'tkazish.

3. Ko'zgu birligi: o'quvchilarning gizigishi va faolligini inobatga olgan holda o'quv samaradorligini
tahlil qgilish (so'rovnoma, sharhlar, OKNO (kuzatishlar va izohlarning ochiq kitobi), baholash varaqalari,
ekspress diagnostika). Imkoniyati cheklangan bolalar uchun masofaviy o'gitish modeli bloklarining tarkibi
quyidagicha:

- masofadan turib, uy sharoitida va umumiy ta'lim shakllari uyg'unligini hisobga olgan holda
individual o'quv dasturini tuzish (bolaning ta'lim muassasasiga borishi uchun imkon gadar), o'gituvchilarni
o'gitish, tuzatish ishlari mazmunini yangilash, defektologlar, o'gituvchilar, psixologlar va o'quv
markazining boshga mutaxassislari ishining masofaviy o'gitish modeliga moslashtirish;

- alohida ta'lim ehtiyojlariga ega bolasi bo'lgan oilani psixologik go'llab-quvvatlash, ushbu oila
bilan faol hamkorlik gilish, ota-onalarning pedagogik mahoratini oshirish;

- o'quv jarayoniga shaxsga yo'naltirilgan yondoshish (o'quv jarayonining yo'nalishi nafagat ta'lim
vakolatlariga, balki bolaning shaxsiyatining rivojlanishiga, uning ijodiy salohiyatiga; imkoniyati
cheklangan bolalar uchun bir-biri bilan, tengdoshlari bilan aloga qilish imkoniyatini yaratadi normativ
rivojlanish bilan, o'gituvchilar va ta'lim munosabatlarining boshqa ishtirokchilari bilan).
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Sinflar har bir o quvchi uchun individual ravishda, to'liq vaqtda olib boriladigan darslar hajmini
hisobga olgan holda belgilanadi va yashash joyidagi ta'lim muassasasi yoki tibbiy muassasaning psixologik
va tibbiy-pedagogik komissiyasining tavsiyalariga muvofiq bolaning rivojlanish xususiyatlariga bog'lig.
Mashg'ulotlar yakka tartibda, uyda, masofadan turib (real va kechiktirilgan alogada) o'tkaziladi. Shaxsiy
o'quv dasturiga kompyuterda ishlash muddati bo'yicha tavsiyalar, ish uchun mumkin bo'lgan ma'lumot
manbalarining manba xaritasi ilova gilinadi.

Masofaviy ta'lim texnologiyalaridan foydalanish individual o'quv rejalariga muvofigq ishlashda
o quvchilarning ishini pedagogik tuzatish va rivojlanish usuli sifatida ko'rib chigishni nazarda tutadi. Ta'lim
psixologik, nutq rivojlantirish kurslari doirasida olib boriladigan maslahat va tuzatish ishlarini 0'z ichiga
oladi. O quvchilar faoliyatining yangi turlarining shakllanishi go'shimcha ta'lim dasturlari, darsdan tashqari
mashg'ulotlar shakllarini amalga oshirish orgali ro'y beradi.

Masofaviy ta'lim texnologiyalaridan foydalangan holda har bir o’quvchi nafagat asosiy, balki
go'shimcha o'quv dasturlarini ham to'liq o'zlashtirishi, ijodiy qobiliyatlarini amalga oshirishi mumkin. 9—
11-sinf o'quvchilari uchun ixtisoslashtirilgan tayyorgarlik va psixologik yo'naltirish bo'yicha kurslar ishlab
chigilishi bu o quvchilarning magsadi o quvchilarning kasbiy o'zini o'zi belgilashidir. Masofaviy
o'gitishning yana bir yo'nalishi - bu imkoniyati cheklangan bolalar va o'smirlarning ijodiy potentsialini
aniglash va rivojlantirish, bu ularning zamonaviy dunyoda yanada to'liq ijtimoiy moslashuviga hissa
go'shadi. Shu magsadda psixologik-pedagogik xizmat bolalarning gobiliyatlari rivojlanish darajasini
diagnostika qilish, individual rivojlanish dasturlarini aniglash ishlarini olib boradi. O'quv-texnik o'quv
markazi o'gituvchilari o’quvchilarning xalgaro olimpiada va respublika musobaqalarida muvaffagiyatli
ishtirok etishlarini ta'minlaydi.

Hamkorlikning shakllari va usullari orgali ota-onalarni yagona ta'lim makoniga kiritish ularning
pedagogik vakolatlarini rivojlantirishga olib keladi, bu imkoniyati cheklangan bolalar va imkoniyati
cheklangan bolalarning ta'lim sifatini, ularning ijtimoiylashuv darajasini oshirishga yordam beradi.
"Mintagaviy o'quv markazi" da imkoniyati cheklangan bolalarning ijtimoiy moslashuvi va 0'zini 0'zi
anglashi go'shimcha ta'lim tizimi va bo'sh vagtdan oldin o'tkaziladigan tadbirlar orgali amalga oshiriladi.
Bolalar va ularning ota-onalari turli xil oilaviy ijod tanlovlarida, o quvchilar musobagalarida (masofadan va
shaxsan) ishtirok etadilar. Masofadan o'gitish modeli imkoniyati cheklangan bolalar maktabdan tashqgari
dizayn va ko'rgazmada gatnashish imkoniyatini beradi.

Texnik qo'llab-quvvatlash masofaviy markaz xodimlari tomonidan texnik yordam uskunalarni
yetkazib berish, o'rnatish va ishga tushirish, yangi dasturiy ta'minotni joriy gilish va o'gitish, texnik
masalalar bo'yicha maslahatlarni o'z ichiga oladi.

“Mintaqaviy Ta'lim Markazi” o'qituvchilari o'quvchilar bilan ishlashda qiyinchiliklarni keltirib
chigaradigan mavzularga e'tibor garatgan holda maktabda bola o'zlashtiradigan ta'lim mazmunini asos qilib
oladilar. Ushbu yondashuv umumiy ta'lim dasturini to'liq o'zlashtirmasa ham, ta'lim tashkilotiga tashrif
buyurish imkoniga ega bo'lgan o’quvchilar uchun foydalidir. Masofadan o'gitish ta'lim dasturining
yetishmayotgan gismlarini o'rganishga yordam beradi va maktab, o'z navbatida, ijtimoiylashishga imkon
beradi.

O'quv vyili oxirida har bir o'quvchi uchun olingan ma'lumotlarning tahlili asosida xarakteristikalar
tuziladi, xulosalar chigariladi va kelgusi yil uchun individual o'quv rejasini tuzatish vazifalari qo'yiladi.
Ota-onalarga (gonuniy vakillarga) rivojlanish dinamikasini aks ettiruvchi ma'lumot maktubi yuboriladi va
ta'lim tashkiloti va oilaning bolani tarbiyalash va tarbiyalashdagi hamkorligini baholaydi.

Masofadan o'gitish darslarni o'tkazishning yagona shakli emas va u uyda o'gitish jarayonida yoki
umumta'lim maktabiga borishda o'quvchining o'gituvchi bilan bevosita alogasini istisno etmaydi.
Masofaviy ta'limning boshga shakllar bilan o'zaro alogasi sog'ligning o'ziga xos imkoniyatlariga,
0 quvchining ijtimoiy holatiga, hududiy joylashishiga bog'liq.

Masofaviy ta'lim modeli samaradorligining parametrlari, biz quyidagilarni o'z ichiga olamiz.

1. Interfaollik: masofadan o'gitish o’quvchi va o'gituvchi o'rtasidagi maksimal darajada o'zaro
munosabatni ta'minlashi kerak. Yuqori darajada samarali fikrlash sizning bilimsizligingizdan bilimgacha
bo'lgan taraqqgiyotingizni kuzatishga imkon beradi.

2. Ta'limni individuallashtirish - o'quv materialini idrokini yaxshilash, o'quv motivatsiyasini
oshirish, amaliy mashg'ulot ko'nikmalarini shakllantirish va 0'z-0'zini o'qitish.

3. Dizayn va tadgiqgot ishlarida ishtirok etish.

Masofadan o'gitish modelini amalga oshirish orgali jamiyatdagi imkoniyati cheklangan bolalar va
normativ rivojlanishi bo'lgan bolalarning rivojlanishi uchun yetarli ijtimoiy sharoitlarni ta'minlaydi;
umidsizlik holatini yengishga imkon beradi va o'quvchilar va ularning ota-onalarining 0'z-0'zini anglashini
optimallashtirish; hozirgi va kelajakka optimistik garashga ijobiy munosabatini shakllantiradi.
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PISA XALQARO BAHOLASH DASTURI DOIRASIDA TAQDIM QILINADIGAN
TOPSHIRIQLARNING TASNIFLANISH DARAJALARI TAHLILI (MATEMATIK
SAVODXONLIK MISOLIDA)

A.l.Kudratova
Samargand davlat universiteti
azizaqudratova8l@mail.ru\

Annotatsiya. Mazkur maqolada butun dunyoda e’tirof etilayotgan, 15 yoshli o‘quvchilarning
olgan bilimlarini hayotiy vaziyatlarda qo‘llay olish kompetensiyalarini baholovchi, PISA xalgaro baholash
dasturi haqida ma’lumotlar keltirilgan. Tadqiqot asosiy yo‘nalishlaridan biri matematik savodxonlik
tushunchasi ochib berilgan hamda tadgiqot doirasida tagdim gilinadigan topshiriglarning tarkibiy tuzilishi
tahlil gilingan.

Kalit so‘zlar: PISA, ta‘lim, sifat, savodxonlik, topshiriq, matematik savodxonlik, mazmun
yunalishi, matematik kompetentlik, qo‘llash sohasi (kontekst), murakkablik darajasi, tanqidiy va kreativ
fikrlash, tadgiq gilish, axborot bilan ishlash, o‘qituvchi, munosabat, taraqqiyot.

AHaJIM3 33JaHUH MeKIYHAPOIHON MPOrpaMMBbl M0 OlleHKe 00pa30BaTeIbHbIX JOCTHKEHU
yuammxcs PISA (Hanpumepe MaTeMaTHYeCKO I'PaAMOTHOCTH)

AnHotanmsa. CrtaThsl IMOCBENICHA MEXKIYHAPOMHOH IMporpaMMme IO OIEHKEe 00pa3oBaTeNbHBIX
JOCTI)KEHUH. DTa mporpamma OIEHHBAeT IPaMOTHOCTh M YMECHHE NMPHUMEHSATh 3HAHHS Ha MpakTHKe 15
JIETHUX TIKOJHHUKOB B Pa3HBIX CTpaHax MHpa. B craThe Ooiiee MOIPOOHO pacKpbiTa MaTeMaTH4ecKast
IPaMOTHOCTb M THIIBI 33JTAaHHH.

KaroueBbie caoBa: PISA, oOpa3oBaHWe, KadecTBO, IPpaMOTHOCTb, 3aJaHHe, MaTeMaTHdecKas
IrpaMOTHOCTh, MaTEMAaTHYECKOE COJECpPKaHWEe, MaTeMaTH4deckas KOMIICTEHTHOCTh, KOHTEKCT, CTCIICHb
TPYAHOCTH, KPHTHYECKOE U KPEaTUBHOE MBITIICHHE, UCCIICIOBATENbCKas paboTa ¢ MaTepUaioM, YIUTENb,
OTHOIIICHHE, TIPOrpecc.

Analysis of the tasks of the international program for assessing the educational achievements

of PISA students (for example mathematical literacy)

Annotation. The article is devoted to the international program for the evaluation of educational
achievements. This program evaluates literacy and the ability to apply knowledge in practice of 15 year-old
students in different countries. The article reveals in more detail mathematical literacy and type of tasks.

Keywords: PISA, education, quality, literacy, task, mathematical literacy, mathematical content,
mathematical competence, context, degree of difficulty, critical and creative thinking, research work with
material, teacher, attitude, progress.
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Bugungi kunda ragobatbardosh, ijtimoiy-igtisodiy bargaror jamiyatni yaratish va unda yashash,
ishlash, boshqarish uchun inson axborotlar bilan ishlash, global muammolarni anglash, tangidiy va kreativ
fikrlashi lozim.

O‘zbekiston Respublikasi Vazirlar Mahkamasining “Xalq ta’limi tizimida ta’lim sifatini baholash
sohasidagi xalqaro tadgiqotlarni tashkil etish chora-tadbirlari to‘g’risida”gi 2018-yil 8-dekabrdagi 997-sonli
qarori, O‘zbekiston Respublikasi Prezidentining 2019-yil 29-apreldagi “O‘zbekiston Respublikasi Xalq
ta’limi tizimini 2030-yilgacha rivojlantirish konsepsiyasini tasdiglash to‘g’risida”gi PF-5712-sonli
Farmoni ijrosini ta’minlash maqsadida umumta’lim maktab o‘qituvchilarining o°zlashtirish
ko‘rsatkichlarini nazorat qilish va baholashni xalqaro dasturlar asosida amalga oshirish hamda ta’lim
sifatini baholash bo‘yicha xalgaro tadqiqotlarda ishtirok etish, 2030-yilga kelib PISA (Programme for
International Student Assessment) Xalgaro miqyosda o‘quvchilarni baholash dasturi reytingi bo‘yicha
jahonning birinchi 30 ta ilg’or mamlakati qatoriga kirishiga erishish vazifalari kun tartibiga qo‘yildi [1].

Mamalakatimizning PISA tadgiqgotlarda ishtirok etishi quyidagi muammolar yechimini topishga
imkon beradi:

- ta‘lim tizimidagi bo‘shliglarni aniglash;

- sifatli talimni taqdim qilish yo‘llarini izlash;

- jamiyatning ijtimoiy-igtisodiy barqarorligini ta‘minlash;
- investitsiyalarning oqimini ko*paytirish;

- ragobatbardosh kasb mutaxassislarini tayyorlash.

Jahon Iqgtisodiy hamkorlik va rivojlanish tashkilotining (Organisation for Economic Cooperation
and Development (OECD)) Xalqaro o‘quvchilarni baholash Dasturi (Programme for International Student
Assessment (PISA)) - 15 yoshli o‘quvchilarning olgan bilimlarini hayotiy vaziyatlarda qanchalik qo‘llay
olishlarini baholaydi. PISA tagdigotining boshga Xalgaro tadgiqotlardan fargi shundaki, u rivojlanishining
ushbu bosqichida o‘quvchilar uchun kelajakda foydali bo‘lishi mumkin bo‘lgan kompetensiyalarni aniglash
muhim deb hisoblaydi.

PISA tadgiqoti doirasidagi topshiriglar PISA Konsorsiumi (PISA Consortium), PISA boshgaruv
kengashi (PISA Governing Board), turli xalgaro ekspert komissiyalari ta‘lim direktoratlari (OECD
Direktorate for Education) va ishtirokchi mamlakatlarning yetakchi mutaxassislari tomonidan ishlab
chigiladi.

PISA topshiriglarining 0'ziga xos xususiyati, hayotdan olinib, vaziyat tahlili (keys) shaklida tagdim
gilinadi. Topshiriq sharti va savol qo’yilishi maktab darsliklardagidan farq giladi. O quvchilarda funksional
savodxonlikni shakllantirish va rivojlantirish uchun fan o’gituvchilaridan kasbiy kompetensiyalari bilan
birga o'quv jarayonida PISA doirasidagi topshiriglarni tuzish va ulardan foydalanish ko nikmalari ham
talab etiladi. Tahlil natijalariga ko'ra, topshiriglar tuzishda quyidagi sifatlarga e'tibor qaratish tavsiya
gilinadi:

- topshiriglar hayotiy vaziyatlardan olinishi;
- shartida ortigcha ma’lumotlarning berilishi;
- vaziyatda ko'rsatilishi kerak bo’lgan ma’lumotlarning, shartida emas savol gismida berilishi;
- kerakli ma’lumotlar turli shakllarda (diagramma, grafik, jadvallar, habarnomalar) berilishi;
- topshiriglarda bir nechta fanning ishtirok etishi;
- topshiriq bajarilishida kreativ, tangidiy yondashning baholanilishi [9].
Har bir vaziyatga 1 — 6 tagacha savol beriladi va qgiyinlik darajasiga ko'ra 1 000 ballik tizimda baholanadi

[5]-

Har uch vyillik davrda o'tkaziladigan PISA tadgiqotlarida asosiy yo‘nalishlar sifatida o‘qish
savodxonligi, tabiiy-ilmiy fanlar savodxonligi, matematik savodxonliklari tanlab olingan. Tadgiqot
tashkilotchilari “savodxonlik” tushunchasini aslida "funktsional savodxonlik" sifatida qarashadi.

A.A.Leontyev o0°zining tadgigotlarida funksional savodxonlikni “insonning hayoti davomida
doimiy ravishda oladigan bilim, ko‘nikma va malakalarini keng qamrovli hayotiy masalalar yechimini
topishda va o‘z faoliyatining turli sohalarida duch keladigan ijtimoiy-iqtisodiy munosabatlarda qo‘llay olish
gobiliyati”, deb izohlagan [11].

Mazkur maqgolada “matematik savodxonlik” ga kengroq tuxtalib o tamiz.

Insonning matematik savodxonligi — bu uni matematikanining ahamiyatini anglagan holda,
hayotida duch keladigan turli vaziyatlar(qurilish, savdo, tibbioyt, sayohat va b.)da matematik mulohazalar
yuritish, talgin gilish va uni qo’llash gobiliyati [5].

Tadgiqgot talablariga ko'ra, 0 quvchilar matematik savodxonliklariga quyidagi talablar qoyiladi [4]:

- yuzaga keladigan atrofdagi muammolarni aniglash;

- bu muammolarni matematika tilida ifodalash;
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- matematik faktlar va usullarni qo‘llash orqali ushbu muammolarni hal qilish;

- ishlatilgan usullarni tahlil gilish;

-qo‘yilgan muammoni hisobga olgan holda olingan natijalarni tushuntirish, talqin gilish;

- natijalarni, yechimlarni shakllantirish, ularni ifodalash va gayd etish.

Yuqorida gayd etilgandek, PISA topshiriglari real hayotdan olinib, vaziyat tahlili (keys) shaklida
beriladi. Vaziyatga tuzilgan (1 — 6 tagacha) savollar bir javobli testlar; bir nechta javobli testlar; gisga yoki
batafsil javob yoziladigan savollar yoki biror muammoning yechimi bo‘yicha o‘quvchi fikri (o‘quvchi
jjodkorligi inobatga olinib qo‘llab- quvvatlanadi) kabi taqdim qilinadi. Har bir savol 3ta toifa bo‘yicha
tuziladi (1-jadval): Mazmun yo‘nalishi, kompetentlik, qo‘llash sohasi(kontekst).

1-jadval. Matematik savodxonlik yo ‘nalishidagi topshiriglarning tuzilishi [8;9].

Matematik savodxonlik

Miqdorlar

-ob’ektlar,
ko‘rsatkichlari;
-turli migdoriy munosabatlarni anglash, tahlil gilish va izohlash;
-o‘lchov  birliklari, hisob-kitob, mutlag giymatlar va
ko‘rsatkichlar, nisbiy o‘lchamlar, ragamli diagramma va
sxemalarni tushunish;

-arifmetik hisobni og‘zaki, yozma va kalkulyator yordamida
bajarish, asoslash.

munosabatlar, vaziyatlarning miqdoriy

Fazo va shakllar

- fazoviy jismlar, geometrik shakllar o‘rtasidagi munosabatlar;
- ob’yekt xususiyatlari, joylashuvi va chizmalari;

'\""2‘2”}“1. - abstrakt tasavvur.
yo nalisht - o‘zgaruvchilar o‘rtasidagi bog’liglik;
. . - ob’yektlar o‘rtasidagi doimiy va qisqa muddatli munosabatlar;
O‘zgarishlarvamunosa . . . - . L
- o‘zgarish va munosabatlarning turlari va kelib chigish
batlar V. )
sabablarini aniglash;
- matematik modelini qurish.
- bugungi jamiyatda ehtimollik va statistik hodisalarning
bevosita bog’ligligi;
Noaniqliklar - berilgan axborotlarni aniglash va umumlashtirish;
- o‘zgarishlar sodir bo‘lish ehtimolligini aniqlashtirish;
- igtisodiy munosabatlarni oldindan ayta olish tahlil gilish.
Takrorlash, ta’riflash vahisoblash, turli faktlarni bilish,
Qayta tiklash xossalarni gayta tiklash, o‘xshash matematik ob’yektlarni taniy
olish, standart algoritm va tartiblarni amalga oshirish, standart
usullar va algoritmik ko‘nikmalardan foydalanish.
Muammoni hal qilish uchun zarur bo‘lgan alogalar va
integratsiya.  Oddiy muammolarini  hal gilish  uchun
matematikaning turli sohalari, bo‘limlari va mavzulari orasida
o bog’lanishlarni aniqlash, topshiriq shartiga ko‘ra berilgan
Matematik Alogalar o*rnatish ma’lumotlarni taqdim etish va bu vaziyatga muvofiq

kompetentlik

muammoni qo‘yish, turli belgilar asosida yozilgan mantning
mazmunini tushuntirish va sharhlash, ularni matematik tilga
tarjima qilish.

Mulohazalar yuritish

Matematik modellashtirish, mantigiy fikrlash, umumlashtirish
va intuitsiya, tanqidiy fikrlash, tahlil va mushohada yuritishni.
Nafagat taklif etilayotgan muammolarni hal gila olish, balki uni
masaladagi vaziyatga mos ravishda shakllantirish, shuningdek,
matematikaning ilm-fan sifatidagi mazmun va mohiyatini
chuqur tushunish.

Qo‘llash  sohasi

(kontekst)

Shaxsiy hayot

Kundalik yumushlar: xaridlar, taom tayyorlash, o‘yinlar, sog’lik
va h.k.

Ta’limiy-kasbiy
faoliyat

Maktab hayoti va mehnat faoliyati bilan bog‘liq o‘lchovlar,
harajatli  hisob-kitoblar, materiallarni  buyurtma  qilish,
diagrammalarini yasash va b.

Ijtimoiy hayot

Jamiyat bilan bog‘lig vaziyatlar, valyuta ayirboshlash,
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banklarga sarmoya Kkiritish, saylov natijalarini tashxis gilish,
demografiya va b..

limiy faoliyat

Nazariy masalalarni ko‘rib chiqish, masalan, aholining
balog’atga yetish ko‘rsatkichini tahlil gilish yoki sof matematik

masalalarni yechish va b.

Tadgiqot tashkilotchilari tomonidan topshiriglar murakkabligiga ko'ra 6 ta darajaga bo’lingan.
Tahlil giladigan bo’lsak, ushbu darajalarning tagsimoti Amerikalik mashhur psixolog va pedagog Benjamin
Blum tomonidan asos solingan (savol va topshiriglar tizimi - bilish faoliyati darajalariga asoslangan) o’quv
magsadlari taksonomiyasiga mos kelishini ko zatish mumkin. Blum taksonomiyasiga ko'ra, tafakkurning
rivojlanishi bilish, tushunish, qo’llash, tahlil, umumlashtirish, baholash darajalarida bo’ladi. Bu yerda
bilish, tushunish, qo’llash tafakkurning qo’yi darajasi bo’lib, fundamental bilimlarni tashkil etadi, tahlil,
umumlashtirish, baholash tafakkurning yuqori darajasi bo’lib, funksional bilimlarni tashkil etadi [12].

Pisa topshiriglarining har bir davrda takomillashishini inobatga olib, 2021-yilda matematik
savodxonlikni baholashda o yidagi mavzularning kiritilishi rejalashtirilgan:

- o'sish hodisalari:chiziqli, nochiziqli, kvadrat va eksponensial bog’ligliklar;

- nostandart yoki notanish shakl va obyektlarni tanish shakl va obyektlarga ajratish orgali yuzaga
keladigan xossalarning geometrik approksimasiyasi;

- kompyuterda modellashtirish: natijaga ta’sir etuvchi o’zgaruvchilarga asoslangan holda vaziyatni
tahlil etish;

- shartli garor gabul gilish: vaziyatlarni sharhlash va tahlil(prognoz) qilish uchun ehtimollik va
kombinatorikaning asosiy tamoyillaridan foydalanish [13].

PISA xalgaro baholash dasturi topshiriglaridagi bir nechta fanlar integratsiyasi o quvchilarga
maktab dasturini ongli tarzda o’zlashtirish, hodisa va jarayonlar o'rtasida alogalar o’rnatish, munosabatlarni
anglash imkonini beradi. Bunda matematika, fizika, kimyo, biologiya, ekologiya fanlaridan faktlarni,
nazariyalarni, gonuniyatlarni mazmunli anglash, aniglashtirish va chuqurlashtirish uchun qulay sharoitlar
yaratiladi.

O quvchilarda funksional savodxonlikning shakllanishi ularning fanga bo’lgan gizigishlari bilan
chambarchas bo g’ligdir. O quvchilarda gizigish ganchalik yuqori bo'lsa, mashg'ulot shunchalik faol va
natijali bo'ladi. Aksi esa, olingan bilimlarning unutilishiga olib keladi. PISA tadgigotlarining asosiy
magsadi, o’quvchilar hayoti davomida doimiy ravishda oladigan bilim, ko‘nikma va malakalarini keng
gamrovli hayotiy masalalar yechimini topishda, o‘z faoliyatlarining turli sohalarida duch keladigan
ijtimoiy-igtisodiy munosabatlarda qo‘llay olishlariga o’rgatish.
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UDK: 372.3/.4
BO’LAJAK BOSHLANG’ICH SINF O’QITUVCHILARINI METODIK TAYYORLASHDA
KVALITATIV TEXNOLOGIYALAR

Sh. Xudoyqulova
Samargand davlat universiteti

Annotatsiya. Ushbu maqolada ta’lim sifatini takomillashtiruvchi ta’lim va pedagogik
texnologiyalar, kvalitativ metodlar hamda kvalimetrik texnologiyalar haqida so’z yuritiladi.Talabalarning
o’zlashtirilgan bilimi va malakalarining mosligi va pedagogik kvalimetriya asoslari masalalari yuzasidan
olib borilgan tadgiqotlar chugur tahlilga olingan.

Kalit so’zlar: ta’lim texnologiyalari, pedagogik texnologiya, pedagogik muammo, kvalitativ
texnologiya, ta’limda kvalitologiya, kvalimetriya, pedagogik kvalimetriya, ta’lim sifatlarini baholash,
statistik, ekspert metodi.

KauecTBeHHbIE TEXHOJIOTHM B METOHA0JIOTHYECKOM MOAT0TOBKeE NMpenogaBareiedl HA4aJbHOM HIKOJIbI

AnHotanmusa. B 1aHHOH craThe peub MOWAET 00 00pa3oBaTENbHBIX W MEJArOTHYECKUX
TEXHOJIOTUSX, TOBBIIIAIONINX KaUYeCTBO OOpa30BaHMsI, KOMMUYECTBEHHBIX METOMaX W KBAJTUMETPHUECKHX
TexHonorusx. [TonpobHo mpoaHanmu3upoBaHa paboTa MO COMOCTABICHHUIO MOMYYSHHBIX 3HAHUKA U yMEHHH
CTYJICHTOB C OCHOBAMH I1€JarOrM4ecKoi KBaIMMETPHH.

KuroueBsle ci1oBa: 00pa3oBaTellbHBIC TEXHOIOTHH, MTEAarornuecKkas TEXHOIOTHs, TIelarorndeckas
mpobJjemMa, KOJIWYECTBEHHAs OICHKA, KBAJMMETpPHs, IMeJarorudeckas KBaJUMETpHs, TeAarornyecKui
KOHTPOJIb,Ol[EHKA Ka4eCTBa 00pa30BaHMs, CTATUCTHKA, SKCIIEPTHBINA METO/I.

Qualitative technologies in methodological preparation of primary school teashers
Abstract. This article will focus on educational and pedagogical technologies that improve the
quality of education, quantitative methods and qualimetric technologies.The work on comparing the
students * knowledge and skills with the basics of pedagogical qualimetry is analyzed in detail.
Keywords: educational technologies, pedagogical technology, pedagogical problem, quantitative
assessment, qualimetry, pedagogical qualimetry, pedagogical control, assessment of the quality of
education, statistics, expert

Mamlakatimiz pedagogikasida 70-yillarning boshlaridan e’tiboran o’qitish jarayoni bilan bog’liq
adabiyotlarda «ta’lim texnologiyalari» jumlasi tez-tez ishlatilib kelinmoqda. O’quv jarayoni sifatini
oshirishning yangi yo’llarini ishlab chiqish bir vaqtning o’zida fan va texnikaning so’nggi yutuqlarini
amaliyotga tatbiq qilish natijasi va uni takomillashtirish sharoiti sifatida namoyon bo’Imoqda.

Ta’lim texnologiyalari — ta’limning yanada samaraliroq shakliga erishish uchun inson zahiralarini
va ular o’rtasida o’zaro ta’sirni hisobga olgan holda bilimlarni o’zlashtirish, ta’lim jarayonini baholash,
amalga oshirish, tizimli rejalashtirish metodlari. [1, -124 b. ] .

Ko’plab mutaxassislar keyingi ikki o’n yillikni odatiy ommaviy axborot vositalaridan «yangi
axborot texnologiyalaringa o’tish sifatida - so’nggi EHM, kompyuter banklari ma’lumotlari, elektron
axborot tarmogqlaridan foydalanish davri sifatida baholashmoqda. O’quv jarayonini texnologiyalashtirish
tarafdorlari ta’lim sifati, samaradorligini oshirishning istigboldagi yo’llarini texnik o’quv muhitini
kengaytirishda ko’rishmoqda.

Ta’limni  texnologiyalashtirish  mavzusida tadqgiqotchi  olimlaridan  N.N.Azizxo’jaeva,
V.P.Bespalpko, G.A.Bordovskiy, L.V.Zagrekova, R.J.Ishmuhammedov, M.V .Klarin, V.A Kaleney,
V.N.Maksimova, T.V.Masharova, N.A.Muslimov, U.Nishonaliev, M.Ochilov, N.Sayidahmedov,
E.I.LRuziev, O’.Q.Tolipov, J.O.Tolipova, Yu.K.Chernova, M.A.Choshanov, S.E.Shishov va boshqalar
hamda xorijiy tadqiqotchilardan L.Anderson, Dj.Blok, B.Blum, T.Gilbert, R.Meydjor va boshqgalar jiddiy
tadgiqotlarni amalga oshirishgan.

Ta’lim jarayoniga nisbatan qo’llanadigan texnologiya atamasidan foydalanish ommalashib borgan
sari turli manbalarda turlicha talgin gilinib kelmogda.

Pedagogik texnologiya tushunchasi ta’lim jarayoni samaradorligini oshirish maqsadini 0’z oldiga
qo’ygan maqsad yo’nalishi, ta’limning rejalashtirilgan natijalariga erishish kafolati sifatida tushuniladi.

Pedagogik texnologiya — belgilangan maqsad diagnostikasiga aniq mo’ljallangan ta’lim
jarayonini tashkil gilishni amalga oshiradigan usuli [2,—16 b.]. Pedagogik texnologiyalarning bosh belgisi
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sifatida quyidagilarni ko’rsatish mumkin: 1) maqgsadlarni ifodalashning diagnostikalanishi; 2) pedagogik
jarayonning amalga oshish imkoniyati; 3) pedagogik natijalarning ishga tushirilishi xususiyati.

Pedagogik texnologiya — pedagogik muammolarni metodologik darajada hal etishga imkon
beruvchi pedagogik hodisa. [1, -100 b.] .

Pedagogik texnologiya — o’quv jarayonini texnologiyalashtirishning butunligicha aniglovchi
tizimli kategoriya. [3, -174 b.]

V.P.Bespalko pedagogik texnologiyalarning chuqur mazmunini quyidagilarda ko’radi:

1) eksperimentlardan chekinish va taxminiy loyihalashga o’tish;

2) o’quvchilarning 0’z o’quv-biluv faoliyatlari mazmuni va tarkibini ishlab chigishlarida;

3) o’quvchilarning o’quv materiallarini o’zlashtirish sifatini obbektiv va maqsadga muvofiq
diagnostikligi;

4) o’quv-tarbiya jarayonlari komponentlari mazmundoligi va tarkibiy yaxlitligi tamoyilini amalga
oshirishda [4, —69-70 bb.].

Ta’limning zamonaviy vazifalarini inobatga olgan holda, pedagogik texnologiyalar ta’lim sifatini
ta’minlashga qaratiladi. Shuning uchun ta’lim tizimida kvalitativ texnologiyalardan foydalanish xususida
gapirish mumkin.

Ta’limda kvalitologiya - ta’lim sifati to’g’risidagi fan: ta’lim tizimlari vazifalari hamda ularning
rivojlanish sifati; ta’lim — tarbiya (o’qitish) jarayonlari sifati; o’quvchilar (o’quvchi va talabalar) sifati,
professor-o’qituvchilar korpusi sifati va boshqalar sifati. U ta’lim jarayonlari va obsektlari sifati
to’g’risidagi yagona fan kesimida shakllanadi - bu kvalitologiya [5, — 118 b.]. Keyingi paytlarda pedagogik
amaliyotda kvalitativ texnologiyalarni ishlab chigish va ularni amaliyotga tatbig gilish borasida ilk
tadgiqotlar amalga oshirildi [6, —151-155 bb.].

Kvalimetriya atamasi ( lot «kvali» - sifat va grek. «metro» - o’lchash) nisbatan yangi fan ma’nosini
anglatib, har qanday ob’ekt (predmetlar, hodisalar, jarayonlar)ni miqdor va sifat jihatidan baholash
muammosi va metodologiyasini o’rganishga qaratilgan bo’ladi. Psixologik, pedagogik, didaktik
obnektlarga nisbatan kvalimetriya metodlarini qo’llashga pedagogik kvalimetriyalar deb yuritiladi [7, 5 b.].

Pedagogik kvalimetriya —ta’lim sohasida o’quvchi hamda talabaning egallagan bilimlari va ta’lim
sifatining natijasi. . [1.-94 b. ] .

Pedagogik kvalimetriyaning fan sifatida rivojlanishi 1973 vyilda boshlangan. Pedagogik
kvalimetriya fanining nazariy va amaliy singari hozirgi taraqqiyot bosqichi ikki yo’nalishini ajratib
ko’rsatish mumkin. Nazariy pedagogik kvalimetriyada didaktikada amalga oshiriladigan o’Ichovlar tadqiq
qilinadi, pedagogik tadqiqotlarni tahlil qilish va baholash natijalari, umumiy o’lchov masalalari, darsliklar
sifati attestatsiya akkreditatsiya baholash mezonlarini tanlab olish, ekspert kvalimetriyasi metodlarini
rivojlantirish masalalari qamrab olinadi. Amaliy pedagogik kvalimetriya konkret pedagogik tadqiqotlar
aniq vazifalarni yechishga qaratilgan bo’ladi, bunga misol qilib o’quvchilar bilim darajasini o’lchash
parametrlarini ishlab chiqgish, kasbga yo’naltirilgan ekspertiza, o’quv materiallarini tanlash, o’quv
tezauruslarini qurish kabilarni keltirish mumkin. Shuningdek, yangi zamonaviy yo’nalishlar: oliy ta’lim
kvalimetriyasi,  ta’limiy = me’yorlar  kvalimetriyasi ~ (Davlat  ta’lim  standartlari  talablari
“0’Ichanish”muammosi), maktab kvalimetriyasi, test kvalimetriyasini sanab o’tish maqsadga muvofiq [8,-
19b.].

Pedagogik kvalimetriya asoslari masalalari mamlakatimiz va xorijda faoliyat yuritayotgan
N.Ataeva, G.G.Azgalsdov, M.I.Grabar, Z.D. Jukovskaya, A.A.Makarov, V.P.Mizintsev, V.I.Mixeev,
V.1.Ogorelkov, V.M.Polonskiy, O.D.Raximov, V.M.Sokolov, J.O.Tolipova, A.M.Soxor, A.l.Subetto,
V.S.Cherepanov, Yu.K.Chernova, Dj.Glass, Dj.Stenli va boshqa tadgigotchilarning izlanishlarida atroflicha
ochib berilgan. Rossiya pedagogikasida birinchilardan bo’lib pedagogik kvalitativ texnologilar nazariyasi
va amaliyoti masalalarini Yu.K.Chernovaning ishlarida kuzatish mumkin [8, -155 b.].

Kwvalitativ texnologiyalarni ta’lim sohasining quyidagi o’rinlarida qo’llash mumkin:

1. O’quv-tarbiyaviy jarayoni (masalan, o’quv magsadlari taksonomiyasini asoslashda).

2. Umumiy ta’lim sifati monitoringlar tizimini ishlab chiqgishda, reyting tizimi, boshqaruv
funktsiyalari taksonomiyalari, tadgiqotlar monitoringi metodikasi, ta’lim sifatini baholash aksiomatikasini
yaratishda.

3. O’quvchilar tezaurusi monitoringi.

4. O’quv jarayonida qo’llaniladigan didaktik vositalar ekspertizasi. Alohida olingan o’quv
mashg’ulotlari sifatini baholash.

5. O’quvchilar o’zlashtirish darajasini aniglaydigan test o’Ichagichlarini ishlab chiqish (masalan,
ekspert metodlarini qo’llagan holda).
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70-yillarda Moskva Davlat pedagogika universitetida pedagogik kalimetriya bo’limi faoliyati
yo’lga qo’yilgan (keyinchalik — pedagogik o’lchamlar sektori), uning vazifasi ommaviy tarzda texnik
uskunalarni qo’llash asosida o’quvchilar bilim darajasini aniqlash imkonini beruvchi texnologiyalarni
yaratishdan iborat bo’lgan. O’quvchilarning belgilangan bilim, ko’nikma va malakalarini egallaganlik
darajalari maxsus tarzda tanlab olingan nazorat ishlari, topshiriglar yordamida tekshirilgan. Har bir
topshiriq o’quvchining standartlarda belgilangan muayyan tipdagi bilim, ko’nikma va malakalari darajasini
aniqlashga xizmat qilgan. Bunda alohida olingan o’quvchi yoki butun boshli guruh o’quvchilari tomonidan
bajarilgan har bir nazorat ishining natijalari integral (majmuaviy) tarzda aniglangan. Kompleks baholash
o’quvchilarda tekshirilayotgan bilim, ko’nikma va malakalarning shakllanganlik darajasini o’zida aks
etttirgan. Hozir mazkur yo’nalish o’zining keng tarqqiyot cho’qqisiga chiqdi, kvalimetrik metodlardan
obnektiv pedagogik nazoratlarni amalga oshirish, ta’lim sifatini yaxshilash, uning samaradorligini
ta’minlashda unumli foydalanilmoqda.

Pedagogik kvalimetriyaning ilmiy-tadgigot metodlari jumlasiga taggoslash, olingan natijalarni
matematik statistik metod vositasida tahlil gilish va xulosa yasash, pedagogik kadrlarni suhbatdan
o’tkazish, o’qituvchilarning fikr-mulohazalarini aniqlash maqsadida so’rovnoma o’tkazish, ekspertizadan
o’tkazish, ijtimoiy metodlarni kiritish mumkin. [9, 25 b.]

Kvalimetrik metodlar (metod - grech. - tadqiqot yo’li) — bu obsekt sifatini 0’lchash imkonini
beradigan metodlar. Pedagogik nazoratni obsektivlashtirish kvalimetriya metodlari guruhiga quyidagilar
mansub:

1. Statistik (pedagogik nazorat natijalari statistik ahamiyatliligi va reprezentativligini ta’minlash;
bunda pedagogik nazorat materiallari ishonchliligi ortadi).

2. Pedagogik nazorat materiallarini validlashtirish metodi (validlikni aniglash; yuqori validlikka
ega pedagogik nazorat materiallarini tanlab olish).

3. Pedagogik nazorat materiallarini sertifikatsiyalash metodi (pedagogik nazorat materiallarini
sifat parametrlarini aniglash, boshgaruv tarkiblarida ularni tasdiglash).

4. Ekspert metodi (baholashda kollegiallik, pedagogik nazorat materiallarini pedagogik
ekspertizasini o’tkazish).

Yugqorida sanab o’tilgan barcha metodlar o’quvchilar bilimini nazorat qilishga bo’lgan pedagogik
yondashuvda pedagogik nazorat materiallarini ilmiy ishlab chigish zamirida yotadi va pedagogik nazoratni
kuchaytirishga yo’naltirilgan bo’ladi, bunda asosiy e’tibor pedagogik nazorat materiallari tur va
shakllarining xilma-xilligiga, tizimlililigi, izchilligi, optimalligiga garatilishi hamda diagnostika gilishning
texnologiyalarini joriy etishga asolanganligiga qaratilgan bo’ladi. Pedagogik kvalimetriya ko’p qirrali
pedagogik jarayon va unga bog’liq holda o’qituvchining pedagogik faoliyatini o’rganib, pedagogika fanlari
sohalari ichida eng muhim o’rin tutadigan, lekin kam o’rganilgan soha sanaladi.

Shuni qayd etish kerakki, pedagogik kvalimetriya pedagogik jarayon va o’qituvchining pedagogik
faoliyatining sifatini belgilaydi.[9, 25 b.]

A.LSubetto 0’zining izlanishlarida [8, -19 b.] ta’lim kvalimetriyasi oldiga zamonaviy talablarni
go’yadi. Ulardan ayrimlari sifatida quyidagilarni sanab o’tish mumkin: 1) ta’lim mazmuni sifati
muammosi;

2) test texnologiyalari va baholash asosida sinovlarni amalga oshirish kvalimetriyasi muammolari
(masalan, yagona davlat imtihonlarini joriy etish muammosi); 3) ilgarilovchi ta’lim standartlarini qo’llagan
holda ta’lim tizimlari rivojlanish sifatlarini baholash muammolari; 4) ta’lim tizimi me’yorlarini
optimallashtirish va ta’lim standartlarini o’Ichanishi muammolari.

Xulosa qilib shuni aytish mumkinki, pedagogik kvalimetriya bo’lajak pedagogik kadrlarning
pedagogik faoliyatga tayyorgarlik darajasining malaka talablariga mosligi, uzluksiz ta’lim tizimida
pedagogik faoliyat yuritayotgan o’qituvchilarning kasbiy malakasi, mazkur bosgichda tashkil etiladigan
ta’lim-tarbiya jarayonining sifati, talabalarning o’zlashtirgan bilim, ko’nika va malakalari, kasbiy
kompetentsiyasi (layoqati)ning DTS bilan me’yorlangan bilim, ko’nika va malakalarga mosligi, oliy ta’lim
muassasalari, shu jumladan mavjud kafedralarning pedagogik kadrlar tayyorlash sifati, 0’quv rejadan o’rin
olgan kurslarning moddiy va didaktik ta’minoti sifatini belgilangan tartibga muvofiq reyting asosida
nazorat giladi va baholaydi.
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YIK: 796
ABTOMATH3UPOBAHHBIE OB YYAIOIIAE CUCTEMbI HA YPOKAX ®U3NYECKO
KYJbTYPBI

MLIISAxmuesa’, [II.M.Hopxkyaos!, H.C.Kyi6oes', H.X.®erxy;108a
Ylrcusaxcruii 2ocyoapemeennviii nedazo2udeckutl uHcmunym,
2V36exckuii I'ocyoapcmeenmniil Yuueepcumem usuueckoti Kyiomypol u cnopma
E-mail: yaxshiyeva67@mail.ru)

AnHotanmsa. B crathe TpUBOIATCS 0OydYalolUe CHUCTEMBI, TMPHUMCHSEMbBIC TPH 3AHITHUAX
¢uzmueckoi KyapTypoid. Ha cerogusamHuii 1eHb, KOraa MUp MOABEP)KEH MaHIEMHUH KOPOHABUPYCA OTHUM
W3 TJaBHBIX MHCTPYMEHTOB B OOpa3OBaHHHU, MO3BOJSIONIMA OTKPHIBATH IYTh B HOBBIA MHp, SBISIOTCS
COBpPEMEHHBIC HH(pOPMAIOHHBIC TEXHOJOTHH. 3aHATUS (U3UYECKOH KyIbTypoH C HCIIONB30BAHHEM
WHOPMAITMOHHBIX TEXHOJIOTHHA B TIEPHOJ CAMOM3OJIINHN - OJJHA U3 KITIOYEBHIX MPOOIEM CTpaTErHIecKoro
MIJIAHKPOBAHUS TPeOYOIast MOJCpHU3AINH 00yJaronield CUCTEMbI 00pa30BaHUs B IIETIOM.

KiroueBble cioBa: ¢usmdeckass KyJabTypa, aBTOMATH3MPOBAHHBIE OOydaloOmIne CHCTEMEI,
nH(pOpMAIIOHHAS TEXHOJIOTHS, (PU3HUECKUE 3aHSTHS.

Jismoniy tarbiya darslarida avtomatlashtirilgan ta’lim tizimlari

Annotatsiya. Magolada jismoniy tarbiya darslarida go'llaniladigan ta'lim tizimlari hagida ma‘lumot
berilgan. Bugungi kunda dunyo koronavirus pandemiyasiga chalinganida, ta'limning yangi vositalaridan
biri, bu yangi dunyoga yo'l ochadigan zamonaviy axborot texnologiyalari hisoblanadi. O'z-o0'zini izolyatsiya
qilish davrida axborot texnologiyalaridan foydalanib jismoniy mashqlar bilan shug’ullanish- butun ta'lim
tizimining modernizatsiya qilinishini talab giluvchi strategik rejalashtirishning asosiy muammolaridan
biridir.

Kalit so'zlar: jismoniy tarbiya, avtomatlashtirilgan ta’lim tizimlari, axborot texnologiyalari,
jismoniy mashglar.

Automated training systems in lessons of physical training

Abstract. The article provides educational systems used in physical education classes. Today,
when the world is affected by the coronavirus pandemic, one of the main tools in education, which allows
one to open the way to a new world, is modern information technology. Physical education using
information technologies during the period of self-isolation is one of the key problems of strategic planning
requiring the modernization of the educational system of education as a whole.

Keywords: physical training, automated training systems, information technology, physical
education.

OCHOBHBIM TpeOOBaHWEM K aBTOMATH3WPOBAHHBIM OOYYAIONMM CHCTEMaM [ODKHO CTaTh X
OpPraHMYEeCKOe COOTBETCTBHE ICHXO(MU3UOIOTHISCKUM MOJENSAM JHeaTenbHOoCTH M oOydenus [1]. U
MOATOMY KOMIBIOTEPHBIE TEXHOIIOTHH KaK YacTh MH()OPMAIMOHHBIX TEXHOIOTHHA BO BPEMsI CAMOH30ISIIIAI
(OPMHUPYIOT NPUHIMITHAIBEHO OTIHYHBIN CTHIB pabOTHI, KOTOPBIA OKAa3bIBACTCS OONee IMCUXOIOTHYECKU
MpUEMIIEMBIM, KOM(OPTHBIM, MOOMIU3YIONIMM TBOPYECKHE BO3MOXXHOCTH U HHTEIUICKTYaJbHBIH
MOTEHIMAJl YeJIOBEKa.

Co3ganue MynpTHMeIUa - HE CaMOLENb, MPEXAE BCErOo OHO HANpaBiICHO Ha MCIIOJIb30BAHUE
KOMITBIOTEPHBIX TEXHOJOTHH B HAyYHBIX MCCICIOBAHIIX, IPOU3BOACTBE, OBITY, CIIOPTE, U pEeai3auu
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00pa3oBaTENIbHBIX M JPYyrUX COLMAIBHO 3HA4YMMBIX 3aaay. OOecriedeHrne 00pa3oBaTENBLHOIO IMpolecca
KOMIIBIOTEpHBIMU IIpOrpaMMaMH BCerJa COMYTCTBOBAJIO Pa3BUTHIO TEOPETHUECKOH H MPaKTHYECKOH
MbICTH TI0 3((EKTHBHOMY HMX HCIOIB30BaHUIO B TMENArOrMyeckod JesaTelbHOCTH. B 3Toil cBsizn
MIPEJCTABISIOT HAYYHBIH HHTEPEC BOIPOCH! Pa3BUTHS TEOPUHU U MPAKTUKH MCIIOIB30BaHHUS KOMITBIOTEPHBIX
TEXHOJIOTUI B 00pa30BaTEIbHOM IIpoIiecce.

[IpuMeHUTENbHO K MPaKTHYECKOMY HCIOJIB30BaHUI0 KOMIbIOTepHBIX mporpamm (KII) B

00pa30BaTENILHOM MPOLIECCE ITO O3HAYALT:
> TIIATETbHO OTPa0OTAHHYIO MOTHBAIMIO OOYUYEHHs] HE TOJBKO "MPUHYIUTEIHHOrO"
xapakrepa (OIIeHKH ), HO ¥ INYHOM 3aMHTEPECOBAHHOCTH U yJIOBIETBOPEHUS yUEOHBIM MIPOIIECCOM;
»  OLIEHKY 110 KOHEYHOMY pe3yJbTaTy, HIMPOKYIO CBOOOIY BBIOOPA, MOOIIPEHUE Pa3yMHOI'0
TBOpUYECTBA B MpoIiecce 00yUCHHUS;
»  UHIUBUAYyaJbHBIA TOMXON K CaMOM30JIMPOBAHHOMY M €ro aJamTalldi0 B IIporecce
00y4YeHHs.

TexHONIOrUsT KOMIBIOTEPHOIO OOYUEHHs] PAcCMAaTPHBAETCS KaK OOyUeHHME C Y4EeTOM KOHEUHBIX
pe3yabTaTOB  JAEATENIBHOCTU  CTYAEHTOB, IIpUYEM €My [PUAAETCS  XapakTep  YCTOM4YMBOrO,
LIeIeHaNPaBIeHHOr0 U 3 (EKTUBHOTO Mpoliecca Mmo3HaHus [2].

Ucnonw3oBanne komnbioTepHbIX TexHonoruii (KT) B oOyueHuu - pa3HOBUIHOCTH MpoIecca
YIpaBJICHU MO03HABATEIbHOM JACATCIBbHOCTBIO.

VYrupaeneHue oOydeHHEM BKJIIOYaeT B ce0s JBa B3aWMOCBS3aHHBIX MPOIECCA: OPraHU3aINI0
ACATCIIBHOCTH CTYyJI€HTa W KOHTPOJb 3a 3TOM ACATCIIBHOCTBIO. Ot IMpoHeCcChbl  HEIPEPLIBHO
B3aMMOJICHCTBYIOT: PE3yJIbTaT KOHTPOJS BIMSIET Ha COJACPKAHHME YIPABISIONMX BO3JACHCTBUU, T.C. Ha
JATBHEHIIIYIO OpraHu3alvio JIeSTeIbHOCTH. B CBOIO ovepenb, OpraHu3ainus onpeeieHHON JesTeIbHOCTH
TpeOyeT U omnpeaeneHHOH (HOpMbI KOHTPOIS, U KOHKPETHOTO CIIOCO0a PETHCTpaIMU 3TOW NIESTETbHOCTH.
Bo3MOXXHBI codeTaHus ATUX MPOIECCOB U MEPEXOJIbI OT OJJHOTO K Jpyromy. Takol WM T0JOOHBIN MOIX0/]
PEKOMEHIYETCSl IpU CO3AAaHUM IpOrpaMM HE TOJBKO JJI BBICIIEH, HO M I CpelHed wmkoasl [3].
Paccmotpum psin mpumepos.

[IpenomaBatenn Y36ekckoro ['ocynapcTBeHHBIH YHUBEPCUTET (PU3UYECKOW KYJNBTYphl U CIOPTa
paspaboranu mis ydeOHoro mporecca cBoero BY3a oOyuatomme KII: "MaremaTtnueckasi cTaTucThka',
"CnoprusHas metponorus", "buomexanuka", "Kontpons 3Hanuit crynentos” [4].

Hensiii kommneke KIT paspaboran B PTA®K. Tak, co3maHbl MoJenb, IMUTUPYIOIIAs CPOYHBIC
ajanTalnroHHble mpoueccel B opranu3dme crnoprecmenoB, KIT "ISOTONE" nmnst 3aHATHH H30TOHOM,
MICHITMHTOM, a3pOOUKOH, OoauOMmITHTOM [5].

B VYHausepcutere um. H.D. baymana coszmaHa wuH(OpManuMoHHO-METOMUYECKas CHCTEMA,
(YHKIMOHHPYIOIIAs B HHTepakTUBHOM pexknme. KII pemraer Tpu oCHOBHBIE 3a1a4u:

» KOHTPOJIb U YIIPABJICHUE XOJ0M Y4eOHOrO0 Ipolecca;

» co3maHMe M BeICHHE METOIMYECKHX U HH(OPMAIMOHHBIX IOKYMEHTOB B BHie 0a3bl
JaHHBIX;

» TOHCK ¥ uTeHHe nH(opMauu [6].

['pynmoii  crmenuanucToB  MOATOTOBICHA  KOMITBIOTEPHAs CHCTEMa II0  ONEPaTHBHOMY
IUTAHUPOBAHUIO TPEHUPOBKH OCI'YHOB Ha CpeAHWE IHUCTAHIUM CpPOKOM JO JABYX MECSIEB UL
O0IIEeTTOATOTOBUTEIHHOTO M IIPEACOPEBHOBATEIHHOTO 3TAIIOB TIOATOTOBKH [7].

B Cankr-IleTepOyprckoM TocyIapCTBEHHOM TEXHHUECKOM yHHBepcHTeTe (MeXBY30BCKHI IEHTP
mo Qusndeckor KynbType - volkov@stu.neva.ru) m B CaMapcKoM TOCYIapCTBEHHOM a’pOKOCMHYECKOM
yausepcutere uM. C.I1 Koponera (vbogd@ssau.ru) Ha MpoTsSHKEHUH HECKONBKUX JieT cosnarotces KII mis
HCIIOIb30BaHMS B y4eOHOM TTporiecce 1mo auciuiumie "dusudeckas KyiabTypa" [2, 5].

B cmopruBHOli nmestensHocTH KT cranmn mpuMeHSTH 3HAYWTENHFHO pPaHBINE, YeM B Y4eOHOM
mporecce Mo (U3NIECKOMY BOCHHUTAHHUIO. B psime BUAOB cropTra KOMOBIOTEPHI MIPOYHO BOILIN B IIPOIIECC
MOJTOTOBKH CIIOPTCMEHOB.

Tak, ¢ momompio KT B Cankr-IlerepOyprckom HUU ¢usmdeckoit KymbTyphl OCYIIECTBISIOTCS
KOHTpPOJb M OOydYeHHEe TeXHHKe Tpediu [3]. Dra mporpaMMmMa MOXKET HCIIOJIB30BATHCS M KaK CHCTEMa
otOopa. Takxke ans cucTeMbl 0TOOpa, HO yXKe HE B KOHKPETHOM BHJE CIIOPTA, a MPAKTHIECKH BO BCEX
BHJAX, CIYKUT aBTOMATU3MPOBAHHAS CHCTEMa KOHTPOJS CTaHIAPTH3MPOBAHHOHN OIEHKH YPOBHS Pa3BUTHS
JIBUTATEIBHBIX (DYHKINH.

Konnenuust paccmarpuBaer KOMIIOHEHTHI MpoLEcca I03HAHMS, HCCIEAys €ro B CBS3U C
BO3MOXKHOCTSIMH YCHUJICHHUSI aBTOHOMHH oOydeHus. KoHIemmuss KOMIIBIOTEPH3aluH Mporecca 00yIeHUs
OCHOBBIBAETCSI HA COBOKYITHOCTH CyOBEKTUBHBIX JKEIaHUMA, MPEIIIOCEUIOK U OOBEKTUBHBIX BO3MOXKHOCTEH
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OpraHW3alUy PAIMOHAIBHOTO IMpoIecca MO3HAHKUS ¢ MPUMEHEHHEM HHTEIUICKTYAIBHBIX COCTABIISIONINX
KT.
Konnenuus ucnons3oBanus KII B 06pa3zoBaTeibHOM MPOLIECCE BKIIOYAET:

»  wiaccudukanuio KIT;

»  NPUHIMIHANBHYIO CXeMy IIepMaHEHTHOI'O Ipollecca COBEPIICHCTBOBAHHS Y4eOHOrO Iporecca
rnomMoiiso DBM;

»  mpuHIms! ucnoiab3oBanus KT B oOpa3oBaTenbsHOM mpoIiecce;

»  KOMIUIEKCHOE MCIOJIb30BaHKE HH(POPMAITHOHHBIX TEXHOJIOTHH.

CyTh mpemiaraeMoil KOHICTIIUK OOYYCHUsS COCTOMT B CHCTEMHOM wHcmonb3oBanuu KII B
KOMILJICKCE C OCTaJbHBIMA HMH(POPMAI[MOHHBIMUA TEXHOJOTHUSIMH, HEOOXOMUMBIMUA IS  CO3IaHUs
WHIMBHYaJbHOTO QJITOpUTMa OOydeHHs dYesioBeka. KOMITBIOTEp HENOCpPEeICTBEHHO BCTpanBaeTcs B
UH(POPMAIIMOHHYIO TEXHOJIOTHIO O0YYEHHUSI U CTAHOBUTCS CTOJb JKETAEMBIM 3JIEMEHTOM 00pa30BaTeIbHON
CHCTEMBI, YTO IIPU €ro OTCYTCTBHUHU BO3HUKAET OMNpEENICHHBIH TUCKOM(OPT Kak y 00ydaeMoro, Tak U y
MperoaaBaTes.

TexHonorus KOMIIBIOTEPHOI'O O6Y‘ICHI/I$[, onrpasacChb Ha NpeAOCTaBIIAEMbIC KOHHCHHHCﬁ CBCICHUA,
paccmaTpuBaeT 00y4EeHHE C YUeTOM KOHEUHBIX PE3YJIbTaTOB JEATEIBHOCTH CTYJCHTOB, NpHJaBas €My
XapaKTep yCTOHYHMBOrO, LieJIeHApaBIeHHOro 1 3P (eKTHBHOro Iporecca NoO3HaHUSL.

KIT ™oxHO KiIaccHpHUUIUPOBATE 10 CONIEPIKATEIbHON HaNpaBIEHHOCTH, OCOOCHHOCTSM
HCTIOJIB30BAHUS, CIIOCOOY IIpeCcTaBIeHIs MaTepHaa.

B ocnoBy knaccudukarym KIT mo HanmpaBIeHHOCTH MOJI0KEHO OCHOBHOE MpeTHa3HAUCHHUE JAHHOM
KII, coneprkaiieecst B caMOM Ha3BaHHHU: 00ydarouye - st 00y4eHUs; KOHTPOIUPYIOIIHE - ISl KOHTPOJIS;
nHGOPMAIMOHHBIE - A MONydeHusT nHpopMmaruy. Takoe aeiaeHue, KOHeYHO, rpyboe U HeaOCOoNoTHOE,
TakK KaK MPAKTUYECKU KaKaas 00ydaroInas mporpaMma siBIsICTCS U KOHTPOJIHMPYIOIICH U B KaKOH-TO Mepe
WHGOPMAITMOHHOW. AHAIOTHYHBIC TPUMEPH MOKHO IPUBECTH U 10 APYTHM IPOrpaMMaM, XOTSI UMEIOTCS
MPOrpamMMmBbl, pabOTAOIINE KaK OBl aBTOHOMHO - TOJILKO 110 OJTHOMY THITY.

Oo6yuaromue KIT moapasnenstorcss Ha JIEKTPOHHBIE YYSOHUKU W AJIEKTPOHHBIE Y4eOHBIE TOCOOUSI.
KII BkirowaroT B ceds, KaK MPaBHIIO, PAa3IMYHBIE THIBI MIUTIOCTPATHBHOTO IPEICTABICHHUS MaTepuana:
CTaTHYECKOTO THUIA, IUIOCKOCTHONH MYNBTHILIMKAIIMK M B BHIEC KOMITBIOTEPHOM BHICOMYIbTHILTHKALINY,
WA KOMIUIEKCHOE - MyJIFTHMEANA (Pa3IMuHbIe COYETaHMs ayAno0-, BUICO-, MyIbTUILTUKAINHN U AP. ).

KonTtpomupyronue KIT ycioBHO MOXKHO pa3feanuTh HA TPY HATIPABICHHUS:

»  yIpaBJiCHYECKHE,
»  KOHTpOJIb 3HAHUI;
»  KOHTPOJIb COCTOSIHHUS OT/AENIbHBIX CHCTEM OpPraHn3Ma.

Undopmarmonnsie KII Moryr OBITP Kak BCTPOCHHBIMH B OOydalOIIe WM KOHTPOIUPYIOIIHE
MPOrpaMMBI, TAK U aBTOHOMHEIMU. MH(pOpManroHHBIe KOMITBIOTEPHEIE TPOrPaMMBI MOXKHO TTOIPA3AeIHTh
CIISAYIONTIM 00pa3oM:

»  crmpaBoYHO-OHOIHOrpaduuecKue;
> DHIUKIIOIEIUYECKHE;
»  y3KOTEeMaTHYECKHE H Jp.

[To cnocoby mocryma mporpaMMbl OBIBAIOT OTKPBITHIMU HITH 3aKPBITHIMH. J{JIs BIaeNbIeB, TOTHEES
pa3paboTYNKOB, ITHX HpPOrpaMM OHH, KaK IPaBHUJIO, OTKPHITHIE, a IS ITONB30BaTeNIeil MOryT OBITH U
OTKPBITBIMH, U 3aKPBITHIMH.

BormpmmacTBO K11, pa3paboTaHHBIX A1 00pa30BaTENBFHOTO MPOLECcca, MOTYT UCIIONB30BATHCS U B
y4e0HOM, H BO BHEYUECOHOM IPOIIECcCe, XOTS OBIBAIOT W UCKITFOUCHHUS.

[IpuHnmmansHas cxeMa MEepMAHEHTHOTO IpoIlecca COBEPIICHCTBOBAHMS y4eOHOro Iporecca ¢
nomoIso 9BM

CormacHO KOHIENIWH  FWCIIOJAB30BAaHMSI KOMITBIOTEpPOB B 00pa3oBaTeNnbHOM — IIporecce,
COBEPIICHCTBOBAHNE METOANKY MPETIOaBaHUs C TOMOIIBI0 DBM MOXET UATH IBYMS ITYTSIMU:

»  COBEpIICHCTBOBAHHE TEXHOIOIMH KOMITBIOTEPHBIX MPOrpaMM B y4eOHOM MPOLIECCE;
»  COBEpIICHCTBOBAHHE TEXHOIOIUHU TPOrPAMMHUPOBAHUSL.

OO0s3aTenbHBIM  yCITOBHEM  (DYHKIMOHHPOBAHUS TIPSACTABICHHONH CXEMBI SBJSIETCS HAJMUHE
JIBOWHOW OOpaTHON CBS3M, IO3BOJISIONICH CBOEBPEMEHHO BHOCHTH KOPPEKTHBBI W B IEIaroruyecKui
MPOLIECC, ¥ B TEXHONOTHIO Henonb3oBanus KII, 1 B TEXHOIOTHIO TIPOrpaMMUPOBaHUSI.

D¢ dextrBHOCTE Hcnonb3oBanus KT BO MHONOM 3aBHCHT OT HMX MECTa B IEIAarorHuecKoM
TIpoIiecce M OT CIIoco0a IpecTaBIeHNs.
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KT, MoxeT ucronp30BaThCsi B JABYX OCHOBHBIX HAIlpaBJICHUSX: B y4eOHOM M BHEY4YeOHOM
mpoueccax. Kaxpoe M3 3THX HampaBlIeHUM BKIIOYAET CleAyOIlMe NpuHOMOBL npuMeHeHuss KT B
00pa30BaTEeIbLHOM IMIPOLIECCE:

»  TPUHIMI WHHOBAIMH, KOIJIA CIICIUANBHBIC YUeOHBIE KYPChl COMEPkKAT MATEPUANbI 110 H3YUCHHIO
Pa3IUYHBIX ACHEKTOB M BO3MOXKHOCTECH NMPUMEHEHHUS] KOMIBIOTEPHONH TEXHMKM KaK B yueOHOM Ipoliecce,
TaKk ¥ B paboTe 10 MpenoiaraeMoi CreuaibHOCTH;

»  NPHHIMI MOJETUPOBAHUS - UCIIOIB30BaHUE CIICHUAIBHBIX YUeOHBIX KypCcOB, COYETAIONINX B ceOe
TEOPETHUECKOE 03HAKOMIICHHE C NMPAKTUIECKUM HCIOIB30BAHUEM PE3yJIbTaTOB B yIeOHO-TPEHUPOBOUHBIX
3aHATHIX;

» T[pHUHIMI CONPOBOXKIEHHS - TIPUMEHEHWE METOAMKHU IIpeloJiaBaHusl TEOPETHYECKOro |
MPAaKTHYECKOT 0 pa3/iesioB ¢ ucnoiab3oBanueM KT;

»  NpUHIMI MOHUTOpPHMHTA - mcrnonb3oBanue KII s HaOmojeHus 3a ypOBHEM 3HAHHWH, yMEHHUI U
COCTOSIHMEM Pa3JIM4HBIX CHCTEM OpPraHH3Ma;

»  npuHIMI MH(GOPMALMOHHOTO 00ECIeYeH s - MOJTyYyeHHe He0OXOMUMON HH(POPMALUK C TOMOIIBIO
CTIeUaTN3UPOBaHHbIX HH(popMarmoHHbIX KIT.

WudopmaliionHsle cpeacTBa B (U3NUECKON KyJIBTYpe BKIIOUAIOT B ce0sS KOMIBIOTEPHBIE, ayIHO0-
U BUAEOMPOrpaMMBI, IedaTHbIe MaTepHuaibl. MH(pOpMaIMOHHBIE CPEICTBA, MOPSJOK U OCOOCHHOCTH MX
UCTIOJIb30BAHUS, HaJMuhe OOpaTHON CBS3M, MO3BOJSIONIEH KOPPEKTHPOBAaTh Y4EOHYIO Iporpammy,
00BEANHSIOTCS OOIIMM TEPMUHOM MH(pOpMaOHHBIE TEXHOIOTHH.

[Ipumenss nHOPMAILIMOHHBIC TEXHOIOIMH, HEOOXOOUMO 00paIiaTh BHUMAaHHE Ha BO3MOXKHOCTB
WX KOMIUIEKCHOTO HCIIONB30BAaHUS, T.€. HA COCTABJICHHWE, HAXOXICHHE WM CO3JaHHE TEMAaTHYECKUX
KOMITJICKCOB.

OntumMaiibHa CUTyalus, Koraga mnperoAaBaTeiib W yqau{m‘/'lca HUMEECT BO3MOXKHOCTH BBI6paTB
mo0bIe cpencTBa MH(POPMAIIMOHHBIX TEXHOIOTHH MO KOHKPETHOH TeMe MPOrpaMMBbI JJIsl MCTIONB30BAHMS B
00pa3oBaTENILHOM IIPOIIECCe.

WudopMaioHHpIe TeMaTHYeCKUe KOMIUIEKCHI MOTYT BKJIIOYAaTh METONUYECKHE pa3paOOTKH,
I[EJICHANIPAaBIICHHO CO3JAHHBIEC JJISI KOHKPETHOW 3aladyd, WM METOIMYECKHE Pa3padOTKH KOMIUIEKCHOTO
Ha3HAYCHHUS.

B wuHbopmamuonHbli Tematudeckuid komruiekc "I'mOkocTs" BOHIIM  MH(OpMAIMOHHBIC
MaTepHabl, TOMOTAIOIINE H3YUYEHHIO TEOPECTUIECKUX ACTIEKTOB U IPAKTHYECKOMY OCBOCHHUIO TEXHOJOTUU
pas3BuTHs rudkoctH. KomIueke npeaHasHaveH Ui UCTIONB30BaHUS B YIeOHOM M BHEy4eOHOM IpoIieccax,
MIPU CaMOCTOSITEIBHBIX 3aHATUSAX CTYyJCHTOB. B Hero BXomsr:

» IleyatHoe yuebHOe mocobue "TexHOMOrus pa3BUTHsI THOKOCTH .

»  VYueOusiid BuaeodmisM "TexXHOTOTHsA pa3BUTHI THOKOCTH".

Pa3paboTku, Bomene B KOMILIEKC, XOPOIIO JOMOIHSIOT APYT IPyra, pacKpbiBas Ka) bl CBOU
OTACNbHBIA acnekT. Tak, medatHoe ydeOHoe mocoOue "TeXHOoNMorus pasBUTHS THOKOCTHU" TO3BOJISIET
U3y4YaTh TEOPETUICCKUEC MATEPUANbI IO TEPMUHOIOTHH, CTPOCHUIO H OCOOEHHOCTAM (pYHKIIMOHHPOBAHISI
CYCTaBOB, NPOBEICHUIO KOHTPOISI M CaMOKOHTPOJIS 32 YPOBHEM DPa3BHUTHS THOKOCTH, PETyIHPOBAHUIO
¢u3mueckol Harpy3kd. B Hem mperncraBieH Take WUTIOCTPHPOBAHHBIN KOMILIEKC YIIPaKHEHUH IO
pa3BUTHIO THOKOCTH. HemocpencTBeHHBIM ITPOIOJKEHUEM TOT0 TTOCOOHS CITY>KUT YUeOHBIN BUICOPUITEM
"TexHONMOTHS Pa3BUTHS TMOKOCTH". B (MiIbMe MOKa3bIBACTCS M PACCKA3BIBAETCS O IOCIICI0BATEIIBHOCTH
momoopa yIpaKHEHWH I pa3BUTHS THOKOCTH, 0C000e BHUMaHHE OOpaIleHO Ha JOCTATOYHO CIOKHBIC B
METOIUYECKOM IUIAaHE YIPAKHEHUS, B 3aBHCHMOCTH OT BHAA YIPAKHEHHS IONOOpAaHO HYHCIO
WCTIOTHATENEHN (0T OMHOTO A0 YETHIPEX).

B wunHbpOpMAanMOHHBI TeMAaTHUSCKHH KOMIUICKC BONUIM CIEAYIOIIHE pPa3pabOTKH 10
HCIIOJIb30BAHUIO aTIETHIECKOH MTOATOTOBKH B YICOHOM U BHEYUEOHOM IIPOIIECCax:

» TleuaTHsle MeTOmMUecKHe pekoMeHmanuu: "OpraHuzamusi U METOJUKA TMPOBEACHUS 3aHITHI
(DMBMYECKUMH  YIIPOKHEHUSMH C HCIOJB30BAHHEM TPCHAKEPHBIX cpeactB", "Meronuka 3aHATHH
aTJIeTU3MOM".

»  YueOubiii Buneobuism "TpeHHpPOBKa B TPeHAXKEPHOM 3aiie".

»  Ooyuyaromas KIT "Atrer".

B medaTHBIX Marepmanax paccCMaTpPUBAIOTCS IPOOJIEMBI OPraHU3AIMU 3aHITHH C IPHMEHEHHEM
TPEeHa)XepOB; IPUBEJCHBl OOIINE TMOJOKEHUS METOIUKH Pa3BUTHA CHJIBI C OIKMCaHWeM Haubomee
pacnpocTpaHEeHHBIX METOJOB TPEHUPOBKH M pErylaMEHTallMel MOAXOA0B, MOBTOPEHUN, OTAbIXa U TEMIIa
BBITIOJIHEHHUS; ONMCaHa METOAMKA KOHTPOJIS U CAMOKOHTPOJIS Ha 3aHATUAX 110 aTJIETUYECKOM MOATrOTOBKE.

OcHOBHOI1 1 cBs3yromIeH pa3pabOTKOM B JAHHOM TEMaTHYECKOM KOMIUIEKCE SBIISeTCs 00ydaromas
KIT "Atner". OHa, 1O CyTH, CIYXUT KOMIIBIOTEPHBIM CaMOYUYUTENIEM IO aTJIETUUECKOW MOATrOTOBKE
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CTYJICHTOB, B HEE€ BOIIUIM U TCOPETUUCCKUE PA3JICIIbl, 1 METOJINYECKHE YKa3aHHsI 10 BBHITIOTHEHUIO KaK
OTJCNBHBIX YIPAXHEHH, TaK U y4eOHOro MpoIecca B IEIOM OT OJHOTO 3aHSATHUS JI0 HECKOJIBKUX JICT
MONrOTOBKK. J[OMONHEHWEM BCEro TEMATHYECKOTO KOMIUIEKCA CIYXHUT Y4eOHBI BUACODUIBM
"TpenupoBka B TpeHakepHOM 3ane". B HeM moka3aHbl OCOOEGHHOCTM pa0OTHl Ha THUIWYHBIX
TpeHaXKepax, MPAKTUUYCCKH Pa3BHBAIOIIMX BCE TPYIIBI MBIIII, MO0 XOAYy (HJIbMa PacCKa3bIBAeTCs O
METOANYECKUX OCOOCHHOCTSIX MMPOBEACHUSI YUEOHBIX 3aHIATHH.

[Ipu peanu3anyy NPUHIUMIIOB TYMaHU3AIMY U TYMaHUTAPHU3AIMH B IIEAaroru4ecKoM IIpoIecce
mo (U3NYECKOMY BOCIHTAHHWIO CTYIEHTOB HaMH OOpallleHO BHUMaHWE Ha €CTECTBEHHBIH WHTEpec
JIEBYIIIEK KO BCEMY, UTO KacaeTcs UX (UTypbl, 0OCOOEHHOCTEH TENOCIOKEHHUS, OCAHKU B TOT pas3el
JUCHMILTNHBI ""pu3rdeckas KyapTypa" I MHOTHX - OJMH U3 BaxkHeiux. Ha aTom uHTepece, Tounee
Ha ero 00ecrne4YeHruy, HaMu ObUT TIOJrOTOBJICH TEMATUUYECKUN KOMIUIEKC "Al3pobuKa, mennuHr", Kyua
BOIILTH YEThIPE Pa3pabOTKHU:

[TedyatHoe yueOHOE mocobue "Yuuch MOJAEIUPOBATH CBOIO urypy".

KII "Munn-mednmar".

KII "T'parus".

KII "I'paums - copeBHOBaHHE".

[TeyatHoe yueOHOe mmocoOue "YuHMCh MOJEIUPOBATH CBOIO (GHUIYPY" COMEPKUT OCHOBY
TEOPETHUYECKUX 3HAHMH, HEOOXOAMMBIX I OpPraHU3allid 3aHATUH CO CTYJACHTAMH IICHIIMHIOM B
pamMKax y4eOHBIX, BHEYYEOHBIX M CaMOCTOSTENBbHBIX 3aHsThi. [locoOue BKIIOYaeT pasjenbl IO
KOMITBIOTEPHOMY MOJIEITUPOBAHHIO, ITUTAHUIO, KOHTPOITIO, KOMILIEKCHI YIIPaKHEHHIH.

CrienimabHO JUTSL UCTONIL30BaHMS B yueOHOM mporecce paspadorana KIT "Munu-mednuar",
MO3BOJISIIONIAS PEIIaTh YeThIpe OCHOBHBIC 3a/1aun. [lepBas - o0pazoBareibHOE HA4Yallo, CTUMYIIHPYET
3aHUMAIOIIUXCS, K JATBHEHIIEMY CaMOCTOSITENIbHOMY 3HAKOMCTBY C Pa3IMYHBIMH METOJMYECKHUMHU
MaTepuajaMy Mo JaHHOMY Bompocy. Bropas - ompeneneHne WHAWBHAYATbHOTO AWANAa30HA HOPM IO
MPOBOJAMMBIM H3MEPEHUSIM (BeC, OKPYXKHOCTH, THaMETpPhI, MOKa3aTelll COCTaBa Tena, (hU3NYecKon
MOITOTOBJIEHHOCTH | Jp.). TpeThsi - mpuoOpereHne 3HAHUA U YMEHHH MPOBOIUTH M3MEPUTEIbHBIC
MPOIEAYPHl W COOTHOCHTH IIONIyY€HHBIE JaHHbIE C MOIENbHBIMH 3HAa4YeHHAMH. YerBepras -
ompesielieHre JUTS Ka)I0ro 3aHUMAIOIIErocsl peajbHbIX 3a/1a4 10 KOPPEeKIHKu QUTYphl H HU3NIECKON
MOJrOTOBIICHHOCTH Ha Onmkaitme 3-4 mecsia.

J1si TIpaBMITBHON OpraHW3alMk OOYYaloIel CHUCTEMBI, KOTJa MHUpP IOIBEPKECH IMMaHASMUU
KOpOHaBHpYyCa OJHHUM M3 TJIABHBIX HHCTPYMEHTOB B 00pa30BaHMH, MO3BOJISIOMINN OTKPHIBATH MTyTh B
HOBBIH MHp, SBIAIOTCSI COBPEMEHHbIE WH(OpPMAIMOHHBIE TEXHOJOTHH U TIO3TOMY B IIOTOKE
nH(OpMaIU COBPEMEHHBIN CIENUANCT JTF000T0 IPOGIIIS TOMKEH YMETh paboTats ¢ nHopMarmei
P TTOMOIII KOMITBIOTEPOB, TEIEKOMMYHHUKAINI U APYTHX CPENCTB HHPOPMAIMOHHBIX TEXHOJIOTHIHA.
Hecmorpst Ha wmMerommecs TpPYAHOCTH, CBS3aHHBIE C OPraHU3ANMOHHBIMHU, MaTephaIbHO-
TEXHUYECKIMH, HayYHO-METOINYECKUMHU 0COOEHHOCTSAMHU BHEIPEHUS COBPEMEHHBIX
MH(OPMAITMOHHBIX TEXHOJOTHH B 00JacTh (PM3NUECKOH KYJIBTYphl M CHOPTA TPU JUCTAHITMOHHOM
00y4YeHHH CTYJEHTOB, OHU BBI3BIBAIOT OMPENEICHHBIA HHTEPEC B IIEPHO CAMOU3OJISIIHH.
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OCOBEHHOCTHU OPTAHU3AIIMU COBPEMEHHOI'O KOMIIETEHTHO -
OPUEHTUPOBAHHOI'O OBYYEHUSA NHOCTPAHOMY S3bIKY B HEA3BIKOBBIX
BbICHIHNX YYEBHBIX YUPEXJIEHUAX
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Camapranockuii 20cy0apcmeeHHblll yHusepcumen
nargiza.x.85@mail.ru

AHHOTanms. B cTaTthe paccMaTpuBaeTcsi HOTPEOHOCTh B 3HAHHMM MHOCTPAHHOTO SI3bIKA HA YPOBHE
npoecCHOHATPHOM KOMMYHHMKATHBHOM KOMIIETEHTHOCTH CTYJCHTOB HEA3BIKOBBIX BY30B. Mcxoms u3
9TOTO, BBIAENACTCS  OOBCKTHBHAs  HEOOXOAMMOCTh  (OPMUPOBAHMS  MEXaHH3Ma  HMHOS3BIYHOMN
npo(heCCHOHATBHON KOMMYHUKAaTUBHON KOMIIETEHTHOCTH CTYJCHTOB HES3BIKOBBIX BY30B Y30EKHCTaHa.
OTMeuaeTcs, 4TO (HOPMHUPOBAHUE HHOSI3BIYHOW MPO(eCCHOHANBHON KOMMYHHKATUBHON KOMIIETCHIIH
y4amuxcst JOIKHO OBITh COCPEAOTOUEHO HCKITIOUUTENBHO B cepax obpasoBanus. Takxke B HalpaBlICHUN
OpraHu3aly y4eOHOro Ipolecca MOAYEPKUBACTCS, YTO OJHHUM U3 OCHOBOIIONAraroNIUX (PaKTOpoB
(hOopMUPOBaHUS MHOS3BIYHON IpOoQecCHOHATbHONH KOMMYHHUKAaTHMBHOW KOMIIETCHTHOCTH — YYaIIUXCSI
SIBIISIETCS] MOJyJTbHAS TIOATOTOBKA - OJJHA U3 OCHOBHBIX (hOPM OpraHM3aluK 00pa30BaTEILHOIO MpoIecca.

KiroueBble  cjIOBa:  KOMIICTGHTHOCTHBI  TOAXON,  WHOSA3BIYHAS  Ipo(ecCHOHANbHAsS
KOMMYHUKATHBHAs KOMIIETCHTHOCTb, HES3BIKOBBIC BBICIINE OOpa30BaTENbHBIC YUPSKICHUS, U3yUCHUE
WHOCTPAHHOTO $I3bIKA, JIMHTBUCTHYECKAs KOMIICTCHITUS, NMPOQeCcCHOHANBHAS JIEKCHKA, IEAarorndeckast
TaKCOHOMHSI, MOAYJIFHOE 00yUeHHE.

Features of the modern competence-oriented teaching a foreign language organization in
non-linguistic higher educational institutions

Abstract. In this article the need for knowledge of a foreign language at the level of professional
communicative competence of students of non-linguistic universities is discussed. Based on this, the
objective need for the formation of a mechanism of foreign-language professional communicative
competence of students of non-linguistic universities of Uzbekistan is highlighted. It is noted that the
formation of foreign language professional communicative competence of students should be concentrated
exclusively in the fields of education. In addition, in the direction of the organization of the educational
process, it is emphasized that one of the fundamental factors in the formation of foreign language
professional communicative competence of students is modular training, which is the one of the main
forms of organization of the educational process.

Keywords: competency-based approach, foreign-language professional communicative
competence, non-linguistic higher educational institutions, the study of a foreign language, linguistic
competence, professional vocabulary, pedagogical taxonomy, modular training.

Nofilologik oliy ta’lim muassasalarida chet tilini zamonaviy kompetentlikka yo’naltirilgan
holda o’qitishni tashkil etish xususiyatlari

Annotatsiya. Maqolada nofilologik oliy ta’lim muassasalari talabalarining kasbiy kommunikativ
kompetentlik darajasida chet tilini bilishga bo’lgan ehtiyoj muhokama qilinadi. Shu asosda,
O’zbekistondagi nofilologik oliy ta’lim muassasalari talabalarining o’zgatilli kasbiy kommunikativ
kompetentsiya mexanizmini shakllantirishning obyektiv zarurligi ajralib turadi. Ta'kidlanishicha,
talabalarining o’zgatilli kasbiy kommunikativ kompetentsiyasi faqat ta’lim sohasiga yo’naltirilgan bo’lishi
kerak. Shuningdek, o'quv jarayonini tashkil etish yo'nalishi bo'yicha ham talabalarning o’zgatilli kasbiy
kommunikativ kompetentsiyasini shakllantirishning asosiy omillaridan biri bu o'quv jarayonini tashkil
etishning asosiy shakllaridan biri hisoblangan modulli ta'lim ekanligi ta'kidlangan.

Kalit so‘zlar: kompetensiya yondoshuvi, o’zgatilli kasbiy kommunikativ kompetentsiya,
nogilologik oliy oliy ta’lim muassasalari, chet tilini o'rganish, lingvistik kompetensiya, kasbiy lug'at,
pedagogik taksonomiya, modulli o'gitish.

B YCIIOBUAX  HMHTCHCHUBHOIO HAYYHO-TEXHHMYCCKOro Imporpecca, Koraa 00beM  3HAHHH
HaKaIlinBa€MoO€ YCIIOBCYCCTBOM YABAMBACTCA MCHEEC UYCM 3a 5 JICT, a CPOKH BHCAPCHUA HAYYHBIX
JIOCTH)KEHUM B MMpOU3BOACTBO COKPATHUIIUCH O MCHEC 1 roaa, BbIITYCKHUKaM BBICIIIEH IITKOJIBI YK€ COBCEM
HEOOCTATOYHO MMETb TOJBKO 3HAHHsA, HABBIKM W YMCHUA. BaxxHedmuM CTaHOBUTCSA Pa3sBUTHE
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CIOCOOHOCTEH MX UCIOJIB30BATh, ONBIT, IPUOOPETEHHs] YMEHUS YUUThCS Ha MPOTSHKEHUU BCEH TPyAOBOMH
JeATEIIbHOCTH.

B cootBerctBuM ¢ BbiBogamu MexayHapoaHoi komuccuu FOHECKO mno o6pasoBanuto misa XXI
Beka «OOpa3oBaHHe COKpbITOE cOKpoBHIe» B XX| Beke oOpazoBaHue OyIEeT OCHOBBIBATHCS HA UETHIPEX
CTONIAX: HAYIUTHCSI IO3HABATh, IEaTh, JKUTh BMECTE, HAYUUTHCS KUTh. [7]

B cBere 3TOrOo B TEHJACHIUH pPa3BUTUS OOpa30BaHUS SIBHO IMPOCMATPUBAETCS CMELICHUE OT
00pa30BaHus KBATH(PUKAIIMOHHOTO K KOMIIETCHTHOCTHOMY, TO €CTh OCHOBAaHHOMY Ha KOMIETEHTHOCTHOM
nogxone. JlaHHBIM MOAXOJN B BBICIIEM O00pa3oBaHUM C(HOPMUPOBAT HOBBIM TUI 00pa30BATENBHBIX
PE3y/IbTaTOB, OPUEHTHPOBAHHBIX HA CIOCOOHOCTH M TOTOBHOCTH CIEIHANNCTa K NpogecCHOHAIBHON
JEATENIBHOCTH, K PELICHUI0 IPO(ECCHOHANBHBIX U COLUAIBHBIX ITPOOIIEM.

KoMIeTeHTHOCTHBIN MOAXOX — 3TO NMPUOPUTETHASI OPUEHTALUS 00pPa30BaHMS HA €ro Pe3yJbTaThl:
(hopMupoBaHHE HEOOXOUMBIX OOIIEKYJIBTYPHBIX U MPO(eCcCHOHATBHBIX KOMIIETEHIINH, CaMOOIIpeieNeHHE,
COIMAJTIM3ALINIO, PA3BUTHE MHAMBUIYAIFHOCTH U CaMO aKTyalau3aluu. To ecTh B KaueCcTBE MHTErPAIHLHOTO
COIMATIBHO-IMYHOCTHOT'O U MEIarOrMUecKoro (peHoMeHa, Kak pe3ynbTaTa 00pa30BaHUs CETOIHS BBICTYIIAET
«KOMIIETCHITHS» U «KKOMITETEHTHOCTBY. [2]

Bmecre ¢ 3TUM  HMHTEHCHUBHBII  HaydyHO-TEXHHYECKHHl  mporpecc,  (opmupoBanue
WHPOPMAIIMOHHOTO O0IIecTBA NPHBEIN K HHTCHCH(UKAIMM INI00ATH3alMHd MHPOBOM SKOHOMUKH,
HWHTETPAllMOHHBIX ITIPOIIECCOB B c(hepe HAyKW, OOpa30BaHUs, TEXHUKH, TEXHOJOTMU U MEXKTYHAPOIHBIX
OTHOIIICHUH.

I'mobanm3anus — mpouecc BCEMUPHOI S5KOHOMHUYECKOH, MOJTUTUIECKON 1 KyJIbTYPHOH HHTETpalluu
n yHudukaruu. OCHOBHBIM CIEACTBHEM JTOTO SIBISCTCS MHPOBOE pasZelieHHe TpyAa, MHUTpanus B
MacmTadax Bcel IUTaHETHl KallnTajla, YeOBEYECKUX M IPOM3BOJCTBEHHBIX PECYpPCOB, CTaHIAPTU3AIUS
3aKOHOJIATEIbCTBA, SKOHOMUYECCKUX U TEXHOJIOTHYECKHIX MPOLIECCOB, a TAKXKe COMMKEHNE KYIbTYP PA3HBIX
CTpaH. OTO OOBEKTHBHBIM IpOLECC, KOTOPHIH OXBAaTBIBACT Bce c(hepbl >KU3HU HHGPOPMAIIMOHHOTO
oO1ecTna.

EcrecTBeHHO, YTO 3TH OOBEKTHBHBIC IPOIECCH PA3BUTHS MHPOBOTO COOOIIECTBAa IMPHUBEIH K
BOCTPEOOBAHHOCTH 3HAHUS HHOCTPAHHOTO sI3bIKa Ha YPOBHE MPO(ecCHOHATBPHOH KOMMYHHKATHBHOM
KoMIeTeHTHOCTH. Ha 3Tolt ocHOBe (hopMUpOBaHWE WHOSA3BIYHOW MPOQecCHOHATHPHON KOMMYHHUKATHBHOU
KOMITETEHTHOCTH CTYAEHTOB CTajl0 OOBEKTHBHOH HeoOxoamMmocThio. OHa crama HEoTheMICMOH
CTPYKTYPHO-00pa3yIOIlMM  KOMIIOHEHTOM  IPO(QECCHOHAIBHON  KOMIIETGHTHOCTH  COBPEMEHHOIO
CIICIIHAJIICTA C BBICIINM OOpa30OBaHHUEM.

Wnosspranas npodeccrnoHanbHasi KOMMYHHKATHBHAS KOMIIETEHTHOCTD OYIYIIEro CIICIHAICTa C
BBICIIAM  OOpa3oBaHWEM TIPEACTABIsIET COOOW JIMYHOCTHOE IICHXOJOTHYECKOEe HOBOOOpa3oBaHUE,
copMUpOBaHHOE MUCHUIUIMHAMU TIPSAMETHOTO, MCHXOJIOTrO—IIearoruieckoro 0Omoka, 0a3oBod U
BapHaTHBHOW dYacTell Mpo(ecCHOHATBHOTO IIMKIA, JOMOJHEHHBIX CHCHHATN3UPOBAHHBIMH KypcaMH
HAYYIHO — MCCIENOBAaTEIbCKOH U PO eCcCHOHANFHON HAMIPABIEHHOCTH B MPOLIECCE BBICIIETO HHOS3BIYHOTO
o0pa3oBanus. OHa B €MHCTBE U B3aMMOCBSI3U KOMMYHUKATHBHOTO M PO €CCHOHATHFHOT0 KOMIIOHEHTOB B
CBOCH CTPYKType BKIIOYaeT B ceOd Hapigy C KOTHUTHBHBIM M TIOBEICHYSCKHM AaCHEKTaMH
JIOJITOBPEMEHHYIO TOTOBHOCTH M CHOCOOHOCTH K BEIEHHIO MPO(PECCHOHANBHOH ©W HAydHO —
HCCIEeIOBATENHCKON JIEITENILHOCTH HA HHOCTPAHHOM SI3bIKE. [4]

YuauTeBas TEHICHIMH Pa3BUTHS MEPOBOTO BHICIIEro oOpa3zoBanms KaOmnerom MwuHHCTpPOB
PecniyOimkn V306ekucran 8 mas 2013 roga yTBepkKIeH rocylapcTBEHHBIH 00pa30BaTeNbHBIA CTAHAAPT IO
WHOCTPAaHHOMY SI3BIKY MU CHCTEMBl HENpephIBHOrO oOpa3zoBaHusi «TpeboBaHusS K  YPOBHIO
MOATOTOBJICHHOCTH  BBITYCKHUKOB BCEX CTYNCHEH 00pa3oBaHWS 10 HMHOCTPAHHBIM  SI3BIKAM).
OTnuuuTeNnbHOH OCOOCHHOCTBIO HACTOAIIETO CTaHIAPTa SIBIIETCSI OCYIISCTBICHHE KOMIIETEHTHOCTHOTO
moaxona B BeIcHIEM o00pa3oBaHWU. B 3TOM KOHTEKCTe OmpeAeieHa OCHOBHAS IeNb OOYydeHUs
WHOCTPaHHOMY SI3BIKY: (pOpMHUpOBaHHE MHOS3HIYHON KOMMYHHKATHBHOW KOMIIETCHTHOCTH OOYYaroIIXCs
IUIT  OCYIISCTBJIICHHUS [NESTENFHOCTH B  TNPO(PECCHOHAIBHOH, HAyJYHOH W CONMANBHBIX —chepax
MOJIMKYJIBTYPHOTO Mupa. [5]

B cooTBercTBHHM C MAaHHBIM CTAaHZAPTOM BHITYCKHUKH OakajaBpHaTa HES3BIKOBBIX BBICIIHX
00pa3oBaTeNbHBIX yUPSKICHUH ((haKyabTETOB) MOIDKHBI OBJIANeTh ypoBHeM «B2» obmeeBpomnerickoro
MEXKIyHapOJAHOI'0 CTaHJapTa MO M3YYEHUIO MHOCTPAHHOIO fA3bIKa. DTOT YPOBEHb XapaKTEPU3YeTCs Kak
YPOBEHb CaMOCTOSITEIFHOTO OOIIEHHS Ha WHOCTPAaHHOM S3BIKE, B TOM 4YHCIE B MPO(ECCHOHAIBHOM,
HAYYHOM U COIUaIbHOM cepax. [6]

Jns  HOCTHKEHHS STOrO YPOBHS CTaHAAPTOM IIPEIYyCMOTPEHO HEOOXOIMMOCTh OBJIAJEHHS
CTyZIeHTaMU CIEAYIOIIUX TUHIBUCTHUECKUX KOMIIETECHIIUM:

I. SI3pIKOBast KOMITETEHIMS.
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1.1. JIekcukoBasi KOMIIETEHIIUS:
—  HUCHOJNB3YeT NPo(hecCHOHATBHYIO JIEKCUKY U TEPMHUHBI.
1. I'pammaTHueckasi KOMIETEHIUS:
— AHAJIM3UPYET C LEeNbI0 MMOHMMAaHUs CTPOCHUS, COAEPMAHMS, JIGKCHKA U TPAMMATUKUKU MOJeNei
JUCKypca MO CBOEH CIEeMabHOCTH.
II. PeuyeBrle KOMIETEHIINH.
2.1. Cnymiast HOHSATH:
— TIOHMMAaeT MBICIIM, BbICKa3blBa€Mble Ha HAyYHOH Mpe3eHTAIllMH B JOKIAJaX W BBICTYIUICHUSX B
o0JtacT cBoeil mpodheCCHOHANBHON AesITeTbHOCTH.
2.2. T'oBopeHue:
Huamnor:
—  JlaeT MHTEPBBIO B 00OJACTH CBOEH CIEIUaTbHOCTH.
MoHonor:
—  ToJpOOHO U TOYHO OCBENIAET BOCTPEOOBAHHBIE CBEACHHS 10 CBOSH CIIEIIUAIbHOCTH.
- Yrenue:
— BBIOMpaeT HEOOXOIUMYIO HMH(OPMAIMIO IO CBOEH CHENMANbHOCTH M3 CPaBHUTEIBHO OOJNBIION

CTaThH, AOKJIAJA.

— BbIOMpaeT HEOOXOAUMYI0 MH(OPMAIUIO TI0 CBOSH CHENHaIbHOCTH M3 MAaTepUajoB KOH(EPSHITH

MyTeM BHUMATEILHOTO UX YTCHHSL.

- Hamnucanue
—  TIUINIET U3JIOKEHHE, JOKIAJIBI IO TEMAaTUKE CBOEH Ipodeccuu.
—  TIUNIET HAY9HO-HUCCIICTIOBATENLCKIE CTAThH, BBITTYCKHYIO paboTy.

W3 comepkaHusl TIPEACTAaBICHHBIX KOMIICTEHIIMI SIBCTBYET YTO B OCHOBE (HOPMHUPOBAHHS
HMHOS3BIYHON MPO(eCcCHOHaTbHOW KOMMYHHKATHBHON KOMIIETCHTHOCTU CTYJCHTOB HEA3BIKOBBIX BBICIIMX
YUeOHBIX YUPESKACHUH JISKUT 00S3aTENBHOCTD OBIAACHUSIMMHU NPO(ecCHOHATBHON JIEKCUKH, TO €CTb
0a30BBIX MMOHATHI ¥ TEPMHHOB 10 COOTBETCTBYIOIIEMY HaMpPaBiIeHUIO 00pa3oBanus. [3]

Opranuzanys KOMIETEHTHOCTHO-OPUEHTHPOBAHHOTO 00pa30BaHUs MIPEAIIOIaracT UCIOIb30BaHUE
TEXHOJOTUH MOXIYJABHOrO OOy4YeHHs, KOTOpas CO3[aeT YCIOBHSA IS peaju3alliid HHTErPATUBHOTO,
KOMITETEHTHOCTHOI'O W JIMYHOCTHO-OPHEHTHPOBAHHOTO IOAXOAOB TpH (OPMHUPOBAHUU yIEOHOTO
MaTepuaia U ero peaausanuu. [2]

MonynsHOe 0OydeHue SBISIONECs OMHON U3 (hopM OpraHM3aud y4eOHOro Mmpolecca, O3HayaeT
IO [IaroBOE WJIM TTO3TAITHOE YCBOCHHUE JIOTHYECKH 3aBEPIICHHBIX SIHHUI] YIeOHOr0 MaTepraga — MOIYJIeH
(Tabm.1). [1]

Tabmuna 1.
O00011eHHbIE TECTOBBIE H KOHTPOJIbHBIE 32/1aHUS B COOTBETCTBHE C OBJIa/IeBaeMbIMH
JIMHTBUCTUYECKMMHU KOMIETeHIUSIMHU

Ne JIMHrBUCTHYECKHE Kateropun TecToBbIE 3a7aHUA
KOMIIeTeHIIMHU (peueBble yueOHBIX 1eJieit
KOMIIETEHIIUH) 0a30BbIX
MOHATHH
1 | Caywast mOHATH: [pencraBnenne | [IpociymaB HamMeHOBaHWE 0A30BBIX ITOHSTHIA
3anmoMuHaeT HauMEHOBaHHE VKa)KUTE OTBET, COACPKAIINI TOIHKO 0a30BbIC
6a30BOro MOHATHS TTOHSITHS TAHHOTO MOJYJISI
3anomMuHaeT onpezeneHue 3HaHue IIpociymas onpeneneHus 0a30BOTO TOHATHS
06a30BOro MOHATHS YKa)KHTE HAMMEHOBaHHUE 0a30BOI0 TTOHSATHUS
KomMmenTtupyer OTIpe/IEIICHNE ITonumanue IIpocnymaB KOMMEHTapuii K OIpPEICICHHUIO
6a30BOro MOHATHS 0a30BOro MOHATHS ONpPEACITUTe HAUMCHOBaHHE
06a30BOro MOHATHS
Paccka3piBaeT C mpuBeACHHEM IIpumenenue OmnpeaenuTe MponynicHHbIC 0a30BbIC MOHITHS
apryMEeHTOB B TIPOCIYIIIAHHOM TEKCTE apryMeHTa y4eOHOro
Marepualia MOJyJis
[ToruMaer MbICTM Ha HAYYHBIX Amnanus OmnpeaenuTe MponynicHHbIC 0a30BbIe MOHITHS
Mpe3eHTAUsAX B JIOKJIA[ax W B TIPOCITYIIIAHHOM TE€KCTE HAyYHOT'O MaTepuasa
BBICTYTUICHUSX MOJTYJISI
2 | T'osopenne: Cunres VYuacTue B Iuanore 1mo TeMaTHKe MOJYJIs
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Juanoe

2.1. llpuHumaer yuacTue B

JMaJIore 1o TeMaTHKE MOAYJIS

2.2. JlaeT WHTEpBBIO B pa3pese Cunres JlaliTe MHTEpPBBIO 110 BBINOJIHEHHONM HAayYHOU

npoeCCHOHAILHOM W HAay4HOM

paboTe Ha 3a1aHHYIO TeMY (BOITPOCHI-OTBETHI)

JeATeNIbHOCTU HaIpaBlIeHUS

o0pa3oBaHus

Momnonoz Cunres Ilo conmepxkaHUIO MNpPEICTABIECHHON HAay4HOU
Ilonpo6HO ¥ TOYHO OCBENIAET uH(pOpMaIMU B pa3pe3e MOAYIsS (HarpaBiIeHUs
BOCTpeOOBaHHbIE  CBEIEHHUS B oOpa3zoBaHusl) JalTe MOAPOOHO U TOYHO
paspese Moayns (B paszpese cBoei CBEJICHUS O €€ CYIIHOCTH

npodeccun)

Yrenne: IIpencraBnenue | [IpounTaiiTe onpeneneHue 6a30BOro MOHSATHS,
3.1. Yutaer OnpeJelieHne TepeBenuTe co CJIOBapeM, Ha30BUTE
0a30BOT0 MOHATHS, IEPEBOAUT CO HaVMEHOBaHKE 0a30BOTO MOHSTHUS

CIIOBapEM, 3aIlOMUHAET

HaMEHOBaHHE 0a30BOT0 MOHSITHUS

3.2 Uuraer ollpe/ieNieHue 3HaHHe IIpountaiite onpeneneHne 0a30BOro MOHSTHS,
0a30BOTO MOHATHS, IEPEBOAUT CO IepeBeuTe CO  CIOBapeM,  PaCCKaKUTE
CII0BApeEM, BBIyYHMBAET HAU3YCTh Hau3yCTh

3.3. Uuraer ollpesieNeHue ITonumanue IIpountaiite onpeneneHne 0a30BOro MOHSATHS,
0a30BOr0 TOHATHS, NEPEBOAUT nepesequre  06e3  cioBaps, — PacCKaXKUTE
0e3 croBaps, BBIyYHBaET Hau3yCTh

Hau3yCTh

3.4. Yutaer OTpe/eNieHNe [Ipumenenue [IpounTaiiTe onpeneneHue 6a30BOro MOHATHS,
0a30BOr0 TOHATHS, NEPEBOAUT nepesequTe  0e3  cioBaps, — PacCKaXKUTE
06e3 cioBapsi, paccKasbIBaeT C HaM3yCTh C apryMECHTaMH

apryMeHTaMH

3.5. BriOupaer HeoOXoaUMYIO Ananus [IpounTaiitTe comepxaHne TEKCTa MaTEpPUATIOB
WH(GOPMAITUIO TI0 CIHEeIHaTbHOCTH KOH(epeHIun (CTaThH, JOKJIana) BBIOCPUTE
W3 MarepuanoB KoH(epeHIuH, [IEHHYI0 WHPOPMAIIHIO

OOJIBIION CTaThH, JOKIIAa

Hanucanmne: [Ipumenenue Hanummte scce mo comepkaHuio 0a30BOro
4.1. Iumer 3cce MO cCoAep>KaHUI0 MOHATHS MOIYJsS (0 TeMAaTHKE HaIpaBICHUS
0a30BOr0 TOHATUS MOIYJEH, O o0pa3oBaHu) o pe3yabTaTam
TEeMaTUKe HaTpaBJICHAS CaMOCTOATENBHOM paboTHI

obOpazoBaHusi (MO pe3yJbTaTaM

CaMOCTOSITEIILHON PabOoThI)

4.2. [Mumer Hay4HO- Ouenka Hamwmmre HayuHblii gokmag B paspese
HCCIIEIOBATENBCKYIO CTaThIo, 0a30BBIX TOHATHH MOMYJS IO pe3ylbTaraM
HAYYIHBIHA JOKJIAM CaMOCTOSATENFHOIN paboTH B TEUCHHUHU ceMecTpa
4.3. TInmer BBHITYCKHYIO paboTy Ouenka Hanmwmme BBITTYCKHYTO paboty o

pe3yJIbTaTaM BBIMOIHEHHBIX HAYYHBIX paboT B
TEYCHUH BCEro mepuopa oOydeHus (aist
OJTapPEHHBIX CTYICHTOR)

o0pa3oBaHus,
«IHOCTpaHHBIN  S3BIKY.

OpHOWf M3 JOCTOMHCTB MOZIYIBHOTO OOYUEHHS SIBIISCTCS BO3MOXKHOCTH Pa3pabOTKU MOMYIEH,

OTBEUAIOIMINX 32 BBIPAOOTKY TOH MIIM MHOM KOMITETEHIIMH WJIH TPYIITE KOMIECTEHIINH, Ha OCHOBE 0a30BBIX
TOHATHI 00pa30BaTEIBHON AUCIUILIHHEI MM 00pa30BaTENbHBIX JUCIUTLIHH.

PaspaboTka Mojyeid Ha OCHOBE 0a30BBIX MOHATHU SBISACTCS OOBEKTUBHOW HEOOXOAUMOCTBIO, TaK

Ucxons wu3

KaK MOHSATHHHBIA ammapaT KakJ0ro HalpaBJIeHHs 00pa3oBaHHs Cyry0o crienuduyeH U 0e3 ero ycBOCHUs
HEBO3MOXHO (pOPMUPOBAHUE WHOAZBIYHONH KOMMYHHUKATHBHOW KOMITETEHTHOCTH.

STOr0 HHOS3BIYHAS TMPOQPECcCHOHANBHAS KOMMYHUKATHBHAS KOMIICTEHTHOCTD
(dbopMupyercs cyry0o o HalpaBICHUIM 00pa30BaHMUS.

Takoil moaxon COOTBETCTBYCT ITOJOXKCHHUAM KBaJ'H/I(l)I/IKaI_II/IOHHI)IX Tpe60BaHHI>i HaHpaBJ’ICHI/Iﬁ

MpUHLOUIIAM

reaarornyeckomn
Hcnons3oBanue opu  3TOM MEeAarornyeckod TaKCOHOMHU CHOCOGCTByeT
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MOCTPOCHUIO YETKON CHCTEMbI YYeOHBIX IeNell, UX Kiaccu(UKaIlMd HAa KaTETOPHH M TIOCICIOBATCIbHEIC
YPOBHH. OTO CIOCOOCTBYET TapaHTHPOBAaHHOMY JOCTHIKEHHIO Y4eOHBIX 1Iieleli W OBJaJCHHIO
3aIUTaHUPOBAHHBIME KOMIICTEHIIUSME, OPraHU3al[Md BOCIIPOM3BOJMMOrO YYEOHOrO Tpollecca H3yUeHHS
WHOCTPaHHOT'O S3BIKA.

BwMmecte ¢ 3THM (popMHpOBaHHE HHOS3BIYHON MPO(MECCHOHATHHOW KOMIIETCHIIUU CTYJICHTOB Ha
OCHOBE MNPO(ecCHOHATbHOI JIEKCHKe MOAYJIbHOrO OOy4YeHHMs W HCIIONB30BAHHM IENarormueckon
TaKCOHOMHH CIIOCOOCTBYET IIOBBIIICHUIO CaMOW MPOPECCHOHAIBHON KOMIIETCHTHOCTH — OYAyIIUX
CIIEIMAIMCTOB, TaK Kak: [1]

- BO-TICPBBIX, HHOCTPAHHBIN SI3BIK CTAHOBUTCS CPEICTBOM ITO3HAHUS HOBOH MpodeccroHambHOM
uHpOpMAIMA U3 3apyOSKHBIX HCTOYHHUKOB, YTO CIIOCOOCTBYET TAKKE pA3BUTHIO YMCHHUS CTyJCHTa
YUHUTBCS, KOTOpOE HEOOXOIMMO OyZIeT B TeUeHNH Beei ero Oyayiei npodecCHoHaIbHON JIeITeIbHOCTH;

- BO-BTOPBIX, Pa3BUBAIOTCS HABBIKK OpraHU3alM{ HAYYHO-HCCIICOBATEIBCKON pabOThl OyIyIImux
CIIEIMAIMCTOB B Ipolecce paboThl ¢ 3apy0eXHOW HaydHOH JuTepaTypbl. B aToM KOHTeKcTe mporecc
(¢hopMUpOBaHMS HHOSA3BIYHON  mpo(ecCHOHANbHOW  KOMMYHHKATHBHONW  KOMIIETEHTHOCTH  MOXHO
paccMaTpuBaTh Kak OJHY M3 (JOPM MaccOBOI'O TPHBIECYEHHs CTYISHTOB K Hay4HO-HCCIIEI0BaTEIbCKON
paborte;

- B-TPETBHX, CaM IPOILECC TEPEeBOAAa HAa WHOCTPAHHBINA SI3BIK OMpPEAENECHUI 0a30BBIX NOHATHH,
HaydyHOM W ydeOHOH uHQOpMAIMU, pa3BUTHA KOMMYHHUKATHBHOM KOMIIETEHIIMM CIOCOOCTBYET
YIIPOYHEHHIO 3HAHUH MOMYIEHHBIX IPU U3YYEHHH IUCIUIUIMH MPOQeCcCHOHATBFHOTO ITUKIIA.

NHos3prunas HpO(I)eCCI/IOHaJ'[BHaH KOMMYHHKAaTUBHAasI KOMIICTCHTHOCTH MO3BOJIACT BBIITYCKHUKaAM
By3a!

- BECTH JIeJIOBOE OOIIEHHE C MHOCTPAHHBIMH CHELHAIMCTaMH B JIOTHKE COBPEMEHHOI'O HAay4HOTO
MHPOBO33pEHHsI, C y4eTOM INPOPEeCCHOHANBHBIX OCOOCHHOCTEeH, HAIMOHAJBHBIX LIEHHOCTEH M HOPM
MOBEACHUS B YCIIOBUAX FJ'[O6aJ'[I/I3a[H/H/I;

- CO37aBaTh MO3UTHBHBIA HACTpOHl B NPOEcCHOHAIBHO — OPUEHTHPOBAHHOM HHOS3BIYHOM
OOLIEHNH;

- YCIICIIHO BHIOMpATh aJeKBATHBIE CHTyalUH MPOPECCHOHAIFHO — OPHEHTHPOBAHHOTO OOIICHNUS,
croco0bl BepOabHOM 1 HeBepOATbHOW KOMMYHHKAIIHH,

- 3(QekTHBHO y4acTBOBaTh B pEIICHWM HAy4YHO — HCCIEIOBATEIBCKHX MPOOJIEM HMMEIOIIHE
MEXIYHAPOIHOE 3HAUCHHE.

BrImonHeHHbIE HCCITET0BaHNS TIO3BOIMIIH CACNATH CICAYIOINE BEIBOIHL:

1.[ToHATHHHBIA ammapaT Ka)IOTo HAaINpaBJICHUS O0pa3oBaHHUSA Cyry0o cHenuguveH, ModITOMY
WHOSI3BIYHAS Tpo(ecCHOHANbHAS KOMMYHHUKATHBHAS KOMIIETCHTHOCTH MOXKET (DOPMHPOBATHCS TOJIBKO
Cyry00 TIO OTAEIbHOMY HAIpaBICHHUIO 00pa3oBaHUIO. DTO O3HA4YaeT HEOOXOAMMOCTh OpraHU3aIUH
00y4YeHHsI HHOCTPAHHOMY SI3bIKY Ha OCHOBE pabouuX ydeOHBIX MPOrpaMM, pa3pabOTaHHBIX OTACIBHO LIS
Ka)XIIOT'0 HAIIPaBJICHUS 00pa30BaHHUA.

2.0mHUM W3 OCHOB (DOPMHUPOBAHUS HWHOAZBIYHOW MPOPECCHOHAIBHON KOMMYHHUKATHBHOW
KOMITETEHTHOCTH CTYACHTOB SBJIIETCS WX TPOQECCHOHANBHAasi TOTOBHOCTH, (OPMHUpPOBAHHE KOTOPOI
MPOIOJDKAETCS IO 3aBEPIICHUS BCETO IMepruoa o0ydeHus, B OakaraBpraTe 10 KOHIIA yIeObl Ha YeTBEPTOM
Kypce. M3 sToro cmemyer, 4To OOydYeHHE HHOCTPAaHHOMY SI3BIKY JOJDKHO IIPOMOJDKATHCS aJEKBATHO
TIEpHOAY 3aBepIIeHUs (OPMUPOBAHUS NPOPECCHOHATBHOW TOTOBHOCTH CTYICHTOB, TO €CTh Takke M0
KOHIIa 9eTBEPTOrO Kypca.

3.HauGonee 3pdexTBHON TexHOJIOTHEH OOYYCHHS HHOCTPAHHOMY S3BIKY SBJISETCS MOIYJIBHOE
oOydeHHe, OCHOBAaHHOE HA HHTETPATUBHBIX MOAYISIX. MonmynbHOe OOyUeHHE SBISIICH JHMYHOCTHO-
OPHEHTHPOBAHHBIX TEXHOJOTHEH OOY4YeHUS HAWIydIINM OOpa30oM aJanTHpOBaHA K MCIIOIH30BAHHIO
KOMITETEHTHOCHOTO W HHTETPaTHBHOTO IIOIXONOB Ha KOTOPHIX OaszupyeTrcs COBpEeMEHHOE OOydeHHe
WHOCTPaHHOMY s3bIKy. [Ipm 5TOM Ka)KABIii WHTETPaTHUBHBEIA MOIYIh OPHUCHTHPOBAH Ha OBJAlICHUE
CTYZIEHTOM OIPEIeTIEHHON KOMIIETCHIINHN T HECKOIBKUX KOMITETECHITHH.

4.DopMHUpOBaHUE HMHOS3BIYHON  TpodecCHOHATbHOW KOMMYHHKATHBHOH — KOMIIETCHTHOCTH
CTYZIEHTOB IIpeanoiaraeT npoQuiIn3annio mpernonaBaTeaeii MHOCTPAHHOTO S3bIKa M YYACTHU UX B HAYIHO-
HCCIICZIOBATENILCKUX paboTax Mpoduiupyroneil kadeapbl B Ka4eCcTBE IMepeBOIINKa 3apyOeKHOH HAyJIHOH
HH(pOPMAIINX ¥ Ha STOH OCHOBE IIOATOTOBKA YIEOHOTO MaTeprata s 3aHATHI 10 HHOCTPAHHOMY SI3BIKY.

Jlureparypa
1. Avliyakulov N.X., Musaeva N.N. Pedagogik texnologiya, Darslik. T.: «Tafakkur Bo'stoni», 2012.
-208 b.

94



ILMIY AXBOROTNOMA PEDAGOGIKA 2020-yil, 2-son

2. MycunoB C. u ap. Teoperndeckre U MpaKTHYECKHE OCOOEHHOCTH Pa3BUTHS MPOQECCHOHAIBEHOH
KOMITeTeHTHOCTH Oyaymiero crenuanucra. T. «DaH Ba TexHonorus», 2014, - c. 230

3. CeiturxammioB D.A., PaxumoB b.X., Mamkuno 1.X. Ilegarorndyeckuil cioBaps CHpaBOYHUK. —
T.: «Corouanay, 2011, - ¢. 700

4. Tposmckass C.JI. OCHOBBI KOMIIETEHTHOCTHOTO IIOAXOJa B BBICIIEM 00Opa3oBaHMU. VIKeBCK:
«M3narensckuii neHTpy». Y imyprckuit yausepcutert. 2016, - c. 176

5. V36ekucron PecryOnmkacH y3AyKCH3 TabIUM TH3MMHHMHI JQBIAT TabIMM CTAaHIAPTH.
TabnuMHUHT Gapua OOCKHWIApH OUTHPYBUMIAPUHUHI 4eT TUJUIapu Oyinua Taléprapiuk xapakacura
Ky#unanuran tanadmnap. Bazupnap Maxkamacunuar 2013 iimn 8 maiinaru 124-coHnu Kapopu.

6. COMMON EUROPEAN FRAMEWORK OF REFERENCE FOR LANGUAGES: LEARNING,
TEACHING, ASSESSMENT. Language Policy Unit, Strasbourg, pp. 26-30

7. Education: the hidden treasure (Learning: The Treasure Within) “The main provisions of the
Report of the International Commission on Education for the XXI century”, UNESCO Publishing House,
1996, p.20-21

UDK: 372.3.4
BOSHLANG*ICH TA’LIM TI1ZIMI SAMARADORLIGINI OSHIRISHDA MULTIMEDIA
VOSITALARINI YARATISH VA FOYDALANISH

A. M. Suyarov
Samargand Davlat universiteti
a-suyarov@samdu.uz

Annotatsiya. Multimedia texnologiyalaridan foydalanish o‘quv jarayonini tashkil etishda hamda
o‘quvchilarni ijodiy gobiliyatlarini rivojlantirishda keng imkoniyatlarni yaratadi. Pedagogik xodimlarning
hamkorligi asosida ta’lim mazmuni, metodi va o‘qitish texnologiyalariga integratsion yondoshuvni
aniglaydigan yangi axborot ta’lim muxiti yaratiladi.

Kalit so’zlar: multimedia texnologiyalari, o‘quv jarayonining axborot bazasi,interfaol
muloqot,vizual materiallarni namoyish qilish, multimedia vositalari, elektron o‘qitish tizimi.

Co31anue U HCNOJIB30BaHUE MYJIbTHUMEAUHHBIX MPH MOBbIIIEHUS YP(PEKTHBHOCTH CHCTEMBI
HA4YaJbHOI0 00pa30BaHus

AnHoTaums: Vcnonb3oBaHue MyJIbTUMEIUNHBIX TEXHOJIOTUN OTKPBIBAET HOBBIE BO3MOXHOCTH B
OpraHu3alMu y4eOHOro TIpolecca, a TaKkKe B Pa3BUTHH TBOPYECKHUX CIIOCOOHOCTEH OOyYaroImxcs.
COBMECTHBIMH YCHIIUSIME paOOTHHUKOB CQepbl 00pa30BaHHs CO3MaeTCs HOBas HWH(POPMAIMOHHAS
oOpa3oBarenpHasl cpena, B KOTOPOH OIPENENMIONNM CTAaHOBUTCS HMHTETpalysi 00pa3oBaTENbHBIX U
WH(POPMAITOHHBIX ITOIX00B K COICPKAHHUIO 00pa30BaHUsL, METOIAM M TEXHOJIOTUSAM 00 ydeHHsI.

KiaroueBrble cjioBa: MyIbTHMEIUIHBIC TEXHOJIOTUY, HHQOpMaImoHHas 0a3a ydeOHOro mpoiecca,
WHTEPAKTUBHBIN HHTepdelic, NeMOHCTpans BH3YaJIBHBIX MAaTepHalioB, MYJITHMEIUUHBIE CPEICTBA,
AIIEKTPOHHBIEC CHCTEMBI 00y CHHUSL.

Creation and use of multimedia while increasing the effectiveness of primary education

Abstract. Using multimedia technologies opens new opportunities in educational process as well
as in development of creative abilities of students. Educators, scientists, programmers, producers of
multimedia teaching aids, teachers-practitioners all together open new informational educational
environment where the determinant is integration of educational and informational approaches to
educational content, methods and learning technologies.

Keywords: multimedia technologies, informational base of educational process, interactive
interface, demonstration of visual materials, multimedia equipment, electronic learning systems.

Davlat ta’lim standarti va milliy kadrlar tayyorlash to‘g‘risidagi qonunga ko‘ra, har bir bo‘lajak
mutaxassis 0z sohasini mukammal bilish bilan bir gatorda axborot kommunikatsion texnologiyalarini
etarlicha o‘zlashtirganamda undan amaliyotda foydalanish malaka va ko‘nikmasiga ega bo‘lishi kerak.
Demak, hozirgi kun mutaxassisi axborot kommunikatsion texnologiyalarini mukammal o‘zlashtirgan
bo‘lishi, davrimizning dolzarb masalalaridan biriga aylanmoqda. Shuning uchun xam, davlatimiz
tomonidan ta’lim jarayonini axborotlashtirish uni moddiy bazasini boyitish, o‘quv jarayonida axborot
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kommunikatsion texnologiyalari samarali foydalanish uchun kerakli zamonaviy dasturiy vositalar bilan
ta’minlash yuzasidan ko‘plab tadbirlar amalga oshirilmoqda.

«2017—2021-yillarda O‘zbekistonni rivojlantirishning beshta ustuvor yunalishlari bo’yicha
xarakatlar strategiyasi», O‘zbekiston respublikasi prezidentning 2017 yil 24 aprel gabul qilingan «Oliy
ta’lim tizimini yanada rivojlantirish chora-tadbirlari to‘g‘risida», O°zbekiston respublikasi Vazirlar
mahkamasining 2006 yil 7 iyundagi «O°‘zbekiston respublikasi XTV huzurida multimediya umumta’lim
dasturlarini rivojlantirish markazini tashkil etish chora-tadbirlari to‘g‘risida» va boshqa e’lon gilingan
garorlari buning yaqgol misolidir [1]. Axborot-kommunikatsion texnologiyalari vositalarining
rivojlanishi barcha sohalarga, shu jumladan ta’lim sohasiga o‘zining ijobiy ta’sirini ko‘rsatib kelmoqda.

Bugungi kunda barcha sohalar kabi o‘quv muassasalarining, shu jumladan boshlang‘ich ta’lim -
tarbiya tizimida ham kompyuter va axborot texnologiyalarining zamonoviy texnologiyalaridan samarali
foydalanishga alohida e’tibor berilmoqda.

Boshlang‘ich ta’lim tizimida talabalar zamon talablari asosida bilim va malakaga ega bo‘lishlarida
axborot texnologiyalarining zamonoviy vositalaridan, aynigsa, multimediali o‘quv kurslaridan elektron
ko‘rinishda foydalanishlari yanada yuqori samara bermoqda.

Multimedia texnologiyalaridan ta’lim tizimida foydalanishning asosiy pedagogik va psixologik
magsadlari quyidagilardan iborat[5]:

—talabalarning agliy fikrlash va tasavvurlash malakalarini rivojlan-tirish, ularni zamonaviy
axborotlashgan jamiyatdagi mustaqil ish faoliyatiga tayyorlash, ya’ni biror murakkab jarayonni amalga
oshirishda mustagil garorlar gabul qgilish, o‘zining fikrini va mulohazasini bayon gilishga o‘rgatish, hamda
izlanuvchanlik faoliyatini shakllantirish;

—zamonoviy axborotlashgan jamiyatda barcha ijtimoiy talablarni bajarish;

—barcha ta’lim tizimlarida o‘qitish jarayonlarini tezlashtirish;

—axborot-kommunikatsion texnologiyalarining imkoniyatlarini joriy etishda ta’lim sohasining
mukammaligini, unumdorligini, sifatini va samaradorligini oshirish;

—axborot-kommunikatsion texnologiyalardan foydalangan holda talabalarning mustagil tasavvur
gilish faoliyatini faollashtirish;

—axborot-kommunikatsion texnologiyalardan foydalanishda fanlararo alogalarni chuqurlashtirish;

—tarmoq texnologiyalardan foydalanish asosida masofadan o‘qitish ta’lim tizimini tadbiq etish.

Multimedia iositalari asosida o‘qitish jarayonini tashkillashtirish-da mashg‘ulot o‘tishning turli
uslublari va texnologiyalaridan foydalanish lozim. Buning uchun talabalarning o‘quv auditoriyalarida,
kompyuter sinflarida, o‘qitishning texnik vositalari xonasida, uslubiy kabinetda, kutubxonalarda amaliy
shug‘ullanishlarini tashkillashtirish kerak bo‘ladi.

Boshlang‘ich ta’lim tizimi uchun yaratilgan barcha multimedia vositalari amaliy tadbigdan va
tajribadan o‘tgan bo‘lishi bilan birga, o‘ziga xos xususiyatlarga ham ega bo‘lishi kerak.

Boshlang‘ich ta’lim tizimida multimedia vositalarining xususiyatlari bilim va ko‘nikmalarni
shakllantirish uchun foydalaniladigan o‘quv materiallarining tasvirlanish hamda ifodalanish formasiga va
ko‘rinishiga bog‘liq bo‘ladi [3]. Ular fagatgina misol va masalalar echish, amaliy va laboratoriya
mashg‘ulotlarini bajarish jarayonidagina emas, balki butun o‘quv jarayonida talabalarni professional bilim,
malaka va ko‘nikmalarini shakllantirishga qaratilishi lozim.

Bunday multimedia vositalari matematik formulalar va teoremalar isboti tizimidan, mustaqil
o‘rganish uchun murakkab nazariy materiallardan tuzilgan bo‘ladi. Bu esa interfaol ma’ruzaviy multimedia
kurslarini va namoyish materiallarini to‘ldiruvchi, traditsion usulda chop etishga asoslangan elektron o‘quv
go‘llanmalari yaratish lozimligini ko‘rsatadi.

Interfaol multimediali ma’ruzalar turli xil axborotlarni — matn, statik va dinamik grafika, video va
audio yozuvlarni integratsiyalash imkonini beradi. Talabani o‘quv jarayonida faolroq va digqatliroq
bo‘lishga o‘rgatadi, chunki axborotlar ma’lum bir harakatli amallarga mos javoblar asosida bayon qilinadi.

Multimedia o‘quv kurslaridan foydalanish ma’ruzaviy namoyish-larning sifatli video yozuvlarini,
kompyuterli laboratoriya ishlari va amaliyotlarni, pedagogik jarayonlarning imitatsion animatsiyali
modellarini yaratish imkonini beradi, bu esa ro‘y berayotgan jarayonlarni ta’sirchanligini va haqqoniyligini
ko‘rsata oladi.

Boshlang‘ich ta’lim tizimida multimedia kurslarini yaratishda shu sohaning asosiy didaktik
masalalaridan biri — o‘qitishni modellashtirish va tasavvurlash ob’ektlariga ta’sir qilishning umumiy
metodlari muhim o‘rinlardan birini egallaydi.

Multimedia o‘quv kurslari avvalgi an’anaviy o‘quv qo‘llanmalardan ko‘p jihatlari bilan farq giladi.
Shu jumladan, o‘quv materiallarini talabalarga tavsiya etish multimediali: grafika, animatsiya, video, ovozli
va tovushli harakatlar, real vogea va hodisalarni modellashtirish kabi boshqa ko‘plab elementlar orqali

96



ILMIY AXBOROTNOMA PEDAGOGIKA 2020-yil, 2-son

amalga oshiriladi. Bu esa talabalarni o‘rganayot-gan jarayonlari bo‘yicha bilim va malakalarni
shakllantirishda va oshirishda muhim ahamiyatga ega bo‘ladi.

Boshlang‘ich ta’lim tizimida multimedia o‘quv kurslarining asosiy xususiyatlaridan biri, shu fanni
o‘rganishning ma’lum bir nozik jihatlari bilan aniqlanadi, ular esa o‘z navbatida katta sondagi ko‘rgazmali
materiallarni talab qiladi, chunki ularning ishtirokisiz jonli dunyoning turli tumanligini, uni qurishni
zarurligini, biologik, ximik va fizika jarayonlarning hosil bo‘lish mexanizmini va rivojlanishini to‘liq
namoyish qilib bo‘lmaydi.

Boshlang‘ich ta’lim tizimini ko‘rgazmali qurollar bilan ta’minlash muammosini ma’lum bir holda
multimedia orqali hal gilish mumkin. Multimedia o‘quv kurslarida o‘quv materiallarini to‘ldiruvchi va
uning qabul qilish darajasini oshiruvchi ko‘rgazmali vositalari alohida ko‘rgazmali jadvallar, grafik
sxemalar , rasmlar va boshqalardan iborat bo‘lgan slaydlar, videofilmlar va boshqa shunga o‘xshash
ko‘rgazmali nazariy materiallar orqali tasvirlanilishi mumkin [4].

Boshlang‘ich ta’lim tizimini multimediali o‘quv kurslari asosida tashkil etishda video-ma’ruzalar,
animatsion modellar, kompyuterli laboratoriya amaliyotlaridan foydalanish o‘z samarasini beradi, chunki
ular natural ob’ektlar va ko‘rgazmali qurollarning kamchiliklarini ma’lum bir miqdorda yoki to‘liq qoplash
imkonini beradi. Bu esa quyidagi afzalliklar-ni keltirib chigaradi:

—talabalar bevosita ko‘rib bo‘lmaydigan jarayonlarni dasturiy vositalar yordamida kuzatadi, ya’ni
vizual ko‘rish amalga oshiriladi;

—o°‘quv materiallari mukammalroq o‘zlashtiriladi, vaqt tejaladsi;

—olingan bilimlar amalda qo‘llaniladi va o‘quvchilar xotirasida uzog vaqt saglanadi.

— mashg‘ulotlar chiroyli o‘quv ko‘rmazmalari asosida tashkillashtiriladi hamda talabalar bilan
interfaol muloqot qilish imkoni paydo bo‘ladi.

Boshlang‘ich ta’lim tizimini kompyuter texnologiyalari va multi-media o‘quv kurslari asosida
o‘qitishning asosiy o‘quv-uslubiy va dasturiy ta’minoti - gipermatn, video va audio-ilovalar, animatsiyalar,
katta sondagi namoyish materiallaridan foydalaniladigan multimediali o‘quv qo‘llanmalari hisoblanadi.

Boshlang‘ich ta’lim tizimida asosiy e’tibor ta’lim sifatiga qaratilishi zarur. Buni amalga
oshirishning asosiy usullaridan biri o‘quv jarayonida zamonaviy multimediyali o‘quv kurslarini yaratish,
o‘qituvchi va o‘quvchining interfaol o‘zaro aloqalarini ta’minlash, o‘quv kurslari va darsliklarini ishlab
chigishda yuqori malakali kadrlarni jalb etishdan iborat bo‘ladi.

Multimedia o‘quv kurslarini yaratishda va ulardan foydalanish lokal kompyuter va Internet
tarmog‘i keng imkoniyatlarni ochib beradi. Multimediali o‘quv kurslarini butun dune kompyuter
tarmog‘iga joylashtirili- shi, ulardan o‘quv jarayoni foydalanishda to‘g‘ridan-to‘g‘ri murojoat qilish
imkonini beradi, bu esa talabalarga axborotlarni topish , izlash va o‘rga-nish faoliyatini shakllantirish va
kengaytirish imkoniyatlarini yaratadi.

Multimedia vositalarni yaratishda eng avvalo turli dasturiy vositalar bilan yaratiladigan interfaol
komponen-talarga asosiy e’tiborni qaratish lozim. Multimedia vositalarining asosiy elementlarini
tayyorlashda esa turli zamonaviy maxsus dasturiy vositalar, masalan, Adobe Photoshop — rastrli tasvirlarni
tayyorlashda, CorelDraw - grafik va rasmlarni tayyorlashda, SoundForge - ovoz va tovushlarni gayta
ishlash, Adobe Premier — video tasvirlarni gayta ishlash, Macromedia Flash MX - animatsion roliklar
yaratishda, Macromedia Authorware — barcha komponentalarni bir butun qilib birlashtirish va uni
bajariladigan exe-fayl shakliga keltirishda ishlatiladi [4].

Bizga ma’lumki, axborot texnologiyalari har doim ta’lim jarayonlarini ajralmas qismi bo‘lib
kelgan. Shu bilan birga malakali mutaxassis-larni tayyorlash jarayonining o‘zi ham axborot jarayoni
hisoblanadi.

Zamonaviy kompyuter texnologiyalari paydo bo‘lgandan keyingina axborot va telekominikatsiya
tenologiyalarining o°qish jarayonidagi roli va o‘rni sezilarli darajada o‘zgardi.

Boshlang‘ich ta’lim tizimida o‘quv mashg‘ulotlarini multimedia texnologiyalari vositalaridan
foydalanish asosida talabalar quyidagilarga ega bo‘ladilar:

— noan’anaviy manbalardan foydalanib o‘qish va o‘rganish;

— mustagil ishlash samaradorligi va unumdorligini oshirish;

— faoliyat sohalarini kengaytirish va yangi imkoniyatlarni yaratish;

— ijodiy gobiliyatlarini namoyon etish;

—ro‘y berayotgan hodisa, vogea va yangiliklardan xabardor bo‘lish hamda ulardan ish faoliyatlarida
foydalanish.

Xulosa sifatida shu narsani ta’kidlash lozimki, boshlang‘ich ta’lim jarayonida talabalarga turli
fanlardan bilim beruvchi pedagoglarni axborot texnologiyalarining zamonaviy vositalalaridan
foydalanishlari uchun, eng avvalo ularning o‘zlarini bu sohadagi bilim va malaka darajalarini oshirish
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hamda mustahkamlash kerak bo‘ladi, ya’ni bunda boshlang‘ich ta’lim tizimini texnik jihatdan ta’minlash,
internetdan foydalanish imkoniyatlarini to‘la yaratib berish orqaligini samarali natijaga erishish mumkin.
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VIK: 811
TACTPUB YIS HHOUHUTHUBA U V- ING ®OPMBI ['JIATOJIA B CTPYKTYPE
MPEUTOKEHUS

M. M. Oo6J0kyn0Ba
Camapkranockuil 20cy0apCmeenHblil UHCIMUMYM UHOCTHPAHHBIX A36IK08
mastura79@mail.ru

AHHOTanMs. J{aHHas CTaThs TIOCBSIIIEHA CTPYKTYPE MPEAIOKEHNS aHTITUICKOTO A3bIKa, 2 UMEHHO,
nucTpuOynnyu nHGUHUTHBA B V-iNg (OPMBI IIarojia 1 X COYETAEMOCTH C APYTMMH CHHTAKCHUCCKHMHU
eNMHUIAMH Ha 0a3e KOHKPETHBIX CHHTAKCHYeCKMX CBs3ei. Mubuuautu um V-ing dopmsl riaroma
paccMOTpEHBl B CTPYKTYpE IMPEIVIOKCHHS B MO3UIHUH SIEPHOTO MNPEAUIUPYEMOr0 MW SIEPHOTO
MPEANIIUPYIONIET0 KOMIIOHEHTOB. B CTaThe CHHTAKCHYECKHME CBS3M M KOMIIOHEHTHBI COCTaB C
MOP(OIOTHUECKIMH ~ TpPU3HAKAMH ~ KKAOTO  KOMIIOHEHTa  WJUIIOCTPUPYIOTCS ~ COOTBETCTBEHHO
IOHKIIMOHHBIMA M KOMIIOHEHTHBIMH MOJETSIMH. AHamu3 (PakTHUeCKoro Marepuaia B JAHHOH CTaThe
CBHJICTENECTBYET O TOM, YTO MH(MHMTHB B TO3MIMH HEAIEPHOro 3aBHcHMOro kommnonenta (ND)
BCTpeYaeTcsi B OKPY)KEHHH DPA3HBIX KOMIIOHEHTOB B CTPYKTYpE IPEIJIOKCHHS, BBIPAKEHHBIX Pa3HBIMU
YacTSIMH PEYH, M BBICTYIIAET IIPH 3TOM Ha 0a3e CyOOpIMHATHBHOM CBSI3H.

KommoneHTHass Momenb, OTpakalomias TOJIBKO COIEpXKAaTelbHBIE IPH3HAKH KOMIIOHCHTOB, HE
Bceraa AaéT TOYHOE IPEICTAaBICHNE O MOBEPXHOCTHON CTPYKTYpE MPEUIOKEHNH ¢ HEIWIHBIMU (popMaMu
TJIarojia, CIEIOBATENbHO BO3ZHHKAET HEOOXOIUMOCTH MOCTPOEHHUS KOMIIOHEHTHBIX MOJEJeH, B KOTOPBIX
HapsOy C CONEpKAaTeNbHBIMU IIPH3HAKAMH KOMIIOHCHTOB MPEHJIOKCHUS OBUIM OBl OTPaKeHBI M WX
(hopManbHBIE TPU3HAKH - MOP(OIOTHUECKHIE CIIOCOOBI BEIPasKCHHSI KOMIIOHEHTOB TIPETTOKCHUS.

KiroueBblie c10Ba: TO3UINS, KOMIIOHEHTHAS! MOJAENb, IPEAUKATHBHAS CBSI3b, MOP(OIOTHIECKIE
MIPU3HAKA U CHHTaKCHYECKasl CIIHUIIA.

Fe’Ining infinitiv va v-ing shakllarini gap tuzilishida distributsiyalash

Annotatsiya. Ushbu maqola Ingliz tilida gap qurilishi, aynan olganda, fe’lning Infinitiv va V-ing
shakllarini distributsiyalash hamda ularning aniq sintaktik bog’lanishi asosida boshqa sintaktik birliklar
bilan muvofigligini ochib berishga garatilgan. Infinitiv va VV-ing shakllari gap tuzilishida yadro predikativ 1
va yadro predikativ 2 komponentlari sifatida garaladi.Magolada ushbu komponentlarning har birining
sintaktik aloga va morfologik bergilarining komponent tarkibi ma’lum yunksion va komponent modellar
bilan ifodalanadi.Ushbu maqoladagi materialning tahlili shuni ko’rsatadiki,Infinitiv yadrosiz mustaqil
komponent sifatida (NP) gap tuzilishida turli nugt birliklari bilan ifodalangan boshga komponentlar orasida
uchraydi va shu bilan birga subordinativ aloga asosida kela oladi.

Faqat tarkibiy belgilarni ifodalaydigan komponent model har doim ham fe’lning noaniq shakllari
bilan kelgan gap qurilmasi to’g’risida aniq tasavvur bera olmaydi,natijada nafagat komponent modellarni
tuzishga balki, komponent modelning tarkibiy belgilari bilan bir gatorda ularning formal belgilari,ya’ni gap
komponentlarini morfologik ifodalash usullarini ham ifoda etishga ehtiyoj tug’iladi.

Kalit so’zlar: holat, komponent model, predikativ aloga, morfologik belgi va sintaktik birlik.
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The distribution of the infinitive and v-ing form of the sentence structure

Abstract. This article is devoted to the structure of the English sentence, namely, the distribution
of the infinitive and V-ing form of the verb and their combinability with other syntactic units based on
specific syntactic connections. Infinitive and V-ing form of the verb are considered in the structure of the
sentence in the position of the nuclear predicated and nuclear predicating components. In the article,
syntactic connections and component composition with morphological signs of each component are
illustrated by junctional and component models. An analysis of the actual material in the given article
indicates that the infinitive in the position of non-nuclear dependent component (ND) is found surrounded
by different components in the structure of the sentence, expressed by different parts of speech, and at the
same time acts on the basis of a subordinate connection.

A component model that reflects only the substantial features of the components does not always
give an accurate idea of the surface structure of sentences with non finite forms of the verb, therefore there
is a need to build component models in which, along with the meaningful features of the components of the
sentence, their formal features would be reflected - morphological ways of expressing the components of
the sentence.

Keywords: position, component model, predicative connection, morphological signs and syntactic
unit.

HpI/I OnpeaCIICHNN CHUHTAaKCUYECKOH CBSI3HU MCXKAY 3JICMCHTAPHBIMU CUHTAKCUYCCKUMU €ANHULIAMHU
B CTPYKType MpPEIJIOKECHUI BO3MOXKHBI [IBa MOIX01a: GpopManbHO-Mopdomornueckuii n GyHKIMOHAIBHO-
CUHTaKCUYECKUU.

C dopmanbHO-MOpdONTOrHUECKOW TOYKHA 3PEHUSI CBA3b B pacCMaTPUBAEMOW KOHCTPYKIIMHM HE
ABJISICTCS HU TNPUMBIKAHUEM, HH YHOPAaBJICHUEM, HH COTJIACOBAHUEM. Kaxk N3BECTHO, IMPHUMbIKaAHHUEC
XapaKTEpU3yeTCsad OTCYTCTBUEM CIICHHUAIbHBIX MOp(l)OJ'IOFI/ILIeCKI/IX CpE€ACTB BbIpAXKCHHA CBA3U, YIIPABJIICHUEC
- 00yCIIOBICHHOCTRIO (DOPMBI OZHOIO KOMIOHEHTa (POPMOH IPyroro KOMIIOHEHTA, BXOMSIICH B HHOM
napagurMaTiueckuil psa. YTo xe Kacaercsl coriacoBaHus, TO 3TO TaKas CMHTAKCHUYECKasl CBSI3b, KOTOPas
OCYIIECTBIISIETCS. TYTEM (OPMATIBHOTO BOCIIPOM3BEACHUS TPAMMATHUYECKOW KATETOPHH OMOPHOIO
KOMITOHEHTa B COCTaBE 3aBHCHUMOro. HeoOXOmMMO HAamOMHHTB, YTO COCTaBBl CHHTAKCHUECKHX CBS3EH,
OTCYTCTBUE WJIM BBIJICJIEHHE HEKOTOPhIX U3 HUX KaK BEAYLIUX CIIY>KUT OCHOBAHMEM IJIl XapaKTEPUCTUKU
KaXXIIOTO SI3pIKa B OTAENBHOCTH. UTO Kacaercsi CPEeACTB WM CHOCOOOB BBIPAKCHHS CHHTAKCHUECKHX
CBSI3€H, TO OHHM TaKXE PA3NUYHBI W, OYAY4d 3aBUCHMBIMH OT MOP(OIOTHYECKONH CTPYKTYPHI Ka)KIOTO
SI3BIKA, U3MEHSIOTCS 110 Mepe U3MEHEHMSI TaHHOH CTPYKTYpHI [2;¢.60].

A.M.MyxuH, AcCIIeaysl €MUHUIBI MOP(OIOrHUECKOT0, JIEKCHISCKOT'O M CHHTAKCHYECKOTO YPOBHEH
SI3bIKA, TPUIIEN K BBIBOAY, UTO TMOHATHE “yIpaBlieHHE” OTHOCHUTCA K JieKcndeckomy ypoBHIO [8;c.160]. B
CHHTAKCHYECKON TeopHH, pazpadoTtaHHONH A.M.MyXWHBIM, yKa3bIBae€TCs HAa HEOOXOIUMOCTh PaCIICTIIICHUS
TPaIUMLMOHHOIO TIOHATHUSA YIEHA IPEUIOKEHUS Ha [BE DJIEMEHTAapHbIE CHUHTAKCUYECKHE €IUHMIIBL:
KOMITOHEHT(IIOBEPXHOCTHYIO ~ CTPYKTYpy TPEIVIOKCHUS WIA CHHTarMaTHYeCKHE OTHOIICHHSA) U
CHHTaKCHUYECKYIO CEMaHTHKY (TUIyOHMHHYIO CTPYKTYPY - apaJurMaTHIECKIE OTHOIICHHS).

B HacTosimiel craTbe MNpEACTaBIEHBI AUCTPHOYIMsS HHQHHUTHBA W V-ing dopMbl riaroma.
PaccMoTpeHBI HEKOTOPBIE TIO3UINH JAHHBIX HETMYHBIX ()OPM TIIaromna. WnduanTHB B MO3UINH
SIIEPHOTO MPEAUIIUPYEMOr0 KOMIIOHEHTa (TIOIEXKAIIET0) XapaKTePU3yeTCsl B CTPYKTYpE OIpeNeIEHHBIX
MpeUIOKEHUH JacThileld — t0 — U pealu3yercs B aHIVIMHCKOM S3bIKe Ha 0a3e sIACpHOM NpeIuKaTUBHOM
CBSsI3U. SlmepHas mpeaWKaTUBHAs CBs3b caMa 1o ceOe He3aBHCHMA OT HaJW4Hs APYTUX CHHTAKCHYECKUX
CBs3ell W CrocoOHAa Co37aBaTh TPEIIOKEHUS. OTa CBSI3b HPUCYTCTBYET MEXKIY IBYMS SIICPHBIMHU
KOMIOHEHTaMH, B3aHMO -[TPEIIOAraroImMe apyr apyra [6; c. 70].

Crnenupuka sSICpHOH NPETUKATHBHOW CBS3HM, B OTJIMYHAE OT JPYTHUX THIIOB CHHTAKCHYECKUX
CBsI3EH, CBOOUTCA K JBYM MOMEHTaM. SliepHas MmpeauKaTUBHAsl CBS3b, BO-IIEPBBIX, CAMOCTOSTENbHAs, HE
3aBHCUMAs OT HAIMYUS IPYTHX CUHTAKCHYCCKUX CBS3EH, CIOCOOHA CO3MaBaTh MPEIIOKEHUS; BO-BTOPHIX,
CBSI3BIBAET JBa KOMIIOHEHTa, KOTOphbIe B pa3HOM Mepe mpennonaraioT Apyr apyra. OTcioja BbITEKaeT
JIBYyCTOPOHHE HAIpaBJICHHBIA XapakTep 3TOW CBA3W, YTO SIBJIACTCS OJAHOM M3 e€ ocoOeHHocTel. [[pyras
CYIIECTBEHHasl 4epTa 3aKIl4aeTcss B TOM, YTO JAaHHAs CHUHTAKCHYECKas CBS3b HAJMUYECTBYET MEXAY
KOMIIOHEHTaMH, COCTaBJISIOIIMMHU CTPYKTYPHYIO OCHOBY IpeaiiockeHus. YTo Kacaercs Apyrux, Ha3BaHHbIX
BEIIIE (KPOME SIICPHON MPEIUKATUBHON) CHHTAKCHYECKUX CBSI3CH, TO OHM HE YYaCTBYIOT B 00Opa30BaHHU
CTPYKTYPHOT'O LIEHTpa IPEAJIOKEHHUS, T.€. ABJSAIOTCS HesAepHbIMU [5; ¢.77; 38; c. 6.].

[Toaromy noBomy O.II. EpmakoBa oTmeuaer: «B Xo0le KOMIIOHEHTHOI'O aHaju3a MpPEAIOXKEeHHH
HEOOXOIMMO OINpPEHCINUTh CTPYKTYPHYIO OCHOBY YKa3aHHBIX KOHCTpYKIuid. OYyHKIHMOHHpOBaHHE
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MOCJIEAHUX KaK IMOUISKAIIHO - CKa3yeMOCTHBIX CTPYKTYp IperojaraeT B3aUMHYIO OOYCIOBICHHOCTh
KOMITOHEHTOB IIPE/JIOKEHUH, KOTOPbIE BBIIACISAIOTCS Ha 0a3e MpeIUKaTUBHON CBSI3H U OIPEIENISIOTCS Kak
NPEIUILUPYEMBIN U IPEAULUPYIOIINIT KOMITIOHEHTBI IPEATOKeHUsD» [3; ¢. 221].

CuHTrakcndeckas cBs3b (slepHas NpeIUKAaTHUBHAs) MEXAY IOUISKAIIUM M CKa3yeMbIM B
FOHKIIMOHHOM MOJENIN 0TMEUaeTcs IByMs JINHUSIMU U BYCTOPOHHE HAIPaBJICHHBIMU CTPEIKAMU (<>).

[Ipoananu3upyeM cienyronye IpeinoKeHHs:

1. To argue is useless.

2. To see is to believe.

CUHTaKCHYECKHE CBS3M M KOMIIOHEHTHBIM COCTaB ¢ MOpP(HOIOrMYECKUMH NPHU3HAKAMH Ka>kKAOTO
KOMITOHEHTa WJUTIOCTPUPYIOTCS COOTBETCTBEHHO HOHKIMOHHBIMH M KOMIIOHEHTHBIMM MOJensMH. B
npemioxkeHusx (1, 2) mepssie aneMeHTH 10 argue u to See BBICTYNAlOT B CTPYKTYpe MPeUIOKeHUs Ha Oase
SIIEPHOM MPEIUKATHBHON CBSI3M 110 OTHOIIECHHWIO K CHHTAKCHYECKUM equHuIaM IS useless u is to believe u
KaKIBIH M3 HUX OMpENe/sieTcsl Kak sAepHbIi npeaunupyemblii kommoneHT (NP1), BTOpbie dIeMeHTHI IS
useless u is to believe — smepHble MpeqUIUPYIOIIHE KOMIIOHEHTHI. B IOHKIIMOHHOW W KOMIIOHEHTHOM
MOJICTISIX OHH OTPAXAIOTCs TaK:

NP, NP2 NP, NP2 .

— o 2) —— e ——— K
V inf cA Vinf cVinf
Anamusupys (akThueckuii Mmarepuan ¢ MHOUHUTUBOM B MO3HLIMH HESJEPHOTO 3aBHCHMOIO

10.M.1. 1) M. 1.

xomronenta (IND), npuxomuM K BBIBOZLY, YTO MH(QMHHUTHB B 3TOH MO3MIMH BCTPEUAETCA B OKPYKEHHH
pa3HBIX KOMIIOHEHTOB B CTPYKTYpPE IIPEUI0KEHU N, BBIPAKEHHBIX Pa3HBIMU YaCTSMHU PEUM, U BBICTYIIAET IIPU
9TOM Ha 0asze CyOOpIMHATHBHON CBs3W:l) TPH SIEPHOM MPEAUIMPYIONIEM KOMIIOHEHTE, BBIPAKCHHOM
riaronom: You decided to spend the summer in Houston. 2) npu siiepHOM MpeHIUPYIONEM KOMITOHEHTE,
BeIpakeHHOM mpuuactueml:You are playing to win. 3) npu siepHOM MpeaHIUPYIONIEM KOMITOHEHTE,
BBIPaYKEHHOM ITprutaratenbHbiM: | Was crazy to do this. 4) npu simepHOM MpEAUIMPYIONIEM KOMIIOHEHTE,
BBIpOKEHHOM CyIIlecTBUTEIbHEIM: The echo was a masterful sound to hear. 5) mpu smepHOM
MPEAUIIUPYIONIeM KOMIIOHEHTE, BBIPaKCHHOM dnciuTeabHbIM: YOU should be the first to_hear my great
NEWS.6) Tpu sIIEPHOM OJHOPOAHOM IMPEIUIMPYIOLIEM KOMIIOHEHTE, BhIpaXeHHOM riaronom: They turned
their heads and strained to listen.7) mpu HesgepHOM 3aBHCHMOM KOMIIOHCHTE, BBIPAKEHHOM
cymectBuTensHBIM: | WON 't say a word to stop her.

8) mpu HesIIepHOM 3aBHCHMOM KOMITOHEHTE, BhIpaxkeHHOM nHbuHuTHBOM: | didn 't want to wait to find out.

B crathe paccmarpuBaercs V- ing dopma riarosa B MO3MLUUH SAEPHOTO MPEAUIUPYIOLIETO
KOMITOHEHTa. B aroii mosuiuu V- ing ¢opma riiaroia BBICTYIAeT B CTPYKType MPEMIOKEHHS Ha Oase
SIIEPHON MPETMKATHBHOM CBSI3H.

3. I am calling the cops.
4. Sam was standing on a lawn.
5. He’d been trying to keep.

B TeopeTHuecKkuX U MPAaKTHYECKUX rPAMMATHKAX aHTJHUHCKOIO sI3bIKa CHHTAKCUYECKHUE SIMHHIIBI B
MO3UIIMK SIISPHOTO TPEIUIUPYIOIIEro KOMIIOHEHTa B BBINICIPUBENEHHBIX mpeaioxenusx (am calling,
was standing,had been trying) ompemenstorcss kKak ImpoOcToe TiaroibHOe ckaszyemoe [4; c.119]. s
OMIPE/ICIICHHS ATCPHBIX KOMITOHCHTOR BOCTIOB3YeMCs TpaHchopmariueit onyiieHus:

3. I am calling the cops Iﬂn_galling....

4. Sam was standing on a lawn Sam was standing....

5. He’d been trying to keep he’d been trying....

Cunrakcuyeckue enuHuibl |, Sam, He u sneMeHThl B MO3MLMH SAEPHOTO MPEAUIMPYIOLIErO
kommonedTa (am calling, was standing, had been trying) cBszansl Ha 6a3e sHepHON NPEeIUKATHBHON
ces3u. Yro kacaercs kommonenToB the cops, on a lawn, to keep, To oM BCTymamT B CTPYyKTYpY
MPEeUIOKEeHUH Ha 0a3e CyOOpIMHATHBHOM CBS3M 110 OTHOIICHUIO K CHHTAKCHMYECKMM JIIeMEHTaM am
calling, was standing, had been trying.

Kak wu3BecTHO, B MPOCTOM pACIPOCTPAaHEHHOM IMPEIJIOKECHUUCYIIECTBYETHECKOIBKO THUIOB
CHHTAKCHYECKUX CBSI3€i MKy KOMIIOHEHTAMH.

CyOopAMHATHBHAS CBS3b SBISETCS CaMOW PACIpPOCTPAaHEHHONM CHHTAKCUYECKOH CBS3bIO B
MPEIUIOKEHHUSIX AHTIIMICKOrO M JAPYTHX S3BIKOB. 3HAYMT, HAIMYUE WM OTCYTCTBHE CyOOPAMHATHBHON
CBSI3M B CTPYKTYype TMPOCTHIX MPEAJIOKCHUN TMO3BONSET pa3lelluTh WX HA PACHPOCTPAHEHHBIE U
Hepacrnpoctpanéuusie. Ho cybopauHaTHBHAS CBsI3b cama 1o cebe He MOXKeT 00pa30BaTh CTPYKTYPHOM
OCHOBBI MTPEIIOKEHHUSL.

Kak wmbI yxe orMerunu, Ha 0a3e sIepHOU NPEAMKATHBHON CBS3U OMPEICISIOTCS SICPHBIH
MPEIUIUPYEMbIH | SICPHBIA MPESAUIUPYIOIIHA KOMIIOHCHTHI, 2 HAa OCHOBE CYOODPIMHATHBHOW CBSI3H
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OIPEICISIOTCS. HEesICPHbIC 3aBUCHMBIC KOMITOHEHTHI. BhIlIeyka3aHHbIe TPEIOKEHHS MOIAIOTCS OTHON
FOHKIIMOHHOM MOJENHIO. 10.M.1.

Hduddepennmanpupie mpu3Haku u  MOPQGOIOTHYSCKHE XapaKTEPHUCTHKH HSTHX IPEIIOKCHUN
OTPaXKAIOTCS B CIEIYIOMIMX KOMIIOHCHTHBIX MOJCISAX, TIe 3aBUCHMBIA KOMIIOHEHT OTMEUYAeTCs 3HAKOM

ND:

NPl. NP2 .ND
Pnp auxVing S

. NP, NP2 ND
4. Sam was standing on a lawn. . S
S auxVing prS

, . NP, NP2 ND

5. He’d been trying to keep. ° — —

Pnp auxVing Vinf

BhisiBiieHHE W H3yYeHHE KOMIIOHEHTHOTO COCTaBa mpemioxkenuit ¢ V- ing ¢opmoii riarosa
AHTJIMICKOTO $I3bIKa HEOOXOAMMO MPOBOAWTH C Y4€TOM €€ CHHTAKCHYEeCKHX CBS3€H B CTPYKType
npeuiokeHusi. Tak, B CTPYKType NpEeAsoKeHUs ¢ Ha3BaHHOW (OPMOH TIaroiaBbIASTUIN CIEAYIONINE
CHHTaKCHUYECKHE CBSI3H: SACPHYIO IPEANKATHBHYIO M CyOopIuHaTHBHYIO. Ha 6a3e CHHTaKCHYECKHX CBSI3eH
BBISBIISIFOTCS )II/I(I)(I)CPCHHI/IEIJ'IBHBIC CHUHTAKCHYCCKHUE TMPHU3HAKA KOMIIOHCHTOB MPEAJIOKCHHUA, KOTOPBIC
OoNpeaACIAI0OTCA B CHHTarMaTU4€CKOM IIJIaHE B CUCTEME l'IpOTI/IBOI'IOCTaBHeHI/Iﬁ-KOHTpaCTOB.

Cama muddepeHnManbHas  CHHTAKCHYecKas  crenuduka  KOMIIOHEHTOB  MPEIUTOKEHUS
onpeacsICTC CICAYHOIIUMMU IIPpU3HAKaMU, KaK MPEANIHUPYEMOCTD, IMTPEIUIIUPOBAHUC U 3aBUCUMOCTD.

HuddepeHnmansapie CHHTAKCHYIECKHE PU3HAKU NPEIULIAPYEMOCTH, MPEANIIUPOBAHUS SIBIISIOTCS
MTOCTOSIHHBIMH XapaKTePUCTUKAMU KOMITOHEHTOB TPEAJIOKESHUS, 00pa3yIOINX €ro CTPYKTYPHYIO OCHOBY.
dopmanbHO-MOpdoIornuecKoe BBIPAKEHHE SACPHBIX KOMIIOHEHTOB Bapbupyercs [7;c. 7]. IlpoBeaém
KOMITOHEHTHBIN aHAJIN3 CIAEAYIOINX MPEATIOKESHHI:

1. Shooting them would also take them off the street.

2. Working behind the rail was an uncomplicated and stress-free life.

[Ipennoxxenre MaHHOTO THUIIA XapAKTEPU3YETCS SIACPHON MPEINKATHBHON CBS3BIO, OTIIMYAIOIIEHCS
OT JAPYTUX CHHTAKCHYECKHX CBsized. B a3ToM orHomennun B.I. AamoHun oTMewaeT: «... CKazyeMHOE
OTHOIIIGHWE — 3TO OTHOIICHHE K BBICKa3pIBaHMIO B (popme coderanms cioB. OHO XapaKTepH3yeTCs
MPEeANKATUBHOCTHIO, T.€. AKTUBHBIM, COBEpPIIAIONINMCS 3IECh K€, B aKTe OOIIEHHs, yTBEp)KICHHEM
HAIMYUS CBSI3M KaKUX-IMOO JBYX KOMIIOHEHTOB, HONYYHBIIMX 0CO0OE rpammarndeckoe ogopmiieHue»
[1;c. 59].

OTO 3HAYUT, YTO UII CKAa3yeMHOI'O OTHONICHUS BAaKHO IBYCTOPOHEE CBS3BIBAHHE IBYX €T0
KOMITOHEHTOB, a HE HAJIMYHE Y OMHOTO KOMIIOHEHTA CIIOCOOHOCTH OBITH HEMTOCPEACTBEHHO MPUIHCAHHBIM K
IpyroMy KOMIIOHEHTy. Cka3yeMHOE OTHONICHHE 3aKII0YaeTcsi HE TOJIBKO B OTHOIICHHH CKa3yeMOro K
MOJUIEKAIIEMY, HO M B OTHOIIEHUH TTOUIEKAIIETO K CKa3yeMOMY.

[Ipoananu3upyeM ciemyronue IpenIoKeHH
Shooting them would also take them off the street.
Working behind the rail was an uncomplicated and stress-free life.

[poBeném KOMITOHEHTHBIHA aHaJmN3 TIPEATIOKEHU Ha OCHOBE MeTona
sKcrepuMeHTa(TpaHCchOpMAaIHH — OIYIIICHHS): —

(1) Shooting them would also take them off the street Shooting.... would.... take....
(2)Working behipd the rail was anunccmglicated and stress-free life Working.... was an
uncomplicated Working was stress-free Working was life.

B pesymprare TpanchopManuy - OMyIICHUS MBI ONPENEIIA OCHOBHBIC SIApa MPEAIOKEHHUH, T.c.
00pa3yromIre OCHOBHOM KOCTSK MPEINIOKECHUH. B 3THX pemIoskeHIsIX MEXK Y SICPHBIMUA TIPEIUIIAPYEMBIM
U TPEIUIHIPYIONNM KOMIOHEHTAMH HMEETCS sACpHAs MpeAWKaTHBHAs CBsI3b. EE MOXHO HAarIsigHO
MOKa3aTh B IOHKOWOHHOH Monenu. [lepBoe W BTOpoe TpenIoKeHHE MOXHO TIIOKa3aTh Ha OIHOMN
IOHKIIMOHHON MOJEIIH:

3. I am calling the cops.

0.M.1.

Ha ocHOoBe maHHOW MOJEIM MOXHO ONpenenuTh WX AnudepeHIHaIbHbIe CHHTAKCHYCSCKHE
MPU3HAKH KOMIIOHEHTOB. B KOMITOHEHTHON MOJENN CHHTaKcu4eckue eauuunbl shooting (1), working (2)
OMPENEISIFOTCS. KaK sJepHbIE MPeIUIUPYyEMble KOMIIOHEHThI W orMmedatorcs 3Hakom NPi. Crenyromue
cuntakcuueckue equuuiel Would take (1), was life (2) ormeuarorcst 3aakom NP2, T.e. kak sepHbIie
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MPEeIUIUPYIONUE KOMIOHEHThl. TakuM 00pa3oM, KOMIIOHEHTHAss MOJIENb ATUX MPEIOKEHUN BBITJISAUT
tak: NP1.NP2 x.m.1.

Heobxomumo  ormeruTs  cnenyromee. KommoHeHTHass MoJenb, OTpa)karolias  TOJBKO
coJiepKaTelbHble MPU3HAKA KOMIIOHEHTOB, HE BCerjJa Aa€éT TOYHOE IPENCTaBICHHE O IOBEPXHOCTHOM
CTpyKType mpemiokenuii ¢ V- ing ¢dopmoii riiarona. 3Ha4UT, BOSHHUKAET HEOOXOAUMOCTH IMOCTPOCHHUS
KOMIIOHEHTHBIX MOJIeNiel, B KOTOpPBIX HapsAdy C COAEp)KaTelbHbBIMH TMPU3HAKAMH KOMIIOHEHTOB
MPeUIOKEeHUs ObUIN OBl OTpakeHbI U WX (hOpMaIbHBIE TPU3HAKH - MOP(POIOTUUYECKHE CITOCOOBI BHIPAXKEHUS
KOMIIOHEHTOB NpeANIOKeHus. B 3TOM ciiyyae KOMIOHEHTHBIE MOJICIH BBITIISIST TaK:

NP, . NP, NP .ﬂ

1) Shooting would take... 2) Working was life...\/;
1) & Ving auxVinf @) g % ving ¢S

Wtak, CHHTaKCHYeCKask MHUIIA, BIpaxkeHHas V- iNg (popMoii ri1arosa B MO3MIHH SIEPHOTO
MPETUIIPYEMOTO KOMIIOHEHTA, MOXKET PEalTi30BaThCsl B CTPYKTYpE MPEAIOKEHUI Ha 0a3e siIepHoi
MPENUKATUBHOM CBSI3M.
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MAKTABGACHA TA’LIMDA MATEMATIK O’YINLAR ORQALI BOLALARDA TURLI
MIQDORIY MUNOSABATLAR, GEOMETRIK SHAKLLAR HAQIDAGI
TASAVVURLARINI SHAKLLANTIRISH

E.M.Mardonov, Q.Ostanov, M.Baxtiyorova
Samargand davlat universiteti

Annotatsiya. Maqolada maktabgacha ta’limda matematik o’yinlar orqali bolalarda turli
migdoriy munosabatlar, geometrik shakllar haqidagi tasavvurlarini shakllantirish zarurligi asoslab
berilgan. Bundan tashgari, bolalarda turli migdoriy munosabatlar, geometrik shakllar haqgidagi
tasavvurlarini shakllantirishda turli matematik o’yinlarni tashkil etish metodikasi xususiyatlar hamda
ularning amaliy faoliyatda qo’llash metodikasi bayon gilingan.

Kalit so’zlar: matematika, o’yin, didaktika, to’plam, son, miqdoriy munosabat, diqqat, xotira,
fikrlash, tasavvur, mantiqiy o’yin.
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®opMupoBaHNe y JeTeil IpeACTaABIeHUS 0 PA3JUYHBIX KOJHYeCTBEHHBIX COOTHOIIEHUSIX 1
reoMerpuyeckux Gpurypax B J101IKO0JILHOM 00pa30BaHNH

AHHOTanms. B 3T0i1 crathe 000CHOBaHA HEOOXOAUMOCTL (POPMUPOBAHUE Y ACTEH MpeCTaBIECHUS
O Pa3IUYHBIX KOJIWYECTBEHHBIX COOTHOLICHUSAX U TEOMETPUUECKUX (PUrypax B JOLIKOJIBHOM 00pa30BaHUU.
Kpome Toro, msnokeHsl OCOOGHHOCTH METOIMKM OpraHM3alMi pPa3IM4YHBIX MATEeMaTHUYECKUX HUTp IpU
(OpMUPOBAHUM Yy JOUIKONBHUKOB MPEACTABICHUS O PA3IMYHBIX KOJMUYECTBEHHBIX COOTHOLICHHUAX H
TeOMETPUYECKUX (PUTYPax, a TAKXKE METOJUKH UX IPUMEHCHHS UX B IPAKTUYECKOH JIESITEIEHOCTH.

KiroueBble c10Ba: MaTeMaTHKa, Urpa, AUIAKTHKA, MHOXKECTBO, KOJIJUUECTBEHHOE COOTHOIICHHE,
BHUMAaHUE, IAMATh, MBIIIJICHUE, IPEICTABICHNUS, IOTHIECKUE UTPHI.

Formation of children's representations about various quantitative relations and geometric figures in
preschool education

Abstract. This article substantiates the need for the formation in children of the idea of various
guantitative relationships and geometric shapes in preschool education. In addition, the features of the
methodology of organizing various mathematical games are described when preschoolers form ideas about
various quantitative relationships and geometric shapes, as well as the methodology for their application in
practice.

Keywords: mathematics, game, didactics, multitude, quantitative relation, attention, memory,
thinking, representations, logical games.

O’yin maktabgacha yoshdagi bolaning asosiy faoliyati hisoblanadi. O’yin bolaning har tomonlama
rivojlanishida, bog’cha yoshidagi bolaning xususiyati va 0’z-0’zini baholashini hisobga olgan holda
matematik o’yinlardan foydalanish vositasi sifatidagi masala bugungi kunda dolzarb muammo bo’lib
turibdi.

O’yin faoliyat sifatida matematik tasavvurlarni shakllantirish masalalarini muvaffaqiyatli hal etadi,
chunki unda na faqat o’yin malakalari va ma’nolarining yuqori darajasiga erishishga balki bolalarni
matematik bilimlarini va amaliy tajribasini sinab ko’rishga mashq qilishga imkon beradigan qoidalar va
masalalar ishtirok etadi.

Sonlar va ular orasidagi munosabatlarni, vaqt va fazo haqgidagi bilimlar, hamda ularning bilishi
funktsiyalari (xotira, tafakkur, nutq, fikrlash) o’yin shaklida oson rivojlanadi va o’zlashtiriladi. Shu bilan
birga bolaning shaxsi shakllanadi, ezgulik, mehribonlik, do’stlik, rostgo’ylik, haqqoniylik, ziyraklik, iroda
kabi axloqiy fazilatlar shakllanadi. O’yinning ijobiy ta’siri va unin to’g’ri tashkil etilishi ko’p jihatdan
pedagogning shaxsiyatiga, uning o’yinni to’g’ri yo’naltira olishiga, uning tarbiya vositasi sifatida foydalana
olish qobiliyatiga bog’liq.

Har bir o’yin bolaning kattalar bilan, boshqa bolalar bilan mulogotini nazarda tutadi. Bu —
hamkorlik maktabi, unda u o’qiydi va tengdoshi muvafaqqiyatiga quvonadi va muvaffaqiyatsizliklarini
mardona boshidan o’tkazadi. Bolalarni bio-biri bilan gizigarli ma’lumotlar yaqinlashtiradi va ularning
umumiy gizigishlarini aniglab beradi. Bir-biriga do’stona munosabat, qo’llab quvvatlash,0’ylash va
fantaziyaning quvonchli vaziyati — bunday sharoitlarda o’yinlar maktabgacha yoshdagilarning rivojlanishi
uchun foydali bo’lib hisoblanadi [1].

Maktabgacha yoshdagi bolalar tafakkurini o’stirishda nutq muhim rols 0’ynaydi. Shuning uchun 5-
7 yoshdagi bolalarga mo’ljallangan o’yinlar orasida so’z o’yinlar uchraydi. Ularning ba’zilari mantiqiy
tafakkurni rivojlantirishga yo’naltirilgan.

O’yinda bolalar o’zlarining ijtimoiy huquqlarini amalga oshirib, 0’yin qoidalarni bayon etishni va
ularga rioya qilishga o’rganadilar, ularning ragiblar tomonidan bajarilishini nazorat qiladilar, mulogot
qiladilar, bahsli vaziyatlarda 0’z nuqtai nazarini himoya qiladilar, boshqalar manfaatlarni hisobga oladilar,
bir-birlarini o’zaro o’rgatishga harakat giladilar. O’yin qoidalari ganchalik yaxshi tushuntirilishi o’yin
muvafaqqiyatini hal etadi. [2] Barcha bolalar o’yin qoidalarini o’rganib olganlariga ishonch hosil gilgach,
pedagog ularga o’yinni mustaqil o’ynashlarini taklif etadi.

O’yinni tanlashda u unchalik qiyin bo’Imasligi va unchalik ham oson bo’lmasligiga e’tibor berish
zarur. Mana shunday holda o’yin bolalarga quvonch va foyda keltiradi.

Taklif qilinayotgan o’yinlarda murakkablashuvchi o’yin masalalari uchraydi. O’yin tashkil
etayotib, pedagog bolalarga jiddiy e’tibor qilishi lozim: agar ular tez va oson topshiriglarni bajarasa, yanada
murakabroq topshiriglarni taklif etish mumkin [3].

Matematik o’yinlar tashkil etish shakllari turlicha jamoaviy (“Tushib qolgan sonni ayti”, “ Nechta
va qancha”) ; bolalarning unchalik katta bo’lmagan guruhi ( guruhlarga faol bolalar faol bo’lmagan bolalar
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bilan birlashtiriladi: ular 0’z o’rtoqlariga taqlid qiladilar va topshiriqlarni oson bajara boshlaydilar)(‘
Olmalar”, “Qaer 0’ng, qaer chap?”’) ; raqobatli (“Qaysi ragam yo’qoldi?, “Buni boshgacha bajaring”)

Ragqobatli o’yinlarda o’yin juftligida ikkalasi ham faol. Biri raqibiga tushunarli holda topshirigni
bayon etadi. Ikkinchisi topshirigni diggat bilan tinglashi va to’g’ri javob berishi lozim.

O’yinlarni xonada ham ( “Men aytganday yoyib chiq”, “Sana-xato qilma”) ochiq havoda ( “Ha
yoki yo’q”,” Yil hisobi”) o’tkazish mumkin.

Turli tuman o’yin jihozlari bolalarning o’yin qiziqishini oshiradi, matematik amallar bilan bog’liq
o’yin amallarini bajarishlariga rag’batlantiradi.

1. Qanday raqam yo’qoldi?

Jihoz. 0 dan 20 gacha raqamlar yozilgan qog’ozchalar(har bir bola uchun). Bolalar juftlikda
o’ynaydilar.

Pedagog har bir juftga sonlarni 0 dan 10 gacha tartib bilan joylashtirishni taklif etadi. Keyin bir
bola ko’zlari yopiq holda son qatoridagi sonlarni joyini o’zgartiradi. U ko’zini ochib qatorda nima
o’zgarganini aytadi. Agar u topsa, yetakchiga aylanadi. O’yin shu tarzda davom etadi.

Murakkab varianti. Sonli gator o’zgartiriladi, 10 dan 20 gacha sonlarni yoyish taklif etiladi.

2. Juftini top.

Jihoz. Raqamlar yozilgan qog’ozchalar va doiracha chizilgan qog’ozchalar.

Bolalar ikki jamoa bo’linadi. Har bir jamoada o’zining stoli bor. Bir stoldav ragamli qog’ozchalar,
ikkinchisida doirachali qog’ozchalar qo’yiladi [4].

Bolalar xona bo’ylab chopib, pedagog ishorasi bilan stoldagi qog’ochalarni oladilar 0’zining juftini
topishga harakat qiladilar. Keyin hamma juftlar to’g’ri topilganligi tekshiriadi. Qog’ochalar joyiga
gaytariladi va 0’yin yana davom ettiriladi.

3. ”’Kim biladi-sanoqni davom ettirsin” o’yini

Jihoz: to’p.

Bolalar doira bo’ylab turadi. Pedagog doira markazida turadi. U to’pni birorta bolaga tashlaydi va
20 gacha sonlardan birini aytadi. Bola to’pni ushlab olib, uni orkaga gaytaradi va undan bitta katta sonni
aytadi. Masalan, “O’n bir”,-deydi pedagog.”O’n ikki”,-deydi bola va to’pni orqaga qaytaradi va h.k. O’yin
tez sur’atda davom ettiriladi.

4. “Sana —xato qilma”o’yini.Bolalar yarim doira shaklida turadilar. Sanash bilan yetakchini
tanlaydilar. Hamma ko’zlarini yopadilar. Bu paytda yetakchi bir necha marta qarsak chaladi.
Bolalar ko’zlarini ochib, uning harakatlarini takrorlaydilar va nima uchun bunday qilganliklarini
tushuntiradilar. Yangi yetakchini tanlaydilar. O’yin takrorlanadi. Murakkab varianti yetakchi
bolalar eshitganlaridan bir marta ko’p (yoki kam) qarsak chalib topshiriqni bajarishni taklif etishi
mumpKkin.

1.2. Miqdoriy munosabatlarni mustahkamlashga doir o’yinlar.

1. Kim tezroq? Yerga to’qqizta kichik kvadratlarga ajratilgan kvadrat chiziladi. Kvadratlarda
ragamlar quyidagi tartibda yozilgan: 1 chi gator —1, 2, 3 ragamlari; 2 chi gator — 4, 5, 6; 3 chi gator — 7, 8,
9.

O’yinda ikkita bola ishtirok etadi. Yetakchi tanlanadi. U xonama xona bo’ylab bir oyoqda tartib
bo’yicha ragamdan ragamga sakraydi. U bir oyoqda tura olmaguncha bu davom ettiriladi, va ikki oyoqlab
turib qolsa o’yin to’xtatiladi va yetakchilik ikkinchi bolagao’tadi.

O’yin bolalar oxirgi ragamga yetmaguncha davom ettiriladi. Kim oxirigacha sakrab borsa — u
g’olib bo’ladi.

2. Yana shuncha top. Jihoz. Doirachalar yoki ragamlar yozilgan qog’ozchalar.

Xonada bir jinsli predmetlar (ikkita piramidachalar, to’rtta to’p, ikkita quyoncha va h.k.) turli
guruhlari qo’yilgan. Pedagog qo’lida doirachalar yoki raqamlar yozilgan qog’ozchalari ushlab turadi va
bolalardan biriga ulardan birini olishni taklif etadi. Bola qog’ozchani tanlab xonada qog’ozchada gancha
doiracha tasvirlangan bo’lsa, shuncha bir xil 0’yichoqni topadi.

O’yin bir necha marta takrorlanadi.

Murakkablashishi. Qog’ozchadagi doirachalar sonidan bitta ko’p yoki kam predmetlarni topish.

Matematik o’yinlarga misollar. Bu matematik qonuniyatlar, munosabatlar va yasashlarni
modellashtiruvchi o’yinlar. Odatda, yechimni topish uchun, avvalo, shartlarni tahlil qgilish, goidalarni eslab
qolish kerak. Bu yechim matematikaga xarakterli xulosalar va usullarni qo’llashni talab giladi.

"Misollar zanjiri*'. Ushbu 0’yin elementar arifmetikaning asosiy darajasini o’rgangan 6-7 yoshli
bolalar bilan individual ishlash uchun to’g’ri keladi.

Magsad - maktabgacha yoshdagi bolalarga arifmetik amallarni bajarishni mashq gildirish.
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1. O’yin vaqtida ikki guruh ishtirokchilari bir-biriga garama-qashi bo’lib holda stullar atrofida
o’tirishadi.

2. Qo’lida to’pi bor birinchi bola oddiy masalani, masalan, 2 + 1 ni e’lon qgiladi, undan keyin to’pni
ragib guruhidan biriga otadi.

3. To’pning yangi egasi javob berishi va to’pni raqib jamoaga tashlashi kerak.

4.To’pni ushlab olgan shunday yangi misol o’ylab bilan topishi, unda birinchi misoldagi javob
gaytarishi lozim va h.k.

5. Agar kimdir noto’g’ri yechim bersa, yechilmaydigan misolni bersa yoki natijasi butun son
bo’lmagan misol bersa. U holda u o’yindan chiqadi. Ishtirokchilarining ko’p qismi qolgan guruh g’olib
bo’ladi

"Ragamni toping". Bu o’yin katta yoshdagi maktabgacha yoshdagi bolalar uchun ularning
raqamlarni taqqoslash qobiliyatini mustahkamlashga mo’ljallangan.

1. Rahbarning topshirig’iga binoan bola tezda 6 dan kichik va 4 dan katta sonni; 7 katta, lekin 9
dan kichik sonni aytishi lozim va h.k.

2. Agar bola topshirigni bajara olsa, u bayroqcha oladi. Agar bolalar ikki guruhga bo’linsa, unda
yutqazganlar o’yindan chetlashtirilishi mumkin.

Ikkala o’yin ham oddiy vazifaga ega: ishtirokchilar matematik amallarni bajara olishlari yoki
sonlar ketma-ketligi va ular o’rtasidagi munosabatlar haqidagi ma’lumotlarga asoslangan holda sonni ayta
olishlari lozim. To’pni tashlash, miya faoliyatini faollashtirish, magsadning o’yin tarzida qo’yilishi
o’yinlarga qiziqish va qizigarlilikni kuchaytiradi.

Mantiqiy o’yinlar. Matematik o’yinlarga shuningdek, mantiqiy amallarni bajarish orqali fikrlash
jarayonini mashq qildirishga mo’ljallangan mantiqiy mashqlar va masalalarni ham o’z ichiga oladi.

"Faqgat bitta xossa". Katta yoshdagi tarbiyalanuvchilar uchun mo’ljallanagan ushbu o’yinning
jihozlari bo’lib ikki o’lchamdagi va to’rt xil rangli geometrik shakllar (uchburchaklar, doiralar,
to’rtburchaklar va kvadratchalar) xizmat qiladi. Ushbu shakllar to’plami oldindan tayyorlanishi kerak.
Ya’ni o’yinning har bir ishtirokchisiga turli rang va o’lchamlardagi 64 tadan shakl to’g’ri kelishi kerak.
O’yinning magsadi — tarbiyalanuvchilarning geometrik shakllar xossalari hagidagi bilimlarini
mustahkamlash, kerakli shakini bir zumda topish va uni tavsiflay olish qobiliyatini rivojlantirish [5].

1. Masalan, o’yinning ikkita ishtirokchisi yuqorida aytib o’tilgan shakllarning to’liq to’plamiga ega
bo’lsin.

2. Birinchi ishtirokchi stolga ixtiyoriy shaklni qo’yadi. Ikkinchi ishtirokchi o’zining tomonidagi
stol yarmiga faqat birgina qandaydir belgisi bilan farq qiluvchi shaklni qo’yishi kerak. Masalan, agar
birinchi o’yinchi kichik qizil kvadratni qo’ysa, ikkinchisi katta qizil kvadrat yoki kichik qizil doirani taklif
etishi mumkin va keyin o’yin shu algoritm bo’yicha davom ettiriladi.

Agar ikkinchi ishtirokchi ham xuddi shunday raqamni chiqarib qo’yadigan bo’lsa yoki ikkita yoki
uchta belgilar bilan ajralib tursa, xatolik ko’rib chiqiladi. Bunday holda, o’yinchi bu ragamni yo’qotadi.

Agar ikkinchi o’yinchi o’sha shaklni qo’ysa, yoki ikki yoki barcha uchta belgilari bilan farq
qiluvchi shaklni qo’ysa xato deb hisoblanadi. Bunday holda o’yinchi bu shaklni yo’qotadi.

Birinchi bo’lib barcha shakllarini yo’qotadigan o’yinchi yutqazadi, ammo o0’yin natijasining
boshgqa variantlarini ham o’ylab topish mumkin.

Bu o’yin domino tamoyilini eslatadi. O’yin jarayoni ishtirokchilarning shakllar, ranglar va
o’lchamlarni tez fahmlay olishlarini talab etadi, bu esa amallarning asoslay olishni, tafakkur va mantiqiy
fikrlashning rivojlanishiga yordam beradi.

Didaktik o’yinlar. Shakli va mazmuni qiziqarli ko’rinishga ega turli didaktik o’yinlar ham
qizigarli o’yinlar qatoriga kiradi. Ushbu o’yinlar turli yoshli maktabgacha yoshdagi bolalarning fazoviy
tasavvurlarini, mantigiy fikrlashlarini rivojlantirishga mo’ljallangan bo’lib, ularning hisob-lashlarda va
sanashda mashq qgilishlariga imkon beradi.

"Sonli gator™. Maktabgacha yoshdagi katta bolalar uchun mo’ljallangan ushbu o’yinning magsadi
natural sonlari gatorining ketma-ketligini eslab golishdan iborat.

O’yinda ikki nafar bola ishtirok etadi, ular bir stolda o’tiradilar va ularning oldilarida birdan o’nga
gadar ragamli kartochkalar orgasi bilan qo’yilgan bo’ladi.

1. Har bir bola ko’p sondagi kartochkalar oladi (masalan, 13 ta), chunki ularning ba’zilarida
ragamlar takrorlanadi.

2. Har bir 0’yinchi 0’z navbatida kartochkani olib, uni ochib, oldiga qo’yishi kerak.

3. Keyingi kartochka ochilganda, o’yinchi ko’rsatiladigan raqamga qaraydi: agar u birinchi
kartochkadagi ragamdan kichik bo’lsa, u holda ikkinchi kartochkani birinchisining dastlabki chap tomoniga
qo’yadi va agar u katta bo’lsa, uning o’ng tomoniga qo’yadi.

105



ILMIY AXBOROTNOMA PEDAGOGIKA 2020-yil, 2-son

4. Agar takroriy ragamga ega bo’lgan karta ochilsa, u uni asl joyiga qo’yadi va yurish navbati
qo’shniga o’tadi.

5. Birinchi bo’lib 0’z qatorini tashkil etgan ishtirokchi g’alaba qilgan bo’ladi.

Ziyraklik o’yinlari. "Sonni ayting". Ushbu mashg’ulot maktabgacha yoshdagi bolalarning
og’zaki hisoblay olish qobiliyatini mashq gildirish uchun mo’ljallangan. O’yin davomida katta yoshli bola
yoki tarbiyachi: «Biror sonni 0’yla, men bu sonni topishga harakat qilaman. O’ylagan soningga 6 ni qo’sh,
keyin yig’indidan 2 ni ayir, keyin o’ylangan sonni ayirib, qoldiqqa birni qo’shing. Bu 5 soni hosil bo’lishi
kerak, to’g’rimi? ". Bu ziyraklikka doir masala, chunki unda o’ylangan son muhim emas, lekin bu yerda
shubhalanmaslik uchun og’zaki hisoblay olish muhimdir. Mantiqiy muammolarni hal qilishda maxsus
matematik tayyorgarlik talab gilinmaydi, bu yerda faqgat fikrlash va topqirlik zarur.

Nechta konfet olish kerak? Ushbu o’yinning magsadi bolalarni muammoning shartlarini natija
bilan bog’lashni o’rgatishdir. O’yin boshida muammoning shartlarini bayon qilish kerak: "Shaffof
bo’lmagan paketda ikki xil konfet mavjud. Paketdan orasida bir xil turdagi ikkita konfet bo’lishi uchun
nechta eng kam sondagi konfetni tasodifan chiqarib olish lozim. Mantiqiy fikrlash orqali bola to’g’ri
javobni topishi kerak (kamida uchta).

Olma haqidagi masala. Shunga o’xshash yechimga ega: "Idishda uchta olma bor edi. Ona uchta
bolaning har biriga bittadan olma berib, ularni mehmon gildi. Bu holda idishda bitta olma goldi. Bu ganday
bo’lishi mumkin? " Muammoni hal qgiladigan javobni topish uchun bola fikr yuritishi va shartlarni natija
bilan taggoslashi. Keyin u bolalarning biri idish bilan birga olmani olganligini tushunadi.

Maktabgacha yoshdagi bolalarda gizigarli matematika yordamida dastlabki matematik bilimlar va
tartib va kattaligi bo’yicha malakalari mustahkamlanadi. Bu yerda bolalarni ayirish va qo’shish amallarni
qo’llash orqali dastlabki hisoblashlarni bajarishga o’rganishadi. Lekin qizigarli matematika bilan kuniga 15
dagiqadan ko’proq vaqt davomida shug’ullanmasligi kerak. Bunday holda, faqat stolda o’tirganda holda
emas, balki sayr paytida ham sanashga o’rganishi mumkin: misol uchun, zinaning pillapoyalarini, hovlida
o’ynayotgan bolalarni sanashi mumkin, va tushlikda esa idishdagi konfetlar sonini sanab chiqishi mumkin.

Bugungi kunda maktabgacha yoshdagi bolalarni matematikaning boshlang’ich tushunchalariga
o’rgatish muhim o’rin tutadi. Bu bir nechta sabablarga asoslangan: bolalar tomonidan olingan
ma’lumotlarning ko’pligi, kompyuterlashtirishga e’tiborni kuchayishi, o’quv jarayonini yanada
kuchaytirish istagi, bolaning iloji boricha ragamlar, hisoblash, muammolarni hal qilishga o’rganish, ota-
onalarning bu boradagi sa’y-harakatlari.

Kattalar asosiy magsadga: bolalarni fikrlay olishga undash , ularni o’rab turgan hamma narsalarga
yaxshi munosabatda bo’lish, hayotda duch keladigan turli vaziyatlarni to’g’ri baholash, mustaqil garor
qabul qila olish ko’nikmalarini hosil qilish. Lekin ko’pincha bolalarga tayyor bilimlar, hukmlar berishga
shoshilishadi. Lekin bu har doim kutilgan natijani beradimi?

Maktabgacha ta’lim amaliyoti nafaqat taklif gilinayotgan materialning mazmuni, balki bolaning
qiziqishini uyg’otadigan va uning bilimga bo’lgan qiziqishini uyg’unlashtiradigan ta’lim shakllarining
samarali ta’sir ko’rsatayotganligini ko’rsatadi. Lekin tabassum bilan o’rgatishingiz mumkin bo’lgan
narsalarni nima uchun achchiq va foydasiz ko’z yoshlar bilan o’rgatish kerak? Bolaning kattalar bilan
to’g’ridan-to’g’ri muloqotini (to’g’ridan-to’g’ri ta’lim faoliyati) ni tashkil etish lozim.

Muvofiglik. Yaqinda maktabgacha ta’lim tizimining yangi tizimi yaratilmogda. Bu tizim
bolalarning aniq bilim va ko’nikmalarini rivojlantirishga emas, balki bolaning intellektual xislatlarini
rivojlantirishga qaratilgan. Maktabgacha ta’limning yangi mazmuni haqida gapiradigan bo’lsak, bu
bolalarni har tomonlama rivojlantirishdan iborat ta’lim tamoyiliga amal qilishdir[6].

Shu munosabat bilan, har bir bolaning potentsial bilim qobiliyatini aniglash va uni amalga oshirish
uchun eng qulay bo’lgan yangi shakllar, vositalar va usullarni qidirib topish lozim. Maktabgacha yoshdagi
bolalarning fikrlash jarayonini sog’lig’iga zarar etkazmasdan jadallashtirish zarur. O’yin bolalar uchun eng
qulay faoliyatdir, tashgi dunyo tomonidan olingan taassurotlar va bilimlarni gayta ishlash usuli hisoblanadi.
Matematik, intellektual qobiliyatlarni rivojlantirishda intellektual o’yin asosiy role o’ynaydi. O’yinda
bolaning fikrlash va tasavvurining xususiyatlari, uning hissiyligi va faoliyati aks ettirilgan.

Birgalikdagi o’yin faoliyati va maxsus tanlangan o’yin-vazifalar agliy jarayonlarning (diggat,
xotira, fikrlash) rivojlanishiga hissa qo’shadi, bolaning faoliyatiga turtki beradi va belgilangan vazifalarni
hal qilish yo’llarini izlab topish uchun uning aqliy faoliyatini boshqaradi. Dasturni amalga oshirish
jarayonida mantigiy va arifmetik mashglar, matematika mazmunining jozibasi faol qo’llanilib, mustaqil
fikrlashni rivojlantirishda, isbotlash qobiliyatiga, agliy amallar bajarishga (tahlil qilish, sintez, tagqoslash,
sintez qilish) bebaho yordam beradi.
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BO’LAJAK MUSIQA O’QITUVCHILARINING KASBIY KOMPETENTLILIGINI
TAKOMILLASHTIRISHDA MODULLI O’QITISH TEXNOLOGIYALARIDAN FOYDALANISH

Sh. N. Omanqulova
Samargand davlat universiteti

Annotasiya. Magolada modulli ta’lim texnologiyalari, oliy ta’lim tizimida ulardan foydalanishning
ahamiyati va bo’lajak musiqa o’qituvchilarining kasbiy kompetentliligini takomillashtirish hagida fikr
yuritilgan.

Kalit so’zlar: modul, modulli o’qitish texnologiyalari, musiqa ta’limi, o’qituvchi faoliyati,
kompetentlilik, kasbiy kompetentlilik, bo’lajak o’qgituvchi.

[oBpimeHue NpodeccHOHATHHONH KOMIETEHTHOCTH OYAYIIUX yUuTe el My3bIKH HA ACHOBe
MOAYJIbHBIX TEXHOJIOTHIT 00y4YeHunst

AHHOTanmsi. B craThe paccMaTpuBarOTCs MOIYNIBHBIE TEXHOJOTMH OOYYEHHS, Ba)KHOCTh HX
WCTIONIB30BAHUSI B CHCTEME BBICIIETO OOpa3oBaHMS, a TakkKe TIOBBIIICHHE MNPOQEeCcCHOHAIBHON
KOMITETEHTHOCTH OyIyIHUX YIUTeIeH My3BIKH.

KiroueBble cjioBa: MOIynH, MOIYJIbHBIE TEXHOJIOTHH OOYYEeHHS, My3BIKAIbHOE O0Opa3oBaHHE,
MeIarOTHIecKasl JeATeNbHOCT, TEXHOJOTHS, KOMIIETEHTHOCTh, INPO(ecCHOHANBHAS KOMIIETEHTHOCTS,
OyIyIIui yIUTEIb.

Improving professional competence of future music teachers based on modular learning technology
Abstract. The article deals with modular learning technologies, the importance of their use in the
higher education system, and the improvement of professional competence of future music teachers.
Keywords: modules, modular learning technologies, music education, teaching activity,
technology, competence, professional competence, future teacher.

Yurtimizda jahon andozalariga mos keladigan ta’lim mazmuni ilg’or pedagog — olimlar, metodist
o’qituvchilar va jahon miqiyosida orttirilgan pedagogika fani yutuqlari orqali takomillashib bormoqda.
Ta’limni hozirgi bosqichida uni isloh qilish vazifalari yangicha fikrlovchi, shiddatli axborot va axborot
texnologiyalari, kompyuterlashgan modulli o’qitish tez rivojlanayotgan sharoitda yosh avlod ta’lim
tarbiyasi uchun mas’ul ijodkor o’qituvchilarni shakllantirish vazifasini asosiy o’ringa qo’ymoqda.
O’zbekiston Respublikasi Prezidentining 2019 yil 29 apreldagi “O’zbekiston Respublikasi xalq ta’limi
tizimini 2030 yilgacha rivojlantirish konsepsiyasini tasdiqlash to’g’risida”gi PF-5712-son Farmonida
belgilangan: O’qitish metodikasini takomillashtirish, ta’lim-tarbiya jarayoniga individuallashtirish
jarayonini bosgichma-bosgich tadbiq etish bilan bog’liq chora-tadbirlarda belgilangan vazifalarni amalga
oshirishda oliy ta’lim muassasalarining xizmati katta. Shu ma’noda Respublikamizning barcha oliy
pedagogik ta’lim tizimida bo’g’usi o’qituvchilarni tayyorlashning sifat va samaradorligini yuqori
ko’tarishga katta ahamiyat berilmogda va bu borada turli pedagogik tadqiqotlar olib borilmogda. Bu
tadqiqotlarning aksariyati o’qitish maqgsadi va uning yuqori natijalariga erishishida ta’limga o’qitish
texnologiyalarini  kiritish orqali ta’lim samaradorligini oshirishga yo’naltirilgan bo’lib, ta’limni
texnologiyalashtirish eng muhim vazifalardan bo’lib turibdi. [1.8]

Ana shunday texnologiyalardan biri modulli o’qitish texnologiyasidir.
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Mudulli texnologiyalar- eng zamonaviy texnologiya bo’lib, modul bloklaridan tashkil topgan
axborotni tizimli ravishda gayta ishlash va tahlil gilishga, talabaning mustaqil faoliyatiga asoslangan,
kompetensiyasi ya’ni bilim, ko’nikma va malakalari diagnostikasida turli shakllaridan foydalangan holda
tashkil etiluvchi yaxlit jarayon.

Modul - mazmuniy va mantiqiy yakunga ega bo’lgan, didaktik jihatdan ishlab chiqilgan, natijaga
qaratilgan, kirish va chiqish nazoratlaridan iborat bo’lgan birlikdir. [3.5]

Modul fanning fundamental tushunchalarini ma’lum hodisa, qonun, bo’lim, ma’lum bir yirik
mavzu, o’zaro bog’liq tushunchalar guruhini 0’z ichiga olib o’rganadi. Modulli o’qitish esa o’qitishning
istigbolli tizimlaridan biri hisoblanadi, chunki u odam bosh miyasining o’zlashtirish tizimiga eng yaxshi
moslashgandir. Modulli o’qitish asosi inson bosh miyasi to’qimalarining modulli tashkil etilganiga
tayanadi. Modulli o’qitishdan ancha yildan beri fanlarning o’rgatishda qo’llanilib kelishiga qaramasdan,
musiqa yo’nalishdagi fanlarda kam qo’llanilgan. Shularni hisobga olgan holda musiqa fanini o’qitishda
modulli ta’lim texnologiyasi mavzuni dolzarbligini belgilaydi.

Manbalarda o’qitishning modul tizimi haqida rasmiy ravishda birinchi marta, 1972 yil,
YUNESKOning Tokiodagi butun jahon konsepsiyasida so’z yuritilgan degan ma’lumotlarni ko’ramiz.
[2.11]

Ta’limni rivojlantirishning samarali yo’nalishlaridan biri — fanlarni modul texnologiyasi asosida
o’qitishdir. Ma’lumki, an’anaviy ta’limda o’quv magsadlari asosan, bilim berishga, modul texnologiyasi
asosida o’qitishda esa, o’quvchi-talabalar faoliyatiga yo’naltiriladi. Modul — bu fanning bir-biriga o’zaro
bog’lig bo’lgan fundamental tushunchalarini o’rganishga yo’naltirilgan va didaktik tamoyil asosida
tuzilgan o’quv materiallari birligi bo’lib, unda fan bo’yicha o’quv dasturlari gisqartirilgan va
chuqurlashtirilgan tarzda tabagalashtiriladi. Natijada bosgichma-bosqich o’qitish imkoniyati yaratiladi.
Agar o’quvchi-talabalarni modul texnologiyasi asosida o’qitish to’g’ri tashkil etilsa, ta’limning har qaysi
bosgichida ular yangi o’quv materiallarini o’zlashtiradi, ko’nikma va malakasini takomillashtiradi.

Modulli o’qitish texnologiyasi quyidagi xususiyatlari bilan boshqa ta’lim texnologiyalaridan farq
giladi.

1. Modulli o’qitish texnologiyasi o’qituvchi va o’quvchilar munosabatlarini modul asosida
individual tarzda muloqot qilishini ta’minlaydi.

2. O’quvchining 0’zi o’quv-biluv jarayonini yugori darajada tashkil etishi.

3. Pedagogika nazariyasi va amaliyotidagi barcha tajribalarni o’zida mujassamlashtiradi.

An’anaviy ta’limdagi kamchiliklardan hisoblangan, o’qituvchining o’quvchi ustidan mutloq
hokimlik magomiga ega bo’lishi modulli texnologiyalarda mavjud emas. Modulli texnologiyalarning o’ziga
x0s xususiyatlaridan biri o’quv jarayonida subekt- subekt munosabatlariga keng yo’l ochilganligidir.

Barcha fanlardagi singari “Musiqa” fanini o’qitishda ham o’quvchining individual xususiyatlari,
imkoniyatlarini hisobga olish, fanni o’qitishda turli pedagogik texnologiyalardan foydalanish, darslarni
DTS talablariga muvofiq tashkil etishning maqbul yo’li hisoblanadi.

Musiga fanlarini modul texnologiyasi asosida o’qitishga tayyorgarlik ko’rish, ya’ni nazariy va
amaliy mashg’ulotlarni tashkil etish uchun dastlab uch yo’nalishda ish olib boriladi.

1. Talabalarning tayyorgarligi holati tahlil gilinib, ularning bilimi, ijrochilik mahorati, o’quv
materiallarini o’zlashtirish darajasi va qobiliyati to’g’risida ma’lumotga ega bo’linadi. Chunki ularning
0’ziga bo’lgan ishonchi, 0’qishga bo’lgan qobiliyati, ijrochilik va musiqiy qobiliyati, shaxsiy holati, yoshi
ta’lim olishiga muayyan darajada ta’sir ko’rsatadi. Talabalarni musiqiy qobiliyatiga ko’ra tabagalashtirish
asosida ularga fanni mustaqil o’zlashtirish tavsiya etiladi.

2. Mavjud shart-sharoitlar tahlil etiladi. U 0’z ichiga quyidagi yo’nalishlarni gamrab oladi:

- ta’lim jarayoniga taalluqli o’quv reja va dasturlar o’rganilishi bilan bo’lgan huquqiy shart-
sharoitlar tahlili.

- mashg’ulotlarni tashkil etish bilan bog’liq shart-sharoitlar tahlili. Mazkur yo’nalishda modul
tarkibiga kirgan nazariy va amaliy mashg’ulotlar tashkil gilinadigan joy, o’quv va ijrochilikga mos xonalari
holati, amaliy ijrolarga tayyorgarlik ko’rish va boshqalar o’rganiladi.

Amaliy ijrochilikni rivojlantirish bilan bog’liq shart-sharoitlar tahlili. Bunda cholg’u asboblari,
o’quv va yordamchi audiovizual vositalarning yaroqlilik holati, shuningdek, fortepiano, musiqiy
vositalarning mavjudligi o’rganiladi.

3. Musiqiy sohalar tahlil qilinib, modullar mazmunini belgilashda zarur bo’ladigan o’quv
materiallari va boshga manbalar o’rganiladi. Masalan: musiqiy sohalar bo’yicha darslik, qo’llanma va
boshqa adabiyotlar.
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Modulli texnologiyani musiqa fanlarga qo’llayotganda o’quv materialini bloklarga bo’lib o’rganish
magsadga muvofiq bo’ladi. Musiqa fanlari o’quv materialining bir qismi bo’lib, ular biror bir xususiyatlari
va belgisi bilan modullarga ajraladi. Modulni o’zlashtirish me’yorlari turlicha belgilanib olinadi.

Darslarni modulli o’qitish texnologiyalari asosida tashkil etish bo’lajak musiqa ta’limi
o’qituvchilarining kasbiy kompetensiyalarini rivojlantirishga garatilgan faoliyatni amalga oshirishni
o’rganuvchi pedagogik va texnologik shart-sharoitlarni aniq loyihalash va qo’llab-quvvatlash imkonini
beradi. Ta’lim islohotlarining zamonaviy shart-sharoitlarida o’qituvchilar maqomi va ularning ta’limiy va
tarbiyaviy vazifalari tubdan o’zgartiriladi, ularning kasbiy kompetentliligi va mahoratiga bo’lgan talablar
oshiriladi. Zamonaviy jamiyatda va musiqa ta’limida yuzaga keladigan ta’lim taraqqiyoti ta’limning
xalgaro talablariga javob beradigan, fundamental musigiy-ijodiy va ilmiy tayyorgarlikka ega bo’lgan
ijjtimoiy faol o’qituvchi kadrlarga, musiqiy madaniyatga boy va pedagogik mahoratning yuqori darajasini
o’zida mujassam etgan bo’lajak musiqa o’qituvchilariga muhtoj. Bu umumbashariy talablar ta’lim
xizmatlari sifatini oshirish, bilim operasiyasining shaffofligi va uning ta’lim jarayoni darajasida
rivojlanishini monitoring qilish usullari va boshqalarda o’z aksini topgan. Mamlakatimizda san’at sohasini
ta’limiy jihatdan takomillashtirish yuqori malakali bo’lajak musiqa o’qituvchilarini tayyorlash,
o’qituvchilarni sifatli kasbiy kompetensiyasini sezilarli darajada takomillashtirishga qaratilgani eng muhim
milliy ustuvor vazifalardan sanaladi. Shu nuqtai nazardan, ta’lim tizimida qo’llanilayotgan modulli o’qitish
texnologiyalari bo’lajak musiqa o’qituvchilarini tayyorlashga xizmat qiluvchi markazli yondashuvni talab
etadi, uning mohiyati o’qituvchi shaxsiga, kasbiy faoliyatida 0’z qadriyatlar tizimini amalga oshirish orqali
uning kasbiy kompetentliligini takomillashtirishga qaratiladi.

Bo’lajak musiqa o’qituvchisining kasbiy kompetentliligi pedagogik faoliyati davomida o’quvchi-
yoshlarning yangi ijtimoiy sharoitlarga moslashishiga hissa qo’sha olishi bilan zamonaviy jamiyat
taraqqiyotiga ta’sir ko’rsatadi. Bugungi kunda o’qituvchilarning kasbiy kompetensiyalarini
takomillashtirish ko’plab xorijiy tadgiqotchilarning diqqat markazida turipdi: I. Kolesnikova, N. Kuz’mina,
L. Mitina, Ye. Rogov, Ye. Sakharchuk, V. V. Senenko, A. Sherbakov, Serekov Yu. Vardanian, I.
Ziaziunlar kasbiy kompetensiyalarni pedagogik hodisa sifatida o’rganib chiqdi.

Pedagogik adabiyotlarda kasbiy kompetentlik tushunchasiga kasbiy mahoratda paydo bo’ladigan
va o’qituvchining kasbiy faoliyatga nazariy va amaliy sadoqatining birligini ta’minlovchi yaxlit xususiyat
sifatida qaraladi. S. Honcharenkoning fikriga ko’ra, "kompetentlik" tushunchasi samarali kasbiy faoliyat
uchun zarur bo’lgan bilim va ko’nikmalarning yaxlitligini va axborot texnologiyalaridan foydalanish
qobiliyatini anglatadi. Kasbiy kompetentlikka nazariy bilim va amaliy ko’nikmalar, tajriba, kasbiy va
shaxsiy sifatlar qo’shishimiz mumkin. Uning tarkibiy qismlariga tanqidiy fikrlash, 0’z-0’zini
takomillashtirish, ijodkorlik va kasbni sevish kabilarni kiritib, Unga shaxsning o’z vakolatlari doirasida
turli vazifalarni muvaffaqiyatli amalga oshirish (hal etish) qobiliyati deb ta’rif berish mumkin.

Bugungi kunda musiga pedagogikasida kompyuter texnologiyalarini jadal joriy etishga, turli
musigiy va ijod turlarining o’zaro alogasiga, musiqiy-ilmiy izlanishga tayyor va kasbiy kompetentliligi
yuqori bo’lgan, san’at va ta’limning turli sohalarida bilimlarini rivojlantirishga, o’zlarining professional
faoliyatida fanlararo alogalarini o’rnatishga, pedagogik madaniyati va mahoratiga ega bo’lgan bo’lajak
musiqa o’qituvchilariga talab katta.

Innovasion texnologiyalar, pedagogik va axborot texnologiyalarini o’quv jarayonida qo’llashga
bo’lgan qiziqish, e’tibor kundan —kunga kuchayib bormoqda. Bunday bo’lishini sabablaridan biri, shu
vaqtgacha an’anaviy ta’limda o’quvchi-talabalarni faqat tayyor bilimlarini egallashga o’rnatilgan bo’lsa,
zamonaviy texnologiyalar ularni egallayotgan bilimlarini o’zlari qidirib topishlariga, mustaqil o’rganib,
tahlil gilishlariga, hatto xulosalarni ham o’zlari keltirib chiqarishlariga o’rgatadi. [4.23]

Bo’lajak musiqa o’qituvchisi — bu murakkab kasb vakili. U kasbiy faoliyatdagi kompetensiyalar,
musiqiy, pedagogik, psixologik va boshga kombinasiyalarga tayanishi lozim. Bundan kelib chigadiki,
bo’lajak musiqa o’qituvchisi turli faoliyat turlarini birlashtirishi va uni tegishli amaliy ko’nikmalarga
aylantirishi kerak.

Bo’lajak musiga o’qituvchilarining kasbiy kompetensiyasini takomillashtirishda ijodiy, musiqiy,
pedagogik shart-sharoitlar yaratish muhim o’rin tutadi. Bunda ta’lim muhitida musiqiy- ijodiy, o’zaro
amaliy hamkorlikka asoslangan loyihalar asosida maxsus modullarni joriy etish magsadga muvofig.

Bo’lajak musiqa o’qituvchisining kasbiy kompetentliligini shakllanishi uning jamiyatdagi o’rni,
oliy ta’limning majburiyati va vazifalariga, hamda talabaning individual qobiliyatlariga bog’lik bo’ladi.
Musiqa o’qituvchisining ijodiy individualligi uning individual xususiyatlari, fikrlashi, ijodkorligi, ijrochilik
mahorati, pedagogik mahorati, 0’z imkoniyatlarini ruyobga chiqarishga intilishining rivojlanish darajasi
bilan belgilanadi. Bo’lajak musiqa o’qituvchilarining kasbiy kompetentliligini shakllantirish ta’lim olish
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jarayonining samaradorligini oshirishdan iborat. Bu o’rinda muammoning dolzarbligi quyidagi omillarga
bog’liq.

Birinchidan, bo’lajak musiqa o’qituvchilarining kasbiy kompetentliligini shakllantirishda modulli
0’qitish texnologiyalarini ta’lim tizimiga qo’llash jarayonini takomillashtirish zarurati jamiyatda yuzaga
keladigan va dinamik ravishda o’zgarib turadigan ijtimoiy-madaniy vaziyat bilan bog’liq. Madaniyatga, shu
jumladan musigaga gizigish, uning rivojlanayotgan salohiyatini e’tirof etish maktab o’quvchilari tarbiyasi
va rivojlanishida musiganing rolini oshirishga olib keldi.

Ikkinchidan, modulli o’qitish texnologiyalari asosida olib borilgan ta’lim sharoitida, o’zlashtirilgan
bilimlarni qayta baholashda, bo’lajak musiqa o’qituvchisini tayyorlash maqsadi kasbiy kompetentlilikni
isloh qilishning asosiy g’oyalaridan biri sifatida vakolatlarga asoslangan yondashuvga muvofiq
o’zgartiriladi va yangi mazmun bilan to’ldiriladi.

Shubhasiz, bunday vaziyatda nafagat "kasbiy kompetentlik" tushunchasi yangi mazmun bilan
to’ldiriladi, kompetentlilik bo’lajak musiqa o’qituvchisi kasbiy faoliyatida ustuvor ma’no va ahamiyat kasb
etadi, musiqa o’qituvchisi shaxsiyatining eng muhim xususiyati va o’zini takomillashtirishning kaliti bo’lib
xizmat qiladi, ammo bo’lajak mutaxassis tomonidan ushbu sifatni shakllantirish jarayoni uni tashkil etishda
yangicha yondashuvlarni talab giladi.
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MEHRIBONLIK UYLARI TARBIYALANUVCHILARIDA MILLATLARARO TOTUVLIK
HISSINI SHAKLLANTIRISH

B.Boltayev
Samargand davlat universiteti

Annotatsiya. Maqolada millatlararo totuvlik g’oyasining tavsifi, mamlakatimizda ushbu g’oyani
amalga oshirishdagi siyosati , millatlararo totuvlik va hamjihatlikni mustahkamlash yulida olib
borilayotgan amaliy harakatlar, hamda mehribonlik uylarining ijtimoiy hayotida va badiiy tugaraklari
jarayonoda tarbiyalanuvchilar ongida millatlararo totuvlik hissini shakllantirishnng gisqacha mazmini
yoritib berilgan.

Kalit so’zlar: umumbashariy gadriyat, badiiy to’garak, millatlararo totuvlik, bag’rikenglik, etnik.

®opMHpOBaHUE YYBCTBA MEKHALMOHAIbHOI FrAPMOHUMM B I€TCKUX A0MaxX
AnHoTtamus. B cratee maercs KpaTKuil 0030p WIOeW MEKHAIMOHAJIBHOW TapMOHHH, ITONUTHKH,
MIPOBOMMON B Halllel CTpaHe OCYLIECTBIIEHUS 3TOM HMJIeH, IPAKTUYECKUX LIaroB, IPEeANPUHUMAEMBIX IS
VKpeIUIeHHsT MEXITHHUECKOH TapMOHWUHU W COMHIAPHOCTH, (POPMHUpPOBAHUS UyBCTBA MEKHAIOHAJIHHON
TapMOHHH B COIMATBEHOH JKU3HH JETCKHUX TIOMOB H B IIPOIIECCE XYA0KECTBEHHOTO 00pa30BaHHUA.
KiroueBble ci1oBa: o0IIeueIoBeYecKie EHHOCTH, XYI0KECTBEHHEIE KPY)KKH, MEKHAIIMOHATBHAS
rapMOHUS, TOJIEPAHTHOCTh, STHUYHOCTb.

The formation of a sense of international harmony in orphanages
Abstract. The article gives a short review of the idea of international harmony, the policies
pursued by the implementation of this idea in our country, practical steps taken to strengthen interethnic
harmony and solidarity, and to form a sense of interethnic harmony in the social life of orphanages and in
the process of art education.
Keywords: universal values, art sections, international harmony, tolerance, ethnicity.
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Jahonda millatlararo totuvlik va hamjihatlikni mustahkamlash, barcha fugarolarga millati va diniy
e’tiqodidan qat’iy nazar, teng huquq va imkoniyatlarni berish davlat siyosatining eng muhim ustuvor
yo’nalishlaridan biri sifatida qo’yilgan. Ya’ni millatlararo totuvlik masalasi hamisha, hamma mamlakatlar
ijtimoiy hayotining, pedagogik faoliyatining diqgat markazida turadi. Aynigsa, xalgaro munosabatlar
tizimida millatlararo munosabatlar bugungi kunda murakkab xarakter kasb etmoqda. Bu yo’nalishda
vujudga kelayotgan ziddiyat va tuo’qnashuvlar mamlakatlar hududiy yaxlitligiga xavf solish bilan birga
davlatlar orasida salbiy munosabatlarning vujudga kelishiga ham sabab bo’lishi mumkinligi hech kimga sir
emas. Bu boradagi izlanishlarga dunyo miqyosida qabul qilingan: “Bag’rikenglik tamoiyillari
Deklarasiyasi’ni[ 1,234b] ; dunyo miqyosida chop etilgan bir qator asarlarni ko’rsatish mumkin.

Ma’lumki, o’zbek xalqiga xos bo’lgan millatlararo totuvlik hissi 0’zining chuqur tarixiiy ildizlariga
ega. Yurtimizda kup asrlardan beri turli madaniyat, til, urf-odat, turmush tarziga ega bo’lgan, xilma-xil
dinlarga e’tiqod qiluvchi ko’plab xalqlarning vakillari yashab kelmoqda. Statistik ma’lumotlarga ko’ra
O’zbekistonda bugun 34 milliondan ortiq fuqaro yashaydi. Ularning 28 millionga yaqini o’zbeklar, 708
mingi qoragalpoglar bo’lib, aholining 14 foizini 130ga yaqin har xil millat va elatlarning vakillari tashkil
giladi[2,24b].

Mustagqillik yillarida millatlararo totuvlik va diniy bag’rikenglik masalasi davlat siyosati darajasiga
ko’tarilganini mamlakat Prezidenti Sh. Mirziyoevning “Millatlararo munosabatlar va xorijiy mamlakatlar
bilan do’stlik alogalarini yanada takomillashtirish chora-tadbirlari to’g’risidagi PF-5046-sonli Farmonni
imzolagani, shunga muvofiq O’zR VM huzuridagi Millatlararo munosabatlar va xorijiy mamlakatlar bilan
do’stlik aloqalari Qo’mitasi tashkil etilganida[3,45b] ham ko’rish mumkin.

Bundan tashqari, Respublika baynalmilal madaniyat markazi (RBMM), Milliy madaniy markazlar
(MMM)ning barpo etilishi ham, ularning yurtimizda millatlararo totuvlikni mustahkamlash yo’lidagi
faoliyati hukumat tomonidan doimiy ravishda qo’llab-quvvatlab kelinishi ham shuni namoyish etadi. O’zga
xalqlar vakillarining O’zbekistonda yuksak davlat mukofotlariga, xususan, “O’zbekiston qahramoni”
unvoniga sazovor bo’lishlari ham millatlararo totuvlikni ta’minlashga asos bo’la oladi.

Mamlakatimizda etnik o’ziga xoslik rivojlanib, millatlararo munosabatlar yanada uyg’unlashib
bormoqda. Milliy madaniy markazlar o’z madaniyati, tili, xalq hunarmandchiligini rivojlantirib, turli
madaniyatlarning bir-birini 0’zaro boyitishiga, fugarolarning har birida ko’p millatli yagona oila tuyg’usini
mustahkamlashga salmoqli hissa qo’shmoqdalar.

Davlatimizning asosiy gonuni — O’zbekiston Respublikasining Konstitusiyasida: «O’zbekiston
xalgini millatidan qat’i nazar, O’zbekiston Respublikasi fuqarolari tashkil etadi, barcha fuqarolar bir xil
huquq va erkinliklarga ega bo’lib, jinsi, irqi, millati, tili, dini, ijtimoiy kelib chiqishi, e’tiqodi, shaxsi va
ijtimoiy mavqyeidan gat’i nazar, qonun oldida tengdirlar[4,2b], deb belgilab qo’yilgan.

O’zbekistonda ham mustaqillikka erishgan ilk kezlardanoq millatlararo totuvlikni mustahkamlash,
yurtda istigomat gilayotgan barcha millat va elatlar rivoji uchun teng sharoit yaratish davlat milliy
siyosatining ustuvor yo’nalishi etib belgilandi. Bunga misol qilib: O’zbekiston Respublikasi Vazirlar
Mahkamasining “Respublika baynalmilal madaniyat markazini tuzish to’g’risida”gi Qarorini [11,23b];
O’zbekiston Respublikasi Prezidentining “O’zbekiston Respublikasi Vazirlar Mahkamasi huzuridagi
Millatlararo munosabatlar va xorijiy mamlakatlar bilan do’stlik alogalari qo’mitasi faoliyatini tashkil etish
to’g’risida”gi Qarorini [6,234b]; “Millatlararo munosabatlar sohasida O’zbekiston Respublikasi davlat
siyosati konsepsiyasini tasdigqlash to’g’risida”gi Farmonini, O’zbekiston Respublikasi Prezidenti Sh. M.
Mirziyoyevning Birlashgan Millatlar Tashkiloti Bosh Assambleyasining 72-sessiyasidagi nutgi [12,234b]
va boshqa bir qator me’yoriy-huquqiy hujjatlarni keltirish mumkin.

O’zbekiston Respublikasi Prezidenti Sh. M. Mirziyoyevning Oliy Majlisga Murojaatnomasida bu
borada shunday deyilgan: “O’zbekiston millatlararo totuvlik va diniy bag’rikenglik sohasida o’z
an’analariga doimo sodiq bo’lib, bu yo’ldan hech qachon og’ishmasdan ilgari boradi.

Mamlakatimizda turli millat va diniy konfessiyalar vakillari o’rtasida o’zaro hurmat, do’stlik va
ahillik muhitini mustahkamlashga birinchi darajali e’tibor garatiladi. Bu — bizning eng katta boyligimiz va
uni ko’z qorachig’idek asrab-avaylash barchamizning burchimizdir”’[6,234b]. Bundan tashqgari, Sh. M.
Mirziyoyevning: “Yoshlarimizning mustaqil fikrlaydigan, yuksak intellektual va ma’naviy salohiyatga ega
bo’lib, dunyo miqyosida o’z tengdoshlariga hech qaysi sohada bo’sh kelmaydigan insonlar bo’lib kamol
topishi, baxtli bo’lishi uchun davlatimiz va jamiyatimizning bor kuch va imkoniyatlarini safarbar etamiz”
[7,14b], — degan so’zlarini kelajak vorislariga, jumladan, mehribonlik uylari tarbiyalanuvchilariga bo’lgan
yuksak ishonch va g’amxo’rlik ifodasi deya baholash mumkin.

2017-2021 vyillarda O’zbekiston Respublikasini yanada rivojlantirish bo’yicha Harakatlar
strategiyasining to’rtinchi yo’nalish beshinchi bandi ham “Yoshlarga oid davlat siyosatini
takomillashtirish”ga qaratilgan bo’lib, unda sifatli ta’lim xizmatlari imkoniyatlarini oshirish, mehnat
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bozorining zamonaviy ehtiyojlariga mos yugori malakali kadrlar tayyorlash siyosatini davom ettirish
vazifasi qo’yilgan[8,234b].

Shuningdek, O’zbekiston Respublikasi Prezidentining “Yoshlarni ma’naviy-axlogiy va jismoniy
barkamol etib tarbiyalash, ularga ta’lim-tarbiya berish tizimini sifat jihatidan yangi bosqichga ko’tarish
chora-tadbirlari to’g’risida”gi Farmoni[9,234b] da yuksak ma’naviyatli, qat’iy hayotiy nuqtai nazar, keng
dunyogarashga ega fidoyi va vatanparvar yoshlarni tarbiyalashning muhim chora-tadbirlari sifatida
o’quvchilarning qiziqish va qobiliyatlaridan kelib chiggan holda, mashg’ulotlarni tashkil etish va o’tkazish
vazifasi ilgari surilgan bo’lib bu, bevosita, maktabdan tashqari ta’lim muassasalari, xususan, mehribonlik
uylari tarbiyalanuvchilari uchun ham daxldordir.

Bugungi kunda O’zbekistondagi mehribonlik uylarida va bolalar shaharchalarida 2200 nafarga
yagin bola istiqgomat gilmogda. Mehribonlik uylaridagi vaziyatni, bolalarning turmush tarzini yaxshilash
bo’yicha yurtimizda keng ko’lamli amaliy ishlar tashabbusi ilgari surildi va boshlab yuborildi. Bolalarning
hayotini sifat jihatdan yaxshilash, jumladan, mehribonlik uylari sharoitini uy sharoitiga yaginlashtirish,
ularning ma’lumot darajasini oshirish, bolalarning sog’lom o’sishi va rivojlanishi uchun zarur ovqatlanish
me’yorlarini joriy etish buyicha ishlar imkon qadar jadallashtirilmoqda.

“Mehribonlik uylari” bilan bog’liq qabul gilingan bir qator garor va farmonlar[10,234b] ham
mazkur maktabdan tashqgari tashkilotlar tarbiyalanuvchilari taqdiri davlat miqyosida ahamiyatga molik
ekanidan dalolat beradi. Ayni zamonda, mehribonlik uylari tarbiyalanuvchilariaro milliy totuvlik va o’zaro
bag’rikenglik hissini shakllantirish va uni rivojlantirish ham yuqorida sanalgan huqugiy-me’yoriy
hujjatlarning ijrosiga daxldor bo’lgan muhim masalalardan biridir.

O‘zbekistonda millatlararo munosabatlar yaxshilanib borishining asosini quyidagilar tashkil etadi:

- millatlarning o°zaro teng huquqliligi;

- millatlararo hamkorlik;

- milliy-ma'naviy ma'rifiy taraqqiyot;

- milliy-ma'naviy, madaniy xususiyatlarni hisobga olish;

- turli xalglar va millatlar madaniyatining rivojlanishi;

- barcha millatlarga hurmat bilan garash;

- milliy va umumbashariy gadriyatlarning uyg‘unligi;

- milliy 0°z-0°zini anglashni kuchaytirish;

- milliy g“urur, milliy faxrni shakllantirish.

O’zbekistonda har xil millatga mansub fugarolar bolalarining taqdiri, hayoti, turmush tarzi, ta’lim-
tarbiyasi hamisha davlat nazoratida.

Mehribonlik uylarida tarbiyalanayotgan bolalar orasida o’zaro milliy totuvlik, diniy
bag’rikenglikni ta’minlash ham davlat siyosatining bir qismidir.

Xo’sh mehribonlik uylari tarbiyalanuvhcilarida millatlarararo totuvlik g’oyasini shakllantirish
uchun ganday amaliy ishlar olib borish zarur.

-mehribonlik uylarida tarbiyalanayotgan har xil millat vakillari farzandlariaro milliy totuvlik
hissini tarbiyalashda badiiy to’garaklarning o’rni va rolini belgilash;

-mehribonlik uylaridagi badiiy to’garaklar misolida tarbiyalanuvchilar ruhiyatida millatlararo
totuvlik hissini shakllantirishning shaxs va jamiyat uchun ahamiyatini aniglash;

-badiiy to’garak faoliyatida tarbiyalanuvchilar orasida milliy totuvlik tuyg’usini shakllantirishga
yo’naltiruvchi ta’lim metodlarini aniglash va ulardan foydalanish yo’llarini tagdim etish;

-badiiy to’garklarda tarbiyalanuvchilararo milliy totuvlik hissini shakllantirishda to’garak rahbari
kompetentliligiga xos bo’lgan xususiyatlarni aniglash;

-olib borilgan metodik ishlar asnosida mehribonlik uylari tarbiyalanuvchilari orasida millatlararo
totuvlik hissi shakllanganligi va rivojlanganligini eksperiment natijalari asosida dalillash.

- Mehribonlik uylari tarbiyalanuvchilari ma’naviyatida millatlararo totuvlik hissini shakllantirish
hamda rivojlantirishda kuy-qo’shiglardan samarali foydalanish yo’llari ko’rsatish.

- Tarbiyalanuvchilar ma’naviyatida millatlararo totuvlik hissini shakllantirish hamda
rivojlantirishda ta’lim metodlaridan foydalanish namunalari tavsiya etish.

- Maktabdan tashgari ta’lim muassasalarida tarbiyalanuvchilarni millatlararo totuvlik ruhida
tarbiyalashda to’garak rahbari kompetentliligi mezonlari tagdim etish

Xulosa o’rnida shuni ta’kidlab utishimiz joizki mehribonlik uylarida tarbiyalanayotgan o’smirlar
ma’naviyatini sog’lomlashtirish, bu jarayonda millatlararo totuvlik hissini shakllantirish va uni
rivojlantirishga yo’naltirilgan metodik vaziyatlar mazmuni, prinsiplari, shakllari, vositalari, usullari,
psixologik imkoniyatlari takomillashtirish muhim ustivor masalalardan biri sanaladi.
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VIK:
PA3SBUTHUE HABBIKOB CAMOCTOSITE/IbHOIi PABOTBI CTYJIEHTOB IIOCPEICTBOM
HCII0JIb30BAHMS MPOEKTHBIX TEXHOJIOT Al

H. M. TypaueBa
Meowcoynapoowiii ynusepcumem mypusma «Lllenxoswiii nymo»
Lalosha2018@mail.ru

AnHoTanms. [lpoexTHass neATENHPHOCTh OTHOCHUTCS K pa3psay WHHOBAIMOHHOW, TBOPYECKOM
JEATeNFHOCTH, W OHA IpEeNnoiaraeT mpeodpa3oBaHne PeaTbHOCTH. Y MEHHE IIPOSKTHPOBATD, INIAHUPOBATH
U pealn30BHIBATh TEXHOJOTHIO MPOEKTHOrO OOYYeHHs — TIOKa3aTeldb BBICOKOH KBalH(uKarmu
MpenoAaBaTeNs, CIOCOOCTBYIOMNN pa3BUTh HABBIKM CAMOCTOSITEIIFHON PaOOTHI CTYICHTOB.

KiroueBbie cioBa: Typu3M, MPOEKT, IPE3CHTAIN, pean3alliisl, HalWOHANbHAS KyIbTYpa,
KpeaTUBHOE MBIIUICHHE.

Loyiha talim texnologiya asosida talabalarning mustaqil ishlash ko'nikmalarini rivojlantirish
Annotasiya. Loyiha faoliyati innovatsion, ijodiy faoliyat toifasiga kiradi va vogelikni o'zgartirishni
0'z ichiga oladi. Loyihaga asoslangan o'quv texnologiyalarini loyihalashtirish, rejalashtirish va amalga
oshirish qobiliyati o'gituvchining yuqgori malakasi, talabalarning mustaqgil ishlash ko'nikmalarini
rivojlantirishga yordam beradi.
Kalit sozlar: turizm, loyiha, prezentasiya, milliy madaniyat, kreativ fikirlash.

Development of independent work skills of students through the use of project technologies
Abstract. Project activity belongs to the category of innovative, creative activity, and it involves
the transformation of reality. The ability to design, plan and implement project-based learning technology
is an indicator of the teacher’s high qualifications, which helps to develop students' independent work
skills.
Keywords: tourism, project, presentation, implementation, national culture, creative thinking.

CCFOZ[H?I MIPOCKTHOC 06yquI/Ie OTHOCAT K NCAArortdcCKMM  TCXHOJIOIHMAM 21 BCKa,
O6CCHG‘II/IBa}OH.II/IM (I)OpMI/IpOBaHI/IC y 06yqa}0m1/1xcsi YMCHI/Iﬁ aJqaliTUpOBaTbCd B CTPEMUTCIBHO
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W3MEHSIOIEMCSl MUpe, Pa3BUTHE KIIOYEBBIX KOMIIETCHIMH y OyIyIIMX CIIEIHAINCTOB B JII000H cdepe
npodecCHOHAIBHON aesTensHOCTH. [IpoekTHoe oOydeHHe ITO3BOJSET peIlaTh aKTyallbHbIE ITPOOJIeMBI
00pa30BaHUs U COOTBETCTBYET TPEOOBAHUIM BPEMEHU:!

- ofecreynBaeT BO3MOXXHOCTb OCYLIECTBIIATH OOyYeHHE B OOCTAaHOBKE MaKCHMAalbHO
IpUOIIHKEHHON K peaslbHOM JKU3HH;

- IO3BOJISIET YBA3aTh TEOPETUYECKMM MaTepHall C IPAaKTUYECKOM AEATENBHOCTBIO M BOBJIEYD
CTYZICHTOB B aKTHBHBIHM CaMOCTOATENIBHBIN [T03HABATEIBHBIN MpoIiece;

- obecneunBaeT (HOPMHPOBAHHE M PA3BUTHE KIIOYEBBIX KOMIICTEHIMH, HEOOXOAMMBIX IS
aJanTaluM U IPOLYKTUBHOMN IESTENbHOCTH B paMKax MpodecCHOHaIbHBIX COOOIIECTB.

YMeHue MpoeKTUPOBATh, IIJIAHUPOBATh U PEATTM30BBIBATH TEXHOJIOTHIO NMPOCKTHOI'O OOY4EHHs —
MOKa3aTelb BHICOKOH KBanudukalmy npenogaBaTens. HexapoM 3Ty TEXHOIOTHIO OTHOCST K TEXHOIOTUSAM
21 Bexa. [2. cTp.58]

OCHOBHbIE KOMIIOHEHThI MPOEKTA

Kaxplif MpoeKT, HE3aBHCHMO OT CJIOXHOCTH U 00BEMa paboT, HEOOXOAWMBIX IS €ro
BBIMTOJTHEH U, IPOUCXOUT B CBOEM PA3BUTHH ONPEAEIEHHBIN KU3HEHHBIHM IUKIO OT COCTOSIHUS

«IIpOEKTa €€ HET», 10 COCTOSHUSA, KOIJIa « IIPOEKTA YK€ HET»

IIpoekTHBIH UK (KU3HEHHBIM ILUKI) MPOEKTa — IMPOMEKYTOK BPEMEHHM MEXIY IOSIBICHHEM
MPOEKTA U €ro JIUKBUIAIEH.

®a3bl — COCTOSHUS, YEPE3 KOTOPBIE IPOXOAUT IIPOEKT.

VY KaXmoro mpoekTa HE3aBUCHMO OT C(epbl OESTETBHOCTH M IPUHITOW CHCTEMBI OpraHW3alu{
paboT B TPOEKTHOM MEHEDKMEHTE BBIACISIIOT 3 CTaauH, KOTOPHIE B COBOKYITHOCTH COCTaBISIIOT
CJICAYIOUIYIO CTPYKTYPY >KM3HEHHOIO IIUKJIa IPOEKTa:

1.HavyanpHas cragus:

- (ha3bl MHAIMAIMY U Pa3pabOTKH HUjeH/ KOHIICTIIIUN MPOSKTa, ONpeeNIeHH s ero 3a/1ay;

- (haza pazpaboTku u npoekTHpoBaHUS (POpMHPOBAHIEC KOMAH/IBI;

OcCHOBHOE 11eTIeBOE Ha3HAUYEHHE IIPOSKTHOTO 00YIEHUS B By3€, 3aKIIOYACTCS B TOM, YTOOBI:

1) obecrieynTh MOJATOTOBKY CTYJICHTOB K YKH3HEICITCILHOCTH B MPOGECCHOHAIEHOM COOOIIECTBE
B cdepe Typu3ma:

- TO3HAKOMHTH CTYJCHTOB Ha TPEIMETHOM H MEXIPEIMETHOM MaTepuayie C COLUAIBHO —
HAYYHBIMH U TPAKTUYECKH 3HAYMMBIMH MPOOJIEMaMH, XapaKTepHBIMHU ISl TPO(EeCCHOHATBHOTO O0YUCHHS
1 IpopecCHOHATIHbHOMN NESATELHOCTH, U CO CIIOCO0aMH PEIIeHHS 3THX PoOIIeM;

- BKJIIOYUTH CTYICHTOB B aKTHBHYIO, BIIOJHE PEANbHYIO NMPO(PECCHOHATIBHYIO IEATEIHHOCTH, B
MPOKUBAHHUE PEAFHBIX COOBITHH, IMO3BOJISIONINX OCMBICIUTH COIMUAIBHYIO M JIMTYHOCTHYIO 3HAYHMOCTD
9TOH NEATENbHOCTH W €€ Pe3yNbTaToB, OIEHUTh CBOM HAKIOHHOCTH U BO3MOXKHOCTH B BBHIIIOJHEHUH
JEATENFHOCTH C ONPEACIEHHBIMU UIS TOTO WJIM WHOTO HAIMpaBICHUS Npo(ecCHOHAIbHOW IOATOTOBKU
XapaKTePUCTUKAMU;

- K CAaMOCTOSITEIFHOMY TIOMCKY M PEIISHHUIO TPo0IeM;

- K CaMOCTOATENIFHOMY KOHCTPYHPOBAHHIO 3HAHUH M3 PasHBIX oOnacTell M MCTOYHUKOB, KOTOpPHIC
MOTYT OBITH HCIIONB30BAaHBI B JKH3HH, B OyIymiei mpodeccnoHaNbHON IESTeNHOCTH, B IPOIOIDKCHUU
00pa3oBaHus 110 BEIOPAaHHOMY HAIIPABICHHIO PO ECCHOHAIEHON TTOJTOTOBKH;

- K TIONYYEHHIO pEaNbHOTO pe3yiabTaTa IIPOCKTHOH YUeOHOW INesTeNbHOCTH, HMEIOIIEro
COLMAJIBHBIN U INYHOCTHBIN CMBICIT;

- K TBOPYECKOH JEATENFHOCTH 10 KOHCTPYHPOBAHUIO HOBBIX OOBEKTOB;

2) co3maTh YCIOBUS NS pa3BUTHA WHTEIUICKTYaJbHBIX W HWHHOBAIIMOHHBIX CIIOCOOHOCTEH
CTYZICHTOB:

- KPUTUYIECKH W KOHCTPYKTUBHO MBICITIHTE;

- TPOTHO3MPOBATH PE3yAbTATHl M BO3MOXKHBEIC ITOCICICTBHS Pa3HBIX BapHAHTOB pEIICHHUS Ha
OCHOBE HE TOIBKO aHAINTHYECKOT'0, IOTHYECKOT0, HO M MHTYUTHBHOT'O MBITIICHUST;

- MBICJIUTh Ha YPOBHE IUPOKUX 00OOIICHHIA;

- OPHEHTHPOBATHCS B OKPY’KAIOIIEH IeHCTBUTEIEHOCTH;

- IPOBOJIUTH UCCIICIOBAHUS 1 HKCIIEPUMEHTHPOBATE;

3) obecrieunTs GOPMUPOBAHUE U PA3BUTHE KIIIOYCBBIX KOMICTECHIINN CTYICHTOB:

- POEKTUPOBOYHOI;

-KOMMYHHKATHBHOMH;

-COLIMAJTbHOM;

-uH(OopMamuoHHOM. [ 3. cTp.38]
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Yacto npu opopMIIEHHH IIeIH B MPOEKTaX UCIOib3ytoT MeToauky SMART. Llens HeoOxomumo
MIPOBEPUTH 10 ISTH ONMKUCAHHBIM KPUTEPHUSIM:

Specific —« 0coObIii», « HWHAMBUAYANbHO — ONpeAeieHHBINY. Ilenb HOMKHA — OBITH
HE/IByCMBICJICHHASI U OHO3HA4HAas, u€TKas U cTporo ompeaencéHHas. ChopMynupoBaHHAst TAKUM 00pa3oM,
9TOOBI €€ HeJIb3s1 OBIJIO MOHSTH HEMPABUIBHO M HHTEPIPETUPOBATH 110 CBOEMY.

Measurable- «uzmepumsiiiy. Llens nomkHa ObITh U3MepuMast ( B IITYKaX, MPOLEHTAX, JACHBIAX,
cTpaHunax). Kpurepuu oneHku IOKHBI OBITh TAKUMM, YTOOBI IO HUM JIETKO MOXKHO OBIJIO ONpPENEIUTh
JOCTUTHYTA I1€JIb, WU HeT.

Achievable- «noctmxumeliiy. Ienb D0KHA OBITH AOCTHKMMA. 3amadyd JOMKHBI PEIAaThCS B
npuHImIe. HeBbImolIHUMBIE IIETTH — IeMOTHBUPYIOT.

Relevant — «3HaunMslity, «BaxHbI». Lleap mOMKHa OBITH OPHEHTHPOBAHA HA PE3YNIBTAT.
Ucnonaurens JOJIDKCH ITIOHUMATh 4Y€ro OH JOCTUTHET, a HEC UYEM 6yz[eT 3aHUMAThCA.

Time specific, time — bound — « cBsa3aHHBIA C OMpEACHEHHBIM MPOMEKYTKOM BPEMEHI.
BeimonHeHne 3amad Ui JOCTHMXKEHHUS IIOCTABIEHHOM IIETM JIOJDKHO OBITH ONpPEAENIeHO IO CPOKaM.
JocTikeHne 1eii JOIKHO MPOMCXOANUTE B YETKO yKa3aHHBIA nepuos BpeMeHH [ 1.ctp. 33].

IIpumepHasi cTPYKTYpa NPOEKTHOIO 3aJaHUS

1.0Onucanne mpoOIEeMHO CUTYaIluH, 0O0OCHOBaHHE aKTyaJbHOCTH €€ pa3perieHusl.

2.1lenp npoekTa — mpodnema, Ha pellieHne KOTOPOH HalpaBJIeH MPOEKT.

3.3ajaun mpoekTa — MepeveHb paboT, KOTOpble HEOOXOAMMO BBITIOIHUTh JUIS JIOCTHIKCHUS ILIEIH
MPOCKTA.

4.Pe3ynpraT mpoekTa — MPOAYKT WM YCIyra, KOTOPBIH OyaeT co37aH, 4YToObl pa3peuinTh
mpo0JieMy, Ha3BaHHYIO B IIEJIM IIPOEKTA.

5.Ilonp30BaTeny NpoAyKTa IpPOEKTa.

6. PaMku nipoekTa: CpoKH BBIIIOJHEHMSI U IPUMEPHOE KOJIMYECTBO YUYaCTHUKOB.

7. Bexu mpoekTa, €ciid MPOeKT JOJITOBPEMEHHBIH, CIIOKHBIH.

8.IlpoMeXyTOUHBIE PE3yNbTATHI, KOTOPBIE MODKHBI OBITH JOCTHTHYTHI IO IYTH K KOHEYHOMY
pe3yibTary.

9.IlpocTpaHHbIi peIBApUTEIHHBIN IJIAH OCYIIECTBICHUS 3aa4 MPOEKTa (COoAepIKaHue MPOEKTa).

10.Vka3aHue crmocoOOB M CPENCTB OICHKH MPOEKTa M MPOCKTHOM AEATENbHOCTH, OTYET M
IIpe3eHTalLus.

Ilo HanpaBJIeHUSIM JeATeTbHOCTH NIPOEKTHI AeJIATCS Ha:

00pa3oBaTeNbHBIC TIPOEKTHI: - CTABAT 3aJa4d, CBSA3AHHBIC C IPEIOCTABICHHEM 00pa30BaTEIEHBIX
yeayr. OHH Tarxke MOTYT OBITh HAaIlpaBJIEHB! HA COBEPIICHCTBOBAHUE CaMOIl CHCTEMBI 00pPa30BaHMUA.

MIPOCBETHTENBCKUE — CIOCOOCTBYIOT PaCHPOCTPAHEHUIO M aKTYaIN3aIliy HOBBIX 3HAHHUH.

XYI0XKECTBEHHO — TBOPUECKUE — CO3AAI0T YCIOBUS IS MPOAYKTUBHOIO AUAJIOra MEXIY aBTOPOM
XYIOKECTBEHHOTO IIPOM3BENCHUS M ITyONMKOW, TMPEAOCTABISICT BO3MOXHOCTH UIS TBOPYECKOM
camopeaan3aliy JUYHOCTH, BOCIIUTHIBAIOT Xy10’KECTBEHHBIN BKYC.

peabuIuTaoOHHbIe — (HOPMUPYIOT YCIOBHS ISl BO3BpAIICHWS K IIOJHOICHHOW >KU3HU JIUII,
MOMABILIUX B CIIOKHYIO )KU3HEHHYIO CUTYallUIO, CO3JA0T JOCTYIHYIO Cpely A JIIoAeH ¢ OrpaHUYEHHBIMU
BO3MOKHOCTSIMHU.

9KOJIOTUYECKHUE — HAIpaBJeHbl Ha M3MEHEHHE OTHOLIEHHUS 4YeJOBEeKa K IPUPOAE U YIy4dlLIeHHE
MIPUPOJHOIO U YIIYUILIEHHE IPUPOAHOT0 OKPYKEHUS.

HAyYHO — HCCIENOBATEIBCKAE — CIOCOOCTBYIOT pPEIICHHIO (DYHIAMEHTAIBHBIX W TPUKIAIHBIX
HayyHBIX 3a/1a4.

TYPUCTHUYECKHAE — TPEIOCTABIIOT BO3MOKHOCTH U COXPAaHEHHS W TIOMYISPU3AINH OOBHEKTOB
MPUPOIHOTO W KYIBTYPHOTO HAacHeAus, (GOpMHPYIOT HHQPPACTPYKTYPY, PACIIUPSIOT BO3MOXKHOCTH IS
OpraHu3aLuH OTAbIXA.

(U3KYIBTYPHO — O3MOPOBUTEIBHBIE — CTABAT 3aJaddl IO PA3BUTHIO CIIOPTa U IPUOOIICHHIO
HaCeJICHUS K 3710poBoMY 00pa3y xwu3HH [1. cTp 21 ].

I[IpoekTHpoBaHHWe - B KOHTEKCTe OOpPA30BaHUS €CTh IICJICHATIPABICHHAS ACATCIHHOCTD,
COBepIIaeMasi B CIICIUATBFHO OPraHU30BaHHBIX IPEINOAABATENIEM YCIOBHSIX, 00CCIICUNBAIOMINX CTYICHTY
JIeHCTBOBATh CAMOCTOSTENIFHO OT MOMCKA MPOOIEMBI, OpTaHU3aIlUH M TUTAHHPOBAHISI JESTEIFHOCTH 10 o€
PEIICHHIO /10 TIPEeIbSABICHHS HalICHHOTO crioco0a e€ pereHuns Juisl MyOInaHOH OeHKH [ 4].

Io 3aBepuieHun paOOTHI HAA MPOEKTOM IPOBOMUTCS TIPE3EHTAIMS PE3YbTaTOB — YCTHOE WIIH
MACbMEHHOE coo0IIeHue (0TUET) 00 uTOorax ydeOHOU MPOSKTHON paOOTHI.

®da3a NOArOTOBKH MPE3EHTALMY 3aHUMAET 3HAYUTEIbHYIO YacTh OTBEAEHHOTO HA IPOEKT BPEMEHHU.
Ha »otomM »Tame mpemonaBarenb BBIIOJIHAET —CICAyIOIIHE (YHKIWW: KOHCYJIBTHPOBAaHHEC U
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WHCTPYKTUPOBAHUE, MOHUTOPUHT W KOHTPOJb IOATOTOBKM YCTHOM TNpe3eHTallMd W OCYILECTBIISET
CIIEAYIOUIYIO TOCIIEN0BAaTEIbHOCTh JCHCTBHUI: PEKOMEHIYeT CTYACHTaM, MPEeXIe YeM OHU MPUCTYIST K
pa3paboTKe MPe3eHTALUH, PELIUTh CIEAYIOLIIe OpPraHU3allMOHHBIE BOIIPOCHL:

- KTO OyAeT MpOBOAUTH MPE3eHTALUIO: JUJEP, WK YacTh TPYMIbI; €CIU 3TO OyaeT rpynmnoBas
Mpe3eHTaIus, KaK OyIyT pacipenensiThes 00SI3aHHOCTH MEXKITy YYaCTHHUKaAMH?

- 4yTO Oy/IET MpeACTaBIATh COO0H MH(MOPMAIIHS 10 COEPIKAHUIO?

- HAllOMUHAeT, YTO pe3yJbTaTOM pa0OThl HaJ TPOEKTOM SBJISETCS, MPEXAE BCEro, 3aMbIcel
criocoba pemieHust MpoOJieMbl MPOEKTa, MOITOMY €ro M HaJ0 MPEIbsBIATH, MPEXKIe BCEro, a MPOIYKT
UTPaeT BCIIOMOTaTENbHYIO POJb, TOMOTaeT HATJISIIHO MPECTABUTD PE3YJIbTaT TOCTHKEHUS 1IENIH MPOEKTa.

-B Kakod ¢(opme Oyaer NPOBOAWTHCA TMPE3SHTAMA: B BUAE JOKIaJa WM JOKIaga C
HCIOJIb30BAHUEM CPEJICTB HATJISIHOTO IpeCcTaBlIeHUs! HH(OpMAIIUH;

-KOHCYJBTHPYET CTYACHTOB IO MOBOJY O(POpPMIICHHSI IPE3EHTALINH;

- oOpaiaeT BHUMaHUE Ha COOTBETCTBHE BEIOPAHHOTO BHJIA TIPE3EHTAIINHU, U €€ OCOOCHHOCTSIM;

OO0paiaeT BHUMaHHE Ha OCHOBHBIE BOIPOCHI, KOTOPbIE HEOOXOIUMO OTpPa3uTh B COJEPKAHUH
nHpOpMAIHH:

- MOHUMAaHHUE MPOOJIEMBI, IIENIN U 3a/1a4H;

- YMEHHE TUIAHUPOBATh U OCYIIECTBIATH padoTy;

- aHaJM3 MpoIecca MOUCKa PEICHUS;

- HallZIGHHOE pelIeHHUE;

- pe3ysIbTaThl CAMOAHAJIN3a YCIICIIHOCTH U PE3YIbTaTHBHOCTH pelieHus mpobiemsl [ 3, ctp 63].

IIpaBuiaa opopMiieHHs1 Mpe3eHTANMHT

Tekct, 0cOOEHHO €CITU TPE3ESHTAINS COMTPOBOKIAAETCS YCTHBIM JOKIIAJIOM, JIOJKSH OBITh:

-CBSI3HBIM;

-CHHTAaKCUYECKU MTPOCTHIM;

- SICHBIM, JIOTMYHBIM, TOYHBIM (OCOOCHHO B TepMHHax W ompeeneHusx). [lepeg Tem, Kak
MPEACTABUTH MPE3CHTALNIO ITyOINKE HE TOIEHUTECH TPOBEPUTH TPAMOTHOCTB;

- PUCYHKH JIOJKHBI OBITh YETKUMH U JOCTaTOYHO KPYIHBIMU. He mbITaliTech yBenmnIuBaTh pazMep
PHUCYHKA, Bbl TOJIBKO IIOTEPAETE KaUeCTBO KAPTUHKH;

- BUJIEO — POJIMKH JOJKHBI 3aHUMATh HE MEHEE TPETH NPE3CHTallMOHHOIO OKHA. PUCYHKHU OIKHBI
HOCUTb CKOpEE WIUIIOCTPAaTUBHOE, YEM JEKOPaTMBHOE 3HA4€HHUE. YKpallaTeIbCTBO OTBJIEKAET OT CYTH
npenmera [ 2, ctp 76].

CryneHTsl MPeNCTaBIAIOT HE TONBKO pPe3yJbTaThl U BBIBOABI, HO U ONKCBHIBAIOT IPUEMBI, HIPU
MOMOIIM KOTOPBIX OBIIa MONy4eHa WHQOpMAIMs, PacCKa3bIBAIOT O MpoOiieMax, BO3HUKIIMX IIPU
BEITOJTHEHUHN TIPOEKTa, IEMOHCTPHPYIOT TNPHOOPETEHHBIC 3HAHWS, YMEHHS, TBOPYECKHI ITOTCHIIHAI,
IyXOBHO-HPAaBCTBCHHBIC OPHEHTUPHL. Ha MaHHOM 3Tame CTyIeHTHI IPHOOPETAIOT M JEMOHCTPHPYIOT OIIBIT
MIPEACTABIICHUS] UTOTOB CBOCH NEATENFHOCTH. BO BpeMs 3amIUTHI MPOEKTa BBICTYIUICHHE JODKHO OBITH
KpaTKuM, CBOOOXHBIM. [l IpUBICUEHUS MHTEpeca K BBICTYIUICHHIO MCIIONB3YIOT CIICAYIONINE HPHEMBL:
MPUBJICKAIOT YOSTUTEIbHYIO IIUTATY, IPKAN (PaKT, NCTOPHUECKUN IKCKYPC, HHTPUTYIONIYI0 HH()OPMAaLHIO,
CBSI3b C JKU3HEHHO BAKHBIMH MPOOJIEMaMH, MCIONB3YIOT IUIAKATHI, CIAMIBI, KapThl, Tpaduku. Ha srame
MIPE3eHTANH CTYISHTHl BKIIIOYAIOTCS B OUCKYCCHIO IO OOCYKICHHUIO IPOEKTOB, yIaTCs KOHCTPYKTHBHO
OTHOCHUTBCS] K KPUTUKE CBOUX CYXAECHUH, IPU3HABATh IPABO Ha CYLIECTBOBAHME Pa3JIMUHBIX TOYEK 3PEHUS
Ha pelIeHe OXHON MPOOIEeMBI, OCO3HAIOT COOCTBEHHBIE JOCTYKEHIS M BEISBILTIOT HEPEIICHHBIC BOIIPOCHL.
Kak mpaBuino, Ha maHHOM dTare ciieayeT oOpaTHUTh BHUMaHWE Ha IEPCHEKTUBHI paOOTHI HaJ JTaHHBIM
MIPOEKTOM.

[TockonbKy TEXHOJOTHS MMPOSKTHOTO OOYUCHHS OPUCHTHPOBAHA Ha «CO3IaHUE» HOBBIX 3HAHHH 00
o0BeKTe, mporiecce, crocode AesTeTbHOCTH, TO U3MEHSACTCS U poib npernonaBarens. OH JOMKEH OBIaleTh
TEXHOJIOTUEH NPOEKTUPOBAHUS JAEATENILHOCTH CTYAEHTa, YMETh BBINOJHATH PpOJb «HE3aBHCHMOIO
KOHCYJIbTaHTay [4].

CexpeTbl ycnelmHo# npe3eHTauuu

- Bceraa OynpTe yBEpPEHBI B TOM, YTO TOBOPHUTE;

- TOBOPUTE YETKO, C pacCTaHOBKaMH;

- M3JIaraiTe MBICTh 3aKOHYCHHBIMH (hpa3aMu, BBIIEISS BaKHBIC MOMCHTHI MHTOHAIIHEH;

- HE TOBOPUTE TUXO U MOHOTOHHO, HO U TPOMKO TOXK€ HE CIIEIyeT TOBOPUTH;

- OyIbTe BEXKITUBBI 1 BHUMATEIIBHBL;

- BCerJja HAaUMHANTE U 3aKaHYUBANTE C YIBIOKOH;

- He MepeMUHalTech ¢ HOI'M Ha HOry, HE JEP)KUTE PyKU 3a CIMHOM, HE omupaiiTech Ha CTOI,
TpUOYHY, CHIIEHO HE KECTUKYIUPYHTE, HE BEPTUTE PYUKOH, MapKepoM;
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- Bceryia 6yaroiapure 3a OTBETHI U MpeuioxkeHus. [ 2, ctp 78]

3axiIl0YuTeIbHAS CTAMSA Y4eOHOr0 NPoeKTa

3aKII0YnTeNbHAsT CTaAUs MPOEKTa — camasl KOpPOTKas, HO He MEHee Ba)KHas, YEM OCTaJIbHBIE.
JelicTBus mpermojaBaTensi M CTYICHTOB, CBSI3aHHBIE C 3aBEPLICHHEM IIPOEKTA, XapaKTepU3YIOTCS
CIIEYIOLMMHU BRXKHBIMU (DYHKIIUSIMH:

- OLICHKOH JOCTIDKEHMS IEITU MPOEKTa U JUJAKTUIECKUX IieJied IPOEKTHOTO 00yUIeHNUS;

- (hopmanpHOIL mpoLieAy PO 3aKPBITUS IPOEKTA;

- aHAJM30M YCIIEXOB M HEyJau INPOEeKTa, HEOOXOAUMBIM ISl TOBBIMICHUS KauecTBa OyTymIux
MIPOCKTOB.

Ha mocnegneM »3Tame MNPOEKTHOW MAEATENBHOCTH pPOJib IIpernojaBaTeNss OCOOEHHO BENMKA,
MIOCKOJIbKY CTyZAEHTaM He Bceraa IOA CHIy craenaTh o0O0OIIeHME BCEro TOro, YTO OHHU Y3HAIH,
HCCIIeIOBAJIH, JOCTUIIIN. B 3TOM MM MOXET OKa3aTh MOAAEPXKKY HpPEoAaBaTeb ¢ €ro OOraThlM OIMBITOM,
HAay4YHBIM KPYro30poM, aHAJIMTHYECKUM MBIIIEHUEM.

3axmounTeNbHasE CTaausl paboThl HAJ IPOEKTOM BKIIOYaeT 3 (aspl: Mpe3eHTaIHio, 3alUTy U
OLICHKY NPOEKTa; Pe(hICKCUIO U MTOJBEICHIE UTOTOB, CAATY OTUYETA.

OcCHOBHBIE Pe3yabTaThl 3 CTaaUN PabOTHI HaJ IPOEKTOM:

OL{eHKa AOCTUKCHU 1CJIU IIPOCKTA, y"le6HI)IX n JHMYHOCTHBIX )IOCTI/I)KGHI/Iﬁ CTYACHTOB.
OcMBICTICHHE U aHANIN3 YCTIEXOB U JOMYIIECHHBIX OMNO0K OCO3HAHHE IMYHOCTHBIX H3MeHeHuH [2. cTp. 80].

JKcnepTHasl OLICHKA NPOEKTA

3KCHepTHaH OLCHKa ITPOCKTa ABJIACTCA HCOGXO}II/IMLIM KOMITOHEHTOM }IaHHOI>'I TCXHOJIOTHH, 0e3
KOTOPOH MPOEKT COCTOSTHCS HE MOKET. DTHM MPOCKTHOE 00YUECHUE OTINYACTCS OT BBIITOTHEHUS! OOBIYHBIX
MPOOJIEMHBIX 3aIaHUH.

[Iporpamma 3KCIIEpTHON OIEHKHU 3aaeTCsl IMyTeM (hPOPMYIHPOBKH JIOTHUECKOH IIETTOYKH BOIPOCOB
— CTaHAApPTU3UPOBAHHOTO, (POPMAIM30BAaHHOTO XapaKTepa, MPU3BAHHBIX ITOKAa3aTh ITTyOUHY pPacKpPBITHS
3HAHWH IO paccMaTpuBaeMol mpodiieMe, WH(OPMUPOBAHHOCTh B COOTBETCTBYIOIICH OOJACTH, YMEHHE
pemiate TOCTaBIEHHBIE 33/a4d, a TAaKKe BOIPOCOB, PACKPBHIBAIONINX CyOBEKTHBHYIO IIO3HIIHIO,
BOIUIOIIAIONIMX TIPOEKT: HHTEpeC K MpobOieMe, HHHUIIMATUBHOCTh, CIIOCOOHOCTh K KOMMYHHUKAIIHH,
OTBETCTBEHHOCTH U T.1.[5 .ctp.102].

OKcnepTHasi OIEHKa MOXKET OCYIIECTBISITHCS IO PA3IHYHBIM JWATHOCTHYECKUM Iapamerpam,
BKIIIOYAIOMIMM  CIICAYIONINE  ACIHEKTHI: MOTHBALIMOHHBIN,  IICHHOCTHBIM,  ITO3HABATEIbHBIH,
KOMMYHHUKATHBHBIN, OpraHW3allMOHHBIA. MOTHBAIIMOHHBIM aCIEeKT OTpa)kaeT 3amHTepEeCOBAHHOCTH
IIKOIIEHUKOB TPOSKTOM M MX YMEHHE 3aHHTEPECcOBATh KIIACC ¢ MOMOIIBI0 SMOIMOHAIBHOW PEUH, SPKOTO
ohopMIICHHS, TOTYYIECHHBIX pe3yNbTaToB. LICHHOCTHBIM AacleKT NHpOSBISIETCS B CHUCTEME IICHHOCTEH
y4Yaniuxcs, OpHEHTUPOBAHHON Ha OJlaro JAPYTUX JIFOJCH, 3allUTy OKpyXxaromied cpeapl. [lo3HaBaTenbHBIN
aCIIeKT NMPOEKTHOH TEXHOJOIHH OTPa’kaeT YMEHHE OIEePHPOBATh HAYYHBIM CONEPKAHHEM, OCYIIECTBIIATH
MEKIUCIUIUIMHAPHBIA TEPEHOC, XapaKTEePU3yeTCsl MPOSBICHHEM TBOPYECTBA NPH PELICHUH IPOOJIEMEI.
KoMMyHUKaTHBHBIA acIEKT TUATHOCTUPYETCS 0 YMEHHIO YYaIlIUXCsS OTCTAUBATh CBOM B3IJISA, IPOSIBIATH
OMIIATHIO, OCYIIECTBIITh OOMEH IEHHOCTSIMH BO BpPEMs IHCKYCCHH, OKa3bIBATh ITOMOIIb TOBApPHUINIAM.
OpraHu3alOHHBIA ACMEKT MPOSBISIETCS B YETKOCTH Pa0OTHI MO IUIAHY, B COTJIACOBAHUH [ESTEIFHOCTU
BCEX YYaCTHUKOB B TpYIIIIE, Pe3yAbTaTUBHOCTH B BHIOOpE M POJH JIMAEpPA B OpPraHU3AIMN TPYIIIOBOI
paboTHL.

[IpoekTHasT TEXHONOTHWSI BKIIOYAET IIPOMEXKYTOUHYIO ¥ HTOTOBYIO OICHKY, IIPOEKTa W
OCYIIECTBIISIETCS INOO TIperioaBaTesieM, 00 He3aBUCUMBIMH DKCIIEPTaMH U3 Yuciia ydamuxcs. OmeHka
PE3yIIBTaTOB PadOTHI JOIKHA OBITH TAKOH, YTOOBI yUalIuecs MepekIn CUTyanuio ycnexa. C aToil Iempio
OpraHM3yeTCs COBMECTHOE 00CYKICHUE MPOSKTA MPEIoAaBaTesieM U yJaluMHCs.[6. cTp. 92]
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PEDAGOGIK FAOLIYATDA PSIXOLOGIK HIMOYADAN FOYDALANISH USULLARI
VA AHAMIYATI

S. R. Sadriddinov
A. Avioniy nomidagi xalq ta’limi tizimi rahbarlari va mutaxassis xodimlarini qayta tayyorlash
va malakasini oshirish instituti

Annoramus. Psixologik himoya aniqg xulg namunasida ifodalanib, uni mazmunini
subyektning psixologik madaniyati va hayotiy tajribasi hamda bargaror ijtimoiy moslashuv
ta’minlaydi.

Kalit so’zlar: psixologik himoya, xulg namunasi, psixologik madaniyat, psixologik himoya
turlari, nazariy tasnif, shaxs, psixologik diskomfort, ehtiyoj, hayotiy tajriba, vaziyat.

MeToabI 1 cioco0bl MPUMUHEHHU S MCUX0JOTHYeCKON 3aIMThHI B MeJarornyeckoi AesiTeIbHOCTH
AnHotanus. [Icuxonornyeckas 3amura BeIpa)kaercs B 0c000i MOJENH MOBENEHUs, KOTopast
obecrieunBaer ee Cojiep)KaHhe ICUXOJIOTMYECKON KyJIbTypOH M JKW3HEHHBIM OIBITOM CyObekTa, a
TaKKe YCTOWYHMBYIO COMATBHYIO aJlalTalHIO.
KutoueBble c1oBa: MCHXONOTHYECKas 3alIHTa, MOBEACHYECKHUI MAaTTEPH, MCUXOIOTHYecKast
KyJnbTypa, BHIBl TICHXOJIOTMYECKOM  3allUThl, TEOpeTHYecKas KiIacCU(pUKAIMs, JINIHOCTD,
TICUXOJIOTMYECKUH TUCKOM(OPT, TOTPEOHOCTD, JKU3HEHHBIN OIBIT, CUTYAIIHSL.

Methods and methods of using psychological defense in pedagogical activity
Abstract. Psychological protection is expressed in a special model of behavior, which
provides its content with the psychological culture and life experience of the subject, as well as
sustainable social adaptation.
Keywords: Psychological defense, behavioral pattern, psychological culture, types of
psychological defense, theoretical classification, personality, psychological discomfort, need, life
experience, situation.

Psixologik himoya - bu salbiy tajribalarning ta'sirini minimallashtirishga garatilgan psixikada
davom etuvchi ongsiz jarayondir. Himoya vositalari garshilik jarayonlarining asosi hisoblanadi.
Psixologik himoyani birinchi navbatda Freyd tomonidan ilgari surilgan, birinchi navbatda repressiya
(ongdan nimanidir faol, g'ayrioddiy tarzda bartaraf etish) degan tushunchaga aylandi.

Shu sababli, konstruktiv psixologik himoya, madaniy ahamiyat kasb etib, kechayotgan vogea
va hoisalarning subyektiv mohiyatini belgilab beradi. YE.Dotsenko “psixologik himoyani asosiy
jihatini, shaxsni introyeksiyaga tushmasligini ta’minlashdan iborat”-deb biladi [4]. Introyeksiya,
shaxsni ichki dnyosi doirasida yaratiladigan garashlari, motivlari va boshglar tomonidan beriladigan
ko‘rsatmadir (Psixologiya fanida ustanovka tushunchasi qo‘llaniladi). Chunki, tashqi sabablar ichki
sharoitning ta’sisri asosida vujudga kelib, akademik S.Rubinshteynni ta’kidlashicha “tashqi ta’sir u
yoki bu psixik natijada beradi” [8].

Umumiy tushuncha qilib himoya mexanizmlari bezovtalikni engish uchun foydalanadigan
psixologik usullar, biz ruhiyatning ongsiz tashvishlar bilan ganday munosabatda bo'lishini ko'rib
chigdik. Biz (id)da kelib chigadigan asossiz impulslar natijasida kelib chigadigan tashvish va bu
hissiyotlarga javoban (super ego)ning axlogiy vijdoni tufayli kelib chigadigan aybni oldini olish uchun
biz ko'pincha bilmagan holda foydalanadigan bir gator umumiy himoya mexanizmlarini anigladik.

Qatag'on, sublimatsiya va tajovuzkor bilan identifikatsiya kabi himoya mexanizmlarini
ko'pincha aniglash mumkin bo'lsa-da, Zigmund Freyd birinchi asrdan ko'prog oldin ularni gayd
etganidan beri aniglangan ko'plab boshga mexanizmlar mavjud. Quyida Zigmund Freyd tomonidan
nevrotik holatlarda aniglangan odam foydalanishi mumkin bo'lgan keng targalgan va kam tanilgan
himoya mexanizmlarini va ong ularni ganday ishlatishini ko'rsatadigan ba'zi misollarni ko'rib
chigaylik. Misol tarigasida Qabul qilish - Xavotirga sabab bo'lgan vaziyatni gabul qilish, biz
istalmagan holatlar yoki his-tuyg'ular bilan yashashimiz mumkin bo'lgan usullardan biridir. Masalan,
kimdir Oedipus kompleksi tufayli otalariga nisbatan asossiz munosabatda bo'lganliklarini tan olishlari
yoki sherikdan ajralganlaridan keyin ularning yangi sharoitlarini gabul gilishlari mumkin. Oldindan
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kutish-Potentsial stressli hodisani oldindan bilish, odam unga agliy ravishda tayyorlanishining
usullaridan biridir. Oldindan taxmin qilish, miyadagi natijalarni gayta tayyorlashni yoki o'zlari
tasavvur gilganidek yomon bo'lmasligini aytishni o'z ichiga olishi mumkin. Fobiya bilan og'rigan
odam, protsedura bir necha dagigadan so'ng yakunlanishini aytib, o'zlarini oldin hech ganday
muammosiz o'tkazganliklarini eslatib, tishlarni to'ldirishni tayinlashni kutishlari mumkin. Altruizm-
Altruistik xatti-harakatlar deb nomlanuvchi boshga bir kishiga nisbatan yaxshi niyatli harakat
potentsial xavotirli vaziyatni targatish uchun ishlatilishi mumkin. Altruizm himoya mexanizmi sifatida
ishlatilishi mumkin, masalan, biz yogtirmaydigan odamga yordam berish yoki bahsni yogimli so'zlar
va pozitivlik kayfiyat bilan zararsizlantirish. Qochish-Tushunarli vaziyat bezovtalikni keltirib
chigarganda, ba'zida buning oldini olish uchun qulay variant mavjud. Garchi gochish ma'lum bir
hodisadan qutulishni ta'minlasa ham, tashvish sababini bartaraf etishga ahamiyat bermaydi. Masalan,
bir kishi ularning ish joyidagi hamkasblariga stressli tagdimot o'tkazishi kerakligini bilishi mumkin va
kasal kunni bermaslik uchun. Bunday vaziyatda saglanish gisqa muddatli tanlov bo'lishi mumkin,
ammo agar tagdimot boshga kunga ko'chirilgan bo'lsa. Kimdir bezovtalikni keltirib chigaradigan narsa
hagida o'ylamasliklari mumkin, lekin uni hal gilish o'rniga uni hal gilinmagan holda goldirishni afzal
ko'radi. Fantaziya-Hayot odatiy yoki gayg'uli bo'lib tuyulganda, odamlar ko'pincha fantaziyadan
hagigatdan gochish usuli sifatida foydalanadilar. Ular lotereyani yutib olish yoki hayotlarining
idealizatsiyalangan natijalarini gaysidir ma'noda yaxshi tomonga o'zgartirish hagida tasavvur gilishlari
mumkin. Fantaziyalar bizga baxtsiz bo'lgan vaziyatlarning alternativasini o'rganishga yordam beradi,
ammo ularning amalga oshishini kutish hagigat bilan alogani yo'qotib, hayotimizni yaxshilash uchun
yanada hayotiy harakatlarga olib keladi. Hazil - Jorj Vaillant hazil-mutoyibani “etuk™ himoya
mexanizmi deb ta'rifladi - bu eng og'ir yoki stressli vaziyatlarni engishda bizga yordam beradigan
moslashuvchan uslub. Biz nazorat gila olmaydigan muhitda kulgili tomonni izlash, unga dosh berishga
yordam beradi va hatto boshgalarga ham engishlariga yordam beradigan altruistik harakat bo'lishi
mumkin. Kamtarlik - Kamtarlikni namoyon etish, o'zimizga bo'lgan ishonchni pasaytirishni,
mag'rurligimizni qurbon gilishni va ko'pincha boshgalarga e'tiborni jalb gilishni anglatadi. Kamtarlik
atrofimizdagi odamlarni ziddiyatli vaziyatlarda tinchlantirishga va boshga odamlar bilan hamkorlik
gilishga chorlaydi. Masalan, o'z qobiliyatlari bilan magtanadigan kishi, giyin ishni bajarishga
urinayotganda kamtarlikni namoyon qilishi mumkin. Bu boshgalarni tushunishga va ularga yordam
berishga undaydi. Idealizatsiya - Idealizatsiya, insonning, joyning yoki narsaning ijobiy xususiyatlarini
ta'kidlab, salbiy xususiyatlarni e'tiborsiz qoldirib, ideal taassurotni yaratishni o'z ichiga oladi.
Idealizatsiya bizning atrofimizdagi dunyoni anglash tarzimizni o'zgartiradi va bizni idealizatsiya
gilingan tushunchamizni go'llab-quvvatlaydigan fikr yuritishimizga olib kelishi mumkin. Odamlar
ko'pincha o'zlarining ta'tilda yoki bolaligidan eslashlarini eslab, ularni "baxtli davr" deb bilishadi,
ammo o'sha davrlarda tortishuvlar yoki stresslarni eslay olmaydilar. Biz ko'pincha biz hayratda
goldiradigan odamlar - qarindoshlar, sheriklar yoki tanigli Kkishilarning suratlarini idealizatsiya
gilamiz, ularning muvaffagiyatsizliklari uchun uzr so'rab, yanada hayratlanarli xususiyatlarini
ta'kidlaymiz.

Shu sababli bo‘lsa kerak, R.Granovskaya va Y.Krijanskayalar psixologik himoya hagida
munosabat bildirib, “insonni, tajribasi ortishi bilan, unda maxsus tizim shakllanadi va u, insonni ichki
muvozanatini buzuvchi axborotlardan himoya giladi, bu psixologik himoya tizimining to‘siqlaridir
[3]”. Ilmiy manbalarning qiyosiy tahlilini natijasi shuni ko‘rsatmoqdaki, psixologik himoya
mexanizmlari nisbatan murakkab hisoblanib, turli alogador komponentlardan tarkib topgan bo‘ladi.

E. Kirshbaum va A. Yeremeyevalar “psixologik himoya nomeyoriy emas, balki vujudga
kelgan nomagbul (noxush - S.S.) vaziyatni bartaraf etish va xulgni psixologik regulyatsiyasidir” [5].
Bu oz navbatida, psixologik himoyaning vazifasi psixologik diskomfortni (halovatsizlikni) bartaraf
etishdan iborat ekanligini ko‘rsatadi. A.Krotning yozishicha “Barcha himoya (psixologik himoya -
S.S.) turlari bazaviy (inkor, siqish, regressiya, kompensatsiya, proyeksiya, almashtirish,
intellektuallashtirish, reaktiv tuzilma) va ikkilamchi. Ikkilamchi himoya bazaviy himoya turlari
asosida tuzilib, uni kombinatsiyasi hisoblanadi. Shu bilan birga, himoyalarni sodda va oliy tartibli
kabilarga ham ajratiladi” [6]. Ularning barchasini birlashtiruvchi nugta, bu psixologik diskomfortni
(behalovatlikni) bartaraf etish hisoblanib, F.Bassinni ta’biri bilan aytganda, “faqatgina ularning
ayrimlari “tozalagich mohiyati”’dan o‘tgach (ya’ni, amaliyotda qo‘llanilgan so‘ng natija bergach —
S.S.), subekt uchun mohiyat kasb etadi” va xulq namunasida ifodalanadi. Mazkur ijtimoiy psixologik
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fenomen, psixologik madaniyati yuqori bo‘lganlarda barqaror va psixologik madaniyati nisbatan past
bo‘lganlarda beqaror tarzda kechishi kuzatiladi [2].

Xulosa tarzida ta’kidlash mumkinki, psixologik himoya, murakkab tuzulishga ega bo‘lib,
shaxsning xulq namunasida sodda va oliy tartibli ko‘rinishda namoyon bo‘ladi. Nazariy jihatdan
psixologik himoya ikki turga: bazaviy psixologik himoya va orttirilgan (ikkilamchi) psixologik
himoyaga bo‘linadi. Psixologik himoyaning asosiy vazifasi shaxsda ifodalangan psixologik
diskomfortni (halovatsizlikni) bartaraf etishdan iborat. U, konstruktiv yoki destruktiv tarzda
ifodalanishi mumkin. Bizningcha, psixologik himoyani konstruktiv ifodalanishi, shaxsning psixologik
madaniyat va hayotiy tajribagga ega ekanligi bilan izohlanadi. Shu bilan birga, himoyalarni sodda va
oliy tartibli kabilarga ham ajratiladi va ularning birlashtiruvchi nugtasi, bu vujudga kelgan psixologik
diskomfortni (behalovatlikni) bartaraf etishdan iborat.
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Education concept in the works of Farididdin Attor

Abstract. The article analyzes the enlightening views of Sheikh Farididdin Attor, including
the categories of enlightenment, qualities, levels, methods of enlightenment, methods of achieving
enlightenment, the effect of enlightenment on human socialization, enlightenment. influence factors,
achievement paths, stages, stages of knowledge formation, features of enlightenment, unity of
spirituality and enlightenment, enlightened individuals and enlightened people as a whole.

Keywords: enlightenment, knowledge, thought, contemplation, emotion, speed, meaning,
teacher, action, love, soul, passion.

Bugungi kunda xalqimiz ma’rifatini yanada oshirish, yuksak ma’naviyat tamoyillari asosida
yosh avlodni ma’rifatli qilib tarbiyalash bu sohadagi eng ustuvor vazifaga aylandi. Tlm-fan, maorif,
ta’lim-tarbiya  tizimini  yanada  takomillashtirish, ularning moddiy texnik  bazasini
mukammallashtirishga qaratilgan Qonunlar, qaror va Farmonlar ijrosini ta’minlash yurtimizni mazkur
yo‘nalishda jahonning ilg‘or mamlakatlari safiga qo‘shilishiga xizmat gilmoqda.

O‘zbekiston Respublikasi Prezidentining 2017 yil 28 iyuldagi ‘“Ma’naviy-ma’rifiy ishlar
samaradorligini oshirish va sohani rivojlantirishni yangi bosqichga ko‘tarish to‘g‘risida”gi PQ-3160
son garoriga binoan bugungi kunda Respublika Ma’naviyat va ma’rifat markazi faoliyat ko‘rsatib
kelmoqgda. Bu tashkilotning asosiy magsadi — milliy ma’naviyatimizning ma’no-mohiyati, ildizlari,
noyob va betakror namunalari, uning bugungi kundagi rivojlanish tamoyillari hagida aniq magsadga
qgaratilgan izchil, ta’sirli va zamonaviy usul hamda vositalardan foydalangan holda targ‘ibot ishlarini
olib borishdan iborat.

Shundan kelib chiggan holda, jamiyatimizda salmoqli o‘rinni egallaydigan ma’rifat so‘zining
ta’rifiga e’tibor garatsak, ma’rifat (arab. — bilish, bilim, ma’lumot, tanish, tanitish) — Kishilarning
ongini, bilimini, madaniyatini oshirishga garatilgan ta’lim-tarbiya manbai hisoblanadi. U tabiat,
jamiyat va inson mohiyati haqidagi turli bilimlar, ma’lumotlar majmuasini bildiradi. Tasavvufda
“so‘fiylar nazdida ma’rifat fikrdan oldin keladigan va shubhaga zarracha asos qoldirmaydigan ilm [6,
371", jeb ta’riflanadi.

Buyuk ajdodlarimiz ma’rifatni ilm, amal, odob bilan o‘zaro bog‘liq hislatlar deb hisoblaganlar.
Imom Buxoriy, Imom Motrudiy, Hakim Termiziy, Ahmad Yassaviy, Imom G‘azzoliy, Farididdin
Attor, Sa’diy Sheroziy, Jaloliddin Rumiy, Bahouddin Nagshband kabi allomalar o‘zlarining beqiyos
ma’rifatlari bilan umuminsoniy madaniyatning rivojlanishiga ulkan hissa qo‘shganlar. Ularning fikriga
ko‘ra, kishining odobi, xulgi uning ma’rifati, bilimdonligi bilan chambarchas bog‘liq bo‘lib, inson
ganchalik ma’rifatli bo‘lsa, uning xulqi shunchalik yaxshi va mukammal bo‘ladi.

Shu o‘rinda Farididdin Attorning asarlari o‘zining chuqur va samarali, boy ma’rifiy g‘oyalari
bilan umumlashgan va bir ovozdan “ma’rifat kuychisi” desak mubolag‘a bo‘lmaydi.

Shayx Farididdin Muhammad Abu Bakr ibn Ibrohim Attor, odatda, shunchaki Attor
(manbalarga ko‘ra: kimyogar, dorixonachi, xushbo‘ylik sohibi), hagigiy ismi — Abu Hamid
Muhammad ibn Abu Bakr Ibrohim (yoki ibn Sa’d ibn Yusuf, Nishopurda tug‘ilgan va taxminan 1220
yillarda vafot etgan ). Bu ulug® mutafakkir asarlarining jamiyatdagi ta’siri har ganday quruq falsafiy
va ilmiy kitobdan ko‘ra yuksak, kuchli badiiyat durdonalari hisoblanadi. Odamlar shoir kitoblarini
hayrat bilan o‘qgiganlar. “Asrornoma”, “Bulbulnoma”, “Pandnoma”, “Ushturnoma”, ayniqgsa, “Mantiq
ut-tayr” va boshga ko‘pgina asarlari islom olamida taniqli bo‘lgan, keng tarqalgan va manzur bo‘lgan
kitoblardandir.

Eron olimi Taqiy Purnomdoriyon “XI asrning oxirlarida Sanoiy boshlab bergan irfoniy
(ma’rifiy) she’r Attor tufayli shakllangan bo‘lsa, XIII asrga kelib Mavlaviy ijodi bilan kamolga etdi [5,
3]”, — deydi.

Farididdin Attor ijodida ma’naviy yuksalish, komil inson tarbiyasi etakchilik qgiladi. Insonni
sharaflovchi jamiki fazilatlar, aynigsa ilm-ma’rifat qayta-gayta ta’kidlab o‘tiladi. Ma’rifatparvar shoir,
shayx Farididin Attor ijodida ma’rifat so‘ziga yondashuv juda ko‘lamdor va ta’limiy ta’sir kuchiga
ega. Jumladan, ma’rifat kategoriyalari, ma’rifat so‘zining ta’rifi, ma’rifatning inson hayotida tutgan
o‘rni, ma’rifat va ma’naviyatning uyg‘unligi, ma’rifatning dunyoni asrashi borasida fikrlar bugungi
kun ma’rifiy tafakkuriga ham salmogqli hissa qo‘shdi.

Attor ma’rifati Sharq va G*arbni birdek o°ziga jalb gilgan va bugungi kunda qator tarjimalar,
sharhlar, tadgiqotlar, xalgaro konferensiyalar amalga oshirilmoqda. Jumladan, Davlatshox

121



ILMIY AXBOROTNOMA PSIXOLOGIYA 2020-yil, 2-son

Samarqandiy, Abdurahmon Jomiy, Alisher Navoiy, Aziziy, Furuzonfar Bade’uzzamon, Helmut Ritter,
Idris Shoh, Garsen de Tassi, Anri Korben, Annemarie Shimmel, Aleksandr Knish va boshga ko‘pgina
jahon mutafakkirlari va Shargshunos olimlari Shayx Farididdin Attor hagida giymatli fikrlar bildirib
o‘tganlar. Najmiddin Komilov [6], Akmal Saidov [2], Jamol Kamol [3], Mirzo Kenjabek, Homidjon
Homidiy va boshga zamondosh olimlar, fan arboblari Attor asarlarining tarjimasi hamda ta’limotining
ma’naviy-ma’rifiy ahamiyatini keng yoritib kelmoqdalar.

Shu o‘rinda Farididdin Attor asarlarida keltirilgan ma’rifatga oid fikrlarga to‘xtalib o‘tamiz.
Alloma “Mantiq ut tayr’da ma’rifatga ta’rif berar ekan:

Bo yla ojizlikka eshdir ma rifat,

Vasfiga etgaymu hech sharhu sifat [3, 12]? — deydi.

Attor ma’rifat xaqida fikr yuritar ekan, inson hayotini suvga cho‘kib, galgib borayotgan
go‘dakka o‘xshatadi, ilm-u - ma’rifatni esa suvga o‘zini otib bolasini qutqarayotgan, o‘zining hayotini
garovga qo‘yib, farzandiga najot baxsh etayotgan onaga o‘xshatadi. Demaki, ma’rifat insonni
jaholatdan, hatto halokatdan qutqaradi, ma’naviy harorat baxsh etib, yaxshi xulq va odob egasi
bo‘lishga yordam beradi.

Shu o‘rinda, Alisher Navoiyga ma’naviy harorat baxsh etgan, Attorning ‘“Mantiq ut-tayr”
(““Qush tili mantiqi”) kitobi bo‘lib, u shoirga qushlar tilidan saboq beradi. Shoir turkiy xalglarni ham
bu ma’naviy xazinalardan bahramand etish uchun “Lison ut-tayr” dostoni bilan turkiy tilga bu asarga
munosab javob yozishga bel bog‘laydi.

“Mantig ut-tayr” — Attorning eng mashhur masnaviysi bo‘lb, asardagi bir goliplovchi hikoyat
ichida, yuzdan ziyod kichik hikoyatlar keltiriladi. Bu hikoyatning asli Muhammad yoxud Ahmad
G‘azzoliyga nisbat beriladigan “Risola ut-tayr”ga borib taqaladi. Ibn Sinoning ham “Tayr qissasi”
(Qush hikoyati A.Irisov tarjimasi) asari bor. Asarda qushlar timsolidan foydalaniladi. Qushlar o‘zlarini
boshgaradigan, o‘rganadigan, izlaydigan, tarbiyalaydigan, anglaydigan, namoyon giladigan bir rahbar
— Anqoni qidirib safarga chiqishadi va oxirida o‘zlaridan boshga o‘zlikni namoyon eta olmaslik
ma’lum bo‘ladi.

Attor “Mantiq ut-tayr’ni ko‘pgina tafsilotlar bilan ziynatlagan. Turli-tuman qushlarning
Hudhud bilan suhbatlarida Attor g‘oyat yangi bir tarzda t’limiy, hikmatli fikrlarni ifodalaydi. Anqo
ismi o‘rniga shoir Simurg® ismini qo‘yadi. Asarda qushlar yo‘lboshchisi “tayinlanib”, Hudhud deb
nomlanadi. U:

- Har shaharning o‘z shohi bor, bizning shahrimizda shoh yo‘q, bir-birimizga ko‘mak berib,
shahrimizga shoh izlaylik, — deb qushlarni jamlaydi va ular yurtlariga shoh bo‘lmish Simurg‘ni izlab
yo‘lga tushishadi. Simurg‘ni izlab kelgan qushlardan 30 nafari omon qoladi va oxiri “Simurg” (30
qush) o‘zlari ekanini anglab etadilar. Boshqacha aytganda, odamlarning umr bo‘yi izlagan orzusi
ularning o‘z qalbidadir.

Jumladan asarda, hudhud haqiqat elchisi, musicha ma’rifat kuychisi, to‘ti saxiylik nishonasi,
kaklik ilmu irfon egasi, lochin g‘azab sohibi, durroj nafs sohibi, bulbul ishgq kuychisi, tovus makr
sohibi, tazarv ko‘zi uzoqni ko‘rguvchi qush, qumri tor ko‘ngil egasi, g‘urrak bevafo, qarchig‘ay
sarkash, sarnigun, humo go‘zallik otash egasi timsolida tasvirlangan.

Attor ushbu qushlar tilidan, savol-javob, hikoya, magola va etti vodiyni kezib, parvoz
qgilishlari asnosida ma’rifatni ta’rif etadi. Qushlarning bergan savollariga Hudhud pand-u nasihat,
hikmat, fazlu-donish, fazlu-hunar bilan javob beradi. O‘zingni tarbiya etishda “...ko‘ngilni simu zarga
emas ma’rifatga bog‘la [3, 40]”, — deydi.

Shoir ma’rifat yo‘lida orif, pir, ustoz kerakligini ta’kidlab o‘tadi. Pirni ta’rif etar ekan: pir -
(asokash) tolibning panohi, rahnamosi [3, 60] kabi tasvirlaydi va yana pir - nuroniy sifat, yuzida nuri
kamoli ma’rifat [3, 483] porlashini ta’kidlaydi.

Attor ustoz tilidan: o‘z xayoling birla mag‘rursan, xomsan, ma’rifatdin yiroq san. Suvrat ahli
shaytoniy nafsdir, tarki suvrat gilmoqchi bo‘lsang ko‘nglingda oftobi ma’rifat porlasin[3, 156], —
deydi. Kel, ey ko ‘ngil, o ‘git, hikmatni tingla,

O ‘git, hikmat aro ibratni tingla [3, 227].

Ushbu misralarda shoir ma’rifatli bo‘lishning yo‘llarini ko‘rsatadi. Ko‘ngilga xush yoquvchi,
malham bo‘luvchi ta’lim-tarbiya usullari — o‘git, hikmat, ibrat orqali ma’rifatga erishish mumkinligini
ko‘rsatadi.

Alloma ma’rifatni ta’rif etar ekan, u — ilmu-fan, qorong‘u yo‘llarda mash’al, chiroqdir: ul
ilmdir, rostgo‘ylik mazmuni,/ CHinda ham bo‘lsa, borib, axtar uni... [3, 117], — deb ta’riflanadi.
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Bu o‘rinda ma’rifat — ilm, yorug‘lik, rostgo‘ylik mazmuni sifatida tasvirlanib, unga erishish
uzoq, mushkul bo‘lsa ham egallash lozimligi izohlanmoqda.

“Mantiq ut-tayr”da keltirilgan etti vodiyning uchinchisi — ma’rifat vodiysidir [3, 115].

Asarda ma’rifat vodiysi quyidagicha ta’rif beriladi [3, 120-123]: Ma’rifat vodiysi, poyoni,
oxiri yo‘q, uning oxiriga etishga hech kimning haddi sig‘mas, ushbu havzaga ko‘z solib inson boshi
aylanadi, bunda yo‘llar ayri, tan sohibi, jon sohibi boshgadir. Jon-u tanda kamolot nugsoni bo‘lsa, bu
yo‘lda yo taraqqiy topadi yoki zavolga etadi. Va lekin vodiyda yo‘llar ko‘p, har birining yo‘lchisi
turlicha. Bu go‘zal yo‘lda, hech mahal, filga o‘rgimchak hamsafar bo‘ladimi? Har kishi ma’rifat
yo‘lidan kamoli boricha, qurbi etguncha va holi boricha boradi. Pashsha garchi gancha parvoz etsa
ham, u kuchli dahshatli bo‘ronga qachon etadi? Bunda ma’rifiy tafovut yuzaga chiqadi, ulardan biri
mehrobni, biri butni tanlaydi. Bu tabarruk ma’rifat yo‘lida oliy sifat kabi ma’rifat oftobi porlasa, har
kishi ma’rifatni o‘z qadricha ko‘radi, ham haqiqat bobida o‘z o‘rnini anglaydi. [lm-donish siri ma’rifat
orqali ravshan bo‘ladi, dunyo gulxan (yorug‘ligi)i unga gulshan bo‘ladi. Ma’rifatli po‘st (sirt)ni ko‘rar
ekan mag‘z (ma’no)ni anglaydi, har qaerga ko‘zini solsa, yaxshilikni, do‘stlikni ko‘radi. Har bir zarra,
Hagdan ekanligini anglaydi... Irfon (ma’rifat) bag‘rida suzib, quloch ochadi. Ma’rifatda bor hamisha
saltanat, jahd etib ma’rifatni kasb aylagin oliy sifat.

Alloma qarashlarida ma’rifat “irfon” so‘zi orqali ham ifodalanadi. Har kishikim masti ul irfon
erur, jumla olam ahliga sulton erur [3,124]. Bunda shaxs o‘zida ma’rifat kasb etsa, u olam ahli
(insoniyat, bashariyat) anglashi lozim bo‘lgan bilimlarining sohibi bo‘lishi va ma’rifati orqali olamni
boshgarish mumkinligi ifodasini kuzatamiz. Attor nazdida ma’rifatli shaxs — himmati oliy, peshgadam,
ruhiy quvvati kuchli, sham, nur, otash, ko‘ksida dard [3,154] kabi tasvirlar bilan ta’riflanadi.

Shoirning yana bir yuksak ma’rifat manbai “Asrornoma” kitobidir. “Asrornoma” — tasavvufiy
ruhdagi masnaviylaridan birinchisidir. 26 maqoladan iborat bu asarda ma’rifiy fikrlar kichik hikoyatlar
vositasida izohlangan.

Yana bir buyuk ma’rifatparvar alloma Jaloliddin Rumiyning ham tasavvuf olamiga kirib
kelishi Shayx Farididdin Attorning bashorati bilan bo‘lganini uning ilk tafsirchilaridan Husomiddin
Chalabiydan tortib, Davlatshoh Samarqandiygacha ta’kidlaydilar. Alisher Navoiy ham Rumiyning
Attor bilan uchrashuvini shunday tasvirlaydi: “Makka borurda Nishopurda Shayx Farididdin Attor
suhbatig‘a etishtilar. Shayx “Asrornoma” kitobin alarg‘a bergan ekandur. Doim o‘zlari bilan asror
ekandurlar [1, 327].” Uchrashuvda Attor o‘spirinning suhbatidan mamnun bo‘lib, otasiga qarata:
“O‘glingiz tez orada olamdagi barcha kuyganlar qalbiga otash soladi [4, 11]”, — deb bashorat giladi.
Rumiy asarlarida, aynigsa, “Masnaviy”’sida Attorning ma’rifiy qarashlarini ko‘p bora tilga olinadi.
Rumiyning: “Attor ruh edi-yu, Sanoiy uning ikki ko‘zi. Biz Sanoiy va Attor izidan keldik[1, 328]”, —
degan igrori bejiz emas.

“Asrornoma”da ma’rifat quyidagicha ta’riflanadi:

Ajab ziynat, ajab qurbat, ajab gadr,

Ajab sohib, ajab sodiq, ajab sadr, - deb keltiriladi [3,163]. Jumladan, marifatning — ziynat
(ma’rifat bilan bezanish), qurbat (ma’rifatga etishish), qadr (ma’rifiy darajaga erishish), sohib
(ma’rifat sohibi bo‘lish), sodiq (marifatda sadoqatli, vafodor bo‘lish), sadr (ma’rifatning baland
martabasiga erishish) kabi darajalar ko‘rsatilgan bo‘lib, bunda ma’rifatga erishish yo‘li:

Safarga chiqdi tut yaprog ‘i, xullas,

Etib manzilga, bo ‘Idi shohi, atlas [3,170], tarzida tasvirlanadi. Shoir ma’rifatga erishish yo‘lini
tut yaprog‘i(inson)ning shohi, atlas(komil inson)ga aylanishigacha bosib o‘tadigan yo‘lini namuna
misolida olar ekan, bu yo‘lda insonga ta’sir etuvchi omillar, shakl, metod va vositalarga ishora gilada.

Muallif “Arornoma”da komillik, kamolot tushunchasiga quyidagicha izoh beradi:

Kamoli ishgi hayvon nafsu shahvat,

Kamoli ishgi inson johu quvvat...

Kamoli orifon yo ‘qlikda hastlik,

Kamoli oshigon yo ‘qlikda mastlik...

Talab ermish kamolni izlamak to,

Dili dono bu sirdin baski ogoh... [3,174].

Ushbu tushunchalarni ma’rifatga erishish bosqichlari kabi talqin etish mumkin. Birinchi
bosqgich: nafs, shahvat (ilmsizlik bosgichi); ikkinchi bosgich: joh(amal)u, quvvat (ilmni egallash
bosgichi); uchinchi bosqich: yo‘qlikka hastlik (ilmlilik bosqichi); to‘rtinchi bosqich: yo‘qlikka mastlik
(ilm va amal birligi bosqichi).
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Attor inson ilmi amalsiz bo‘lsa sham ko‘targan nodon kabidir deydi: ya’ni mening shamim
bois (tufayli) ko‘kda quyosh chiqdi [3, 203], deb fikrlaydi. Aslida Attor nazdida: Ma’rifatning
Hagqiqati ne? Tafakkurga to‘lish ul, / Kechib o‘zdin, o‘zing birlan bo‘lish ul [3, 181], — deb keltiriladi.
Ushbu misralarda kamoli ishq, ya’ni ma’naviyat va tafakkur (zikr, shukr, fikr) tushunchasi
ma’rifatning asl mazmuni sifatida namoyon bo‘ladi.

Muallif ma’rifat tarbiyasini madaniyat, ilm-u donish, ma’naviyat tushunchalari bilan ham
bog‘liq jarayon sifatida ifodalaydi. Ma’rifat va ma’naviyat arabcha so‘zlar olingan. “Ma’rifat” so‘zi
“arafa” fe’lidan olingan bo‘lib, ma’nosi — “bilimdonlik”, bilmoq so‘zidan yasalgan. “Ma’naviyat” esa
“ma’no” so‘zining majmui bo‘lib, moddiyning teskarisi — “moddiy bo‘lmagan narsalar” ma’nosini
anglatadi.

Attor nuqtai nazardan garaydigan bo‘lsak, ma’rifatning, ya’ni bilimdonlikning asosi o‘zining
kimligini, hayotdagi o‘rnini va magqsadini, burchi va mas’uliyatlarini anglashdan boshlanadi. Ana
shularni to‘g‘ri anglab etmagan inson, har gancha bilimli bo‘lsa ham ma’rifatli hisoblanmaydi.
Binobarin, ma’rifatning avvali Haq taolo borlig‘ini mushohada etishdan boshlanadi.

Tasavvuf ta’limotiga ko‘ra insonni kamolotga etkazuvchi yo‘llardan, bosib o‘tadigan
bosgich (magom)lardan birining “Ma’rifat” deya atalishi ham bejiz emas. Ma’rifat ta’lim-tarbiya,
igtisodiy, siyosiy, diniy, falsafiy g‘oyalar asosida kishilarning ilm egallashi, ong-tafakkuri,
madaniyatini oshirishga garatilgan faoliyat.

Attor garashlarida ilmga ta’rif berilar ekan, ilmsiz bo‘lma, ko‘ngilni ilmu donish bahriga
sol, joningga quvvat ilmu donish, ilmsiz yo‘lga tushma, gumroh bo‘lma, ilmu donish chirog‘ini
yoqib bor, ilming amal bilan bo‘lsin, o‘zingni ilm birlan amalda ko‘r, mudom ilm o‘rgan, ta’lim
olishda sabr va talabli bo‘l, tafakkur et, aqlni tobla, shunda bo‘lur ilm-ul yaqgin (shak, shubhasiz
ilm) — ayn-ul yagin (narsa va hodisa haqida aniq ma’lumot), ilmning mag‘zi ilmi ladun (g‘ayb ilmi,
ilohiy ilm) [3,192].

Jumladan, ma’rifatga erishish, ilmni hosil qilish uchun ishonch birinchi o‘rinda turadi.
Ulamolar (olimlar, bilimdonlar)ning aytishlaricha, ishonch uch xil bo‘ladi ya’ni bilishning uch
bosgichi bo‘ladi: “ilm-ul yaqin”, “ayn-ul yaqin”, “haqq-ul yaqin”.

IIm-ul yaqgin — kitobiy, tahsiliy bilim, inson dalil-hujjat izlashi, ilm o‘rganishi natijasida hosil
bo‘ladigan ishonch.

Ayn-ul yaqin — tajribaviy bilim, 0‘z ko‘zi bilan ko‘rganida hosil bo‘ladigan ishonch. Buning
darajasi “ilmul yaqin” darajasidan kuchliroq.

Haqg-ul yagin — o‘zi tajriba vositasi bo‘lib, haqigatni anglash ilmi, yuqoridagi ikkisining
natijasida hosil bo‘ladigan ishonch, ya’ni dalil-hujjat izlashi va ilm o‘rganishi hamda o‘z ko‘zi bilan
ko‘rishi orqali hosil bo‘ladigan ishonch. Va ishonchning eng yuksak darajasi shaxs tarbiyasi
gadriyatlarga tayanib, transsendental (tarbiyalanuvchini mutlag gadriyatlar — Hagigat, YAratguvchiga
yaginlashtirish) ilmga ya’ni ilmlarning mag‘zi bo‘lmish laduniy (ilohiy) ilmga aylanadi.

Farididdin Attorning yana bir asari “Ilohiynoma” ham ma’rifat manbai bo‘lib doston bir
gamrovli hikoya va hikoyat ichida hikoyat tarzidagi nechta kichik hikoyatlardan tashkil topgan.
Qoliplovchi hikoyatning mazmuniga ko‘ra, bir podshoh, o‘ziga valiah tanlamoqchi bo‘lib, olti
o‘g‘lidan: “Dunyoda eng sevgan narsalaringiz nima ekanini ayting [3, 235]”, deb so‘raydi. Birinchi
o‘g‘il parilar podshohining qizini sevishini, ikkinchisi sehrgarlikni yoqtirishini, uchinchisi — Jomi
Jamni (Jamshid gadahini), to‘rtinchisi — obihayotni, beshinchisi — Sulaymon uzugini, oltinchisi — al-
kimyoni orzu gilishlarini aytadilar. Podshoh farzandlariga bu dunyo havaslaridan yuksakrog orzular
borligini tushuntiradi. Asosiy hikoya mazmuniga singdirilgan kichik hikoyatlarda Attor yugoridagi
fikrni asoslab, ma’rifiy va tasavvufiy mavzulardan bahs etadi.

“Illohiynoma”da ota tilidan ma’rifat izohlanadi. “O‘zni tanigan, Rabbini taniydi” hadisini
esingdan chiqarma. O‘zlikni tanish esa ma’rifatdir, ma’rifat yo‘li sidqu vafo, qalb ko‘zining
ochilishidir:

Charog ‘i ma rifat, sham’i nabuvvat,

Siroj (quyosh)i ummatu minhoji millat [3, 256].

Ya’ni, inson o‘zining tuzilishi, jismoniy va ruhoniy vujudini qanchalik chuqur tafakkur bilan
o‘rganib, bilib borsa, Allohning ulug® hikmati va beqiyos qudratining buyuk ekanini shunchalik idrok
etadi. Inson o°‘zidagi kamchilik va xatolarni qancha ko‘p sezib iqror bo‘lsa, Allohning benugson komil
zot ekanini shuncha paygab oladi. Har bir inson o‘z ma’rifatini bilimiga karab yuqori darajalarga
ko‘tarishi mumkin.
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Asarda o°zlikni tanish ma’rifatdir, deb izoh keltirilyapti. Demak, ma’rifat — inson
ma’naviyatining kundan-kunga ortib borishi, koinot va tabiat ilmu hikmatidan, shuningdek, insoniy va
ilohiy sir-asrorlardan voqif bo‘lib borishidir.

Attorning “Pandnoma’’si bevosita maorif bilan bog‘liq bo‘lib yaxshi bir axlog-odob kitobidir.
Attorning boshga asarlaridan soddaroq yozilgan bu asari turkchadan tashgari, farang, olmon, lotin va
hind tillariga tarjima etilgan, ko‘p martalab sharhlangan. O‘rta asrlarda ko‘p maktablarda ta’lim
vositasi sifatida foydalanilgan, darslik vazifasini bajargan “Chor kitob”ning to‘rtinchi kitob (bob)i [7,
81] Farididdin Attorning “Pandnoma” (Nasihat kitobi) asaridan keltirilgan nazmiy sartlardan iborat.

“Pandnoma”da ma’rifat tasvirlanar ekan, oqil, dono, marifatli kishi, har nafas shukur qiluvchi,
nafsiga amr etuvchi, ko‘zini, ko‘nglini tiyuvchi, bu jahonning chin halolu poki [3, 404], deb
ta’riflanadi.

Asarda “to‘rt narsa bayonidakim, aqlu donish egalari o‘zni undan yiroq tutsinlar [3, 411]”,
deyiladi. Har kishida aqli hush bor bo‘lsa o‘zini to‘rtta narsadan yiroq tutsin: nomunosib ishga qo‘l
urmasin, yomonlikdan hazar qilsin, saxovatli bo‘lsin, aytgan so‘zidan tonmasin.

“Pandnoma”da alohida “Ma’rifatli bo‘lish xususida” nomli bob bo‘lib, unda:

Ma’rifatli bo 'l jahonda, ey jigar,

Toki topgaysen Xudoyingdin xabar.

Gar dilingda marifat hosil bo ‘lur

Har nechuk magsudi dil vosil bo ‘lur.

Kimki ko ‘ngilda xudosin anglagay,

Ul fano ichra bagosin anglagay.

Awvalo nafsing tiyib ol, ey falon,

Hag taoloni taniysen ul zamon.

Kimki orifmas, tirik inson dema,

Loyiqi, arzandayi Rahmon dema.

Orif ul bo ‘lgayki, ermish Hagshunos,

Bo ‘Imasa orif, o ‘shal inson emas.

Ahli orif ko ‘nglida mehru vafo,

Baski Hag ishgida topmishlar safo.

Kimki orif, unga dunyo hech gadar,

Balki o 'z holiga ham solmas nazar.

Ma’rifat ne, ishq aro foniy bo ‘lish,

Bo ‘Imasa foniy, nechuk orif emish?

Orif ul dunyo demas, ugbo demas,

Unga ul mahbubi Mavlo bo ‘Isa bas.

Himmati orif ligoyi Haq erur,

Haqqga etgach, foniyi mutlaq erur [3, 416].

Asarda Attor tomonidan “ma’rifatli bo‘lish” xususiyatlari sifatida nafsni tiyish (axloq
qoidalari hamda ijtimoiy munosabatlarni tartibga soluvchi huquqiy me’yorlarni singdirish), orif
bo‘lish (shaxs ongiga ilmiy bilim, ta’lim-tarbiyani takomillashtirish), o‘zligni anglash (milliy
meros va umuminsoniy qadriyatlarni o‘rganish) deb belgilangan bo‘lib, oriflik faoliyati ma’rifatni
targ‘ib etish magsadida amalga oshiriladigan tadbirlar tizimi sifatida ifodalangan.

Ma’rifatli kishilardan tashkil topgan jamiyat ravnaq topadi, kelajagi porloq bo‘ladi. Alloma:

Kimki ma’rifatga xizmat etgali boylar kamar,

Tergay ul ilmu ma rifatdin samar... [3, 418]”, deydi.

Ma’rifat yo‘lida jahd bilan xizmat etguvchi inson ma’rifatparvar inson deyiladi. Ma’rifat
xizmat etuvchi bilim va madaniyatning qo‘shma mazmuni bo‘lib, maorif uni yoyish vositasidir.
Ma’rifatni hayotga singdirish ta’lim tarbiya, maorif tizimi orqali amalga oshiriladi.

Attorning navbatdagi ma’rifiy tarbiyaga oid asari “Bulbulnoma” kitobidir. U — kichik bir
masnaviy bo‘lib, unda qushlar Sulaymon payg‘ambarning huzurida: “Gulga e’timod qo‘ygan Bulbul
saharlari gul uchun qo‘shiglar tarannum etib, bizning rohatimizni buzyapti”, deb shikoyat giladilar.
Sulaymon payg‘ambar tabiatni ko‘ndirib, Bulbulni chaqiradi va u ham payg‘ambar huzurida
shikoyatchilardan o‘zini muhofaza etadi. Hazrati Sulaymon nihoyat Bulbulni rohatdan kechib, dard
chekishga amr etadi.
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“Bulbulnoma”da ma’rifat borasida so‘z borar ekan, ma’rifat orqali kishi oqil, dono va ziyrak
bo‘lishi, har ishda ko‘rar ko‘zi ravshan bo‘lishi, har ishning oldini ko‘ra olishi [3, 427]. Ma’rifat
ilmsizlikka yo‘l qo‘ymaydi, insonni xor gilmaydi... Kishining ma’rifati sog‘lom bo‘lsa ham mugtado
(yo‘lboshchi) tutishi lozimligi[3, 433]ni ta’kidlab o‘tiladi.

“Ushturnoma”da ham shoirning ma’rifat borasidagi mazmunli fikrlari keltirilgan. Asarda
vogqealarni gamrovchi bir hikoya bo‘lsa-da, ifoda tarzi avvalgi masnaviylarga nisbatan ancha tarqoq va
cho‘ziqdir. Bundan tashqari, takrordan ko‘p foydalaniladi. Kitob markazida tasavvufiy ma’no berilgan
bo‘lib, bir turk xayolboz (chodirxayol, qo‘g‘irchoq o‘ynatuvchi) san’atkori qo‘g‘irchoglarni sahnada
bir-bir o‘ynatib keyin yana sandig‘iga tashlab berkitgani ramzi bilan Allohning olamdagi barcha
maxlug-jonzotlarga hayot berib, so‘ng yana o‘ldirishiga ishora gilinadi.

Attor tomonidan “Ushturnoma”da ma’rifatli bo‘lishga borasida quyidagi misralar bayon
etiladi: Kishi agar irfon (ma’rifat)ga butkul bog‘langan bo‘lsa, u shu dunyo ahliga sulton bo‘ladi
[3, 455]. Bu jahonda ma’rifat hosil qiling... [3, 466]. Atrofingizdagilarga ma’rifat baxsh eting,
magsadingiz, maslagingiz ahli ma’rifat bilan bo‘lsin, ma’rifat bu xos sifatdir [3, 687].

Asarda ma’rifat so‘zi payg‘ambarlar sifatlari bilan ham muqoyasa gilinadi:

Gar marifat bo ‘Imasa, Odam ato,

Bo ‘Imas erdi bo ‘ylakim aqli raso.

Gar marifat yo ‘qsa, Ibrohim Xalil,

Topmas erdi bo ‘ylakim xulqi jamil.

Ma rifat gar yo ‘gsa, Musoyi Kalim,

Ko ‘rmas erdi nuri rohi mustagim.

Ma rifat gar bo ‘Imasa erdi, Iso,

Manzilni etgaymidi osmon aro?

Ma rifat gar bo ‘Imasaydi, Mustafo,

Bo ‘Imas erdi bo ‘ylakim nuri safo [3, 478].

Demak, Attorning fikricha, ma’rifat bo‘lmasa insonda quyidagi fazilatlar: aqli rosalik
bo‘lmaydi, jamil (go‘zal) xulq topilmaydi, nuri rohi mustagim (to‘g‘ri yo‘l ravshanligi) ko‘rinmaydi,
yuksak manzilga etmaydi, musaffolik, poklik nuri bo‘Imaydi.

Attorning hamma asarlarida kuzatganimiz kabi “Ushturnoma”da ham ma’naviyat va
ma’rifat uyg‘unligi kuzatiladi:

Otashi ishqdir hayoti ma 'naviy,

Bo‘lgay andin ruh baland, ko ‘ngil qaviy.

Otashi ishq ichra andoq bir sifat,

Vasfiga hargiz etolmas ma rifat.

Dil senga oyinayi kavnu makon,

Garchi hissiy suvrating ichra nihon [3, 478/ ...

Gulga suv singib, ko ‘ringay oqibat,

Atru rangdir gulda bori marifat.

Suvrati hissiyni tark etsang abad,

Ochilur qarshingda mulki ma rifat [3, 482].

Alloma ma’naviy hayotni ruhning yuksakligi, qalb go‘zalligi bilan izohlayapti. Tashqi
ko‘rinish ichida yashirin qalbimiz bizga ko‘zgu kabidir. Inson go‘zal ko‘rinish bilan emas, go‘zal sifat
bilan baholansa shunda ma’rifat mulki ma’naviyat bilan uyg‘unlashadi. Ma’rifat ma’naviy qaramlikni
bartaraf giladi, insonga kuch-qudrat ato etadi. Demak, ma’rifatni ma’naviyatsiz, ma’naviyatni esa
ma’rifatsiz ta’riflab bo‘lmaydi. Ma’naviy hamda ma’rifiy uyg‘unliksiz inson kamolga etmaydi va
insoniy sifatlari to‘la namoyon bo‘lmaydi.

Yuqorida alloma asarlarida keltirilgan ma’rifat borasidagi fikrlariga asoslanib quyidagi
xulosalarga keldik.

1. Farididdin Attorning ma’rifiy qarashlari tahlilini ma’rifat kategoriyalari, sifatlari, darajalari,
fazilatlari, ma’rifiy tarbiya metodlari, ma’rifatga erishish usullari, ma’rifatning inson
ijtimoiylashuvidagi ta’siri, ma’rifatga ta’sir etuvchi omillar, erishish yo‘lari, bosqichlari, ilmni hosil
gilish bosqgichi, ma’rifatli bo‘lish xususiyatlari, ma’naviyat va ma’rifat birligi, ma’rifatparvarlik,
ma’rifatparvar shaxslar hamda ma’rifatli shaxs mazmunida ifolash mumkin.

Bunda xulosalangan har bir fikrga alohida to‘xtalib o‘tamiz. Bizning fikrimizcha ma’rifat
kategoriyalari: ilm, fikr, hissiyot, sur’at, ma’no, ustoz, amal, ishq, qalb, nafs kabilardir.
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2. Ma’rifatli shaxsda quyidagi sifatlar namoyon bo‘ladi: sohibi asror, chin mugtado, sohib
karomat, guharposh (gavhar sochuvchi), piri komil, rahbari roh (yo‘lboshlovchi rahbar), oliy sifat,
fozil inson, xushadab (odobli), suvrati va sifati ma’ni, ulug’, nodiri davron, muttaqiy (taqvodor), komil
inson, mard, farzona (bilimdon), gavhar vujud, himmati oliy, peshgadam, quvvati ruhi ravon (ruhiy
quvvati yuksak), yorug® sham, ko‘ksida nur, otash, dard to‘liq bo‘lgan inson.

3. Ma’rifatni egallash darajalari quyidagicha: ziynat (ma’rifat bilan bezanish), qurbat
(ma’rifatga etishish), qadr (ma’rifatning quyi darajasiga erishish), sohib (ma’rifat sohibi bo‘lish), sodiq
(ma’rifatda sadoqatli, vafodor bo‘lish), sadr (ma’rifatning baland martabasiga erishish).

4. Ma’rifatli bo‘lish fazilatlari: aqli rosalik, jamil (go‘zal) xulqlik, nuri rohi mustaqim (to‘g‘ri
yo‘l ravshanligi)lik, yuksak manzilga etish, musaffolik, poklik nurining bo‘lishi.

Ma'’rifiy tarbiya metodlari: amri ma’ruf, hikmu taklif.

Ma’rifatga erishish usullari: pand-u nasihat, hikmat, fazlu donish, fazlu hunar, o‘git, ibrat.

Ma'’rifatning inson ijtimoiylashuvidagi ta’siri: insonni jaholatdan qutqaradi, ma’naviy harorat
beradi, joniga rohat baxsh etadi, yaxshi xulq va odob egasi bo‘lishga yordam beradi.

Ma'’rifatga ta’sir etuvchi omillar: orif, pir, ustoz, madaniyat, ilm-u donish, ma’naviyat.

5. Ma’rifatga erishish yo‘lari: ilmning amal bilan birga bo‘lishi; mudom ilm o‘rganish,
ta’lim olishda sabr va talabli bo‘lish; tafakkur etish, aqlni toblash; ilmga erishish, uzoq va mushkul
bo‘lsa ham uni egallash; jonga quvvat bo‘luvchi ilmu-donish, ko‘ngilga xush yoquvchi, malham
bo‘luvchi pand-u nasihat, hikmat berish; ma’rifat yo‘lida jahd bilan xizmat qilish; ko‘ngilni simu
zarga emas ma’rifatga bog‘lash; ma’rifat yo‘lidan kamoli boricha, qurbi etguncha va holi boricha
borish; o‘zlikni tanish, ma’rifat yo‘lida sidqu vafo bilan qalb ko‘zini ochish; pirini hamisha
yo‘lboshchi bilish; ma’rifatni o‘z qadricha ko‘rish, haqigat bobida o‘z o‘rnini anglash.

Ma’rifatga erishish bosqichlari: birinchi bosqich: nafs, shahvat (ilmsizlik bosqichi); ikkinchi
bosgich: joh(amal)u, quvvat (ilmni egallash bosgichi); uchinchi bosqich: yo‘qlikka hastlik (ilmlilik
bosgichi); to‘rtinchi bosqich: yo‘qlikka mastlik (ilm va amal birligi bosgichi).

Ma’rifatli bo‘lish xususiyatlari: nafsni tiyish (axlog goidalari hamda ijtimoiy
munosabatlarni tartibga soluvchi huquqiy me’yorlarni singdirish); orif bo‘lish (shaxs ongiga ilmiy
bilim, ta’lim-tarbiyani takomillashtirish), o‘zligni anglash (milliy meros va umuminsoniy
gadriyatlarni o‘rganish).

Ma’rifatparvar shaxslar: Imom G‘azzoliy, Firdavsiy Tusiy, Shayx Yusuf Hamadoniy, Shayx
Abulfazli Chag‘oniy, Boyazid Bistomiy, Hakim Termiziy, Umar Xayyom, Rudakiy va boshga
ko‘pgina allomalar, shayxlar ma’rifiy faoliyati.

6. Ma’rifatli shaxs xislatlari quyidagicha namoyon bo‘ladi: oqil dono kishi, har nafas shukur
giluvchi, nafsiga amr etuvchi, ko‘zini, ko‘nglini tiyuvchi, bu jahonning chin halolu pok kishisi;
nomunosib ishga qo‘l urmaydi, yomonlikdan hazar qiladi, saxovatli bo‘ladi, aytgan so‘zidan
tonmaydi; ilm-donish sirini biladi, dunyo yorug‘ligi unga gulshan bo‘ladi; po‘st (sirt)ni ko‘rar ekan
mag‘z (ma’no)ni anglaydi, har qaerga ko‘zini solsa, yaxshilikni, do‘stlikni ko‘radi; har bir zarra,
Haqdan ekanligini his qiladi; ma’rifat bag‘rida suzib, ma’rifatga quloch ochadi; hamisha saltanatli
bo‘ladi, ilmu ma’rifatdan samara topadi; jahd etib ma’rifatni kasb aylab, oliy sifatga erishadi; olam
ahli (insoniyat, bashariyat) anglashi lozim bo‘lgan bilimlarining sohibi bo‘ladi; oqil, dono va ziyrak
bo‘ladi, har ishni oldindan ko‘ra oladi; shu dunyo ahliga sulton bo‘ladi; ma’rifat hosil qilib o‘zini
taniydi; ma’rifat chirog‘ini yoqadi, halq quyoshi, millat chirog‘i bo‘ladi; ilmsizlikka yo‘l qo‘ymaydi,
insonni xor qilmaydi; ruhning yuksakligi, qalb go‘zalligi tufayli ma’naviyati ma’rifat mulki bilan
uyg‘unlashadi; atrofdagilarga ma’rifat baxsh etadi, magsadi, maslagi ma’rifat ahli bilan bo‘ladi; ilm
o‘rganadi, ilmiga ishonch hosil giladi, amaliyotda qo‘llaydi.

7. Demak, ulug® mutafakkir Shayx Farididdin Attor asarlari ma’rifatni takomillashtirish
vositasi bo‘lib, insonparvarlik paridigmasi sifatida butun dunyo ma’rifatiga xizmat qiladi.

Alloma ma’rifiy qarashlari ma’rifatli shaxsni tarbiyalash konsepsiyasi bo‘la oladi.

Attor ijodida ma’rifat va ma’naviyat uyg‘unligi komil insonni tarbiyalashning yuksak darajasi
sifatida namoyon bo‘ladi.
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ZAMONAVIY AGRESSIYA NAZARIYALARINING ILMIY-QIYOSIY TAHLILI

M.l.Kushanova
Samargand davlat universiteti
kushanoval984@bk.ru

Annotasiya. Mazkur maqolada shaxslararo munosabatlarda namoyon bo‘luvchi xulg-atvor
tiplaridan agressiya va agressiv xulg tushunchalari, ularning bir-biridan fargi, bu sohada ilmiy
izlanishlar olib borgan olimlarning qarashlari, bergan ta’rif va qoidalari haqida fikr yuritiladi. Hozirgi
zamonaviy jamiyatda psixologiya fanlari doirasida chop etilayotgan adabiyotlar, olib borilayotgan
ilmiy tadgigotlar shaxs xulg-atvoriga daxldor bo’lgan muammolar orasida agressiya eng yetakchi
o’ringa ko’tarilganligi, buning natijasida insonlar va insonlar guruhiga nisbatan jismoniy va ruhiy
zarar yetkazishga garatilgan individual yoki jamoaviy xatti-harakatlar majmui hagida fikr yuritiladi.

Kalit so‘zlar: agressiya, agressiv xulq, verbal agressiya, negativizm, emosional agressiya,
go‘rquv, tushkunlik, zo‘rigish.

Hay4Ho-cpaBHMTeIbHBI aHAJIN3 COBPEMEHHBIX TEOPHIi arpeccuu

AHHOTaumMsi. B JaHHOM cTaThe paccMaTpUBAIOTCA TOHSATHUSI arpecCMd W arpecCUBHOrO
MOBEICHUSI B MEKJIMYHOCTHBIX OTHOIICHMSX, WX PAa3IAYMs, B3TISABI M ONpPEACTICHHUS YYEHBIX,
KOTOpbIe TPOBOIWIA HWCCIEAOBaHWA B 3TOM obOmactu. B coBpemeHHOM oOIecTBe amTeparypa,
myOnuKyeMass B paMKaxX ICHXOJOTHYECKHX HayK, MPOBOIWMBIC HAYYHBIE MCCIIEIOBAHUS TOBOPST O
TOM, 9TO Cpeay MpoOJIeM, CBSI3aHHBIX C MTOBEJEHHEM YeIOBEKa, BEIyIllee MECTO 3aHUMAeT arpeccus,
B pe3yabTaTe KOTOPOU pacCMAaTPUBAETCS KOMIUIEKC MHAWBHIyaTbHBIX MU KOJJIEKTUBHBIX JICHCTBHIA,
HaIpaBIIEHHBIX HA IPUIHMHEHUE (PHU3UIECKOT0 U IICHXUIECKOT0 BPe/a JIIOJIIM U TPYIIaM JIOCH.

KaroueBble cjoBa: arpeccus, arpecCHBHOE TIOBEJeHHME, BepOalbHas  arpeccus,
HEraTUBHOCTb, IMOIIMOHAJIBHASI aTPECcCUs, CTPax, Jelpeccus, HaMpsDKEHHE.

Scientific-comparative analysis of modern aggression theories

Abstract. This article discusses the concepts of aggression and aggressive behavior in
interpersonal relationships, their differences, views and definitions of scientists who conducted
research in this area. In modern society, the literature published in the framework of psychological
Sciences, research shows that among the problems associated with human behavior, the leading place
is occupied by aggression, as a result of which a complex of individual or collective actions aimed at
causing physical and mental harm to people and groups of people is considered.

Keywords: aggression, aggressive behavior, verbal aggression, negativity, emotional
aggression, fear, depression, tension.

So‘nggi yillarda shaxs kamoloti, rivoji, ma’naviy barkamolligi hamda shaxs va jamiyat
manfaatlarining o‘zaro uyg‘unlashuvi jarayoniga muhim qadriyat sifatida qaralib, ta’lim-tarbiya
tizimini isloh qgilish, ilmiy kadrlar tayyorlashni zamon talablari darajasiga ko‘tarish masalasini ustuvor
soha sifatida belgilash hozirgi davrning eng muhim talablariga aylandi. Ayni vagtda mustaqil va teran
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fikrlaydigan, yurt kelajagi, ravnaqi yo‘lida ijod qiladigan yoshlarni tarbiyalash eng asosiy va ustuvor
vazifalardan biri bo‘lib golmoqda.

O‘zbekiston Respublikasi prezidenti Sh.Mirziyoyev «Kamolot» yoshlar ijtimoiy harakatining
IV qurultoyidagi nutqida “Azaldan ma’naviy yetuk, ruhan pok, jismonan sog‘lom, komil insonlarni
tarbiyalab voyaga yetkazish, jamiyatning bargarorlik va barkamollikka erishishining mezonidir.
Tarbiya mukammal bo‘lishi uchun esa bu masalada bo‘shliq paydo bo‘lishiga mutlaqo yo‘l qo‘yib
bo‘lmaydi” [1], — deb ta’kidlagan edi.

Bo‘shligning paydo bo‘lishini oldini olish uchun farzandlarimizga yoshlik chog‘idanoq
e’tiborli bo‘lib, ularni shaxslararo munosabatlarda namoyon bo‘luvchi xulg-atvoriga alohida ahamiyat
garatmog‘imiz lozim.

Shaxslararo munosabatlarda namoyon bo‘luvchi xulg-atvor tiplaridan biri, bu — agressiyadir.
Inson agressiyasini o‘rganish serqirra mavzu bo‘lib, u ushbu fenomenning asl mohiyatini ochib
berishga urinayotgan olimlarning diggatini o‘ziga tortib keladi.

Agressiya va agressiv xulq tushunchalarini bir-biridan ajratib tahlil qilish lozimdir. Ularning
bir-biridan fargini ajratib olish uchun bu sohada ilmiy izlanishlar olib borgan olimlarning garashlarini,
bergan ta’rif va qoidalarini ko‘rib chiqib o‘z xulosamizni bayon qilamiz.

Agressiya so‘zining lug‘aviy ma’nosi lotin tilidan olingan bo‘lib, aggressio — tajovuz degan
ma’noni anglatadi [2]. Pol Roberning “Fransuz tili lug‘ati” da agressiya “kuch ishlatish yo‘li bilan
individga tajovuz qilish”, Oksford ingliz tili lug‘atida “shaxsga nisbatan uyushtirilmagan tajovuz”,
S.1.Ojegovning  “Zamonaviy rus tilini izohli lug‘ati” da esa ‘“adovatni keltirib chigaruvchi
ochiqchasiga yoqtirmaslik™ sifatida talqin gilinadi [6].

Agressiya — juda murakkab va halokatli (vayron giluvchi) tuyg‘u bo‘lib, bu nafaqat
agressiyani namoyon qiluvchi kishiga, balki ushbu agressiya yo‘naltirilgan kishiga ham
yetkaziladigan zarardir. Psixologiyada agressiyaning bir qancha ko‘rinishlari mavjud bo‘lib, deyarli
har birimiz kundalik hayotda ular bilan to‘qnash kelganmiz. Agressiya bu raqibga nisbatan shafqatsiz
va hissiy munosabat tarigasida tavsiflanadi. Agressiv inson, ogibatlari hagida o‘ylamasdan psixologik
yoki jismoniy zarar qo‘llash uchun tayyor bo‘ladi. Bundan tashqari suhbatdoshga so‘z bilan yoki
jismoniy zarar yetkazishga qaratilgan xatti-harakatlar ham agressiyadir.

Agressiya — bu odamlar, insonlar guruhiga nisbatan jismoniy va ruhiy zarar yetkazishga
garatilgan individual yoki jamoaviy xatti-harakatlar majmui hisoblanadi. Bugun insoniyat tarixi
ishonchli tarzda shuni isbotlamoqdaki, agressiya shaxs va jamiyat hayotining ajralmas gismiga
aylanib bormoqgda. Aynan agressiv xulg-atvor shaxslararo nizolarning vujudga kelishiga va ularni hal
etishning asossiz yo‘llari paydo bo‘lishiga olib keladi. Oddiy kundalik hayotda agressiya —
zo‘ravonlik yoki raqibni yengish uchun vosita sifatida qo‘llaniladi.

Insonning agressiv Xatti-harakatlarga moyilligini turlicha tushuntirishga garatilgan dastlabki
nugtai nazarlar ichida U.Mak-Dugall, Z.Freyd, G.Marrey va boshga olimlarning “inson va
hayvonlarda agressiyaning tug‘ma instinkti mavjud bo‘ladi”, degan qarashlaridir. Agressiv xulg-atvor
hagidagi fikr-mulohazalar XX asrning boshlarida frustrasiya (lot. frustratio — aldanish, rejalarning
barbod bo‘lishi) nazariyasi bilan bog‘liq ravishda yuzaga keldi. Unga ko‘ra, agressivlik
frustrasiyaning oqibatidir. Bunday qgarashni birinchi bo‘lib J.Dollard ilgari surdi. Ammo, ushbu ikKi
xil nuqtai nazar ham amaliyotda o‘z tasdig‘ini topmadi.

Falsafa, sosiologiya, psixologiya fanlari doirasida chop etilayotgan adabiyotlar, olib
borilayotgan ilmiy tadgiqotlar shaxs xulg-atvoriga daxldor bo‘lgan muammolar orasida agressiya eng
yetakchi o‘ringa ko‘tarilganligini tasdiglab turibdi. Agressiya termini hozirda ijtimoiy hayotda tez-tez
va keng qo‘llanilayotganligini kuzatishimiz mumkin.

Psixolog olim E.Fromm fikricha “Agressiya — bu biror odamga, odamlar guruhiga, jonzotga
hamda shuningdek umuman har ganday jonsiz narsaga zarar yetkazish yoki zarar yetkazish magsadida
gilingan harakatdir”. L.Berkovits esa bu tushunchani “Agressiya — bu kimgadir jismoniy yoki ruhiy
zarar yetkazishga qaratilgan harakatdir” deb talqgin giladi.

D.Dollard fikricha agressiya “... organizmga zarar yetkazadigan maqsadli reaksiya harakati
sifatida o‘z hatti-xarakati bilan biror kishiga zarar yetkazish niyatidir”.

K.Rodjers esa agressiyaga “... erkinlikni, tanlov imkoniyatini cheklashga majburiy javob
harakatidir” deb ta’rif beradi.

K.Xorni agressiyani “..atrofdagi voqyelikning o‘ziga nisbatan adovatli munosabatiga
shaxsning reaksiyasi” sifatida ta’riflaydi.

3
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G’arb psixologlarining agressiya haqidagi tushunchalarini ko‘rib chigib biz quyidagi
xulosalarga kelishimiz mumkin. Agressiya tushunchasi ko‘pchilik g‘arb psixologlari tomonidan tirik
mavjudotlarga qasddan zarar yetkazish harakati deb ta’rif beriladi. Ammo bu ta’riflar orasida
agressiya nafaqgat tirik mavjudotlarga nisbatan gasddan zarar yetkazish, balkim jonsiz predmetlarga
nisbatan ham zarar yetkazish deb ta’rif beriladi, ya’ni biror jonsiz predmetga zarar yetkazish orqali
insonning jismoniy va ruhiy holatiga ta’sir ko‘rsatish mumkinligi ham ta’kidlanadi.

G’arb psixologlari tomonidan agressiya tushunchasiga nisbatan berilgan turli garama-garshi
ta’riflarga qaramasdan, agressiyani emosiya yoki ustanovka sifatida emas, balkim xulq modeli sifatida
garamoq lozim. Agressiya tahdidni o‘z ichiga olgan jismoniy yoki ruhiy, qasddan yetkaziladigan
harakatlar bilan tavsiflanadi.

Agressiyaning bir qancha tasniflari mavjud bo‘lib, eng keng tarqalgan tasniflardan biri A.Bass
va A.Darkilar tomonidan taklif etilgan:

e jismoniy agressiya — boshga shaxsga nisbatan jismoniy kuch ishlatish;

e verbal agressiya — salbiy hislarni bagirish, janjal gilish, haqgoratlash, tahdid va boshqa usullar
orgali ifodalash;

e bilvosita agressiya — yo‘naltirilgan, biror shaxsga qaratilgan (g‘iybat, hazil) hamda hyech
kimga yo‘naltirilmagan (tepsinish, bagqirib-chagirish, mushti bilan stolni urish, eshikni taqillatib
yopish v h.k.);

e jizzakilik - jizzakilikka moyillik, qo‘pollik qilish;

e negativizm - mavjud gonun-qoidalarga shunchaki garshi chigishdan tortib, ular bilan
kurashishgacha bo‘lgan reaksiyalar (voqye’likka salbiy munosabatda bo‘lish, hamma narsani inkor
etish);

Agressiyaning insoniyat jamiyatida o‘ziga xos funksiyalari mavjud.

Birinchidan, u ma’lum bir muhim magsadga erishish vositasi sifatida gavdalanadi.

Ikkinchidan, agressiya ko‘pincha blokirovka qilingan ehtiyojni almashtirish usulidir.

Uchinchidan, agressiya ba’zi insonlar tomonidan o‘z ehtiyojini qondirish, o‘z-o‘zini anglash,
o‘z-o°zini tasdiglash va himoya xulg-atvori usuli sifatida go‘llaniladi.

Agressiya tushunchasiga Rossiya psixologlari tomonidan berilgan ta’riflarni ko‘rib chigamiz.

N.D.Levitov ta’rifiga ko‘ra “Agressiya — bu ko‘rinishi va natijasiga ko‘ra turlicha bo‘lgan
zararli hazillar, g‘iybat, dushmanlik, destruktiv xulq shakllari, bosqinchilik va qotillikgacha bo‘lgan
xatti-harakatlarning jamlanmasidir”.

V.P.Zinchenko fikricha, “Agressiya odamlarning jamiyatda yashash normalari va qoidalariga
zid keladigan, tajovuz obyektlariga (jonli va jonsiz) zarar yetkazadigan, odamlarga jismoniy ziyon
yetkazadigan yoki ularga psixologik noqulaylik tug‘diradigan motivasiyalashgan destruktiv xulg-
atvordir”.

S.N.Yenikolopov ta’rifiga ko‘ra “Agressiya — kishilarning jamiyatda birgalikda yashash
me’yor va qoidalariga zid keladigan, tajovuz obyektlariga (jonli va jonsiz) zarar yetkazadigan,
odamlarga jismoniy ziyon yetkazadigan magsadli destruktiv xatti-harakatdir” [6].

A.A.Rean ta’rificha, “Agressiya biror shaxsga, insonlar guruhi yoki jonzotlarga zarar
yetkazishga yo‘naltirilgan har ganday harakatdir”.

Yuqoridagi fikrlardan ko‘rinib turibdiki, Rossiya psixologlari tomonidan agressiya
tushunchasi: boshqa shaxsning huquglarini zo‘ravonlik bilan buzish va boshga kishilarga nisbatan
xaqoratli harakat yoki munosabatda bo‘lish kabi magsadli xatti-harakat sifatida talgin gilinadi.

Rossiya psixologlarining fikrlarida keltirilgan agressiya tushunchasini tahlil giladigan bo‘lsak,
ta’riflarda juda Xilma-xil xatti-harakatlar ifodalanishiga garamasdan, ularning barchasi “agressiya”
so‘zi bilan belgilanadi”

Agressiya tushunchasiga doir tahlil boshqa shaxsga zarar yetkazish yoki yo‘q qilishga
qaratilgan turli xil qasddan qilingan harakatlar o‘rtasidagi farqlarni ham hisobga olishi kerak. Bunda
hyech bo‘lmaganda tahdid qurbonni mavh etish yoki unga zarar yetkazishdan ko‘ra o‘z magsadiga
erishishga intilishni nazarda tutuvchi instrumental agressiya hamda asosiy maqgsadi qurbonni yo‘q
qilish yoki unga ziyon yetkazish bo‘lgan adovatli agressiyani farqlash lozim bo‘ladi.

Insonlarga ko‘pincha hissiy qo‘zg‘alish, aynigsa g‘azablanish holatida adovatni namoyon etish
xos ekanligini inobatga olgan holda boshga odamga zarar yetkazishga garatilgan tajovuzni muhokama
qilishda “emosional agressiya” atamasini qo‘llash ma’qullroq bo‘ladi.
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G’arb va Rossiya psixologlarning “agressiya” tushunchasini o‘rganib chiqib, xulosa qilishimiz
mumkinki, “agressiya” tushunchasi tirik mavjudotga jismoniy yoki ruhiy zarar yetkazish bilan tahdid
giladigan yoki ularga zarar yetkazadigan xatti-harakatlar modeli sifatida tavsiflanib, bunda G’arb va
Rossiya psixologlarning qarashlari bir biriga o‘xshashdir. Agar harakatlar natijasi har ganday salbiy
oqibatlarga olib keladigan bo‘lsa, bunda agressiyaga mavjud bo‘ladi.

Shunday qilib, xatti-harakatlar bilan tahgirlashdan tashgari, kimnidir noqulay vaziyatga tushurish,
haqorat qgilish yoki omma oldida masxara gilish, biron bir muhim narsadan mahrum qilish, hatto mehr-
muhabbatdan mahrum qilish kabi holatlar ham ma’lum sharoitlarda agressiya deb nomlanishi mumkin.
Agressiya ikki shaklda: xususiyatlar va xatti-harakatlar shakli sifatida namoyon bo‘lishi mumkin.

Mavzu doirasida “agressiya” tushunchasi bilan bir qatorda ‘“agressiv xulq” tushunchasiga doir
fikrlarni ham o‘rganish muhim ahamiyat kasb etadi.

G’arb olimlari tomonidan “agressiv xulq” tushunchasiga doir quyidagi qarashlar ilgari surilgan:

K.G.Yung — agressiv xulq bu jamoaning istaklari va Ego idealiga javob bermaydigan xatti-
harakatlardir [4].

A.Bass — agressiv xulq bu boshqalarga tahdid soluvchi yoki zararli bo‘lgan har qanday xatti-
harakatdir [5].

R.Beron va D.Richardson — agressiv xulg bu bunday muomalani istamagan boshga tirik
mavjudotni hagorat gilish yoki unga zarar yetkazishga garatilgan har ganday xatti-harakatlardir [5].

R.A.Uilson - agressiv xulg bu boshga shaxsning erkinligini yoki genetik moslashuvchanligini
pasaytiradigan jismoniy shaxs tomonidan gilinadigan harakatlar yoki tahdiddir [4].

F.Perlz — agressiv xulq bu “o‘lim impulsi” emas, balki tashqi dunyoni faol assimilyasiya qilish
uchun zarur bo‘lgan “hayotiy impuls”dir [4].

“Agressiv xulq” tushunchasiga doir ta’riflarni ko‘rib chiqib, xulosa qilishimiz mumkinki, xorijiy
psixologlar agressiv xulq tajovuzkor xatti-harakat, haqorat, sherikni yo‘q qilish, shuningdek tahdid va zarar
berish ekanligida hamfikr hisoblanishadi.

Bugungi kunga kelib, shaxsning agressiv xulgi tushunchasini aniglashga doir turli xil yondashur va
konsepsiyalar mavjud. So‘nggi o‘n yilliklar davomida dunyo bo‘ylab shafqatsizlik, vandalizm va boshqa
tajovuzkor namoyishlar bilan bog‘liq zo‘ravon harakatlarning ko‘payishi kuzatilmoqda. Yuqorida
keltirilgan ta’riflarga asoslanib, agressiv xulq agressiyaning tashqi ko‘rinishi ekanligini ta’kidlash mumkin.

Rossiya psixologiyasi tomonidan “agressiv Xulg” tushunchasi quyidagicha ta’riflanadi:

L.M.Semenyuk — “agressiv xatti-harakat” deganda, jamiyatdagi odamlarning mavjudligi qoidalari
va normalariga zid bo‘lgan, jonli yoki jonsiz tajovuz obyektlariga zarar yetkazadigan, odamlarga jismoniy
ziyon beradigan va ularga ruhiy noqulaylik tug‘diradigan maqsadli ravishda destruktiv xatti-harakatlar
tushuniladi [3].

T.G.Rumyanseva — “agressiv xulq” o‘z ustunligini, zarar yoki mavjudotga (jonsiz obyektga)
ziyon yetkazish imkoniyatini namoyon giluvchi insonning o‘ziga xos harakatlari shaklidir [6].

I.P.Zinchenko — “agressiv xulq” odamlarning jamiyatda birga bo‘lishi normalariga (qoidalariga)
zid bo‘lgan, tajovuz obyektlariga (jonli va jonsiz) zarar yetkazadigan, odamlarga jismoniy ziyon
keltiradigan yoki ularga ruhiy noqulaylik tug‘diradigan (salbiy kechinmalar, qo‘rquv, tushkunlik, zo‘riqish
holati) destruktiv xatti-harakatlardir [7].

V.V.Yurchuk — “agressiv xulq” boshqa odamlarda bezovtalik, tushkunlik, zo‘riqish, qo‘rquvni
keltirib chigaradigan, tajovuz obyektlariga yoki boshga individlarga jismoniy ziyon yetkazadigan
motivlashgan xulg-atvordir [8].

“Agressiv xulq”’ning ushbu ta’riflarini o‘rganib chiqib, xulosa qilishimiz mumkinki, Rossiya
psixologiyasida, o‘rganish asosan bilvosita kriminal-psixologik tadgigotlardagi moslashmaydigan, deviant
xulg-atvor, konfliktologiyaga bag‘ishlangan tadqiqotlar amalga oshirilgan. Shunga ko‘ra, Rossiya
psixologiyasida G’arb psixologiyasida bo‘lgani kabi sinchkovlik bilan shakllantirilgan va sinab ko‘rilgan
nazariyalar mavjud emasligini kuzatish mumkin.

Agressiv xulg muammosining nazariy tahlilidan kelib chigib, biz agressiv xatti-harakatlar
tushunchasi ostida tajovuzkor hissiyotlarning mavjudligi anglashilishi va bu nafaqat ba’zi hissiyotlarni
yoki umumiy reaksiyalarni keltirib chigaradi, balki muayyan bir aniq harakatlarni ham o‘z ichiga oladi
degan xulosaga keldik.

Hozirgi vaqtda bolalarning agressiv xulqini o‘rganish dolzarbligi jamiyat hayotining muhim
muammolari bilan belgilanadi. Maktab muhitidagi tajovuzkor tendensiyalarning o‘sishi jamiyatimizning
eng jiddiy ijtimoiy muammolaridan birini aks ettiradi. Bu yerda so‘nggi yillarda jismoniy va hissiy salbiy
ta’sirlardan foydalanish holatlari keskin ko‘payishini kuzatish mumkin.
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E.Fromm, L.Berkovits, D.Dollard, K.Rodjers, X.Xorney, N.D.Levitov, V.P.Zinchenko,
S.N.Yenikolopov, A.A.Rean kabi xorijiy psixologlarning qarashlarini tahlil qilib, biz “agressiya”
tushunchasi jonli mavjudotga jismoniy yoki ruhiy zarar yetkazish bilan gasddan tahdid giladigan harakatlar
bilan tavsiflanadi degan xulosaga kelishimiz mumkin. Agar harakatlar natijasi har ganday salbiy
ogibatlarga olib keladigan bo‘lsa, agressiya paydo bo‘ladi. Agressiyani hissiyot yoki munosabat sifatida
emas, balki xatti-harakatlar modeli sifatida ko‘rish kerak.

Xulosa qgilib aytganda, agressiya bargaror xulg-atvor shakli sifatida nafagat saglanib golishi, balki
rivojlanib borib, shaxsning barqaror sifatiga aylanishi mumkin. Ularga o‘z vaqtida yordam ko‘rsatilmasa,
bolaning samarali salohiyati pasayadi, to‘liqg muloqot qilish imkoniyatlari kamayadi va shaxsiy rivojlanishi
buziladi.
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STAIbI PASBUTHS IIPODPECCHOHAJILHOIO CTAHOBJIEHUS MEJATOTA, KAK
PE3VJIbTAT EI'O TBOPYECKOI MEJATOTMYECKOM JEATEJILHOCTH
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AHHoOTanus. B cratee mpencTaBieHs! Tanbl MPoheCCHOHATBHOIO CTAaHOBIICHHUS Iearora B
mpolecce €ro TBOPYECKOW TMemarorudeckoil nesrenpHocTH.  CTpykTypa mpodeccnoHammn3ma
MEeJATOTHYECKON  JIEeATENbHOCTH  IIearora packpblBaeTcsi B TPeX OCHOBHBIX KOMITOHEHTAX:
poheccCroHaIN3M 3HaHUH, podecCHOHATN3M o0IIeHus " npodheCCHOHATHI3M
CaMOCOBEPIICHCTBOBAHMSL

KnroueBble ciaoBa: memaror, npodeccmoHan, HMHIK, CaMOCOBEPLICHCTBOBAaHHUE,
npodeccuoHalbHbIE KadecTBa, TBOpYECKas JEATENBHOCTh IIperofaBaTens, HpodecCHOHATbHBIN
UMHIDK | JP.

O'qgituvchining ijodiy pedagogik faoliyati natijasi sifatida kasbiy shakllanishining rivojlanish
bosgichlari

Annotatsiya. Maqolada o'gituvchining ijodiy pedagogik faoliyati jarayonida kasbiy
shakllanish bosgichlari keltirilgan. Magqolada o'gituvchining pedagogik faoliyatining professionalligi
tarkibi uchta asosiy tarkibiy gismda ochib berilgan: bilimlarning professionalligi, aloga
professionalligi va o'zini takomillashtirishning professionalligi.

Magolada o'gituvchining kasbiy shaxsiy fazilatlari tarkibi, kasbiy shakllanishning ijtimoiy-
pedagogik konsepsiyasi va kasbiy pedagogik imidjni shakllantirishda kasbiy shakllanish bosgichlari
keltirilgan.

Kalit so'zlar: o'gituvchi, professional, imidj, o'zini takomillashtirish, kasbiy fazilatlar,
o'gituvchining ijodiy faoliyati, professional imidj va boshgalar.
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Stages of development of professional formation of a teacher, as a result of its creative
pedagogical activity

Abstract. The article presents the stages of the professional formation of a teacher in the
process of his creative pedagogical activity. In the article, the structure of professionalism of the
pedagogical activity of the teacher is revealed in three main components: professionalism of
knowledge, professionalism of communication and professionalism of self-improvement.

Keywords: teacher, professional, image, self-improvement, professional qualities, creative
activity of a teacher, professional image, etc.

B ycnoBusx rymaHu3anyy, TyMaHUTApU3aLUU COAEPXKAHUS U TEXHOIOTHI 00pa30BaTElbHOrO
npolecca, a Tak K€ JeMOKpaTU3allMi BCEM WIKOJbHOW KW3HU, OPUEHTALIMM HAa Pa3BUTHE JIMUHOCTHU
yu4eHHKa, 0co00e 3HaueHHEe NPUOOPETAOT BOMPOCHI COBEPIICHCTBOBAHHUS MPO(ecCHoHaTbHON
KOMIIETECHTHOCTU YYMTCIIA W, NPEXKAC BCEro, TC, KOTOPBLIC MJOJIKHBI PEHIATHCA HEMOCPEACTBCHHO B
caMou IOKOJIE, TO €CThb TaM, I'I€ MPOUCXOAUT IOBCCAHCBHAA NCAArorn4yeckas HpO(i)eCCI/IOHaJIBHaSI
JeATeIbHOCTh YYUTEIs. A 9TO TpeArnojaraeT NPUHIMIIMAIGHO HOBBIA MOAXOX K (OPMHUPOBAHHIO
npoh)eCCHOHAIbHON  KOMIIETEHTHOCTH, KOTOpasi, B CBOK oOYepeAb M SBISICTCS  OCHOBOM
npodeccruoHanu3Ma yIuTess o0meo0pa3oBaTeIbHOMN IITKOJBI.

Korma Mbl 3aTparrBaeM BOIPOC O MPO(ECCHOHATLHOM CTAHOBJICHHUH YUWTENS, MBI JIOJDKHBI
YUUTBIBATH, MPEKIC BCETO, TC FJIy6OKHe COIUAJIBHBIC MU3MCHCHU, KOTOPBIC IMPOUCXOJAT CErOAHA B
HaleM OOIIECTBE, MPEX/E BCEr0 TE€ M3MEHEHHUS, KOTOpPbhIe TPEOYIOT HOBBIX IOAXO0B K Pa3BHTHUIO
COBPEMEHHOro 00pa3oBaHMs, a TaKKe K IpodjeMe mpodeccHoHaiM3Ma U MPo(ecCHOHaTBLHOrO
AMMKA YYUTEIIS, TaK U MPo(ecCHOHATbHOr0 HMH/IKA B I[EIOM.

IIpodeccronan3m JTUMIHOCTH - 3TO HE TOJIBKO JOCTHIKEHUE UM BBICOKHX ITPOU3BOICTBEHHBIX
IoKa3arejiei, HO B OCOOEHHOCTH €ro IpodeCCHOHAIIBHOW MOTHBAIIMHM, CHCTEMAa €0 YCTPEMIICHHI,
LIEHHOCTHBIX OPHEHTALMH, CMBICIA TpyJda U1 CaMOM JIMYHOCTH. B MOHATHH «mpodeccHoHaT3My)
OTpaXkaeTcsl  Takas  CTENEHb  OBNAJCHUSA  JIMYHOCTBIO  TICHXOJIOTUYECKOH  CTPYKTYpOU
poheCCHOHAIBHOMN JEATEIbHOCTH, KOTOPasi COOTBETCTBYET CYILISCTBYIOIIMM B OOIIECTBE CTaHIapTaM
U OO0BEKTHBHBIM TpeOoBaHUsIM. IIpodeccHOHANN3M paccMaTPUBAETCS B KayeCTBE HHTErPaIbHOU
XapaKTEePUCTUKN JTMIHOCTU-TIpohecCHOHaNa, KaK WHIWBHA, JTUYHOCTH, CYOBEKTa IEATEIbHOCTH M
MHIUBUAYAIbHOCTH, IPOSIBIISIONIAICS B JEITEILHOCTH U 00IIeHuH [5].

IIpodeccronanmusM, paccMaTpHBaeMbIli HAMH, KaK WHTErPaIbHOE CBOHCTBO JIMYHOCTH, - 3TO,
MpeKIe BCErO, HA HANI B3I, COBOKYIHOCTh YCTOHYHMBBIX OCOOEHHOCTEH MpodeccrHoHana,
00eCITeUNBAOIINX  OMPEACICHHBI  KadeCTBEHHO-KOIWYECTBEHHBIH  ypoBeHBb:  3(D(PEKTHBHOCTD,
HaJIeKHOCTh, KAauyeCTBO M Jp., MNpoPecCHOHATLHOW MEATENbHOCTH, TIIPH BBIIOJHECHHH €€ B
pa3HooOpa3HBIX YCIOBHSIX [7].

IIpodeccronanusm, Kak CBOWCTBO CIIEIIHAIMCTA, BKIIOYACT KOMIIETCHTHOCTh, Kak
HEOOXOJUMOE KadecTBO, HO HE CBOJMTCS TOIBKO K HeMy. IIpodeccronamusm - 310 U ocoboe
npodeccuoHaTbHOE MHPOBO33PEHHE, M CHUCTEMa OTHOIICHWH - K cebe, CBOCH IesITelbHOCTH,
npodeccun, K MUPY, U TpodecCHOHANbHAsE MOTHBALUSA [6].

WubiMu coBamu, TpodeCCHOHANIM3M CIaraeTcs W3 KOMIIETEHTHOCTH ¥ OTBETCTBEHHOCTH.
[Ipodeccronanm3m megarora B CBOK OY€peh, 3TO MHTErpajbHas ICHXOJIOTHYECKasl XapaKTepHCTHKA
ero Tpyla, CBHUJETENbCTBYIONAS O JOCTaTOYHO BBICOKOM YpOBHE OBNAJeHHA Mpodeccrue.
[legarormveckuii mpodeccroHaIn3M HEBO3MOXKEH 0€3 ICHXOJIOT0-TIeNarorniecKoil KOMIIETEHTHOCTH
TIPEeTIo1aBaTersl.

Jus  onpeneneHuss cymHOCTH — mpodeccHoHammM3Ma  HEOOXOAWMO — OXapaKTepHU30BaTh
cnenuuKy Tpyda yudmTens TO OOBEKTy, Lelel, 3aaad, YCIOBHH, CpEICTB U pe3yIbTaToB
JESITETFHOCTH €ro Mpo(ecCHOHAIbHON JeATeNhbHOCTH, TO €CTh PacCMOTPETh, C OJHOH CTOPOHHI,
pohecCHOoHaNN3M KaK WHTETPaIbHOE Ka4eCTBO, CBOMCTBO JIMYHOCTH YUYUTENS - Kak J00oe Jpyroe
KauecTBO, KOTOpoe GopMHpyeTcs B MPo(ecCHOoHATHHON AEATENbHOCTH, a ¢ APYrod - KaK MPOIecc U
pe3yapTaT ATOH JesITedhbHOCTH. MBI cuuTaeM, YTO MNPO(ECCHOHATN3M SBISCTCS PE3YIBTaTOM
TBOPYECKOW TIEJarornyeckorl IesTeIbHOCTH W KaK Pe3ylbTaT MPEIIoNaraerT BBICOKUH ypPOBEHB
MPOU3BOAUTENBHOCTH TpynAa. llpodeccuoHanbHas JUYHOCTH, 3TO JHYHOCTh, KOTOpas CIIOCOOHA
¢ exTuBHO pemaTh, Kak OOIIECTBEHHO-TIOIUTHYECKHE, MPO(EeCCHOHANBHBIE 3a/ladd, TaK W
JUYHOCTHBIE 3amaun. OTClo/la MBI JIeaeM BBIBOM, 4YTO MPOGECCHOHAIHM3M MPOodecCHOHAITBHOMI
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Mearoruyeckodl  AEATENbHOCTH XapakTepu3yercs, Kak JHYHOCTHOW, TaK W JESITEIbHOCTHOU
CYIIHOCTBIO, KOTOPBIH, IO CYTH, OIpeAeiseT NpodecCHoHalIbHBIN MeAarOrnYecKuil HMUAK YIUTeIs.

[Ipodeccnonanusm yuuTesnst B CBOIO o4Yepelb, SABISETCS HHTETPUPOBAHHBIM MOKA3aTeNIeM €ro
JUYHOCTHO - AESTEILHOCTHON CYIIHOCTH, KOTOpasi 00yCIIOBIIeHa MEPOH pealn3aluy ero rpaxaaHcKoi
OTBETCTBEHHOCTH, 3PENOCTH U MPOPECCHOHATBHOTO JI0JITa.

[To HamemMy MHEHHUIO, crieluUKa, MPEKIAC BCETO MeIarornueckon JAeATeIbHOCTH, Meaarora B
YaCTHOCTHU, MO aHAJIOTUU C ACATCIIBHOCTBIO Bpada WJIM IMCUXOTCparieBTa, Mpeanojaract HEKUM CBOJ
STUYECKUX TIPABUJI, 3alPETOB WA OrPAHWYEHUN BMENIATENCTBA BO BHYTPEHHUW MHUP APYTroOro
yenoBeka. [lemarornveckast JEOHTONOTHS ke pa3pabaThIBaeT MpaBujia U HOPMBI MTOBEJCHUS ME1arora
B cdepe ero mnpodeccuoHanbHol nesrenbHoctd |7, C.79]. OtoOpakeHHE >X€ HOPMATHBHBIX
TpeOoBaHUi, MPO(ecCHOHANBHBIX HOPM B CO3HAHWH, IMO3BOJISIET ITIEAArory IOjHee W aJIeKBaTHee
BOCIIPUHUMATh MPO(PECCHOHATBHYIO MEAarOrHYecKyI0 JIeHCTBUTEIBHOCTh, OPUEHTHUPOBATHCS B HEM,
BI)Ipa6aTBIBaTB, MMpEeXKIAE€ BCECro, CTPATCru0 M TAaKTUKY, CTPOUTH IIAHBI U NOCTUIaTh IMOCTAaBJICHHBIC
nend  npodeccHoHambHOM — JEITENBHOCTH, TO  €CTh  CO3HATEIbHO  PEryIMpPOBaTh  CBOE
npodeccHOoHANBHOE MOBEJICHNE. DTH MPaBUiIa H HOPMBI SIBIISTIIOTCS, KaK YCJIOBHUEM, TaK U MPOIYKTOM,
TaK XXC€ M CpCACTBOM IIO3HAHUSA HenarornquKoﬁ I[eﬁCTBPITeJ]LHOCTI/I. C IMOMOIIBIO 3TUX HOPM H
MpaBUJI TEAaror BeIpadaThIBacT OTHOLICHHE K cebe, Mpekae Bcero, Kak K MpodeccuoHay, Tak u K
JPYTUM yYacCTHHKAM TIE€JarorH4ecKOro Ipolecca, 4Yepe3 WX IPU3MYy OIEHHBAeT Bce (haKTh
nearoruyeckod  peanmpHocTH. [lemaror, Tpekae BCero, JOIDKEH B IEPBYIO  odepelnb
PYKOBOJICTBOBATECSI B CBOEM  NPO(ECCHOHANBHOM  TIOBEACHWH M JEITEIbHOCTH  TEMH
Q)OpMaHI/I?,OBaHHBIMI/I HOpMaMH U IpaBUJIaMU, 3aKPCIIJICHHBIMU B YaCTHOCTU B YCTaBaX KOHKPETHBIX
00pa3oBaTeNbHBIX YUpEKIEHUU, B 3akoHe Pecmybmmku Y30ekuctan «O06 obpazoBanum». [Ipusemem
HEKOTOpbIe BBIACPKKH M3 3akoHa PecnyOsnmku Y30ekucran «O0 obOpasoBanuu» [1] kak mpumep
(hopMaTM30BaHHBIX HOPM H TTPABHIL:

IlpaBa Ha 3aHsATHE TEAArOrMYECKOW AeSITeNbHOCTHIO: [IpaBo Ha 3aHATHE MEeAaroruvyeckomn
JeSITeTbHOCTHIO MMEIOT JINIA C COOTBETCTBYIOIIMM 00pa3oBaHKEM, MPO(ECCHOHAIBHON MOATOTOBKON
1 00J1aIatone BBICOKUM HPaBCTBEHHBIM Ka4eCTBOM;

[loBrlleHne KBaMM(UKAMKA W TIEPENOAroTOBKA KampoB: [loBeimenne kBamuduxamuu u
MEPEnoAroTOBKa KaJ[POB OOECIICUMBAIOT YIIIyOJieHHe U OOHOBIICHHE MPOo()eCCHOHANBHBIX 3HAHUN W
HaBbIKOB.

Cremudurka TpyaoBoil mpodecCHOHATFHON NEITETHbHOCTH YUUTENS OMpPENesieTcs TeM, 9TO
KaK IeTH, TaK ¥ 3aJIa4d, KOTOPbIE CTaBSTCA Iepe]] MelaroroM, HUKOr/Aa He Jal0TCsS OKOHYATeIhHO B
TOTOBOM BHJIEe, OHHM BCEr/la HECTaHJApTHBIC, HEMaOIOHHbIE, HECTEPEOTHITHBIE, a TBopUueckue. Kpome
TOrO, [0 MHEHHWIO WCCIenoBaTeneli, mnpodeccHoHadbHas IEeATeIbHOCTh YUHUTEIS WMEET W
cnenuduyaeckuii Habop Opyauil TpyJda, K KOTOPHIM MOXKHO OTHECTH HE TOJIBKO 3HAHHS, KOTOPHIE
JOJDKEH COOOITNTh WIIM KE TepenaTh YUHTENb, HO M BUABI AEATEIFHOCTH, B KOTOPBIE OH JOJDKEH
BKJIIOYUTH y4eHHWKOB. lIpodeccmoHanmpHas memarornyeckas AEATENBHOCTh YYHTEIS IO CBOEMY
XapakTepy SBIAETCS CBOEro poJila METOAWYECKOW, TOCKONBKY OHa SIBISETCS eITeTbHOCTHIO TIO
OpraHu3aluy "Ipyrou NesTenbHOCTU", @ HUMEHHO — OpraHHU3alusl ACITEIbHOCTH YUaIUXCsl.

MbI  corylaCHbI — HCCIIEIOBATE/SIMH, KOTOpble — cyMTaroT [2], d9ro B  CTpyKType
npodheccCroHaN3Ma MeAarornIecKoi eI TENFHOCTH MOKHO BBIIGTHTH TP OCHOBHBIX KOMITOHEHTA:

- BO-NIEPBBIX, MpodecCHOHANM3M  3HAaHWU  SBISETCI  OCHOBOW  (hOPMHPOBAHUS
npodeccroHan3Ma B I€JIOM, OCHOBOM ILIEIOCTHOM CHCTEMBI - Mpo(ecCHOHAIN3Ma IeAarornaecKoi
JeSITeTFHOCTH, €ro CBoeoOpa3ue 3aKioYaeTcss B TOM, YTO 3HAHUS YYUTEIIEM TOIBKO CBOETO IpenMeTa
HE SBIIIETCSI €r0 OCHOBHBIM JTOCTOMHCTBOM. lIpodeccroHann3m 3HaHWI XapaKTepu3yeTcs BBHICOKAM
YpOBHEM KOMIIETEHTHOCTH B OOJIACTH METOAOJOTUYECKUX, TEOPETHIECKUX, B YACTHOCTH, TICHXOJIOrO-
MeIarOrM9eCKUX, METOJJMYECKAX M TEXHOIOTUIECKIX 3HaHUH.

- BO-BTOPBIX, B CTPYKTYpe MpodeCCHOHANN3MA TIeJ]aTOTMYECKON IEATEIbHOCTH 0COOYIO PO
urpaer npodeccuoHaIn3M Iearornieckoro oOIeHNs, KOTOPBIH MpeaycMaTpruBaeT B3auMOJICHCTBHE
00BEKTOB y4eOHOr0 TMpoIlecca C MeNbi0 TO3HAaHUS U 00OMeHa WH(OpMaIield ¢ MMOMOIIBI0 Pa3TUYHbIX
CPEACTB KOMMYHHUKAIMH B X0J/1€ COBMECTHOM JIESITENbHOCTH.

VY4eHble nccea0BaTeN! BEIIESISIOT TPU HAIPABJICHHUS IeJaroruieckoro o0meHus:

1) nepBoe HampaBlieHHE paccMaTpUBaeT OOILIEHHE, KaK (aKTop YNpaBleHUS W MPEAIoaraer
yder ocobeHHOCTel OOLIeHNsT YIeHUKOB, UX BO3PACTHBIE XapaKTEPUCTUKH, KOMMYHHUKAaTUBHOCTD H JP.
VYdeHble CYMTAIOT, YTO B3aWMOOTHOIICHHUS YUUTENS C YUYCHUKAMH SIBIISIOTCS yrpaBisieMbiMu [8] u
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MOT'YT OBITh M3MEHEHBI B MEJArOrHYECKH LIEIeCO00pPa3sHOM HAMPABICHUH C YY4ETOM 3aKOHOMEPHOCTEH
BOCITPHUATHS YeIOBEKa uenoBexoM [3];

- MPO®ECCHUOHAJIN3M 3HAHUI, KAK YPOBEHL

KOMIIETEHTHOCTH:

MeTOoH0JI0THUECKHX, TeopeTHYeCKHX, ICHXO0JI0T0-
meJarornyeckKnx, MeTOAHYeCKHX H TeXHO.IOTHYEeCKHX
3HAHHM;

-ITPOPECCHOHAJIN3M OBIIIEHH S, KAK :

1)¢paxTop ynpaB/ieHNS;

2) ¢pakTOp COTPYAHHYECTBA;

3) paxkTOp BOCHHTAHHA. r

-ITPO®PECCHOHAJIN3M
CAMOCOBEPHIEHCTBOBAHUS, KAK ITPOIIECC:
1) CAaMOBOCIIHTAHNA;

2) cam000pa3oBaHHSA.

2) BTOpOE HaIpaBJICHUE paccMaTPHUBACT TIENArorHYecKoe OOIeHue, KaK CIeIu()HIecKyto
¢dbopMy IeATeNbHOCTH C LEIbI0 COTpyIHMYECTBa. B 3TOM ciyyae coxmepxaHue OOIIEHMs, €ro
CTPYKTypa M (DYHKLHMH ONpPENESIOTCA B CBSI3M C 3aJayaMH B3aMMOJCHCTBUS M B3aUMOBIUSHHUSA, a
MIPEAMETOM HCCIIEJOBAaHUs BBICTYNAaIOT OCOOEHHOCTH B3aMMOOTHOILIEHUH 3TOr0 OOILEHHUS;

3) Tperhbe HaIpaBICHHE paccMaTpHUBaeT OOIIEHHWE, KaK CPEACTBO W (HaKTOpP BOCHUTAHUS
CyOBEKTOB II€Jaroruyeckoro Ipolecca, TO €CTb B €ro IpoIecce IPOUCXOAUT OOMEH JyXOBHO-
HpPaBCTBEHHBIMU IIEHHOCTSMH, B3aMHOE lyXOBHOE 00OrallleHHe, a TaK K€ POCT CAMOCO3HAHHUSI.

Taxum 00pa3om, pacCMOTpEHHE MEAATOTHYECKOr0 OOIEHHS B TPEX HAIIPaBICHUAX, & UMEHHO
Kak (aKTop ynpaBiIeHHs, B3aUMOJECHCTBHS, a TaK e J[yXOBHOI'O OOIIEHHSI, OTPa’kaeT TECHYIO CBS3b C
[eIarOrM4ecKOn NEesITENbHOCTHIO U MO3BOJISIET ONPEEeIUTh HEKOTOPbIE yCTOWYMBBIE XapaKTEePUCTUKHY,
10 KOTOPBIM MOXXHO M3MEPSITh CTENEHb U YPOBEHb MPO(EeCCHOHAIBHOIO MEAarornieckoro OOmeHns
YUUTENS KaK CIIEMAJIICTA 10 YETOBEYECKOMY OOIIEHUIO.

- B-TPEThUX, NPO(ECCHOHAIN3M CaMOCOBEPLICHCTBOBAHUS NIPEAYCMATPUBAET PEKOHCTPY KLU0
y4eOHO-BOCIIUTATENbHON HH(POPMALIMH U OpPraHW3alUl COOCTBEHHBIX HAYYHO-METOANYECKUX ITOMCKOB
Ha OCHOBE:

* Ha OCHOBE CaMOBOCIMTAHHS - JIUYHOCTHOE CaMOCOBEpPLICHCTBOBAaHHE KauecTB, YCTAHOBOK,
LIEHHOCTHBIX OPUEHTALNH, TOTPEOHOCTEN, HHTEPECOB, MOTUBOB [TOBEICHUS;

* Ha OCHOBE CamMO00pa3oBaHMA - MPOQECCHOHAIBFHOE CaMOCOBEPIICHCTBOBAHUE B IpOLIECCE
CaMOCTOSATEIBHOTO OBJIAZICHUS! HOBEHIIMMH [OCTHI)KEHHSMH ICHXOJIOrO-IIEAarornyeckoil HaykH,
W3y4eHHS M HAKOIUIEHWS IIEPEJOBOr0 IEJaroruyeckoro OINbITa, OBJIAACHHE TEXHOJIOrHen
OIpeieIeHUs] YPOBHS BOCHIMTAHHOCTH ¥ 00yIEHHOCTH YYaIIuXCs.

WUrtak, MOXHO OTMETHTh, 4YTO C€aMOOOpa30BaHWE U CAMOBOCIUTAHHE B CTPYKTYpe
CaMOCOBEPIIIEHCTBOBAHMS INPEIACTABISIIOT HEPa3phIBHOE €IMHCTBO O0pa30BaHUSI C BOCIIUTAHUEM.
AHanu3upysl 1 OCHOBBIBAsACh HA MHEHHE MHOIMX uccienoBateneit [7,C.48], MbI MOXKEM MPEICTABUTH
podecCHOHANBHO JINYHOCTHBIE KaUeCTBA YUHUTENS B CIELYyIOLIel CTpYKType: cxema 1.
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NPO®ECCUHOHAJIBHO JIMYHOCTHBIE KAYECTBA YUYUTEJIA

YCnemHo peumaeT 3agadu Oﬁy‘leHI/Iﬂ H BOCIIMTAHUSA, TOTOBUT AJH oo01ecTBa Hy)l(Hin/'I
CONMATbHbII IPOAYKT — YVICHHUKA C )K€JTACMbIMU KA4Y€CTBaAMM ;

JUYHO TATOTECT K l'[pO(l)eCCI/II/I, MOTHBHUPOBAH paﬁOTOﬁ M 4YTO BAYXKHO JTOBOJICH €IO;

JOCTHUIACT KE€JTACMbIX CECroaHA OﬁllleCTBOM PE3YyJAbTATOB B PAa3BUTUHA JIUYHOCTHA YHUALUXCH

HCNOJb3YyeT CN0CO0bI, METOABI, (POPMBI U TEXHOJIOTHH, KOTOPBIE MPHUCYIIH
JAeMOKPATH4YeCKOMY 00LIECTBY;

0CBaHBaeT HOPMbI, CTAHAAPTHI NPodeccun, 10CTUraeT B Hell MpohecCHOHAIBLHOT0
MacTepcTBa;

CTpeMHUTCH UHIAMBHUAYAIN3MPOBATH CBOM TPYA, a TaKKe 0CO3HAHHO M MPo¢eCCHOHAIBHO
Pa3BUBAET. CBOIO MHANBUAYATLHOCTD;

JOCTHTAET yiKe CeroHsi Heo0X0IUMOr0 YPOBHS NMpPo(eccHOHATbHBIX Ka4eCTB, 3SHAHUI 1
YMEHHIi;

MMeeT H 0CO3HAET MePCNeKTHBY CBOEro OJMKaiiiiero npo(eccCHoHAILHOI0 Pa3BUTHSI, H
€CTEeCTBEHHO J1eJIaeT BCe BO3MOKHOE /ISl ee Peau3alim;

OTKprTbIﬁ AJIA TIOCTOAHHOI'O IlpO(l)eCCI/IOHaJlLHOFO 06y‘lel—ll/lfl, HAKOIIJICHUSA OIIbITA, 4 TAK
K€ €ro nepeaadu, B TO K€ BpeMsl odoramaeT OnpIT npoq)eccvm 3a CYeT JIMYHOI' 0
TBOPYECKOI'o BKJajaa;

COLMAJILHO AKTHBEH B 00111eCTBe, MOAHHMAET BOIPOC 0 HEOOXOAMMOCTH I0CTHKEH Ul
npodeccuoHanu3Ma B X0/1e 0011eCTBEHHbIX 00CY:KIeHMii, BMecTe ¢ TeM HIIEeT pe3epBbl
peuienusi npodjeM BHYTpPH npodeccun, He G0UTCS MONAJATH B YCJIOBHSI KOHKYPEHIMH

00pa3oBaTeJbHBIX YCIYT;

NnpeJAaHHbI NMeaarornyeckoi npogeccuu, CTpeMUTCA MOAAEPKUBATH €0 YeCTh U
JOCTOMHCTBO JaKe B CJI0KHBIX YCIOBHSAX;

HACTPOEH K Ka4YeCTBEHHOH U KOJIMYeCTBEHHOH 3BOJIIOLMYU OLEHKH CBOEi
npodeccHOHAIBHOI 1esITeIbHOCTH, YMeeT CaM 3TO0 /1eJ1aTh, FOTOB K Ju(depeHunpoBaHHOi
OLICHKH CBOEro TpyAa B 0aj1jiaX, KaTeropusix, CHOKOHHO OTHOCUTCS K YYaCTHIO B
npogecCHOHATBHBIX COPEBHOBAHUSIX.

Cxema 1. CTpykTypa npopecCHOHAIbHO JUYHOCTHBIX KAa4eCTB YUUTEJIsI

[IpuBeneHHBIE HaMM NEpeYeHb JMYHOCTHBIX KadeCTB M KpUTepUid mnpodeccruoHann3ma
npuOJIMKaeT K ONMCaHUI0 0OOOIIEHHON 3TaJlOHHON MOJIETI COBPEMEHHOT0 YUHUTEIA-IIpodeccuoHana,
YTO B CBOIO OYepellb IOAPa3yMeBaeT CTAHOBIICHUE U PA3BUTHE MPOPECCHOHATBHOIO IeJaroruieckoro
UMHJDKA TIefjarora.

Ha mam  B3misg, odyeHb  MHTEpEcHash  COLMAIBbHO-TIENAroruyeckasl — KOHLEMLHUS
npoheCcCHOHATBHOIO CTAHOBIICHHS YYUTENs, pa3paboTaHHas y4eHbIMH [4], B KOTOpOH JOMONIHEH
MOPTPET YUUTEINS C YUE€TOM JIOMOHUTENbHBIX MOJIOKEHHUH B cxeMe 2:
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* colMaibHasg aKTUBHOCTh - Ba)KHEHIlIee KayecTBO JIMYHOCTH, TaK KaK SBISIETCS KOPEHHBIM
CBOWMCTBOM MHIUBH]IA,

* TYMaHHCTHUYECKas OpPUEHTAIMS, KaK KayeCTBO JIMYHOCTH, COOTBETCTBYET TJIOOATBHBIM
W3MEHEHHSM B COBPEMEHHOM MHPC;

* KPUTHYHOCTh MBINIICHUS paccMaTpuUBaeTcs KaK KauecTBO JIMYHOCTH, TPOSIBICHUS
AQHAIMTUYECKOT'0 TIOAXO0Ja K TPOIecCy TIO3HAHHWSA, OIEHKH, a TaK JKe YYHUTeIeM OKpYKarollen
JICUCTBUTEILHOCTH,

* 1IeNieBas HANPaBIEHHOCTh KaK KaueCTBO JTUYHOCTH YUUTEIIS, HAllPaBJieHa HAa Pa3BUTHE JTMYHOCTH
IIKOJIbHUKA, (DOpMUPOBAHUE Y HETO MOTPEOHOCTH B MTOCTOSIHHOM TTOMCKE U JBM)KCHUH BIIEPE]T;

*Ka4eCTBO JIMYHOCTH TIeJlarora K TMPHBJICYCHUIO VYUYUTENCH W YYCHHKOB K MPOIECCY
B3aMMOJICHCTBUS U COTPYJAHHYECTBA;

* KQ4eCTBO JJMYHOCTH TIEIarora, Kak akTHBHas BKIIOYEHHOCTh B )KH3HENEATEILHOCTh, B KOTOPOH H
MIPOSIBJISIETCS. aKTUBHOCTH YUUTEIIS.

Ha ocHOBe mpeAcTaBIeHHBIX HaMH XapaKTEPUCTUK MBI MOXXKEM TOBOPUTH 00 3Tamax
MPOECCHOHAILHOTO  CTAHOBJICHUS y4YUTENs, KOTOPBIA, 1O CYTH, W OIpenenseT Q(OpMHpPOBAHHE
PO eCCHOHAILHOTO TIeIarOrMYeCKOro UMHUIKA!

s B
- BOJGHHKHOBC€HHE Y YUHTEIH H COOTBETCTBEHHO q}ﬂpMHpﬂBaHHe

npogeccHoHAIBLHBIX HAMEPEeHHIi;
- npodeccHOHANTBHOE 00yd€eHHAE, KAK B BBICIIAX, TAK H B
CHeNHAIbHBIX podecCHOHANBHBIX YIeOHBIX 3aBeIeHAAX, KAK
0CHOBA BLIOPAHHOI CEeNHAIBHOCTH;

- BXOKI€HHe B IPO(eCcCHIo;
- YaCTHYHAA HJIH Ke NO0JIHA Pean3anusd B CaMOCTOATeIbHOI
npogeccHOHAILHOM NeATEILHOCTH.

Takum 00pa3oM, pe3ynbTaTaMHd KaKAOTO JTama, B (OPMHPOBAHUHM MPO(ecCHOHATHHOTO
MeIarorn9eCKoro MMUIXKa, Ha HaIll B3TJIS, ABIISIOTCS:

-BO-TIEPBBIX, 3TO MPOPECCHOHATIBHOE CaMOOTIpEIeIeHIE TTeaarora;

-BO-BTOPBIX, 3TO NMPOdecCHOHANBHOE, HIIH )K€ MeJarornaeckoe MacTepCcTBO;

-B-TPETBHX, 3TO POPECCHOHANbHAs KOMITETEeHTHOCTD. [7, C.107]

OtTnensHO MBI XOTHM BBIAGNHTH MPO(PECCHOHAIBHOE WM JK€ IearormdecKoe MacTepcTBO,
MIOCKOJIBKY OHO, €CTh KaK IPOIecC U pe3ybTaT TBOPUECKOH MPOodeccHOHAIBHON esITebHOCTH Tearora,
KOTOPBI TpeJCTaBlIeH MHTErpallieil JUYHOCTHBIX KadecTB KOHKPETHOH JIMYHOCTH C AEATeIbHOCTHOH
CYIIHOCTBIO KaKoi MO0 mpodeccun, HHTErpupOoBaHHBIM ITOKa3aTeJIeM CTEIIeHH IOTOBHOCTH KOHKPETHOMH
JIMYHOCTH BBITIOTHEHUS TPO(ECCHOHAIBHBIX 00S3aHHOCTEH YUUTENS WK JKe BOCITUTATEIIS.
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TakuM 00pa3oM, NIpOaHAIU3UPOBAB HAYYHYIO JIUTEPaTypy, Mbl IpPUILIM K BBIBOAY, 4YTO
poeCCHOHAIBHOE MAaCTePCTBO SBIIIONIEECS LENBI0 U Pe3ylbTaToM Mpo(ecCHOHATIBHOIO CTaHOBIEHHS,
T10 CBOEH CYTH OBJafieHHe PO eCcCHOHATBHBIM HMHIKEM, a TPOPECCHOHAIBHYIO0 KOMIIETEHTHOCTD MOXKHO
OIPEIENNUTh, KAK YPOBEHb MAacTepCTBa, KOTOPOrO AOCTUTAET JIMYHOCTh HAa IYTH HPO(ecCHOHATBHOrO
CTAHOBJICHUS U 00peTeHUsl MPoecCHOHAIN3MA, IT0 CBOEH CYTH, TOCTUXKEHUS YPOBHS MPOo(ecCHOHATBHOTO
UMUJIKA.
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Annotatsiya. Ushbu maqolada o‘spirinlarda huquqiy savodxonlikni shakllantirish bugungi
kundagi ustuvor vazifalardan biri ekanligi va shunga doir tadgiqot natijalarining psixologik tahlili
yoritilgan. Unda yoshlarda huqugiy savodxonlikni shakllantirish bosgichlari, ushbu tushunchalarni
egallashda amal giladigan huqugiy tushuncha va atamalrning mazmun — mohiyati sharhlangan.
Huqugiy tushunchalarning mazmun mohiyatini bilish,ulardan insonlar hayoti, faoliyati va turmushida
foydalanishlari zarurat ekanligi, shu barobarida har bir inson uchun huqugiy savodxonlik, huqugiy ong
shakllanishi shaxs barkamolligining muhim komponenti sifatida namoyon bo‘lishi tushuntirilgan.

Kalit so’zlar: Davlat, hugug, burch, majburiyat, huqugbuzarlik, huqugiy tushunchalar,
huqugiy savodxonlik, huqugiy ong, gonunlar, bola huquglari, voyaga yetmaganlik, mehnat huquqi,
oila huqugi .

[HoBpIIeHME NPABOBOI TPAMOTHOCTBH SIBJISIETCS OHUM M3 IPUOPUTETOB 00Pa30BaAHUS

AHHoTanus. B nanHol craThe IPUBOIUTCS TE3UC O TOM, YTO (POPMHPOBAHUE IOPUIMUECKOM
IPaMOTHOCTHU SABJISIETCSI OMHOM U3 IMIPUOPUTETHBIX 3a/1a4 CErOMHSIMIHEr0 JHS AaéTCs ICUXONOrHY eCKUM
aHaM3 PEe3yJbTaTOB HCCIENOBAHMN JTOH TNPOOJEeMbl, YKa3bIBalOTCA JTamnbl (HOPMHUPOBAHUS
IOPUIIMYECKON T'PaMOTHOCTH, PACKPBIBAETCS CYTh W COJEPKAHHE OCHOBHBIX IPABOBBIX IOHSTHH.
3HaHUE CyTH U COAEP>KaHMs MPABOBBIX MOHATUN O0BACHSIETCS HEOOXOAMMOCTBIO HCIIONB30BAHUS UX B
JEeATTENIbHOCTH M JKU3HU JIIOJEH a TakkKe TeM 4To ()OPpMHUPOBAaHUE MPABOBOM IPAMOTHOCTH ITPABOBOTO
CO3HAHHMS JUIA Ka)KJ0ro YEJIOBEKa SIBISAETCSA BaKHBIM KOMIIOHEHTOM rapMOHHU3AIUH JIMYHOCTH.

KiroueBbie ciaoBa: ['ocymapcTBo, mpaBo, OOs3aHHOCTH, HpaBOHAPYLICHHUS, IOPHIMYECKHE
MOHATHS, IOpUAMYECKass TPaMOTHOCTb, IPaBOBOE CO3HAaHWE, 3aKOHBI, IpaBa peOeHKa,
HECOBEPIIECHHONIETHHE, TPYAOBOE IIPAaBO, CEMEIHOE IIPABO.
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Improvement of legal literacy is one of the priorities of education

Abstract. In this article underlined that forming the legal literacy among the juveniles is
dominant function in these days and psychological analysis of related that results of the researches. So,
levels of increase legal literacy , essence of terms and legal concepts which efficiency to realize are
commended in that article. To know essence of legal concepts , necessity use from them in people’s
life activity and existence ,so for everyone legal literacy and forming legal conciousness as essential
detail of personal perfection were explained.

Keywords: Government , the rights, duty, commitment , offense , legal conception, Legal
literacy, legal awareness, laws , child rights , labour rights , family rights.

Ma’lumki, talim-tarbiya berish masalalari har bir davlat va jamiyatning ustuvor vazifalaridan
biri bo‘lib kelgan. Yoshlarga ta’lim berish, ularni sog‘lom ruhda tarbiyalash, barkamol shaxs sifatida
shakllantirish, ta’lim subyektlari bo‘lgan har bir pedagog shaxsi, shuningdek, pedagog-psixologlar
oldiga bir qator dolzarb masalalarni qo‘yadi. Shunday ekan, bugungi kun pedagogi nafaqat o‘z
mutaxassisligi doirasida chuqur bilim va tajribaga ega bo‘lishi, balki huquqiy bilimlarni o‘zlashtirgan,
akademik qobiliyati asosida ta’lim-tarbiya jarayonini samarali olib borishi entimoldan holi emas.

Yoshlarni har tomonlama barkamol qilib tarbiyalashda shaxsning ko‘plab sifat va fazilatlari
bilan bir gatorda, ularda yuridik tushunchalar tizimidan tashkil topgan huqugiy savodxonlikni oshirib
(tarbiyalab) borish ham muhim ahamiyat kasb etadi. Zero, huqugiy savodxonlik — shaxs
barkamolligining muhim komponenti hisoblanadi. Jumladan, har bir o‘spirin yuridik tushunchalarni
o‘rganib, uning mohiyatini anglab borar ekan, o‘zini qonun doirasida boshqarish imkoniyatiga ega
bo‘ladi va shu orqali unda huquqiy ong, huquqiy savodxonlik yuzaga keladi. [1]

Shunga binoan, o‘spirin har bir narsa va hodisaga anglab yondashadi, o‘z xatti-harakatlari va
atrofidagi odamlarga bo‘lgan munosabatlarini, shuningdek, narsa, hodisa, voqealarga nisbatan
yondashuvlarini qonun doirasida amalga oshiradi. Bunday harakat va munosabatlarini o‘z o‘rnida
nazorat gilish malakasi, mahorati va odatlari ham tarkib topib boradi. Yoshlarda huqugiy savodxonlik
va huquqiy ongni shakllanish jarayoni ancha nozik va shu bilan birga murakkab jarayon bo‘lib, bu
holat o‘spirinlik yoshidagi o‘quvchilarda faolroq kechishi kuzatilgan.

Biz o‘quvchilarda huquqiy bilimlarni shakllantirishga doir tadgigotlarni yana bir holatda
alohida tahlil qilib o‘tamiz. Ushbu yo‘nalishdagi izlanishimiz quyidagi tahlilda o‘z aksini topgan.
Tajriba — sinovni tashkil etishda quyidagi tartibda ish yuritdik. Birinchi guruh tajriba — sinov va
ikkinchisi esa nazorat guruhi.

O‘quvchilarda “Daviat va huquq asoslari va huqugshunoslik fanlarini o ‘qitish” bo‘yicha
huquqiy savodxonlikni shakllantirish masalasiga e’tibor garatildi. Bu holat bo‘yicha tajriba-sinov
natijalari navbatdagi jadvaldan o‘rin olgan.

Shundan so‘ng, biz o‘spirinlar bilishi lozim bo‘lgan quyidagi yuridik tushuncha va atamalar
tizimini tuzib chiqdik hamda mazkur tushuncha va atamalarni chuqurroq o‘rganish magsadida o‘spirin
talabalar bilan belgilangan tartibda mashg‘ulotlarni o‘tkazib bordik.

O’spirinlar egallashi lozim bo’lgan huqugiy ong kompetensiyasi quyidagilardan iborat:

- konstitutsiya, davlat, huqug, burch, majburiyat, fugaro, inson, qonun, axlog, odob kabi
huqugiy tushunchalarning mazmunini bila oladi;

- huquq va huquqqa zidlik haqida ma’lumot bera oladi;

- axlog va huquqg goidalarini biladi;

- bola huquglari, voyaga yetmaganlik, mehnat huqugi, oila huquqi, fugarolik huqugi kabi
tushunchalarning mazmunini bila oladi;

- jamiyat, davlat va huqugning paydo bo‘lishi, huqugbuzarlik va ularning belgilari haqida
ma’lumot bera oladi;

- inson va fugarolarning konstitutsiyaviy huquq va burchlarini biladi;

- hokimiyat va uning bo‘linish prinsiplari, belgilari, fugarolik jamiyati, huquqiy davlat va
uning asoslarini tushuntira oladi;

- O‘zbekiston Respublikasi fuqarolik, mehnat, ma’muriy va jinoyat qonunchiligida
belgilangan voyaga yetmaganlarga oid huquglarni va cheklovlarni biladi;

- O‘zbekiston Respublikasining protsessual qonunchiligida belgilangan voyaga
yetmaganlarning huquglarini biladi;

- huquq sohalari haqida ma’lumotga ega bo‘ladi;
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- huqugiy vogea va hodisalarni idrok giladi, tushunadi, tushuntirib bera oladi;

- kundalik faoliyatida vujudga keladigan turli vaziyatlarni huquqiy jihatdan to‘g‘ri baholab,
magbul garor gabul gila oladi.

- huqug manbalarini biladi;

- voyaga yetmaganlar bilan bog‘liq ijtimoiy munosabatlarning huquqiy asoslarini tushuntira oladi;

- huqugiy vogea va hodisalarni idrok giladi, tushunadi, tushuntirib beradi.

- jamiyat, davlat, huqug, huqug sohalari, normativ-huqugiy hujjatlar mohiyati va belgilarini
tushuntira oladi;

- xalgaro umume’tirof etilgan konvensiyalarning mazmun-mohiyatini tushuntirib bera oladi;

- davlat organlari va muassasalariga murojaat qilish tartibi va qoidalarini biladi;

- tanlagan kasbining huquqiy asoslari haqida ma’lumot bera oladi;

- 0‘z kasbiga oid normativ-huqugiy hujjatlar bilan ishlashni biladi. [2]

Keyinchalik tadgiqot ishlarini yuqorida belgilaganimizdek, tajriba guruhida muntazam olib
borishga erishdik. Tadgigot davomida tajriba guruhi sifatida tanlangan guruh talabalari bilan fakultativ
kurslar va talabalarni mustaqil ishi uchun ajratilgan soatlarda huquqgiy tushunchalarning mazmun-
mohiyatini bilish, ulardan insonlar hayoti, faoliyati va turmushida foydalanishlari zaruriyat ekanligi, shu
barobarida har bir inson uchun huqugiy savodxonlik va huquqiy ongning shakllanishi - shaxs
barkamolligining muhim komponenti sifatida namoyon bo‘lishi tushuntirib borildi. Tadgiqot davomida
tajriba guruhining natijalari nazorat guruhi natijalari bilan giyoslab borildi.

Olib borgan tadgigotlarimiz natijalarini asosan ikki bosgichdagi tekshiruvlarimiz (giyoslash)
asosida anigladik. Ular quyidagi jadvallarda (1,2 jadvallar) aks etgan.

Huqugiy tushunchalarni bilasizmi? Ulardan namunalar keltiring?
(5 minut ichida yozma topshirish so‘ralganda)

1- jadval
Ne | Tajriba o‘tkazilgan | Respondentlar | Tajribagacha Tajriba vaqti Tajriba
guruh soni N=86 (bir oy yakunida (ikki
bo‘lganda) oydan so‘ng)
1. Tajriba guruhi N= 42 16 82 150
2. Nazorat guruhi N= 46 16 20 24

(Guruh a’zolarining har biri individual yozadi va ularni ya’ni 42 nafar talabalarning yozgan yuridik
tushuncha va atamalari to‘planganda) ular tajribagacha tajriba guruhlarida 16 ta, nazorat guruhlarida ham
16 ta yuridik tushuncha va atamalarni tashkil etdi. Tajriba vaqti (bir oydan so‘ng) esa tajriba guruhi a’zolari
82 ta, nazorat guruhi a’zolari 20 ta huquqiy tushuncha va atamalrni yozma ko‘rinishda yozib berishga
ulgurdilar. Tajriba yakunida (ikki oydan so‘ng) tajriba guruhi a’zolari 150 ta, nazorat guruhi a’zolari esa 24
ta huquqiy tushuncha va atamalrni yozma ko‘rinishda yozib berishga erishdilar. Bundan shu narsa
ma’lumki, olib borgan tadqiqotlarimizning tarbiyaviy samarasi yaqqol ko‘zga tashlanadi. Shuningdek, olib
borgan tadqiqotlarimizni ilmiy asoslash va samarasini oydinlashtirish magsadida quyidagicha ko‘rinishdagi
tadgiqotni ham amalga oshirdik. Aynan o‘sha tajriba va nazorat guruhi a’zolariga — huqugiy tushuncha va
atamalrning mazmun-mohiyatini sharhlash (ishtirokchilar % hisobida) topshirig‘i berilganda natijalar
quyidagicha bo‘ldi.

O‘zingiz o‘rgangan huquqiy tushuncha va atamalrni mazmun - mohiyatini sharhlang
(ishtirokchilar % hisobida).

2-jadval
Ne Tajriba Respondentlar Tajribagacha Tajriba vaqti Tajriba yakunida
o‘tkazilgan soni (bir (ikki oydan so‘ng)
guruh N=86 oy bo‘lganda)
1. Tajriba guruhi N=42 16,5% 52,8% 92,5%
5nafar 16 nafar 28 nafar
2. Nazorat guruhi N=44 16,5% 20% 23%
5nafar 6nafar 7 nafar

Jadvaldan ko‘rinib turibdiki, tajribagacha huqugiy tushuncha va atamalarning mazmun -
mohiyatini sharhlashda tajriba guruhidan 16,5% (5 nafar) talaba ishtirok etgan bo‘lsa, nazorat guruhidan
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ham xuddi shunday natija, ya’ni 16,5% (5 nafar) talaba ishtirok etdilar. Tajriba vaqti (bir oydan so‘ng) esa
tajriba guruhidan 52,8 % (16 nafar), nazorat guruhidan 20% (6 nafar) talabalar ishtirok etganligi, tajriba
yakunida esa, tajriba guruhidan 92,5% (28 nafar) talaba, nazorat guruhidan 23% (7 nafar) talabalar ishtirok
etganligi kuzatildi. Bu holat tajriba-tadqiqot ishlarimizning to‘g‘ri yo‘lga qo‘yilganligini, eng muhimi,
huquqiy tushunchalarni o‘rganish talabalarda huquqiy savodxonlikni va huquqiy ongni shakllantirishning
eng muhim komponenti ekanligini tasdiqlaydi. Tadqiqotimiz yo‘nalishi va natijalari o‘spirinlarni huqugiy
tushunchalarni o‘rganishi va uning mohiyatini anglashi yoshlar tarbiyasi uchun naqadar ahamiyatli
ekanligini ko‘rsatib turibdi. Tadqiqotimiz natijalarining psixologik tahlili shuni ko‘rsatdiki, o‘spirinlarda:

3]

- huquqiy tushunchalarni bilish hayotiy zaruriyat sifatida namoyon bo‘lganligi;

- huqugiy savodxonlik va huqugiy ongning teranlashganligi (oshganligi);

- adolat mezonlariga, gonunlarga, jamiyatda gabul gilingan me’yorlarga amal qilish kuchayganligi;

- odamlarga, narsalarga, vogea va hodisalarga bo‘lgan munosabatlarda adolatli yondashuvning
yuzaga kelganligi;

- demokratiya, inson huquglari, qonunlar, shaxs erkinligi, burchi va huquglarining teranroq
anglanganligi  Kuzatildi. O°‘spirinlarning tushuncha va tasavvurlarida, odamlar bilan bo‘lgan
munosabatlarida, ularning faoliyati va xatti-harakatlarida huqugiy ongning shakllanganligi yorgin
ifodalandi.

Qonunga itoatkor har bir fugaro qonunlarning talablari jamiyatning yuksak manfaatlarini ifoda
etishini, qonunlarga rioya qilish faqat xalq manfaatlariga emas, balki uning o‘z manfaatlariga ham xizmat
gilishini yaxshi tushunadi. Qonun odamlarni birlashtiradi, qgonunbuzarliklarni, gonunni mensimaganlarni
esa, qonun doirasidan tashgariga chigarib qo‘yadi. Qonunga itoatkorlik, aql-idrok, vijdon, ichki e’tiqod
mas’uli bo‘lib, insonda olijanob fazilatlarni tarbiyalaydi.

Xulosa qilib aytish mumkinki, shaxs huqugiy ongi, madaniyati ijtimoiy-huquqiy faollik darajasini
belgilaydi.

Ko’rinib turibdiki, hozirgi davrga kelib fugarolik jamiyati qurish islohotlari sharoitida yoshlarni
shu jarayonda faol ishtirok etishlari va o‘z dunyogarashlarini fugarolik jamiyat qurishga doir nazariyalar
bilan boyitishlari uchun shart-sharoitlar yaratishlari, fugarolik jamiyatiga Kirishlari lozim, chunki fagat shu
jamiyatda huqugiy munosabatlar hagigiy xususiyat kasb etadi.
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OILAGA PSIXOLOGIK XIZMAT KO‘RSATISHNING IJTIMOIY PSIXOLOGIK
MEXANIZMLARINI RIVOJLANTIRISH

D. M. Nuralieva
Farg’ona davlat universiteti
Bonu_dilya84@mail.ru

Annotatsiya. Ushbu maqolada oilaga psixologik xizmat ko‘rsatish magsadida tadgigot
natijalarini izohlab berilgan. Hozirgi davirda oilaviy munosabatlarni musahkamlash va shaxslararo
munosabatlarni yanada rivojlanishini ta’minlash uchun ham oilaga ko’rsatilishi zarur bo’lgan
psixologik xizmat davir talabi bo‘lib qolmogda. Oilaga psixologik yordam va jamiyatdagi xar ganday
tizimga, uning psixologik muammolariga, o‘zini kompitetligi darajasida saqglab qolish, ko‘maklashish,
guvvatlash hisoblanadi. Bundan asosiy magsad oilaga tayyorgarlik darajasini aniglash bilan bir
gatorda, oilalarda ajrimlarga sabab bo‘luvchi salbiy omillarni aniglash va ularga psixologik yordam
ko‘rsatish maqolani asosiy va dolzarb mavzu ekanligi izohlagan.

Kalit so‘zlar: Nikoh, oila, psixologik jarayonlar, shaxslararo munosabatlar, nizo, muammo,
rivojlanish, saglab qolish, psixologik xizmat.
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Pa3Butue COUMANBHO-TICUX0J0THYECKHX MEXAHU3MOB MCUX0JOTMYECKOH CITY:KObI CeMbSIIM

AHHoOTanus. B 3Toii cTaThe OOBSICHAIOTCS PE3YyIbTAThl MCCICIOBAHMS TCHXOJIOTHYECKOTO
o0CITy)XMBaHMsI CeMbH. B Hacrosiiee BpeMsi ICUXOJOTHYECKHUE YCIYTH, KOTOphle HE00XOIUMO
OKa3bIBaTh CEMbE, OCTAIOTCS BOCTPEOOBAHHBIMH JUISl JAJIbHEHINIEr0 pa3BUTHS CEMEWHBIX OTHOIICHHMIA,
a TaKoKe JJIsl 00SCIICUCHUS JAIBHEHIIIEr0 Pa3BUTHS MEXIIMYHOCTHBIX OTHOIIEeHUH. [Icuxonornyeckas
ITOMOIIIb CEMbE M €€ IMCUXOJIOrMYECKUE MPOOJIEMBI 3TO COXpPaHEHUE, COMEHCTBHE, TOIEepKKa ce0s Ha
YpOBHE KOMITETEHTHOCTH. KpoMe TOro, akTyajabHOCTh JaHHOW MPOOJEMBI SBJISICTCSA OINpPENCICHUE
YPOBHS TOATOTOBKH CEMbBH, a TAK)KE BBISABICHHE HETaTUBHBIX (haKTOPOB, BBHI3BIBAIOIIUX Pa3BOJBI B
CEMbSX, M OKa3aHHE IICUXOJIOTHUECKOM IIOMOIIH CEMbSIM.

KiroueBrble cioBa: Opak, ceMbsi, IICHXOJOTMUECKHE MPOIECChI, MSKIMUYHOCTHBIC OTHOIICHUS,
KOH(IMKT, TPo0OJieMa, pa3BUTHE, COXPAHEHHUE, ICUXOJIOTHYECKOE 00CITy)KUBaHUE.

Development of socio-psychological mechanisms of psychological service to families

Abstract. This article explains the results of a study for the purpose of psychological service
to the family. Currently, psychological services that need to be provided to the family remain in
demand for the further development of family relations, as well as to ensure the further development
of interpersonal relationships. Psychological assistance to the family and its psychological problems is
the preservation, assistance, support of yourself at the level of competence. In addition, the relevance
of this problem is to determine the level of training of the family, as well as to identify negative factors
that cause divorce in families, and provide psychological assistance to families.

Keywords: marriage, family, psychological processes, interpersonal relations, conflict,
problem, development, preservation, psychological service.

Oila o‘ziga xos murakkab institut va oilaviy munosabatlar jarayoni bo‘lib, hozirda jamiyatda
bo‘layotgan o‘zgarishlar asosida ko‘plab oilaviy muammolar, oila a’zolari o‘rtasidagi ziddiyatli
holatlar yuz bermoqda. Jamiyat o‘zgarishlari oilaga ham o0°z ta’sirini ko‘rsatib oilani uning asosiy
bo‘limi sifatida o‘zgarib borayotganini ko‘rsatmoqda. Prezidentimiz Sh. M. Mirziyoev
ta’kidlaganlaridek «Har bir inson hayotida eng muhimi, bu — oila. Oila men uchun mugaddas.
Mugaddasligi shuki, avvalambor qayerda ishlashidan gat’i nazar, kim bo‘lishidan qat’i nazar agar
oilada tarbiya, oilada mubhit, oilada halollik, munosabat, tarbiyaga alohida e’tibor bermasa, hech
gachon natija bo‘lmaydi. Shuning uchun men farzandlarimning tarbiyasiga juda katta e’tibor beraman.
Har bir farzandimga ham, nevaramga ham alohida o‘zimning munosabatim bor. Har bir nevaramning
alohida xarakterini bilaman, orzusini, istagini bilamany [1] deb ta’kidlaganlari bejiz emas. Darhagigat,
mazkur munosabat orgali oila ijtimoiy institut sifatida o’rganishga molik mavzu sifatida qaralishi bilan
birga unga turli darajada ta’sir ko’rsatuvchi o’zgarishlarni tadqiq va tahlil etish lozimligni
ko’rsatmoqda. Bu esa oilada sodir bo’layotgan psixologik jarayonlar va ularni to’g’ri yo’lga solish
uchun laga ko’rsatilayotgan psixologik xizmatlar samarasi bilan bog’liq. Shu jihatdan kelib chqqan
holda Vazirlar Mahkamasining 2019 yil 7 maydagi “respublikada psixologiya sohasida kadirlarni
tayyorlash va psixologik xizmat tizimini takomillashtirish to’g/risida” gi 472-sonli Qarorini uchinchi
bandida: “Aholiga psixologik xizmat ko’rsatish etarlicha yo’lga qoyilmaganligi oqgibatida jamiyatda
ijtimoiy-psixologik, jumladan, oilaviy muammolar (ajrimlar, oiladagi nizolar, ota-ona va farzand
munosabatlari, garindoshlar o’rtasidagi nikoh, erta tug’ruq), “omaviy madaniyat” ning salbiy
ta’sirlariga tobelik, 0’z joniga qasd qilish holatlari davom etmoqda” — deb ko’rsatilgan. Shu sababli
O’zbekiston Respublikasi Prezidentining 2020 yil 18 fevraldagi «Jamiyatda ijtimoiy-ma’naviy muhitni
sog’lomlashtirish, mahalla institutini yanada qo’llab-quvvatlash hamda oila va xotin-gizlar bilan
ishlash tizimini yangi darajaga olib chigish chora-tadbirlari to’g’risidangi PF-5938-son farmoniga
muvofig: O’zbekiston respublikasi mahalla va oilani qo’llab-quvvatlash vazirligi faoliyatini tashkil
etish to’g’risida qarorni imzoladi. Bu ham hozirda Oila institutiga beriliyotgan yuqori darajadagi
e¢’tiborning bir asosidir, shu sababli ham, oilaga psixologik xizmat ko’rsatish xozirgi kunda dolzarb
mavzu ekanligini belgilaydi.

Oila-kishilarning tabiiy-biologik, iqtisodiy, huquqiy, ma’naviy munosabatlariga asoslangan
ijtimoiy birligidir [2]. Bu oilalarni saglab qolish, rivojlanishi uchun sharoitlar yaratish, oilaviy
munosabatlarni yaxshi tomonga o‘zgarishini ta’minlash uchun xam Oilaga psixologik xizmat zarur bo‘lib
kelmoqgda. Oilaviy munosabatlar psixologiyasini, er-xotin munosabatlarin o‘rganish borasida respublikamiz
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psixolog olimlari tomonidan ham bir gator diggatga sazovor ilmiy tadgiqot ishlari amalga oshirilgan.
Jumladan, M.G.Davletshin [3], G*.Shoumarov [4], V.Karimova, N. Sog‘inov [5], U. Qodirov, B. Umarov,
G Niyozmetova, Z. Rasulova kabi olimlar tadqiq etishgan. Bundan tashgari Sh.R.Baratov tomonidan
“O‘zbekistonda psixologik xizmat tashkil etishning ijtimoiy psixologik va ilmiy-amaliy asoslari” mavzusi
[6] yuzasidan tadgiqot olib borilgan bunday tadgigotlar Respublikamizda oilani ijtimoiy-psixologik nugtai
nazardan tadqiq etish bo‘yicha muayyan, o‘ziga hos ana’nalarning yani; Psixologik xizmat ijtimoiy-
muammo sifatida atroflicha yoritilganligi, Ta’lim va mehnat muassasalarida ijtimoiy-psixologik muhofaza
ko’rsatkichlari oilaga psixologik xizmat ko’rsatishni yuzaga kelishiga asos bo‘lib xizmat giladi. Birog,
yuqorida zikr etilgan Respublikamizda amalga oshirilgan ilmiy tadqiqt ishlarining qiyosiy tahlili 0’zbek
oilasida turli sabablar asosida paydo bo’ladigan oilaviy muammolarga uchraganlarga amaliy psixologik
yordam ko’rsatish ilmiy tadqiq etilmaganligi mazkur mavzuni tanlash uchun sabab bo’ldi.

Oilaga psixologik xizmat ko’rsatish bu-oilaga uning muammolarini echishda yordam berish,
guvvatlash xisoblanadi. Avvalom bor shuni aytish kerakki yordam-bu jamiyatdagi har ganday tizimga,
uning psixologik muammolariga, o‘zini kompitetligi darajasida saqlab qolish, ko‘maklashish, quvvatlash
hisoblanadi. Bunga misol sifatida xarbiy yordam, gumanitar yordam, birinchi yordam, psixologik yordam
va shu kabilarni kiritish mumkin.

Oilaviy turmushda nizoli holatlarni idrok etish, turmush o‘rtoglarning xar biridagi shaxsga xos
xususiyatlardan kelib chigadi. Bu nizo ko‘p hollarda turmush o‘rtoqlarni doimiy charchashi bilan xam
bog‘liq bo‘ladi. Xozirda zamonaviy oilalarda bunday nizolarni ko‘payib borishi o‘ziga x0s ayrim salbiy
sabablar bilan ham bog‘liqdir. Bunday holatlar ikkala tamonni javobgarlikni sezmaganlarida, ma’suliyatni
his etmaganlaridan kelib chigadi. Yoshlar har doim ofzlarini yaxshi tamondan ko‘rsatib yoqishga
intiladilar. Faqat ijobiy va ko‘r-ko‘rona sohta munosabatlari orgali tanlangan yoshlar hayotning murakkab
vaziyatlariga duch kela boshlaganlarida o‘zlarini to‘la to‘kis nomoyon qiladilar. Natijada yaxshi
sinalmagan oila yagindan bir-birlarini yaxshi o‘rgangandan so‘ng hayot davomida kelisholmay turmush
tarzidan norozi bo‘la boshlaydilar va oilada kelishmovchiliklarga sabab bo‘ladi.

Ushbu tadqgiqotimiz davomida “Nikohga ma’naviy tayorgarlik”, metodikalaridan foydalanildi.
Tadgigotimizda jami 300respandent gatnashdi, bulardan 118ta Erkak, 182 nafari ayollardan iborat edi.
Sinaluvchilarning asosiy qismi “Oila” ilmiy-amaliy tadgiqot markaziga murojaat etgan fugarrolardan
tashkil topgan. Tadqiqot Oilaviy ahvoli jihatdan 4ta guruhga bo‘lib o‘rganildi.

Bular:

1. Turmush qurmaganlar;

2. Muvaffagiyatli oilalar;

3. Ajrashish arafasidagi oilalar;

4. Ajrashgan oilalar.

Sinaluvchilar gruhlarga ajratilgan holatda 1 gruhdagilarni turmushga chigamagan yigit va gizlar
tashkil gilib ulardan “Nikohga ma’naviy tayyorgarlik” testi o‘rganildi.

1- Jadval
Sinaluvchilarning oilaviy ahvoli
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Oilaviy ahvoli o‘rganilganda asosan sinaluvchilarning 16.6%ni turmush qurmaganlar, 29.7%ni
Sog‘lom oilalar, 33.3%ni Ajrashish arafasidagi oilalar, 20.3 ni ajrashgan oilar tashkil etdi. Bunga ko‘ra
asosan “Oila” ilmiy-tadgigot markazi murojaatlariniAjrashish va ajrashgan oilalar, Mahallalardan

143



ILMIY AXBOROTNOMA PSIXOLOGIYA 2020-yil, 2-son

olingan tadqiqotlarning aksariyati Sog‘lom oilalarni, Turmush qurmaganlarni Yosh kelin kuyovlar
innovatsion markazi o‘quvchilari tashkil etdi.

2-jadval
""Nikohga ma'naviy tayyorgarlik' testi
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Yugoridagi jadvalda keltirilganidek Biz sinaluchilarning 4ta guruhga bo‘lib

1. Ajrashgan oilalar,

2. Ajrashish arafasidagi oilalar,

3. Sog‘lom oilalar,

4 Turmush gurmaganlar orqali o‘rgandik.

Tadqiqot natijasi shuni ko‘rsatadiki Oilaviy munosabatlarni o‘rganish maqgsadida, “Nikoxga
ma’naviy tayyorlik” K 50 dan kam bo‘lsa, oilaviy hayotga ma’naviy tayyorgarlilik past, 50 dan ko‘p bo‘lsa,
ma’naviy tayyorgarlilik o‘rtacha bo‘ladi. Tadqiqot natijasiga ko‘ra esa;

Ajrashgan oilalarda “Nikoxga ma’naviy tayyorlik” darajasi 20%yuqorini, 30%da o‘rta, 50%da
esa past ko‘rsatkichni berdi. Bundan ko‘rinib turipdiki asosiy Oilada ajrimga “Nikoxga ma’naviy tayyorlik”
darajasini pastligi sabab bo‘lmoqda.

Ajrashish arafasidagi oilalar “Nikoxga ma’naviy tayyorlik” darajasi 35%yuqorini, 35%da o‘rta,
30%da esa past ko‘rsatkichni berdi. Bundan ko‘rinib turipdiki asosiy Oilada “Nikoxga ma’naviy tayyorlik”
darajasi pastligi sabab bo‘lmoqda.

Sog ‘lom oilalar “Nikoxga ma’naviy tayyorlik” darajasi 50%yuqorini, 40%da o‘rta, 10%da esa past
ko‘rsatkichni berdi. Bundan ko‘rinib turipdiki asosiy Oilada “Nikoxga ma’naviy tayyorlik” darajasi
Sog‘lom oilalarda yuqori 50%ni, past 10% ko‘rsatkichni tashkil etdi. Demak oila mustahkamligida
Ma’naviy tayyorlik darajasini yuqoriligi muhim ahamiyatga ega bo‘lmoqda.

Turmush gurmagan yigit-gizlardan bo‘yicha tahlil gilinganda esa “Nikoxga ma’naviy tayyorlik”
darajasi 55%yuqorini, 35%da o‘rta, 10%da esa past ko‘rsatkichni berdi. Bundan ko‘rinib turipdiki asosiy
Oilada “Nikoxga ma’naviy tayyorlik” darajasi yoshlarda yuqori 55%.ko‘rsatkichni, past ko‘rsatkich 10%ni
esa tashkil etdi.

Oilaga psixologik xizmat ko‘rsatishda qaror toptirilayotgan ijtimoiy psixologik muxofaza
ko‘rsatkichlarining tadqiqot predmeti sifatida tadqiq qilinishi bilan bog‘liq bo‘ladi. Maqola tahlil jarayoni
shuni anglatadiki yoshlarning “Nikoxga ma’naviy tayyorlik” darajasi gancha yuqori bo‘lsa oila
mustahkamligi shuncha yuqori bo‘ladi. Bizning tadqiqotimiz shuni ko‘rsatadiki oilaga psixologik xizmat
dastlab yoshlarning ma’naviy tayyorgarlik darajasini oshirish bilan bog‘liq bo‘ladi.

Xulosalar quyidagilar:

Psixologik xizmat tashkil etilishi dastlab Sh.R. Borotov tomonidan “O‘zbekistonda psixologik
xizmat tashkil etishning ijtimoiy psixologik va ilmiy-amaliy asoslari” oilaga psixologik xizmat ko‘rsatish
formalari orgali tadgigot maqsadlari asosida maxsus ishlab chigilgan tizimga muvofiq tarzda tadbiq
etilayotgan psixologik xizmat tizimining o‘ziga xos ilmiy tashkiliy va ilmiy uslubiy yo‘nalishlariga baho
berildi. Ayni chog‘da, bu faoliyat yuritayotgan barcha muassasalar orqali oila muhitini yaxshilash, farzand
tarbiyasiga e’tibor shakillanishiga olib kelmoqda.

Tadgigot magsadiga muvofiqg, psixologik xizmatni ijtimoiy-psixologik xususiyatlari keng ochib
berilib ilmiy-tashkiliy asoslanishini o‘zida mujassamlashtirilgan holda, “Oilaga psixologik xizmat
ko‘rsatish markazlari”ning qo‘llanilishi lozim bo‘lgan psixologik maslahat, psixologik maorif ishlari,
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psixodiagnostik, psixoprofilaktika, psixokorreksion ishlar, ko‘lami bilan bog‘liq yo‘llanmalar, tadbirlar va
tavsiyalar gayd etildi. Olingan ma’lumotlar ijtimoiy psixologik jihatdan “Oilaga psixologik xizmat
ko‘rsatish”da asosan o‘spirinlarga oilaviy hayot tasavvurlarini shakillantirish borasida. Nikoh oldi; bunda
asosan yosh oila quruvchilarning oilaviy munosabatlarda namoyon bo‘lishi mumkin bo‘lgan individual
psixologik xususiyatlari, sevgi ishq muhabbatning biologik, sotsiologik va psixologik tomonlarini
tushuntirish asosida tegishli tavsiyalar berildi.
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SHAXS XARAKTER AKTSENTUATSIYASINI VIZUAL PSIXODIAGNOSTIK METODLAR
YORDAMIDA ANIQLASHNING O’ZIGA XOS TOMONLARI

F. S. Soliev
Farg’ona daviat universiteti
solievfarhod97@gmail.com

Annotatsiya: Maqolada A.Pavlov tomonidan taklif etilgan “Shaxsning 0’ziga xosligini vizual
diagnostikasi: 8 dominant” metodikasi natijalari tahlil etilgan. Tashqi belgilarga asoslangan xolda
shaxsning xarakter aktsentuatsiyasini uning Xxulg-atvori bo’lgan kiyinishi, mimikasi, imo-ishorasi,
nutqi kabi mezonlarni kuzatish va baholash asosida shaxs xarakterining o’ziga xos tomonlari, ya’ni
uning dominantasini aniglash mumkinligi isbotlangan.

Kalit so’zlar: profayling, profayling kontseptsiyasi, vizual psixodiagnostika, shaxs psixotipi,
shaxsning o’ziga xosligini vizual diagnostikasi, xarakter dominantlari yoki aktsentuatsiyalari, xulg-
atvor modeli, paronayyal dominant (magsadga intiluvchi), isteroid dominant (namoyishkorona),
epileptoid dominant (tutilib, ushlanib qoluvchi), epileptoid dominant (ta’sirchan, qo’zg’aluvchan),
shizoid dominant (g’alati, g’ayrioddiy), gippertim dominant (hayotni sevuvchi), emotiv dominant
(sezgir), xavotir dominant (qo’rqoq).

Oco0eHHOCTH M3YUYeHHSI AKLEHTYAlM XapaKTepa JUYHOCTH € IOMOIIbI0 BU3YaJIbHBIX
ICHUXOIMATHOCTHYECKHX METO10B

AHHOTanus. B craThe aHAIM3UPYIOTCS PE3yIbTATHI MMPOBEAEHHOW METOIANKH, TIPEAT0KEHHON
A.llaBnoBeiM “Bu3syanbHasi JUAarHOCTHKAa OCOOCHHOCTEW IWYHOCTH: 8 MOMWHAHT . PackpbiBaercs
BO3MOXKHOCTh BBISBIICHHS AaKIEHTyallMii XapakTepa, OCHOBBIBASCh Ha HAONIONEHWH W OIEHKH
BHEIIIHUX MPHU3HAKOB, TAKUX KaK TIIOBEIEHNE, MUMHUKA, PeUb, ONEXK/IA, JKECTHI, CIY)KaIUX OCHOBOH
BBISIBJIIEHUS JOMHMHAHTHI JIMYHOCTH.

Kurouessble cjioBa: rpodhaliIuAT, KOHIIEINS MTpodaiiiinaTa, BU3yalbHas TICHXO0INarHOCTHKA,
TICUXOTHIT JINYHOCTH, BHU3yalbHas JUATHOCTUKA OCOOCHHOCTEW JIMYHOCTH, aKIICHTyalluu Xapakrepa
WM  XapakTepHble  JOMHHAHTBI, TIOBEICHYECKas  MOJENb, MapaHohalbHas  JOMHHAaHTa
(IeneycTpeMIIeHHOCTD ), UCTEPOUTHAS IOMUHAHTA (JIEMOHCTPATUBHOCTD), STIMJICHTONIHAS JIOMHHAHTA
(3acTpeBaromuii), YMUIENTONIHAS JOMUHAHTA (BO30YIUMBIN), MIM30UAHAS TOMUHAHTA (CTPaHHBIN),
TUIEPTUMHAS JIOMHHAHTa (YKU3HEPAIOCTHBIN), SMOTUBHAS IOMUHAHTA (4yBCTBUTEIBHEIN ), TPEBOXKHAS
JIOMHHaHTAa (OOSI3JIMBBIN ).
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Characteristics of the definition of personality accentuation using visual psychodiagnostic
techniques

Abstract. The article analyzes the results of the method “Visual Diagnosis of Personality: 8
based on the dominance” proposed by A.Pavlov, which combines the subject matter of profiling. It has
been shown that it is possible to identify personality traits, that is, dominant, based on external
characteristics, by observing and evaluating criteria such as behavior, dress, gestures, gestures and
speeches.

Keywords: profiling, profiling conception, isterioid dominance, elyleptoid dominance, shizoid
dominance, hypertym dominance, emotional dominance, anxiety dominance.

XXI asrda insonning ijtimoiylashuvi va uni jamiyatda boshgarish muammosi aniq va
gumanitar fanlarning umumiy tadqiqot ob’ektiga aylanib bormoqdaki, be’vosita psixologiya fani bu
borada nazariy va amaliy ta’limotlarning inson ruhiy kechinmalarini o’rganishda zamonaviy tadqiqot
usullaridan foydalanilmoqda. Ushbu ma’noda bizning ilmiy tadqiqotimiz chuqur amaliy tajribalarga
asoslangan “profayling” va “vizual psixodiagnostika” fanlari asosida shaxs psixotipini aniglashga
garatilgan.

Shaxs psixotipini aniqlash murakkab bo’lsada, lekin individning tashqi olamga , tasher
olamning individga bo’lgan munosabatini to’g’ri psixodiagnostika qilish imkoniyatini yaratib beradi.
Bu individning xulg-atvoriga xos bo’lgan jihatni to’liq va aniq tashxis qilib berishi bilan o’ziga
xosdir. Bu esa shaxsning kelajakdagi xulg-atvorini bashorat gilish va unga ta’sir ko’rsatishning
mugqobil yo’l-yo’riglarini aniglashga olib keladi. Zamonaviy psixologiyada shaxs psixotipini aniglash
doimo dolzarb muammolar gatoridan joy egallab kelgan, ko’plab ilmiy izlanishlar, empirik tadqiqotlar
olib borilgan. Shunga qaramay bugungi ko’p qirrali axborot olami ta’sirida ijtimoiylashayotgan shaxs
psixotipi nisbatan o’zgarib bormoqda. Bu esa yangi tadqiqotlar mavzularini tadqiq etishga
undamoqda. Hozirgi zamon shaxs ko’rinishi murakkabligi va o’ta individualligi bilan ajralib
turmoqda. Bu esa, bir tomondan ijobiy xususiyatlar, ya’ni barkamollik bilan bog’liq bo’lsa, ikkinchi
tomondan, uning salbiy ogqibatlari, hayotiy pozitsiyalarining tez o’zgarishi, e’tiqod olamining
egiluvchanligi, boshqarish tizimidagi muammolarni keltirib chigarmogda. Buning sabab va ogibatlari
albbata shaxs psixotipi bilan uzviy bog’liqdir. Shuning uchun biz o’rganmoqchi bo’lgan vizual
psixodiagnostika asosida shaxsni baholash masalasi o’ta dolzarb muammolar sarasiga kiradi.
Magolada biz umumiy psixologiyada qo’lga kiritilgan yutug’lar bilan birga mustaqil fan sifatida
rivojlanib kelayotgan profayling va psixologiya sohasida o’z nufuziga ega bo’lgan psixodiagnostika
yutuglaridan foydalanilgan xolda muammoni yoritishga harakat gildik.

Profayling kontseptsiyasiga binoan shaxsni baholashda insonlarning profil ko’rinishi va
ularning xulg-atvor modeli o’rganiladi. Psixodiagnostikada shaxs psixotipini aniglash uchun maxsus
metodlar qo’llaniladi va aksariyat xollarda shaxsni tadqiq etish emas, balki unga tashxis qo’yish bilan
shug’ullanadi. Bizning tadqiqotimizda ham shaxs psixotipi unga tashxis qo’yish yordamida aniqlanib,
shaxsining psixotipi ilmiy amaliy tarzda o’rganilgan.

Anna Kulikning ta’kidlashicha, profayling - bu odamning xulg-atvorini baholash uchun uning
psixologik portretini va xulg-atvorning asosiy xususiyatlarini tuzadigan usullarning tizimli to’plamidir.
A Filatov esa, profayling atamasini quydagicha ta’riflaydi. “Profayling- bu “insonlarni o’qish”ning
ixcham metodikasidir, u insonning xarakter va odatlarini, qadriyatlari, motivlari va e’tiqodini tez
anglab xulosa gilishga ko’maklashadi, bundan tashqari shaxs xulg-atvorini turli konteks va xolatlarda
namoyon bo’lishini oldidan ko’ra bilish imkonini beradi.” Profayling usuli amaliy asosda ishlab
chigilgan bo’lib, ish tartibiga turli xil psixofiziologik va kognitiv texnikalarni Kiritishni istisno giladi;
shaxs bilan bevosita alogada amalga oshiriladi; kommunikativ komponent — bu ekspertlarning keyingi
barcha xulosalari asoslanadigan negiz hisoblanadi. Respondent bilan to’g’ridan-to’g’ri aloga
bo’lmagan xolda, eng informatsion belgilar (yuz ifodalari, imo-ishoralar, his-tuyg’ular, nutq, tashqi
ko’rinish, xulg-atvor xususiyatlari) tahlil gilinadi, shu bilan birga har bir komponent dinamik yoki
statik modelni ifodalaydi.

Tadgigotimizda shaxs psixotipini vizual diagnostika gilish magsadida profayling metodidan
foydalanildi. Unda profaylingning o’rganish ob’ektini o’zida to’liq jamlagan A.Pavlov tomonidan
taklif etilgan “Shaxsning 0’ziga xosligini vizual diagnostikasi: 8 dominant asosida” metodi qo’llanildi.
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Tadqiqotda Farg’ona davlat universiteti talabalarining 33 nafari va Dong-Eun Akademi nodavlat
o’quv markazi tinglovchilarining 18 nafari, jami 51 nafar respondent ishtirok etdi.

A.Pavlov tomonidan taklif etilgan “Shaxsning o’ziga xosligini vizual diagnostikasi: 8 dominant
asosida” metodining ko’rsatmasiga muvofiq tadqiqotda ob’ektiv kuzatish, suhbat, interveyu metodlaridan
foydalanildi. Tadgigot davomida respondentlarning xulg-atvorlari ularning kiyinishi, mimikasi, imo-
ishorasi, nutqi kabi mezonlarni kuzatish va baholash asosida tashkillandi.

Ushbu metodika shaxsning o’ziga xosligini vizual diagnostikasi xarakter xususiyatlari to’g’risidagi
ilmiy izlanishlarga asoslanadi. Dominantlarning nomlanishi psixiatriyada qo’llaniladigan terminlardan
olingan bo’lib, shaxsning psixik og’ishlari haqidagi tavsif beruvchi terminlarga tayanadi.

Birog dominantlar yoki aktsentuatsiyalar — bu shaxs xarakteridagi ma’lum bir sifatlarnig yaqqol
namoyon bo’lishi bilan izohlanadi. Bunday sifatlar shaxsni turli vaziyatlarda bir xil xulq-atvor modelidan
foydalanishiga olib keladi. Jumladan, bir tusdagi kiyinish va aksessuardan foydalanish usulini yaratish
bilan bog’liq.

Metodikaning mohiyati shundan iboratki, tashqi belgilarga asoslangan (vizual psixodiagnostika)
xolda shaxs xarakterining o’ziga xos tomonlarini aniqlashga yordam beradi, ya’ni uning dominantasini
aniglaydi. SHunday qilib, psixologik testlarsiz shaxsning psixologik va kommunikativ tomonlarini, uning
xulg-atvori, suhbatni olib borish manerasi va tashqi ko’rinishiga qarab shaxs tipologiyasi aniglanadi.

Dominatalarning namoyon bo’lishi respondentlarning xulqidagi asosiy xususiyatlar asosida
yig’ildi. Har bir mezon bo’yicha xisoblab chigilib, ustun dominant aniglandi. Olingan natijalarning umumiy
ko’rsatgichini styudent t-mezoniga solingan holda respendentlarning dominant shkalalari bo’yicha
aniglandi. Aniglangan dominnantalar asosida respondentlarning umumiy sonidan kelib chigib, jadval
shakillantirildi.

Jadval.
Dominantlar Respondentlar
n-mezon t-mezon
Paronayyal dominant (magsadga intiluvchi) 5 9,8
Isteroid dominant (hamoyishkorona) 9 17,6
Epileptoid dominant (tutilib, ushlanib goluvchi) 3 59
Epileptoid dominant (ta’sirchan, qo’zg’aluvchan) 7 13,7
Shizoid dominant (g’alati, g’ayrioddiy) 2 3,9
Gippertim dominant (hayotni sevuvchi) 11 21,6
Emotiv dominant (sezgir) 3 5,9
Xavotir dominant (qo’rqoq) 2 3,9
Aralash dominant 9 17,6

Jadval. “Shaxsning o’ziga xosligini vizual diagnostikasi: 8 dominant asosida” metodining
natijalari. 1zoh: styudent n-mezon - respondentlar soni; t-mezoni - umumiy ko’rsatkich hisoblanadi.
Jadval asosidagi natijalar diagramma xolatida quydagicha ko’rinishga ega bo’ldi.
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Diagramma. “Shaxsning o’ziga xosligini vizual diagnostikasi: 8 dominant asosida”
metodining natijalari.

Izoh: dominantlar sonlar bilan berilgan bo’lib, ular quydagilarni tashkil etadi: 1.Paronayyal
dominant (magsadga intiluvchi); 2.Isteroid dominant (namoyishkorona); 3.Epileptoid dominant
(tutilib, ushlanib goluvchi); 4.Epileptoid dominant (ta’sirchan, qo’zg’aluvchan); 5.Shizoid dominant
(g’alati, g’ayrioddiy); 6.Gippertim dominant (hayotni sevuvchi); 7.Emotiv dominant (sezgir);
8.Xavotir dominant (qo’rqoq); 9.Aralash dominant

Jadval va diagrammadan ko’rinib turganidek, sinaluvchilarning eng ko’p dominant vakillari
gippertim dominant (hayotni sevuvchi) (21,6%), 2-3 o’rinlarda isteroid dominant (namoyishkorona) va
aralash dominantlar (17,6 %dan), to’rtinchi o’rinda epileptoid dominant (ta’sirchan, qo’zg’aluvchan)
(13,7%), beshinchi o’rinda paronayyal dominant (maqgsadga intiluvchi) (9,8%), 6-7 o’rinlarda
epileptoid dominant (tutilib, ushlanib goluvchi) va emotiv dominant (5,9%dan), 8-9 o’rinlarda eng
kam uchragan dominant vakillari shizoid dominant (g’alati, g’ayrioddiy) hamda xavotir dominant
(qo’rqoq) (3,9%) tiplari aniglandi.

Har bir dominant tiplariga to’xtalishdan avval aralash tipli dominant tiplilarga to’xtalamiz.
Ushbu aralash tipli dominantli tiplar ikki va undan ortiq dominant bo’yicha yuqori ko’rsatkichga ega
bo’ldilar. Ularning tashqi xulq modelidan gaysi dominant xos ekanligini aniglash murakkab jarayon
bo’lib, ularning sof dominantlari favquloda vaziyatlarda va xolatlarga nisbatan ularning xatti-
harakatlarida namoyon bo’ladi. Bizning tadqiqotimizda bunday tabily sharoitga moslashtirilgan
vaziyatlarni gayd etish uchun mo’ljallangan eksperement tadgiqotimiz magsadidan xoli bo’lganligi
sabab o’rganilmadi.

Respondentalr ichida eng ko’p gayd etilgan dominant tipi gippertim dominant (hayotni
sevuvchi) tip bo’lib ularning xarakter aktsentuatsiyasi quydagicha namoyon bo’1di.

Gippertim dominant (hayotni sevuvchi) tiplar energiyaga boy, hayotning har ganday
ko’rinishda sevadigan xarakterli insonlar deb ta’riflanadi. Bunday insonlar optimist bo’lib, har qanday
vaziyatning ijobiy tomonlarini topa oladi. Ular har ganday yangiliklardan quvonadi va hech gachon
tushkunlikka tushmaydilar. Gipertimlar ekstremal xordiq chigarishni xush ko’radilar. Bu kuchli nerv
tizimiga ega kishilardir.

Kiyinishi: Universal, qulay, harakatlanishni cheklamaydigan Kiyimlar kiyadi.

Mimika: Jonli, quvnoq, energiyaga boy.

Imo-ishora: Tetik, tezkor. Haraktlarda gipertim jonsarak, tez-tez narsalarni tushirib yuboradi,
burchak va odamlarga urilib ketadi.

Nutq: Mavzuga kirishib ketadi. Bundaylar ko’p gapirib, mavzudan chetlashishi va
kutilmaganda mavzuga gaytishi mumkin.

Isteroid dominant (namoyishkorona) tip vakillarining xarakter aktsentuatsiyasida
kuzatiladigan xususiyatlar quyida berildi:

Isteroid dominant (namoyishkorona) tipli insonlar suhbatdoshiga yogishga harakat giladilar.
Bunday tiplilar o’zlarini aktyorlik layoqati bordek tutadilar. Ba’zan ularni faqat tinglash kifoya
gilinadi, shunda dalil-isbotlarning bir-biriga mos emasligini anilab olish mumkin. Bular kuchsiz nerv
tizmiga ega tip hisoblanadi.

Kiyinishi: odatda yorqin kiyinishadi, yoki ekstrovogant detallarga boy kiyimni xush
ko’radilar. Kiyimlari ko’p miqdordagi bijuteriyalar va aksessuarlar bilan to’ldiriladi.

Mimika: Isteroid dominant tiplilarning yuzidagi emotsiyalari yuqori darajada namoyon
bo’ladi. Keng tabbasum, og’iz ochiq xolda kulish, ko’z yoshlari bilan qo’shilgan qayg’u, o’ta qattiq
aziyat chekish va h.z.

Imo-ishora: Keng tasviriy imo-ishoralar va urg’u beruvchi pozalarga ega bo’ladilar.

Nutq: Emotsional va ekspressiv, dramatik to’xtalishlar bilan kechadi.

Epileptoid dominant tiplari fagat tadgiqotda gatnashgan yigitlarda gayd etildi.

Epileptoid dominant (ta’sirchan, qo’zg’aluvchan) tipli shaxslar qat’iy va gattiqqo’l odamlar
toifasiga kiradilar. Ular sport bilan shug’ullanishi yoki bellashuvli faoliyatda ishtirok etishi mumkin.
Asotsial (jamiyat goidalariga zid) xulgga moyil, alkogolizmga, narkomaniyaga moyil. Ular kuchli nerv
tizimiga ega tipdir.

Kiyinishi: Sport uslubidagi kiyimlarni ma’qul biladilar.

Mimika: Nigohi to’g’ri va tajavvuskor, mimikasi ko’proq mayda va cheklangan.
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Imo-ishora: Og’ir, muskullarni namoyon qilish bilan kechadi. Bu kuchni ko’rsatishning qo’pol
usuli.

Nutq: Sekin, gat’iy, dag’al.

Paronayyal dominant (magsadga intiluvchan) tiplilar tadqiqot ishtirokchilari bo’lgan yigitlarda
qiz bolalarga nisbatan ko’proq gayd etildi.

Bunday tip vakillari kuchli ichki o’zakga ega odamlar. O’z g’oyalari asosida yashovchi,
g’oyalarini ximoya qiluvchi, g’oyalari bo’yicha kurashuvchi shaxslar. Tashqaridan kelgan axborotga
ta’sirchan emas. Odatda paronayyal dominant tiplilar stressga beriluvchan emas. Ular kuchli shaxs tipi
hisoblanadi.

Kiyinishi: Ish vaqgtida klassik stildagi nazofatli, saramjon-sarishta kiyimlarni ma’qul biladilar
va bo’sh vaqtda “militari (harbiylarga xo0s)” stilida kiyinishni xush ko’radilar. Odatda bunday stildagi
kiyimlarda ortiqcha narsalar bo’lmaydi.

Mimika: Qat’iy, ishonchli.

Imo-ishora: Keng, keskin, ko’rsatma beruvchi. Suhbatdoshni sarosimaga solish uchun
masofani keskin uzoglashtiradi.

Nutq: Ishonchli. Ustoz, nasixatgo’ydek tonda gapiradilar. Izohlashda ketma-ketlikka amal
qiladilar (birinchidan, ikkinchidan, uchinchidan deb izoh beradilar) va so’zlar va baholashda qatiiydir.

Keyingi o’rinlarda kam vakilli tiplar qatoriga bir xil sonli ko’rsatkich bilan kuchsiz nerv
tizimiga ega bo’lgan epileptoid dominant (tutilib, ushlanib goluvchi) va emotiv dominant vakillari
gayd etildi.

Epileptoid dominant (tutilib, ushlanib qoluvchi) tiplilarning o’ziga xosligi ularning
rigidligidadir. Bir narsadan ikkinchi narsaga qiyin ko’chadi. Epileptoidlar o’z ishlarini yaxshi
ko’radilar, juda kam xollarda ishini o’zgartiradi. Uning ijtimoiy mo’ljali oila hisoblanadi.

Kiyinishi: Ixcham va qulay. Ishda klassik kiyinishni, turmushda ‘“kejual”(qulaylikka va
ixchamlikka urg’u berilgan uslub) kiyinishni ma’qul ko’radi.

Mimika: Nigohi to’g’riga yo’nalgan, ishonchli. Ba’zida og’ir nigohga o’xshab tuyuladi.
Emotsional ko’rinishlari yorqin emas, kam ko’rinadi.

Imo-ishora: Anig, pishgan.

Nutq: Sekin, bo’shashgan.

Emotiv dominant (sezgir) tipli kishilar yorgin namoyon bo’ladigan mehribonlikka ega.
Bunday kishilar atrofdagilarning qayg’ulariga sherik bo’la oladi. Mulogatda odatda diqgat bilan
tinglaydilar va tushunuvchanlikni namoyon etadilar. Ziddiyatlardan qochishga moyildirlar, stress
xolatida psixosomatik xolatlar kuchayadi. Bu tiplilar kuchsiz nerv tizimiga ega.

Kiyinishi: Yumshoq, ushlab ko’rishda yoqimli, qulay kiyimlarni kiyadilar.

Mimika: Kuchsiz, ishonchli bo’lmagan nutqga ega. “Nam ko’zlar” effekti yordamida ajratib
olish mumkin.

Imo-ishora: Bir me’yorda, qirralarsiz, suhbat davomida qo’llarini silashlari mumkin.

Nutq: Osoyishta. Eshitishni xush ko’radilar, deyarli gap qaytarmaydilar, kam yolg’on gapiradi.

Eng kam uchragan tip vakillaridan biri bu shizoid dominant tiplilar bo’lib chiqdi.

Shizoid dominant (g’alati, g’ayrioddiy) tipli insonlarning reallik hagidagi tasavvurlari va
vaziyatni taxlil qilishining o’ziga xosligi bilan ajralib turadi. Bundaylar o’z shaxsiy dunyosiga ega
bo’lib, ganday qonuniyatlarga bo’y sunishga oid o’z qarashlariga ega. Bunday tiplilar mo’rt yoki
beso’nagay, noshuddek bo’lib tuyuladi. Bunday tipli odamlarning nerv tizimi kuchsiz hisoblanadi.

Kiyinishi: Aksariyat xollarda ularning Kiyimi bir-biriga mos tushmaydi. Tartibsiz bo’lishi
mumkin va kutilmagan detallar bilan ola-chipor kiyinadi. Isteroid dominantlardan fargli ular aniq bir
“obraz”’ga ega emaslar.

Mimika: O’ziga xos xarakterli nigohga ega (suhbatdoshni chetlab o’tgan, qaergadir taqalgan
nigoh). Mimika va imo-ishoralari mos emas (kulib turib, qo’llarini musht xolatda ushlab turishi
mumkin).

Imo-ishora: Besunaqay, noo’xshov bir-biriga mos bo’lmagan imo-ishoralarni namoyon giladi.

Nutq: Yetarlicha yuqori intelektual, ko’plab terminlardan foydalanadi. Nutqida terminlarning
asoslari yoki gaerdan olganligini aytib boradi.

Xavotir dominant (qo’rqoq) tiplilar ham tadgigotda gatnashgan respondentlar ichida kam sonli
vakillar gatoriga kiradi.
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Xavotir dominant (qo’rqoq) kishilarga yuqori darajadagi tashvishlanish xos. Ular doimo xato
qilib qo’ymaslikdan xavotirda bo’ladilar. Mulohaza bildirishda chegaralanganlik kuzatiladi. Ularning
shiori: “ Yetti o’Ichab, bir kes”. Kuchsiz nerv tizimiga ega.

Kiyinishi: Yorqin bo’lmagan berk kiyimlar. Qoramtir va kulirang tusli yoki kichik geometrik
xoshiyali matoni xush ko’radilar.

Mimika: Kuchsiz, ishonchsiz.

Imo-ishora: O’z-0’zini tinchlantiruvchi, xavotirli, barmogqlarini qgirsilatadilar. Tik turish xolati
chegaralangan, nimadir sodir bo’ladiki, u qochishga tayyor bo’lib turishi kerakdek tuyuladi.

Nutq: Osoyishta, ishonchsiz. Xato gapirib qo’yishdan qo’rqish kuzatiladi.

Tadgiqotda qayd etilgan ma’lumotlarga asoslanib, zarurat bo’lganda shaxsning dominantlarini
diagnostika gilinganda dominantlar fagatgina xarakterning kuchli xususiyatlari ekanligini xisobga
olish zarurligi yaqqol namoyon bo’ldi. Hayotda aksariyat xollarda individda bir necha dominantlar
uchrashi mumkin, lekin ularning namoyon bo’lishi noaniq bo’lishi mumkin, chunki insonga bir necha
xulg-atvor modelini bajarishga to’g’ri keladi.

Metodikaga asoslangan xolda tashxis qo’yuvchi ma’lum bir psixotipga aniq vaziyatda ganday
xulg modeli to’g’ri kelishiga e’tibor berishi kerak. Buning uchun xato baholashni oldini olish
magsadida tashxis qo’yuvchi doimo tashqi ko’rinish aldamchiligini e’tibordan qochirmasligi zarur.
SHuning uchun vaziyatga nisbatan gilingan xati-harakatni baholash ko’proq ijobiy natija beradi.
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MUALLIFLAR DIQQATIGA!

Hurmatli mualliflar, maqola muallif tomonidan gog‘ozda chop etilgan va elektron shaklida
tagdim qilinishi shart. Magolada quyidagi bandlar: UDK, ishning nomi (o‘zbek, rus va ingliz
tillarida), magola hammualliflarining ro‘yxati (to‘liq familiyasi, ismi, otasining ismi — o‘zbek, rus va
ingliz tillarida), muallif hagida ma’lumotlar: ish joyi, lavozimi, pochta va elektron pochta manzili;
magola annotatsiyasi (300 belgigacha, 0‘zbek, rus va ingliz tillarida), kalit so‘zlar (5-7, o‘zbek, rus va
ingliz tillarida) bo‘lishi lozim.

MAQOLALARGA QO‘YILADIGAN TALABLAR!

Magolalarning nashr etilishi uchun shartlar nashr etilishi mo‘ljallangan magolalar dolzarb
mavzuga bag‘ishlangan, ilmiy yangilikka ega, muammoning qo‘yilishi, muallif tomonidan olingan
asosiy ilmiy natijalar, xulosalar kabi bandlardan iborat bo‘lishi lozim; ilmiy magolaning mavzusi
informativ bo‘lib, mumkin gadar gisga so‘zlar bilan ifodalangan bo‘lishi kerak va unda umumiy gabul
gilingan qisqartirishlardan foydalanish mumkin; “Ilmiy axborotnoma” jurnali mustaqil (ichki)
tagrizlashni amalga oshiradi.

MAQOLALARNI YOZISH VA RASMIYLASHTIRISHDA
QUYIDAGI QOIDALARGA RIOYA QILISH LOZIM:

Magpolalarning tarkibiy gismlariga: kirish (gisgacha), tadgiqot magsadi, tadgigotning usuli va
obyekti, tadgigot natijalari va ularning muhokamasi, xulosalar yoki xotima, bibliografik ro‘yxat.
Magola kompyuterda Microsoft Office Word dasturida yagona fayl ko‘rinishida terilgan bo‘lishi zarur.
Magolaning hajmi jadvallar, sxemalar, rasmlar va adabiyotlar ro‘yxati bilan birgalikda doktorantlar
uchun 0,25 b.t. dan kam bo‘lmasligi kerak. Sahifaning yuqori va pastki tomonidan, chap va o‘ng
tomonlaridan - 2,5 sm; oriyentatsiyasi - kitob shaklida. Shrift - Times New Roman, o‘lchami - 12 kegl,
gatorlar orasi intervali - 1,0; bo‘g‘in ko‘chirish - avtomatik. Grafiklar va diagrammalar qurishda
Microsoft Office Excel dasturidan foydalanish lozim. Matndagi bibliografik havolalar (ssilka) kvadrat
gavsda ro‘yxatda keltirilgan tartibda gayd qilish lozim. Magolada foydalanilgan adabiyotlar ro‘yxati
keltirilishi lozim. Bibliografik ro‘yxat alfavit tartibida - GOST R 7.0.5 2008 talablariga mos tuziladi.

Ikki oyda bir marta chigadi.

— “Samarqand davlat universiteti ilmiy axborotnomasi”dan ko‘chirib bosish fagat tahririyatning
yozma roziligi bilan amalga oshiriladi.

— Mualliflar magolalardagi fakt va ragamlarning haqgoniyligiga shaxsan mas’ul.

MAQOLAGA QUYIDAGILAR ILOVA QILINADI:

—  Yo‘llanma xati;
—  Ekspert xulosasi.

E- mail: axborotnoma@samdu.uz
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